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Part 1: The school context

Information about the school

Frederick Douglass Academy VI High School is the sixth school opened on the principles
of a school established in the early 1990s in Harlem. Like the original, it sees itself as a
college preparation school with a goal to prepare every student for entry to college.
Students wear a school uniform.

The school opened in September 2004 with a grade 9 grade level and now has 263
students in grades 9 through 11. It expects to grow in the next academic year to 400
students when it has students in grade 12. Students are enrolled without required levels of
prior achievement. Of the current students, 70% are Black, 16% Hispanic, 13% Asian and
other backgrounds and 1% White. Approximately 4% are special education students and
3% are English language learners. The main language spoken other than English is
Spanish. The school receives Title 1 funding, with a higher percentage of students eligible
than the City average. Attendance is a little under 84%, which is broadly in line with City
schools.

The school occupies a building that it shares with two other schools, a much larger high
school and a middle school that came into existence in September 2006.
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Part 2: Overview

What the school does well
o Classroom instruction utilizes learning styles that for the most part engage and
interest the students.

e In this small learning community, the staff know virtually all the students individually
and are respected and trusted by them.

¢ All stakeholders are united behind the school’'s overarching goal of getting students
into college.

e The principal is respected by students, staff and parents, and leads by example.

o The school has high expectations of students’ behavior and attitudes, and has in
place basic routines to help it meet them.

e Students enjoy a range of experiences that broadens their horizons and interests
them in their work by making it seem relevant to their lives.

¢ The staff are committed to their work with the students, and have a high morale
and a collaborative culture.

e The school identifies students who fall behind in their credit accumulation and
provides extra classes to support them.

e The school runs smoothly with good transitions between classes.

e Parents are welcomed in the school, value the education it provides and give it
much support.

What the school needs to improve

e Extend professional development to support the use of data by teachers to
differentiate instruction, and to develop the students’ independent learning skills.

¢ Through periodic assessments, generate more frequent hard data to monitor
students’ progress, and collate this to indicate performance by ethnic group and
gender.

¢ Use data to set personalized learning goals for individual students, especially to
stretch the higher achievers.

e Provide more scheduled opportunities for teachers to share good practice, work
together and learn from each other.

¢ As the school extends into grade 12, provide a wider range of courses for the more
advanced students.

o Develop the school’s capacity to monitor and evaluate its performance, to establish
clear, manageable priorities for its improvement and to optimize its use of
resources
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Part 3: Main findings

Overall Evaluation
This is a proficient school.

Frederick Douglass Academy VI has been successfully established as a small learning
community where the overriding goal of students gaining entry to college is at the heart of
its work. The principal has built a team of staff who work hard, collaborate with each other,
and build good relationships with the students. The school is orderly and lessons are
interesting. A range of activities enriches the students’ experiences. All stakeholders
value the education provided by the school. Its arrangements for monitoring the progress
of the students enable it to know broadly how well each one is performing, although this
information is not updated often enough. The overarching goal of college entry for each
student is clear, but intermediate goals and instruction are not differentiated sufficiently.
The school’s monitoring and evaluation of its overall performance enables it to have a fair
understanding of how well it is performing and some of the things, but not all, that need to
be improved.

The school is about to become larger and is at the point where a review of its managerial
arrangements is required. The respected leadership of the principal has established the
tone of the school and the general climate of high expectations. The managerial systems
have not kept pace as too much of the school’s collaboration depends upon informal
arrangements. The principal is not yet supported by a senior team to help her monitor and
evaluate the school and implement change, although she will have an assistant principal
working with her next year.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor student progress over time.

This area of the school’s work is proficient.

The school gathers data about its students’ capabilities on entry through internal
assessments and records from their middle schools. It generates data on their
performance as they mature in the school through regular assessment by their teachers,
periodic assessments using standardized tests and the credits gained from the Regents
examinations. It recognizes that formal assessments using standardized tests are not
frequent enough to provide a sufficiently timely update on each student’s progress. The
principal has a broad overview of the performance of each class and grade, and teachers
keep an evidential folder of work for each student to document progress.

The school has adequate knowledge of the achievements of special education students
and those learning English. As occasion demands, the school focuses on the
achievement of groups which are of particular interest to it, such as those in shelter. It
does not collate information by ethnic group and gender and so is not in a position to
evaluate their relative performance. It does compare itself with a Frederick Douglass high
school that opened at the same time but does not, at this early stage in its development,
have a Record Card by which it can compare its performance with other schools on a
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standardized basis. It is alert to changes in outcomes year by year and knows which
subjects perform better than others, and can articulate reasons why this is so.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use available data to understand each student’s next learning step. Through
collaborative planning and student and parent engagement, they set high goals for
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is proficient.

Lying behind all goals in the school is the overarching one that students should gain
college entry. This goal is well known is known to staff and parents, and drives their
activity, and it motivates most of the students.

The goals in the Comprehensive Education Plan are set by a collaborative process and
are monitored to see if they are being met. The goals are specific and measurable and are
useable as success criteria to measure the school’s performance. But not all plans and
subsidiary goals are clearly and fully aligned to them and prioritized. At the level of the
individual student, the school has an ambition for them all to aim as high as they can, and
a minimum expectation that they will pass the Regents examinations to win credits for
college entry, although it is too early in the school’s existence to know whether it has been
successful. For special education students, and those falling behind in their credits, there
are clear goals to remediate their performance. Staff collaborate in setting goals for these
students, though often in informal meetings rather than in scheduled sessions. For
students who are more successful, there are no agreed, documented and specific goals to
extend their aspirations and serve as a measure against which their progress can be
evaluated. In some cases, students take the initiative to set them for themselves, but
these are not formally negotiated with the staff.

The school has high expectations for the behavior and attitudes of the students, which
they secure through well-known and enforced routines for classroom conduct and
movement around the school. This helps the students to feel safe.

Quality Statement 3 — Align Instruction: The school aligns its instructional activity
and resources, and student engagement around its focused plans for accelerating
learning for each student.

This area of the school’s work is proficient.

The school has aligned its curriculum to its mandates and has begun to extend the
electives available for the more advanced students, although the range of courses is
currently limited due to the school’s stage of development. The school is aware that the
students, when they enter college, will require a range of independent learning skills but
has not so far produced a concerted policy to develop them. However, it has done well to
provide a range of educational experiences that builds on and enriches routine classroom
activities. These include visits to places of interest, including Paris, inviting visitors to talk
to the students in school and a small number of after-school clubs. These approaches
make the students’ work more relevant and interesting, and help to motivate them.
Students’ behavior and attitudes are good.

Teachers are held accountable for improving instruction and are in any case reflective
about their practice. They have worked hard to make their lessons stimulating, and to
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utilize different strategies to match them to the students’ most effective learning styles. As
a result, students in the main are engaged in their work and participate well. However, at
times students are not as fully involved as they could be because the work is too hard for
them or they finish early and do not have extension tasks. Staff realize that they have
some way to go in using data to differentiate instruction to connect with the different levels
of achievement in their classes.

The budgeting, staffing and scheduling decisions enable the school, at its present size, to
function soundly, although staff complain about a lack of resources. Current arrangements
cannot work so effectively when student and staff numbers grow, and the school has not
yet devised a strategic approach to optimizing the use of its resources in a larger and more
complex environment.

Staff know almost all students in the school individually, as a result of its small size and
their commitment to the welfare and success of their students. This is appreciated by
them. Teachers have a view of the progress of the students in their classes and in some
cases share their data with others in assessing how to respond to their needs better.
However, a rounded view of the academic progress of the more successful students
against agreed goals is not formally developed. The school places a high priority on
attendance and has in place suitable mechanisms, such as calling home on the first day of
absence, to promote it.

Quality Statement 4 - Build and Align Capacity: The development of instructional
leadership, staff, and capacity are aligned around the school’'s collaboratively
established goals for accelerating the learning of each student.

This area of the school’s work is proficient.

The school has had difficulty in hiring teachers in certain specialist areas, such as
mathematics and science, and, as a small school, some teachers have had to teach
classes outside their specialisms. This has contributed to some underperformance in
these areas. However, these problems have been overcome and the school has
succeeded in recruiting a team of teachers who share the school's values and work hard
and collaboratively with one another. They appreciate the importance of data in planning
their work but need more time and improved skills to do this more effectively. The formal
opportunities for professional development have been aligned to the school’s priorities, but
have been limited in extent and intervisitations are infrequent. They have been
compensated by the staff's willingness to work together in informal ways, such as in their
‘lunch and learn’ sessions. The school recognizes that a major priority is to extend the
training for teachers in the use of classroom differentiation.

The principal has built a faculty who work well as a team around shared values and the
common goal of getting students into college. She is admired for the way in which she
sets the tone of the school, modeling the approaches she expects from others, and
focusing on the needs of the students. She has created in this new school a sense of
community to which all stakeholders are proud to belong. As one student said, ‘We are all
family’. This helps the school to run smoothly on a day-today basis, as seen in the lack of
fuss in the transfers between lessons. However, the capacity of the principal to manage,
monitor and evaluate all aspects of the school's work is limited, as she has no other
colleagues in the administration. Her own frequent, and accurate observations of
classroom activity are thus not sufficiently supported by others. In addition, too much
depends on the goodwill of staff to deal with issues on an informal basis. This does foster
teamwork for the sharing of information and planning, but formal structures to facilitate this

27Q260 Frederick Douglass Academy VI High School: May 10, 2007 7



are not sufficient. An assistant principal has been appointed for next year and this gives
the school the opportunity to establish the arrangements that will be necessary to run what
will be a larger school.

The school has built a good partnership with its parents and has an active parent teacher
association. It benefits from meetings with other schools in the Frederick Douglass group
but, as a new school, it is still at an early stage in building partnerships with other outside
bodies.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for
evaluating each student’s progress throughout the year, recognizing weaknesses in
its improvement plans and teaching practices, and flexibly adapting plans and
practices to meet its goals for accelerated learning.

This area of the school’s work is proficient.

The school monitors the performance of students chiefly through class assessments,
occasional external assessments and the results of the Regents examinations. This
enables it to see whether students are progressing towards the school’'s overall goal of
building up sufficient credits to gain entry to college. This information also enables the
school to see whether it is likely to meet the measurable goals contained in the
Comprehensive Education Plan, for example in meeting the targets for each subject.
Where individual students, or classes in general, are not achieving as well as they should,
steps are taken to improve the situation. For example, the credit accumulation of
individual students is clearly charted and where they do not earn as many credits as they
should they are counseled to take the support classes that are made available to them.
The school noted that outcomes in global history were not as good as anticipated and
diagnosed that this was because the students’ writing was not strong enough. It arranged
collaboration between global history and English teachers to plan ways of dealing with this
effectively.

While the school has a sound overview of its overall performance and the progress of
individual students, its capacity to monitor its performance and revise its arrangements is
limited by insufficient standardized assessments, formal arrangements to meet in teams,
and the current lack of a cabinet. The overarching goal of the school to enable students to
have a college entry remains non-negotiable and drives all that the school does. Support
is flexibly arranged for those in danger of not achieving this goal. However, so far the
school has not set formal targets for the more advanced students on the basis of data
about their progress to help them achieve at higher levels.
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SCHOOL NAME: Frederick Douglass Academy VI High School (HS 260)
Quality Score

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather data and use

it to understand what each student knows and is able to do and to monitor student progress
over time.
1.1 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e each student, classroom, grade level,

1.2 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e ethnic groups, English language learners, special education students*

1.3 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
o all other categories of interest to the school*

1.4 Performance and progress are measured based on comparisons with similar schools, with the
school’'s own past performance, and among students, classrooms, grade levels, academic subject
areas, ethnic groups, and other groupings of interest within the school.

Overall score for Quality Statement 1

* These criteria are partially aspirational as of now because schools do not have routine access to all of
this data. The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.
Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use
available data to understand each student’s next learning step. Through collaborative

planning and student and parent engagement, they set high goals for improving teaching

practice and accelerating each student’s learning.

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding,
objectively measurable goals for immediate and long-range improvement, and to develop plans
and timeframes for reaching those goals.

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level,
academic subject, and group of students whose performance or progress has been identified by
the school as a particular focus area.

2.3 Particular attention is given to improving the performance and progress of students in greatest
need of improvement.

2.4 High expectations are conveyed to students and parents/caregivers. Students and their
parents/caregivers are regularly invited to provide information about each student’s performance
and how to improve. This information is central to setting challenging goals and developing,
evaluating, and revising plans.

2.5 Goals and plans for improving student performance and progress drive the activity of all members
of the school community: leaders, staff, students, parents, and other partners.

Overall score for Quality Statement 2
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Quality Statement 3 — Align Instruction: The school aligns its instructional activity, resources,

and student engagement around its focused plans for accelerating learning for each student.
3.1 The school selects the curriculum based on how well it aligns with or implements the mandated

g v o+

curriculum and on the curriculum’s capacity to generate meaningful interim data about progress X
towards goals and to support the school’s high expectations and improvement plans.

3.2 Teachers are accountable for improving instruction and student outcomes. They plan and
differentiate their instruction based on the needs revealed by student data and by the focused X
plan the school has developed to improve each student’s and group of students’ outcomes.

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the X
school has developed to improve each student’s and group of students’ outcomes.

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the X
school has developed to improve each student’s and group of students’ outcomes.

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that
emerge from examining student data and by the focused plan the school develops to improve X
student outcomes.

3.6 Instructional programs actively engage students. X

3.7 Staff know and respect students and respond to their academic needs, as well as their personal
needs that affect academic performance. Each student knows and trusts an adult on the staff X
who is concerned about him or her.

3.8 Student attendance and engagement are high priorities. High rates and patterns of absences X

trigger immediate intervention.

Overall score for Quality Statement 3
Quality Statement 4 — Build and Align Capacity: The development of instructional leadership,

staff, and capacity are aligned around the school’s collaboratively established goals for

accelerating the learning of each student.

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance
and progress and based on their commitment and capacity to use data, compare outcomes within
and across classrooms and schools and develop and revise plans and methods to improve
performance and progress.

4.2 Professional development decisions are driven by the needs revealed by student data and by the
focused plan the school has developed to improve each student’s and group of students’
outcomes. Professional development is designed to help leaders, faculty, and staff use data,
self- and peer-assessments, and collaboration with peers to achieve goals for improved school
and student outcomes. Professional development and self- and peer-evaluation are aligned and
overlap.

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving
the quality of each teacher’s instruction. Teachers frequently observe and support each other’s
classroom instruction with the goal of improving student outcomes.

4.4 Planning, evaluation of results, and revision of plans takes place in teams. Leaders and faculty
inform each other of their goals and results, candidly evaluate themselves and each other, and
use what is learned to drive improvement.

4.5 The principal is respected and has capacity to effect change.

4.6 The school runs smoothly. Procedures are clear, communicated to all, and are generally followed.

4.7 The school aligns youth development and support services around stated academic goals.
Partnerships with outside bodies are routinely used to achieve academic goals.

Overall score for Quality Statement 4
Quality Statement 5 — Monitor and Revise: The school has built-in structures for evaluating

each student’s progress throughout the year, recognizing weaknesses in its improvement

plans and teaching practices, and flexibly adapting plans and practices to meet its goals for

accelerating learning.

5.1 All school plans and other interventions include frequent interim goals and diagnostic
assessments of progress designed to reveal in objectively measurable ways whether the plan is
being effectively implemented and reaching stated goals.

5.2 Comparisons of student progress within and across classrooms and schools are used in making
interim diagnostic assessments and measuring the progress of plans and interventions.

5.3 Information generated by periodic assessments and diagnostic measures of progress and
comparisons is used to revise plans immediately in order to reach stated goals. Interim and final
goals are modified when data objectively demonstrate that revision is required.

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and
improvement planning, and each successive phase is characterized by agile and flexible

realignment of practices and resources to improve student academic outcomes.

Overall score for Quality Statement 5
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