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Part 1: The school context

Information about the school 

This is the only pre-kindergarten to 8th grade school in District 26 and it is located on the 
Glen Oaks Campus in Bellerose, Queens.  It is a lottery school, with students joining each 
year at different grades.  At present the school has 667 students enrolled.  There is a wide 
ethnic mix within the school, which has approximately 40% White students, 32% Asian 
students, 15% Black students and 13% Hispanic students.  The proportion of recent 
immigrants is below that of similar and City schools, with most coming from India. The 
school also has fewer special education students and English language learners (3%) than 
similar and City schools. The school is not Title 1 eligible.

The school is in its fourth year and the principal and most of the staff have been in place 
since the school’s opening.  There is a strong focus on working with both the parents and 
the community to support the academic and personal development of the students.
Attendance is 95.6% which is much higher than in similar and City schools.
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Part 2: Overview

What the school does well

• The highly respected principal has been successful in building up a school that reflects 
one of his key aims which is to create a center for learning and growth.

• The principal is ably supported by his cabinet in promoting high expectations and 
aspirations for all students, which are fully supported by the staff.

• There is a strong team spirit among the staff which underpins effective collaborative 
planning and the sharing of good practice.

• There is a wealth of data which is being used systematically to both track the progress of 
students and set challenging goals.

• The teachers often use group work effectively to target focused support for students with 
similar needs.

• The professional development programs are well targeted as they are based on a clear 
identification of need at both whole school and individual level.

• The school is a calm and orderly place where mutual respect amongst all members of the 
community is evident.

• The classrooms are bright and lively, providing stimulating environments for the students.

• The teachers have established very positive attitudes to learning among their students, 
who are eager to learn.

• There are very strong links with parents and the local community, which contribute to the 
good progress that the students make.

What the school needs to improve

• Take steps to ensure that all teachers have the necessary skills and confidence to use the 
extensive technology resources more regularly to support the learning of the students.

• Ensure that the steps being taken to improve non-fiction writing and strengthen 
differentiation are monitored systematically to measure the impact of actions taken on the 
outcomes for students.

• Consider more formal ways to track the relative progress of different groups of students
within the school.
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Part 3: Main findings

Overall Evaluation

This is a well developed school.

The students’ good progress and self confidence are testimony to one of the key aims of 
the principal, when he opened the school just over three years ago, for a community of 
learners.  The principal, who is well respected by all, has been instrumental in establishing 
a strong team of staff around him who share his high aspirations for the students.  The 
assistant principal along with the literacy and mathematics coaches also provide effective 
leadership.  

Data is used well to track and monitor the students’ progress and to provide a broad 
curriculum that matches the wide range of needs from pre-kindergarten to 8th grade.  The 
classrooms are lively and the teachers’ enthusiastic styles motivate the students who focus 
well on their studies.  The teachers work well together to continually evaluate their 
instructional programs and share good practice.  Professional development is well focused 
on areas of need and has resulted in improved quality of teaching and learning within the 
classroom.

Students are encouraged to develop individual responsibility through involvement in 
community service and parental support is very strong. These factors contribute to the 
positive relationships and mutual respect within the school.

In its continual drive for improvement, the school evaluates its work regularly and has 
identified clear priorities for future development.  It recognizes the need to look more 
closely at the performance of different groups of students to refine this process further.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.   

This area of the school’s work is well developed.

The school collects and analyzes an impressive range of data which gives detailed 
information not only about individual student progress but also outcomes at grade and 
subject level.  Given the fact that the school has only been open for a short period of time,
the principal has been particularly interested in trends in performance and how the results
have compared with those of similar schools. He has quickly scrutinized the 2006 data
and noted the increasing trend in the already impressive mathematics achievements.  The 
slight dip in English language arts has been analyzed in some detail as well. These
findings are shared among the staff so that they have a clear picture of what is happening 
at whole school level.  The drive for growth also means that cohorts are tracked carefully 
as they move through the school to monitor both progress and any underachievement.
Relative progress across classes with students in the same grade is also checked for any 
variations.
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The staff’s determination to do the best for its students underpins the use of additional 
records to track the students’ performance at subject level, including detailed analysis of 
skill acquisition in English language arts and mathematics. The literacy and mathematics
coaches have been instrumental in supporting the teachers in this process. In addition, 
the cabinet scrutinizes samples of students’ work as a means of seeing how well they are 
doing over time.

Data, both qualitative and quantitative, is used well to identify students with special needs 
and those who are English language learners.  Students in grades 7 and 8 with particularly
high aptitude in science and mathematics are also identified for accelerated study.

At present, the school is aware that some boys are not doing as well as the girls, but does 
not formally analyze the relative performance of different groups according to gender or 
ethnicity. 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is well developed. 

The school is not complacent about its achievements and is continually looking to improve 
outcomes for the students.  The principal and his cabinet, which comprises the assistant 
principal along with the literacy and mathematics coaches, set the tone for the high 
aspirations for the school.  The goals set are challenging and based on a good 
understanding of what students have achieved in the past and their potential for the future.  
The staff are involved in the process so that they have a shared awareness of the targets 
at whole school and subject level.  They use the information well to inform specific targets 
for the students in their classes. Reading records and portfolios of past work are used 
regularly to note progress and identify the next steps for the students.

The dip in performance in English language arts has already led to a more detailed 
analysis of potential weaknesses in the students’ skills.  As a result, there is now a strong 
focus on developing non-fiction writing which is featured in all of the school’s various plans.     

Teachers and support staff work collectively to analyze performance data of special 
education students and those who are English language learners to set realistic but 
challenging targets for them, with next learning steps clearly planned.  Similarly, those 
students who have been identified, through their results, as being particularly gifted in 
science and mathematics also have a more rigorous program planned for them.  

Parents are regularly informed about the curriculum being offered and the progress that 
their child is making.  They appreciate the high aspirations that the school has for their 
children and fully support them.  The students themselves are well aware of what is 
expected of them and show a real determination to do well.  The many strong links with the 
local community mean that there is a broad external perspective on the setting of goals 
and aspirations for the future.



26Q266 Public / Intermediate School 266: November 14, 2006 7

Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student.

This area of the school’s work is well developed.

The school has built up a broad and varied curriculum which is well matched to the needs 
of the wide age range the school serves.  Students joining pre-kindergarten and 
kindergarten are organized in small groups which enables them to settle quickly into daily
routines.  As the students move through the elementary to the intermediate school classes, 
they are increasingly exposed to subject specialists, who have the added expertise to 
provide the challenge and support necessary, particularly in the higher grades.
Technology resources in the school are substantial but they are not being used regularly to 
support and underpin the students’ learning and to further increase motivation.

Teachers regularly use tracking data well to plan and amend their instructional programs 
for their classes.  Students are grouped according to need and the teachers are especially 
well focused when working with an identified set of students in the class.  The teachers’ 
lively approaches to instruction capture the interest of the students, who focus well on their 
studies and show real enjoyment.  The classrooms themselves are bright and stimulating, 
often with students’ work on display, celebrating their achievements.  The staff want their 
students to do well and are aware of their accountability for ensuring that they do.

The principal was appointed before the opening of the school so that he could select and 
build up a team of staff and a set of resources which would match closely the school’s 
aims and objectives.  This has been done successfully within the budget allocation.

Attendance is high in the school and improving but the small number of absentees is still 
followed up systematically.  The parents are very largely supportive of regular attendance 
and the few who wish to take their children away for extended periods are seriously
discouraged from doing so.

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is well developed.

The principal was in the fortunate position of selecting all of his staff for the opening of the 
new school.  His goal to have a mix of young and experienced staff, all fully committed to 
the aims of the school,  has been met.  They are a strong team of individuals who work well 
together for the benefit of the students.  The principal has encouraged his staff to take 
risks and be innovative, which has been much appreciated by them.  As a result, there is a 
vibrant and open culture where learning among the staff is evident.  Analysis of the 
science curriculum, for example, identified some overlap across grades that has 
subsequently been amended.  All of the staff use data, both quantitative and qualitative, to 
support them in their evaluation of practice and their drive for improvement.  Teachers visit 
each other’s classrooms and have common planning time together to share and evaluate
their instructional programs.

Feedback from classroom observations by the principal and vice principal are judged to be 
constructive in helping staff to improve their teaching.  Professional development for the 
whole staff and for individuals, especially that provided by the mathematics and literacy 
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coaches, is particularly valued.  Data is used well to identify training priorities. For 
example, there was a focus during a recent training day on strategies for improving the 
writing skills of the students as a result of scrutinizing the English language arts results and
additional assessment information.

The principal is well respected by the whole community and has established with his 
cabinet good procedures to ensure that the school runs smoothly on a day-to-day basis.  
His drive to develop well rounded and self confident individuals through links with the local 
community mean that external partnerships are used well to support the aims of the 
school.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is well developed.

The Comprehensive Education Plan underpins the goals and aspirations of the school.  
The principal sees the plan as a working document and is striving not just to meet the 
targets but exceed them.  The staff, who have been actively engaged in compiling the 
plan, are similarly motivated and all are working to a common purpose.  The school uses 
not just the test data, but also ongoing assessments, classroom observations and the 
scrutiny of students’ work to track progress against stated goals.  The findings show not 
only a need to tackle writing for non-fiction purposes but some inconsistencies in 
instructional practice and the use of portfolios among the staff.  Given the very positive 
outcomes for the students and the good progress made, the drive to tackle these slight 
variations reflects the commitment to constant improvement.

Plans are flexible and adjusted according to the needs of the students.  The professional 
development program to improve writing has already led to adjustments in the teachers’ 
planning not just in English but across the curriculum.  Plans to monitor and evaluate the 
impact of these changes on student outcomes are currently, however, informal rather than 
systematic. 

Teachers regularly refine their instructional programs following both formal and informal
evaluations of the students’ progress.  Peer assessment and tutoring takes place to 
provide additional support and feedback.  The support staff are actively engaged in 
working alongside teachers to evaluate outcomes, particularly for the neediest students, 
and suggest modifications to plans so that targets set can be reached.  The mathematics 
and literacy coaches are also very proactive in this work. 

The culture of a learning community means that this school is continually reflecting on its 
practice at all levels.
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Part 4: School Quality Criteria Summary                         

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.  

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. X

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• ethnic groups, English Language Learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Public / Intermediate School 266 (PS/IS 266) Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.  

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.  

X

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention. X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.  

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.  X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


