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Part 1: The school context 
 

Information about the school  
 
Magnet School of Discovery, Public School 193, has 600 students from pre-kindergarten 
through grade 6.  The majority of students are White 66%, with 17% Asian, 15% Hispanic 
1% Black and 1% and 2% from other family backgrounds.  Over 12% of the school 
population are special education students. They are mainly taught in self-contained or 
collaborative team teaching classes.  English language learners account for 8.6% of all 
students. The school is not eligible for Title 1 funding. Attendance is 94.3% which matches 
that of similar schools and is above the City average. The school was recognized as one of 
the City’s high performing/gap closing schools from 2002 to 2005.         
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Part 2: Overview 

 
 
What the school does well  
 

• A strong staff team has a common goal of improving the school, resulting in yearly 
improvement in test results. 

 
• Relationships are good and the staff respect and value each individual student, 

providing good quality care and support. 
 

• The school builds very strong partnerships with parents, who hold the school in 
high regard. 

 
• The students are eager to learn and focus strongly on their learning. 

 
• The levels of student attendance are consistently high. 

 
• The principal and assistant principal work well as a team and provide a strong 

direction to the work of the school. 
 

• Flexible patterns of instructional and curriculum organization contribute 
successfully to students’ learning. 

 
• The school works in close cooperation with the local community.  

    
• The students benefit from a clean, attractive and stimulating place in which to work 

and learn. 
 

• The school, with effective parental support, provides a good curriculum that is 
aligned well to students’ needs.  

                           
                                                                                                                                                             

What the school needs to improve 
 

• Build on the good practice in some classes to ensure that teachers match activities 
consistently to students’ learning needs.  

 
• Develop specific learning targets, shared with students and parents, so that 

students know how to improve their work. 
 

• Improve the monitoring and evaluation of teaching and learning so that all 
instruction reaches the quality of the best. 

 
• Improve action plans to set challenging, measurable improvement goals for 

students’ outcomes in the short, medium and long term and show how progress 
towards these goals will be monitored and evaluated carefully.  

  
• Develop roles of management committees and key personnel to ensure that 

student data is analyzed carefully to target improvement and that progress 
evaluated rigorously.   
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Part 3: Main findings 

 
Overall Evaluation  
 
 
This is a proficient school with some well-developed features. 
 
Public School 193 is a caring and supportive school community that is valued highly by 
students and parents who say it is ‘like a big family’.  Students enjoy their learning and 
most achieve well in tests.  The staff work hard as a team to help their students succeed.  
Teachers look at data carefully to check individual students’ progress and to guide their 
instruction, although learning activities are not always matched to the needs of different 
groups of students.  The staff know their students very well.  They work very closely with 
youth and community support services to focus on students’ personal and academic 
development.  The school works in a very effective partnership with parents to provide an 
enriched curriculum.  The strong leadership of the principal and her assistant gives a clear 
direction to the work of the school.  They have encouraged staff involvement in using data 
to improve the school by extending the range of management committees and the roles of 
key staff.  These are not yet developed enough to evaluate rigorously how well the school 
is doing.  Action plans focus on raising students’ achievement each year, although the use 
of data to set longer term goals and the ongoing evaluation towards achieving them is not 
sufficiently rigorous to ensure that the school maintains good improvement. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient. 
 
The school collects detailed data on the performance and progress of each student.  All 
staff carry out regular assessments of their students.  Grade teams meet twice weekly to 
use data to check progress of individuals, classes and across the grade.  Teachers 
complete a recently introduced on-going assessment folder for each student.  These are 
completed quarterly to provide further analysis and evidence of progress over time, for 
example, through reading assessments and writing samples.  Teachers have an 
assessment folder to identify ‘at risk’ students which is used to focus on those students 
who would benefit from additional support through, for example, the after school sessions 
and the Saturday academy.  With good parental support, this helps improve the progress 
of these students.   
 
Teachers of special education students in both the self-contained and the collaborative 
teaching classes record detailed information on progress towards the learning targets. The 
introduction of the Discovery program in grades 1 through 4 has enabled data to be 
gathered on the higher-achieving students and to be checked regularly to ensure that 
these students are being challenged to achieve the levels of which they are capable.  
 
Data helps the administration to check the performance of students in each class and 
grade, although there is no detailed comparison of the performances of different grades.  
This does not ensure that the data is used rigorously to analyze and set separate, 
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challenging goals for each grade.  The school receives data to help it compare its 
performance against other similar schools locally.  The administration looks carefully at the 
schools’ past performance as it is constantly looking to improve each year.  It does not 
receive data on how well their students achieve after transfer to middle school to check 
that they have been prepared well for the next stage in their education.   
          
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient with some well-developed features. 
 
Teachers know their students very well and continually assess their learning.  They meet 
twice each week in grade teams to analyze student performance and share ideas on 
teaching the same content to maximum effect.  This information is discussed with other 
key staff, for example, the staff developers in English language arts and mathematics. It is 
also used to monitor progress across each class and to plan carefully the next steps in 
teaching.  Further discussions twice each month at the academic service team meetings, 
with includes a liaison member from each grade, and the newly created instructional 
committee, inform decisions on ensuring students in each grade make the progress 
expected.  Short term goals are set and these committees monitor the school’s progress 
towards its overall goal for student achievement set down in the Comprehensive Education 
Plan.  Longer term goals for each grade, or for specific groups of students within grades, 
for example, higher-achieving students, are not clearly set down to ensure a sustained and 
rigorous focus on improving the outcomes for all students.  
 
The school has a strong focus on any underachievement.  Teachers analyze data and 
monitor individual students closely.  If they have a concern, they complete a tracking form 
which is used to identify those students who may benefit from targeted support, for 
example, through pull-outs sessions on such programs as Wilson and the Leap Track 
system.  Teachers keep a detailed list of all those involved in these programs and their 
progress is reviewed every six weeks by checking unit tests and interim assessments.  
The Student Support Team checks closely on the provision for any holdover student, those 
having mandated services and any student having particular difficulties who may require 
personal or social support.   
 
Parents and caregivers are kept fully informed as the school gives high priority to 
establishing an effective home-school partnership.  It works hard to involve them in their 
children’s learning.  Parental contributions, through the very active Parents’ Association, 
support the school’s success, for example, by setting up after school test preparation 
sessions for students.  Parents/caregivers are aware of the school’s high expectations and 
are kept fully informed of their children’s levels of achievement.  They receive guidance, 
through the parent-teacher consultations, over what their child needs to improve, although 
the use of specific goals for improvement, for example, in mathematics, shared with 
students and their parents, are not developed enough.     
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient with some well-developed features. 
 
The school has developed a well-balanced curriculum.  It has a clear focus on the basic 
skills of English language arts and mathematics and also provides good opportunities in 
science, social studies, physical education and the visual and performing arts.  For 
example, a grant to integrate dance into the curriculum has allowed the school to use a 
dance specialist teacher and local dance companies to work with all grades.  Through links 
with the New York City Center Encores! Program students are involvement further in 
learning components of musical theater and by performing live.  Students talk 
enthusiastically about the range of activities, particularly the arts and sports programs, 
although they would like more inter-school sports competitions.  Students enjoy their 
school and value the trust and respect they share with all members of the school 
community.  This is reflected clearly in their high levels of attendance and promptness that 
are carefully monitored by the school.  Parents greatly value the care and support given by 
the school.  
 
Students’ schedules are closely guided by the analysis of data and the school is flexible in 
its organization of the curriculum and instructional programs to meet different needs.  
Students who appear to be ‘at risk’ or not achieving as well as they could are included in 
various support programs.  The Discovery program provides a greater range of activities 
for more enrichment and a consistent challenge for higher-achieving students.  A whole 
school curriculum plan shows teachers where their planning builds successfully on prior 
learning.  This helps continuity of learning.  Some teachers plan in detail to match their 
learning activities to the range of student needs, although this is not consistent.  In some 
lessons, groups of students do not make as much progress as they could as the activity is 
not matched to their abilities.  Instruction does not always actively engage them in their 
own learning.  This does not ensure that they always achieve as well as they could.   
 
The principal makes staffing decisions, where budget constraints allow, focused strongly 
on student needs, for example, by setting up a program for higher-achieving students 
following data analysis and parental concerns.  Scheduling decisions are guided by 
student data such as the support and intervention programs.  However, the school has not 
established a longer term focused plan, based on a rigorous analysis of data, to link 
staffing and scheduling decisions closely to key priorities for improvement.        
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient with some well-developed features. 
 
The administration selects staff who are comfortable with using data, such as the 
Princeton review, who are willing to work with parents and to learn and be flexible in their 
approach.  New staff are selected carefully and supported well by mentors and colleagues.  
This reflects the good team approach in the school where staff work well together to plan 
and evaluate students’ learning.  Professional development is targeted on student 
outcomes, for example by using staff developers in literacy and mathematics to support 
colleagues when student data has illustrated a concern.  Teachers enhance their 
instructional skills, for example, by ‘show and tell’ professional development sessions to 
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share ideas and practices, although opportunities to observe their colleagues are limited.  
Professional development is not consistently linked to the school’s overall improvement 
plan.  Its impact on the quality of instruction and student outcomes is not evaluated 
rigorously, for example, by assessing how the support given by staff developers leads to 
improvement.  Formal and informal lesson observations are carried out by the principal 
and assistant principal.  They identify some points for improvement in instruction.  
However the impact of teaching on students’ learning, especially the priorities in the 
focused plan is not developed enough.  As a result, instruction is not always of a high 
enough standard to ensure that students make good progress in lessons.  
 
The principal is well respected within the school and local communities. Parents, students 
and staff value her strong leadership.  She works in an effective partnership with her 
assistant to give a clear direction to the work of the school, focused strongly on continual 
improvement.  She has been particularly successful in promoting the school’s links with 
parents and extending the school’s involvement in the local community.  There are 
opportunities for staff and parents to contribute to the school’s development, for example, 
through the school leadership team and other management teams.  The roles and 
contributions of these different teams are not always clearly differentiated to ensure 
effective communication.  They use and understand how data informs their plans but do 
not always work together cohesively to set goals and candidly evaluate their own 
contribution to improving the school.  
 
The school runs smoothly with well established routines that are known and followed by all 
members of the school community.  The premises are maintained in exceptional condition 
and the effective use of displays of work make it a very stimulating place for learning.  The 
school is very successful in its links with youth development, for example through the 
youth coordinator, and other community services and organizations such as the Police 
Athletic League and local businesses.  These are used well to enhance the students’ 
experiences and improve their learning. 
         
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient 
 
The school is generally effective, through its schedule of staff and committee meetings, in 
evaluating ongoing student progress throughout the year.  It checks how they have 
performed compared to previous years and sets goals for whole school improvement by 
the end of each school year.  The Comprehensive Education Plan provides a detailed 
summary of where the school is currently at and what it needs to improve.  It includes data 
comparing the outcomes of different groups of students and includes an action plan with 
an overall improvement goal for the current school year.  However, it is not sufficiently 
rigorous in identifying clear and measurable goals for each subject, grade and for the 
whole school over a longer time.  It is not clear in establishing how and when progress 
towards these goals will be monitored and evaluated.  Action plans do not currently give a 
consistently sharp enough focus on improving the school and raising student performance.  
They do not provide systematic and regular opportunities to review and adapt plans and 
practices to ensure that students continue to learn as well as they can and meet 
challenging goals.   
 
                                                                                                                                                                               



 

Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.   X 

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.   X 

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

  X 

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English Language Learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Magnet School of Discovery (PS 193) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

  X 

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.  X  
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


