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Part 1: The school context 
 

Information about the school  
            
The Robert F. Wagner, Jr. School is located on the waterfront in Long Island City, and 
occupies the first and second floors of a residential building.  There are 253 students from 
pre-kindergarten through grade 5 enrolled in this barrier free school.  The majority of 
students, about 40.7%, are Hispanic, with 32.8% White students, 9.9% Black and 16.6% 
Asian and others. Fifty eight percent of the students are Title 1 eligible.  
 
Attendance, at 94.5% in 2005, was above that of similar and City schools.   
            
This is the principal’s first year in post.        
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Part 2: Overview 

 
 
What the school does well  

 
• The school’s well-kept building is a welcoming, child friendly and rich with stimulating 

displays of students’ work, creating a learning environment that encourages students. 

• High expectations are apparent in all aspects of the school’s activities and are 
conveyed to, and shared by staff, students and parents. 

• There is a strong spirit of collaboration throughout the school and members of staff 
work closely together to help every student achieve success. 

• The principal is highly respected by students, staff and parents and is working 
effectively with all members of the school community to further improve the school. 

• Parents hold the school in high regard and are very active in its life, working closely 
with the school to develop a community of learners.  

• An excellent program of enrichment stimulates students’ creativity and their enjoyment 
of learning. 

• The principal and faculty are reflective practitioners and constantly strive to improve 
their practice to best meet the needs of all their students. 

• Members of staff know the students well and respond sensitively to their academic and 
other needs so that students feel safe and secure in school. 
 

                                                                                                                                                             
What the school needs to improve 

 
• Continue to improve use of data to understand what students know and to monitor 

progress, including apposite use of comparative data from like schools. 

• Build further on existing skills in planning and setting goals so that every student is 
familiar with the topic rubrics and clearly understands their level of performance and 
what they have to do to improve. 

• Continue to develop understanding and skills of differentiation to accelerate learning so 
that teachers are adept at using a variety of strategies to meet the full range of 
students’ needs. 

• Build on existing good practice, for example through increased classroom 
intervisitation, to further enhance teachers’ professional development. 

• Continue to develop strategies for goal-setting, monitoring and evaluation so that the 
school can respond appropriately, in an agile and flexible way, to up-dated data. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school. 
 
Public School 78 is a small, very collaborative school community in which all members of 
staff, strongly supported by parents, are deeply committed to ensuring the academic and 
personal growth of every student.  The new principal inherited a previously agreed 
Comprehensive Education Plan as well as existing staffing and scheduling arrangements, 
but he has begun to introduce changes which have been welcomed by staff and parents.  
Although the school has large classrooms it lacks space for a gymnasium, a science 
laboratory or an auditorium, but the principal has ensured that students enjoy access to 
specialist taught physical education and science.  Plans for next year include reorganizing 
space to provide a library and a specialist library teacher, to reinforce the school’s drive to 
further improve literacy. 
 
Parents hold the school in high regard.  It is seen as a safe and welcoming place where all 
members of staff care about the children and expect high standards of work and behavior.  
Teachers themselves are eager to improve their practice to further drive up students’ 
achievement and their professional development is taken very seriously by the school. 
  
The principal has improved communications in the school, so staff and parents feel both 
consulted and well informed.  He has quickly earned the respect of all members of the 
school community and has shown he has the capacity to effect change.  The school is in a 
good position to continue to improve. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient.   
 
The principal and teachers make good use of data in building their understanding of 
students’ performance.  Students are carefully tracked across subjects, classes and 
grades using a range of objective tests including the standardized tests, formal and 
informal teacher assessments, and regular in-house testing.  For example, the Early 
Childhood Language Arts Assessment System is used to establish benchmarks, and 
teacher conference notes and running records identify progress made by individual 
students.  The school uses the data to monitor the progress of various groups.  
Standardized tests are carefully analyzed for trends and to inform planning.  For example, 
although Hispanic students were making progress, their performance was below that of 
White, Asian and other students; in response the school has taken steps to reach out to 
Hispanic parents, including through the Queen’s Library family literacy program, as well as 
ensuring that the provision of hours for English language learners is fully compliant.  
 
The school is keen to accelerate progress so that more students reach levels 3 and 4 so it 
is piloting a number of initiatives, including school wide enrichment, to increase motivation 
for all students, especially higher achievers.  It is also looking at different learning styles in 
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response to the gaps between girls’ and boys’ achievement identified by the standardized 
tests.  The school compares its performance with the highest achieving schools to 
measure its progress, but it is not yet making the most apposite use of comparative data 
from like schools. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
All members of staff work very collaboratively to develop whole school goals, and the plans 
and timeframes to reach them.  These goals drive the work of the school and are regularly 
revisited at grade, cabinet and other meetings.  Instructional plans are discussed 
frequently and members of staff regularly reflect on progress towards achieving goals, 
often in their own time as well as in scheduled common planning time.  
  
Careful consideration is given to providing the right interventions to meet individual 
student’s needs, for example a specialist teacher of English as a second language works 
with identified English language learners to accelerate their progress.  Focused 
individualized programs are provided for students in greatest need of improvement and are 
monitored and regularly revised.  Special education students are very well supported in the 
collaborative team teaching classes.  As a result these different groups of students are 
enabled to progress.  Increasing attention is now being given to accelerating the progress 
of higher achieving students.  However, students do not always understand the level at 
which they are performing, nor what they have to do to reach the next level because the 
rubrics are not explicitly shared with them. 
 
The school’s well-kept building is warmly welcoming. It is child friendly and full of 
stimulating displays of students’ work, creating a learning environment that motivates 
students to want to learn. This is a reflection of the school’s high expectations of work and 
behavior that are apparent in all aspects of the school’s activities and are conveyed to, and 
shared by staff, students and parents.  Parents hold the school in high regard and are very 
active in its life, contributing to a range of activities during and after school, and working 
closely with the school to develop it further, in one parent’s words, as “a community of 
learners”.  
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school’s curriculum is well aligned with the mandated curriculum. The Teachers’ 
College program is well established and Everyday Math is also in place.  Social studies 
and science are taught by cluster teachers, and students particularly commented how 
much they enjoyed these lessons, although they thought the school would be even better if 
it could have a science laboratory.  
 
Teachers are aware of their accountability for the achievements of the students.  They 
want their students to do well and use performance data regularly to inform their 
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instructional plans.  Teachers generally understand how they can help students to remain 
on task and learn and as a result students enjoy their lessons and behave and work 
appropriately.  However, not all teachers are consistently using a sufficiently wide range of 
strategies to differentiate learning and teaching to meet all students’ varying needs. 
 
The school is calm and orderly and students feel safe and secure.  They are comfortable 
about approaching members of staff about any problems that might arise.  They have a 
high regard for their teachers, and staff and students treat each other with mutual respect 
and consideration. 
 
Scheduling, budgeting and staffing are directed at best meeting the needs of the school, 
and the principal is especially keen to keep class numbers small.  The school does not 
have its own gymnasium or extensive outside recreation area but the principal has brought 
in a specialist physical education teacher, and supports other activities such as 
opportunities to learn Chinese dance, so that students can enjoy well-planned physical 
activity.  The school is funding an ESL teacher to ensure English language learners get 
their full entitlement of specialist support.  Additionally the school has introduced a variety 
of activities as part of its school wide enrichment sessions for all students.  Students said 
they especially enjoy these sessions, which are effectively helping to enhance students’ 
confidence, skills and self-esteem and further motivate their interest in learning. 
 
The school monitors attendance carefully and both parents and students know about the 
procedures which are in place to follow up absences.  Current rates of attendance are in 
line with those of similar and City schools but the school is seeking to increase them 
further.   
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
The principal, who is in his first year, is highly respected by all members of the school 
community.  Students feel he is very approachable, teachers say he “has done a lot in a 
short time”, that he has “listened to staff and parents and responded as far as possible” 
and is leading on things that “need to be better”.  Parents believe he has already had an 
impact and value his open door policy and his willingness to “work together with parents” 
to take the school forward.   
 
Professional development is carefully planned in response to whole-school needs to 
support the achievement of the school’s goals, as well as issues raised by feedback from 
teachers’ surveys.  The principal regularly visits classrooms and provides formal and 
informal feedback to further improve classroom practice, and he is perceived by staff as 
very receptive to meeting their needs.  Common preparation and planning time and grade 
conferences are used to share good practice, and teachers make the most of opportunities 
to attend external provision as well as to benefit from working with the school’s literacy 
coach.  However, teachers have limited opportunities to learn from one another through 
classroom intervisitation.  
 
The principal and faculty are reflective practitioners and therefore are constantly striving to 
improve their practice to best meet the needs of all their students.  Members of staff have 
a high level of commitment to the school and its students.  Teachers share ideas and 
resources and work closely in a range of collaborative groups, including voluntary planning 
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sessions, using data to evaluate students’ progress and to plan next steps in order to 
accelerate learning.  
 
The school’s provision for its students is greatly enhanced by its excellent partnerships 
with the parent teacher association.  Parents are active as learning leaders as well as in 
support of after school programs for students.  Students benefit from after school programs 
run by Virtual Y, and the curriculum is further enriched as a result of the school’s links with 
South Street Seaport Museum, and with Citylore.  
 
  
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
The goals of the Comprehensive Education Plan (CEP), which was already in place when 
the principal joined the school, were agreed collaboratively, are known to all members of 
the school community and underlie the school’s planning.  The principal’s objectives are 
aligned with the CEP but have been modified to take account of areas that have since 
been identified as needing improvement, such as the quality and quantity of students’ 
writing.  Progress towards meeting interim goals is discussed at staff conferences, at 
cabinet meetings and in conversations with teachers during walkthroughs, and there are 
regular focused discussions with the intervention team about what has been achieved 
against agreed benchmarks. 
 
Teachers are expected to monitor what they do, understand and evaluate what works and 
what does not, and make the changes necessary to improve outcomes.  Good 
communication in this open and warmly collaborative school allows teachers to conduct 
excellent levels of professional dialogue, and discussions of students’ progress and 
planning next steps take place between as well as across grades.   Running records and 
conferencing notes are carefully maintained and used with other data to make decisions 
about next steps; for example between-grades planning takes place at the end of the year 
and, where appropriate, students are introduced to the level of work they will meet in the 
next academic year. 
 
Evaluation of goals and plans is an integral part of the school’s planning cycle, and the 
school is continuing to develop its strategies so it can respond to needs identified by 
changing data in an agile and flexible way. 
 
 
 
 



 

 

Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

  X 

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

X   

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: The Robert F. Wagner, Jr. School (PS 78) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

  X 

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4   X 
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


