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Part 1: The school context 
 

Information about the school  
 
The Preparatory School for Writers is a new school which opened in September 2006.  It 
will serve grades 6 through 12 at capacity, although this year it consists only of grades 7 
and 9.  It is housed in a large building in Queens which it shares with four high schools.  Its 
current population is 99 students of whom 92% are Black, 5% are Hispanic, 2% are Asian 
and 1% is White.  Five percent are special education students and 2% are English 
language learners.  The school is currently in receipt of title 1 funding, but will not be 
eligible next year.  Attendance is at 89%, broadly in line with that of similar and City 
schools.  
 
The school works in partnership with the College Board, an organization whose mission is 
to increase the number of non-traditional college-goers into college.  
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Part 2: Overview 

 
 
What the school does well  
 

• Budgeting and scheduling decisions are driven by the needs revealed by student 
data. 

 
• The principal is very well respected by staff, students and parents and has the 

capacity to effect development and change. 
 
• Staff, students, parents and the principal have high expectations of themselves and 

of each other. 
 

• There is a strong ethos of collaboration across the school, leading to high levels of 
teamwork. 

 
• The curricula have been carefully chosen to align with, complement and broaden 

the mandated curriculum and to equip students for the future. 
 

• The strong emphasis on guidance, plus the small size of the school, has led to an 
atmosphere of trust and respect across the school, and an effective support 
network for students. 

                                                                                                                                     
                                                                                                                                                                             
What the school needs to improve 
 

• Develop relationships with community-based organizations, to expand extra-
curricular activities. 

 
• Clarify the behavior policy so it is understood and used consistently. 

 
• Explore a variety of ways to differentiate instruction.  

 
• Ensure all plans and goals across the school are incremental and have measurable 

objectives to facilitate evaluation and revision. 
 
• Explore strategies for improving attendance levels. 

 
• Use data to provide an understanding of performance and progress of all other 

categories of interest to the school. 
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Part 3: Main findings 

 
 
Overall Evaluation  
 
This is a proficient school. 
 
A good start has been made by the school to gather and use data to understand and 
improve the performance of all students.  Staff are comfortable in using data and the 
principal has inculcated the importance of its use throughout.  However, goals and plans 
are not incrementalized as a result of that data.  Targets are very much concerned with 
what and how much is achieved, rather than how achievement can occur. 
 
Staff work extremely well together and there is a high level of mutual trust and respect 
between staff, students and parents.  The principal is highly regarded and there are very 
high expectations across the school.  There is also a strong emphasis on academic 
guidance and support.  
 
There are few relationships with community based organizations, so there is little extra-
curricular activity.  Some policies, such as that for behavior, is not consistently applied. 
However, the school is still in its first year, with only seven teachers and fewer than one 
hundred students, and does not yet have the capacity to integrate its vision fully. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient.   
 
The school uses a variety of quantitative data.  At the end of each of the six marking 
periods per year, the school generates a scholarship report, based on student report 
cards.  The data is broken down by grade level, teacher, class and subject and trends, if 
any, are identified.  Informal data, such as quizzes, class work, classroom tests and 
homework is also gathered and is fed into the scholarship report.  The school uses data 
from its own initial diagnostic assessments in mathematics and English language arts as a 
starting point for each student and tracks performance and progress from there.  
 
The results of English language learners and special education students are used to 
ensure appropriate academic intervention and that individual education plans are being 
followed.  As yet there is no breakdown by ethnicity or gender, although both are planned 
for next year. 
 
State results in English language arts and mathematics of grade 7 students are compared 
with their 6th grade results in previous schools, and the present grade 9 students have 
their results compared with their 8th grade results.  It is currently difficult to compare the 
school with others, as there is only one similar school in New York and that is only in its 
second year.  Therefore past performances of individual students are at the moment the 
only comparisons that are meaningful.   
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient. 
 
At the moment, goal setting takes place at whole school, class, subject and individual 
student level.  Goals for students based on State standards are set via a plan which is 
designed during class-time between the individual student and teacher.  The teacher maps 
out the goals for each student and whatever steps are needed to pass the class.   Packets 
of assignments are available to make up missed work.  Students’ personal goals are taken 
into account, but they are not measurable and are not seen in increments towards the 
long-term goal.  This means learning progress is not measurable, and progress is 
measured only in terms of the amount of work completed.   
 
Goals for each lesson are set via aims and objectives on the blackboard, and the lesson is 
summarized at the end to see if the goals have been reached.  In some classes a quiz is 
given at the end of the lesson to ascertain who has understood what has been taught.  
Goals for subjects are stated in individual teachers’ records and follow mandated curricula.  
 
Attention is given to the performance and progress of students in greatest need of 
improvement.  Academic intervention is available both in school and via the extended day 
when individual tutoring is available.  The school has a shortened day each Friday and 
additional individual instruction is available after school finishes. 
 
Everyone connected with the school, including the principal, teaching staff, students and 
parents have extremely high expectations of themselves and of each other. Vision 
statements are visible all over the school, spelling out expectations.  Successes and 
achievements are widely celebrated.  All staff believes all students can and will graduate 
and this expectation is reinforced at every possible opportunity.  Parents are invited to form 
a close partnership with the school so information can be exchanged regularly about 
students, and many take up this invitation.  The goal of getting every student into college is 
the driving force behind all the activity in the school.  The school makes good use of 
‘College Ed’ to expose students to college requirements.  Students also design a personal 
plan to get to college called ‘My Road’ that outlines the steps and preparation they are 
undertaking now to get ready for college in the future.  
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school has chosen its academic program so it aligns with the mandated curriculum, it 
ensures universal graduation and it fits in with its ethos of learning through writing.  The 
College Board, to which the school is affiliated, uses Springboard curriculum, which is 
aligned to State standards and extends students to college readiness, by complementing 
subjects with books, films and other media.  College Preparatory Mathematics is currently 
used which, in addition to following the mandated curriculum, involves higher order 
thinking and is problem-solving based, linked to real-life situations.  Additional reading and 
writing are used wherever possible in the rest of the mandated curriculum.  All curricula 
have the additional advantage of being able to generate meaningful data.  An example of 
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the link between data and the curriculum can be found in grade 7 science.  Because 
results are so high, students will learn grade 9 science next year, instead of grade 8 
science, with extra instruction for those in need of it. 
 
Teachers are accountable for improving instruction and student outcomes.  Differentiation 
of lessons is done in some classes.  In a mathematics class, for example, the results of a 
test had students grouped by skill level, where students then worked on differentiated 
mathematics problems on a web-site.  However, in many classes, students are grouped 
according to friendship groups with all students do the same thing at the same time.  
Rubrics are used and displayed throughout classrooms and peer-assessment has been 
introduced in English. 
 
Budgeting decisions are driven by the needs revealed by student data.  Every dollar 
possible is spent in the classroom, on textbooks and computer equipment.  There is 
currently almost one computer for each student, and these are used frequently in lessons.  
Because it is a new school, the current staff were not selected based on needs identified 
by the data, but there are plans in place for the selection of staff for next year, when the 
school will double in size, based on current data and teaching observations.  Scheduling 
decisions are guided by the needs emerging from data and school plans.  The extended 
day was able to come about by eliminating the 10th period each day, so the extra 37 
minutes could be used in the mornings.  This has facilitated before and after school 
programs.  Period six each day is a common planning period for all staff, while students 
are at lunch. 
 
Students are generally engaged during class, especially in those classes which are 
practical and differentiated by task.   Because the school is so small, all teachers and 
students know each other by name and there is a high level of trust and mutual respect. 
Each teacher has an advisory role, where they meet two sessions per week with students 
who are seen in groups.  These are accredited for students and facilitate good support for 
them in school.  Advisors work closely with the guidance counselor throughout. Attendance 
is taken very seriously and there is immediate intervention if a student is absent.  There 
are incentives for perfect attendance. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal prioritizes in his staff a passion for teaching, the vision that all students can 
succeed and flexibility.  Commitment and capacity to use of data to set high expectations 
is critical.  As it was the case last year, these will be the paramount criteria for the selection 
of next year’s staff. 
 
Professional development is regarded as very important at the school.  The principal has 
carried out sessions on data use and gathering as well as on teaching and learning.  Other 
development has been carried out by Educators for Social Responsibility and other similar 
organizations.  One Saturday every three months the whole staff goes on a retreat for a 
day to receive professional development on curriculum, teaching and learning.  Peer 
professional development is carried out during the common planning time, the first session 
being on the use of information technology when working with data.  However, this system 
of professional development is not yet integrated in the school.  The principal observes 
classes informally every day, and carries out between two and six formal assessments per 
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teacher per year.  Written feedback is given every time in a handwritten note.  Peer 
observations are encouraged and there is some intervisitation, but this is not yet fully 
developed. 
 
There is great collaboration across the school.  Plans, evaluations and information 
exchange takes place between the whole staff or in smaller staff groups.  The principal is 
highly respected by staff, students and parents and has the capacity to continue effecting 
development and change. The school runs smoothly and most procedures are clear and 
understood by everyone.  However, there is some inconsistency in the way behavior is 
managed and the uniform policy is not universally accepted.  The school recognizes this 
as a priority for next year. 
 
As the school is so new, youth development and support services are mainly internal.  The 
advisory sessions total 75 minutes per week and have a program planned by the guidance 
counselor.  The focus is on preparation for college, which includes academic, 
organizational and study skills.  The guidance counselor, together with social workers in 
the school building, is available for students with personal or academic problems.  
Learning through an Expanded Arts Program conducts cartooning and other arts activities 
during class.  The Writers’ Express from Massachusetts helps develop the school writing 
program and publishes students’ work.  The school plans to approach community based 
organizations next year with a view to broadening the curriculum and extending 
opportunities. 
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
Because the school is in its first year, vision statements have been used rather than a 
Comprehensive Education Plan.  Progress is monitored on an interim basis, with 
evaluation and revision carried out as necessary.  School action plans identify 
responsibilities, timescales and measurable objectives.  Each student’s progress is 
evaluated via the report cards and progress reports have also been introduced in between 
report cards, so there are more evaluation points.  As a result, it has been decided to test 
students more often on smaller units of learning to provide a more accurate picture of 
progress.  This data is analyzed by subject, class and teacher performance, but does not 
yet contain measurable objectives or timescales. There are currently no agreed formal 
processes for monitoring students, groups, classes and grades other than by report card 
and other data outlined above.  Despite this, the school has demonstrated flexibility in 
realignment of some practices.  As the school doubles in size next year, it plans to 
formalize many more of its planning, monitoring, evaluation and revision procedures to 
ensure consistency and uniformity.    
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Part 4: School Quality Criteria Summary                                                               

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

  X 

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

X   

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Preparatory Academy for Writers (PS 283) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

  X 

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.  X  

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

  X 

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.    X  

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


