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Part 1: The school context 
 

Information about the school  
            
           
Cadwallader Colden School, Public School 214, is located in the Flushing area of Queens 
and serves an ethnically diverse community.  The school has 448 students in grades pre-
kindergarten through 6.  The school is Title 1 eligible with 64% of students qualifying. This 
is above the average for similar schools, but below the average for schools City-wide.  The 
Asian students comprise 45% of the school population, which also includes 33% Hispanic, 
12% White and 10% Black students.  Over the past three years the proportion of students 
newly arrived in the US has been above average when compared with similar and City-
wide schools at around14%.  Close to 20% of students are English language learners and 
about 13% are special education students.    
      
During 2005/2006, the students’ attendance rate was 94.4%, which was better than the 
average for the City and that of similar schools.      
  
The principal identifies additional Title 1 and Title 3 funding as significant aids to school 
improvement. 
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Part 2: Overview 

 
 
What the school does well  

 
• English language arts and mathematics test results show a rising trend over the last 

four years and are usually above the averages for the City and similar schools. 
 
• Special education students and English language learners achieve better similar groups 

in City-wide and similar schools.   
 
• Students’ attendance is above average and is carefully monitored by the guidance 

counselor. 
 
• Small classes, small group teaching, and ‘pull out’ programs for the English language 

learners and special education students all contribute to the school’s success. 
 
• The classrooms are organized well and consistently throughout the school so that 

students meet the same high expectations in every grade. 
 
• The curriculum is enriched with music and dance to allow the students to express 

themselves in a range of ways. 
 
• Teachers understand they are held accountable and work effectively to ensure that 

students progress well. 
 
• The observations of the leadership team, the work of the staff developers, the input 

from the local teachers’ college and the collaborative leadership style of the principal all 
help teachers to develop good instructional skills. 

 
• Students and parents, well supported by the parent coordinator, are very positive about 

their caring and rigorous school. 
 
• The principal and vice principal are both people-centered and objective about the needs 

of the school and its students. 
 
 

What the school needs to improve 
 
• Analyze data for ethnic groups and groups of interest within the school population as 

rigorously as is done for individuals. 
 
• Involve students more effectively in agreeing and committing to learning targets and 

communicate these to parents.  
 
• Find ways for the staff to meet as a whole group to evaluate the impact of their actions 

and to take a school-wide view. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a well-developed school. 
 
The factors in the success of PS214 include the painstaking use of data, detailed attention 
to the curriculum and teaching, strong professional development for teachers, sensitive but 
rigorous management and thoughtful use of Title 1 funding. 
 
Test results and teachers’ assessment identify students’ needs with frequent reviews 
against goals.  The curriculum can be swiftly adapted to meet student needs, and lesson 
planning is good.  This small school uses small classes and breaks them down into smaller 
groups to provide differentiated teaching.  The teachers benefit from good professional 
development and are given support to put what they learn into practice.  Title 1 funding 
helps with curriculum development, staffing to provide a low student/adult ratio and 
teachers’ professional development. 
 
The school is well organized and a welcoming and friendly place where students, parents 
and staff are valued and respected. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
 
This area of the school’s work is proficient.  
 
The school makes good use of two kinds of data: results from wide range of tests and 
teachers’ classroom assessments, which are well moderated.  The teachers produce a 
good range of useful assessments.  They may hold up to six conferences with individual 
pupils per day, which generate notes about problems in students’ work.  They also keep 
checklists in English language arts and mathematics which indicate which students are 
making progress in a particular skill.  All this data is well used to identify future learning 
needs. 
 
The school uses test data sensibly to compare results for grades and classes.  They also 
usefully check how the students are performing against City averages, but not against 
statistically similar schools.  
 
The school’s most beneficial work is checking the data of individual students.  They identify 
carefully students who drop back or progress well, so they can provide additional support 
or challenge.  This is thoroughly done and students learn faster as a result. 
 
The school uses a range of information to check the progress of special education 
students and English language learners who are significant groups at this school.  In 
recent years these groups have been doing increasingly well, partly because of the prompt 
identification of needs.  Year to year comparison is not rigorously done by ethnicity to 
ensure that all groups are making similar progress.  The school has many students who 
have attended more than one school but has not yet analyzed the data for this group. 
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The principal has had training in using data and has done a great deal to enable her 
teachers to use it well.  Each teacher has a laptop and easy access to the school data.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is well developed. 
 
The availability of data and its good analysis by staff collaboratively support the school’s 
planning well.  The Comprehensive Education Plan has clear, quantifiable targets for 
students’ achievement.  At grade and faculty level, analytic and collaborative discussion 
leads to well-informed goal setting.  A wide range of staff, concerned with both academic 
and personal needs, cooperate to analyze and develop goals.  Class teachers develop 
yearly and monthly goals related to individual students’ strengths and weaknesses as 
revealed by the data.  Flexible allocation of staff enables a staff member to support a 
particular group or goal or to work with the class teacher.  The goals that are set drive the 
work of all the teachers who are always well focused. 
 
Special education students and English language learners have very specific needs.  Very 
thoughtful planning ensures that they have special classes, or a ‘pull out’ and ‘push in’ 
support, with a very clear purpose, as needed. 
 
Students know broadly what the school expects and are systematically reminded.  
Classrooms are arranged to encourage personal organization.  Daily displays outline the 
schedule and objectives for lessons.  Rubrics make expectations very clear. Teachers 
conference with up to six students a day and identify future learning objectives for them.  
Students usually remember what their lessons are about but not necessarily the targets 
that have been set for them. 
 
The school works hard to communicate with parents.  Not all can come to the interesting 
workshops, but the numbers that do attend are still good and almost all come to 
parent/teacher conferences.  Many share at least some of the school’s expectations, 
ensuring, for example, that children walk, not run into school.  The parents are not 
consistently told their child’s targets, but have a lot of information about homework and 
tests.  The dedicated parent coordinator conveys an expectation that they will want to 
support their children.  The lending library, with books on parenting, also provides material 
to read aloud with children.  Translation services helpfully ensure that booklets are 
accessible to all and teachers translate at workshops. 
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is well developed. 
 
Although the school is exempt, they wisely choose the mandated curriculum to provide 
continuity for the transient student population and for the staff.  Music, dance and many 
extra curricular activities support students’ self expression and self image.  The curriculum 
is very well managed, assessed and recorded.  Curriculum maps are well thought out, with 
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helpful pacing calendars to give impetus to the teaching.  Teachers’ checklists allow for an 
overview of the progress and needs of individual students or classes.  
 
Teachers understand where their accountability lies and ensure that the records they keep 
provide detailed information about the students in their class.  They regularly hold 
meetings with individual students about their progress and assess their particular needs.  
They use their records well to differentiate by grouping students with specific needs.  
Groups are supported by a plentiful range of additional staff and trainee teachers..  The 
extended day is also an important strategy for meeting specific needs. 
 
Budgeting decisions are focused on raising performance, with much of the money going to 
staffing and professional development.  The school has hired two staff developers, who 
work alongside teachers and whose work is partly responsible for students’ good progress.  
The school has also hired a full time counselor who develops activities such as the peer 
counseling program that help students adopt a more mature approach to learning.  The 
team of paraprofessionals supports differentiation well.  Staff are used and moved 
creatively. 
 
Scheduling is focused on needs and is a complex arrangement because of all the small 
‘pull-out’ and ‘push in’ support for groups.  The school experiments to find the most 
productive pattern for the day.  The principal carefully plans for teachers’ professional 
development and prepares sessions carefully to maximize their value. 
 
The students’ good attendance means they get best benefit from all this planning.  The 
counselor works systematically to oversee attendance, taking clear and immediate action 
where necessary.  Students all know if they are absent, that they must make up the work 
at home. 
 
Students are secure and happy at school.  They say ‘the principal talks to us nicely and 
worries about things in school’ and ‘you really learn a lot’.  Because their lessons are at the 
right level for them, they are engaged and behave well. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed. 
 
The rise in standards over the period of her leadership attests to the principal’s good 
judgments.  The staff and parents speak respectfully of her support and flexibility, and of 
the assistant principal’s skilled help with their computers. 
 
The principal successfully selects new staff by assessing their motivation, professional 
knowledge and skills, including computer and data handling skills.  Their professional 
development is well planned and timetabled to maximize input from the staff developers 
and the Teachers’ College.  The school does well to differentiate for teachers, as for 
students, by identifying individual teacher needs from data and from class work.  The 
principal carefully directs the work of the staff developers to meet staff development needs.  
This has impacted positively on the quality of teaching and on test results.  She is aware of 
the need for further computer and data handling training for staff.  The principal rightly 
judges that the teachers are capable of taking an overview of whole school development.  
She plans to facilitate this which is welcomed by, the staff who would also like to meet 
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together as a whole school group.  The two ideas complement each other well and show 
the advanced stage of the team’s development. 
 
The principal helpfully ensures that all the teachers provide for their students a rubric and a 
daily plan of lessons and their objectives.  This communicates the expectation and helps 
the students know where they are going.  The mandatory lesson observations for new 
teachers are carefully done.  The teachers appreciate the preparation and follow up 
provided here and say the input is valuable.  The staff also appreciate the daily walk-
throughs made by principal and assistant principal, where the feedback given is positively 
constructive, and open for discussion.  The teachers would like to observe each other 
working more often.  Despite the fact that they already see labs organized by the 
Teachers’ College, the principal is looking for a way to provide more of this. 
 
The school makes good use of a long list of partners who help to provide materials, like 
computers, or experiences like dance and art.  These support students’ self expression 
and learning.  A City Councilman, several members of the Assembly and the Police 
Athletic League are among the school’s partners.  
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is well developed. 
 
This is an evaluative school, with a structure of meetings that facilitates monitoring and 
revision of strategies and goals.  Parents involved speak knowledgeably about the regular 
evaluation of the Comprehensive Education Plan.  Teachers’ debriefing meetings, grade 
conferences, instructional team meetings and the leadership team all check on whether 
goals have been met for classes, grades and the school, and then realign planning if 
necessary.  Individual teachers assess weekly against the goals in mathematics and 
English language arts for their students and plan for any student who needs to catch up.  
The instructional team reviews data, concerns and goals, in order to evaluate instructional 
alignment, programs, strategies and materials. 
 
The school collects a wide range of data to allow careful review and comparison across 
the classes.  The Princeton Review interim assessment in reading and mathematics is 
used three times a year to identify any weaknesses in students’ learning.  The Rigby 
assessments track students’ levels four times a year.  Assessments are carried out at the 
ends of the mathematics units of study.  The staff developers use such tests and teachers’ 
assessments to monitor and evaluate students’ progress against the goals in the 
Comprehensive Education Plan.  They also evaluate the progress against their pacing 
calendar to ensure a good pace for teaching. 
  
Realignment of practices and resources is a routine part of discussions.  The regularity 
and concern with which assessment and realignment are carried out are a strong factor in 
the improvement in the students’ achievement. 
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Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

  X 

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

  X 

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.   X 

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.   X 

Overall score for Quality Statement 2   X 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

  X 

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English Language Learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Cadwallader Colden  School  (PS 214) Ø +
Quality Score   X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

  X 

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

  X 

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.   X 
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3   X 
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

  X 

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

  X 

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

  X 

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4   X 
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

  X 

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.   X 

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

  X 

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

  X 

Overall score for Quality Statement 5   x 
 


