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Part 1: The school context 
 

Information about the school  
                     
The Young Women’s Leadership School of Astoria is a new Empowerment School, 
opened in September 2006, on an existing site it shared with an elementary school. 
Subsequently, it moved to its current, self-contained buildings in February 2007, although it 
shares a site with other community groups which are associated with an adjacent Catholic 
Church.  The school does not have its own gymnasium, but is able to share one across the 
road with the Catholic Youth Organization. 
 
Currently there are 79 students enrolled, who are all members of grade 6.  When the 
school reaches capacity it will accept students from grade 6 through 12 when there will be 
approximately 560 students.  The student population comprises 58% Hispanic, 25% Asian 
and other ethnic backgrounds, 6% Black and 11% White students. There are no students 
characterized as English language learners, and a very small percentage of requiring 
special education students.  Attendance is excellent, and the figure of 98.6% is 
comparable to other schools supported by The Young Women’s Leadership Foundation 
but well above City schools.  The school receives Title 1 funding for 72% of the students 
which is comparable to similar and City schools.      
   
Empowerment schools have more flexibility to make key decisions and control the 
resources for their school community.  Empowerment schools are free to develop or 
purchase professional developments services, choose schools to affiliate with, and benefit 
from reduced reporting and paperwork requirements.     
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Part 2: Overview 
 
What the school does well  
 

• The school collects a good range of data with which is used to inform decisions 
about individual students and subgroups. 

 
• The school has very high expectations, which are shared by the students and their 

parents. 
 
• Parents are very supportive of the school and active participants in its work. 

 
• There is a very strong collegial culture in the school with teachers at the forefront of 

decision making. 
 
• Instructional programs are generally engaging and provide opportunities for 

individual learning. 
 
• Students enjoy coming to school, where they feel safe as well as respected and 

valued by their teachers. 
 
• Professional development is aligned well to the needs of the curriculum and to the 

identified goals of the teachers. 
 
• The principal is highly regarded by all members of the school community as a 

caring and innovative leader, extremely capable of effecting change. 
 
• Communications between school and home, especially in terms of reporting 

student progress, are excellent. 
 
• The program of extra-curricular activities is enriching and clearly designed to 

support the goals of the school.                                                                                                               
                                                                                                                                                                             
 
What the school needs to improve 

 
• Establish clear procedures in the use of data to monitor the progress of different 

groups within the school. 
 
• Extend professional development opportunities to enable all teachers to use data to 

understand, plan and communicate each student’s next learning steps. 
 
• Align the plans for grades and content areas more closely with the Comprehensive 

Education Plan to ensure that there are clear links between whole-school and 
grade priorities. 

 
• Implement the school’s plans for the use of information technology to provide 

further opportunities for individualized learning and the development of computer 
skills. 

 
• Ensure that the Comprehensive Education Plan has clearly defined time-related 

goals, interim review periods and clear areas of monitoring responsibility. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school. 
 
The Young Women’s Leadership Foundation has a clear mission, embodied in its title.  
The school has only been open for a short and somewhat turbulent time with the move 
from one building to another within the academic year.  However, it is already fully 
committed to that mission of developing students with confidence and high self-esteem. 
The positive ethos of the school aims to empower and develop students’ leadership skills.   
All students see themselves as ‘College Bound’ and meeting college staff in grade 6 is just 
the first step in a challenging process.  Staff, parents and students have high expectations 
for creating a prestigious school and the school has put in place systems and strategies to 
help them reach their desired goal.  In terms of assessment, the use of the State 
mandated periodic assessment materials is in an early phase but it is clear that 
assessment is used effectively to drive forward student progress. 
 
In this new school the principal has had to focus on many practical matters this year, but 
her intention to hire four new teachers for the new academic year shows concern for 
longer-term planning.  As part of their professional development the new teachers will be 
trained for school procedures and priorities by working alongside established staff, and so 
maintain the sense of collegiality and mutual support that is seen as integral to the school’s 
whole purpose.  A good start has been made in establishing goals but there remains much 
work to do to make strategic planning fully effective. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient.   
 
The school collects a wide range of data which is used to inform decisions about individual 
students and subgroups.  Although only open for nine months, the use of the GROW 
reports and the Princeton Reviews, allied to the teachers’ own assessment work and 
student conferences, has enabled staff to become quickly familiar with the needs of 
individual students.  The use of commercial diagnostic tools for establishing student 
reading levels has also identified subgroups of students who require differentiated books.  
Individualized education plans, and the additional support required, are focused in 
extended time for English language arts and mathematics.  The school is aware of its 
diverse ethnic population but has limited data yet available to discern trends.  It 
recognizes, however, that this will be an area for increased focus as the overall population 
grows.  Extension work is a prime area for consideration given the school’s ‘College 
Bound’ mission.  The teachers’ own classroom quizzes identify particular areas of strength 
or areas for development.  Students capable of high achievement in mathematics may well 
be asked to devise their own problems for each other to solve thereby providing good 
extension opportunities.  Homework is challenging, but for those who have developmental 
needs, graded tasks are provided.  The school has recognized that here, as in so much of 
its work, the processes are embryonic and that there is a need to establish written policies 
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in order for a consistent use of the range of available data to address different subgroups 
within the school.  Comparisons of data are made through the Professional Learning 
Community and grade team meetings.  Each meeting is held four times a month and 
student progress is central to each agenda.  The principal also discusses progress with her 
mentors from The Young Women’s Leadership Foundation and The Leadership Academy, 
which gives her a broader perspective on management issues. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The teaching staff is still small in number and there is a very strong collegial culture in the 
school.  Teachers are closely involved in all planning discussions.  Many of these are 
currently focused on the establishment of the new school, particularly with the need to plan 
for the ongoing growth of the school.  However there are clear overarching goals for the 
school which encapsulate its mission, and which provide the strategic direction for the 
school.  All goals for grades, and also for students, are related to these and are created 
collaboratively and then published for students and parents.  These goals are measurable 
both formally through testing and informally through teacher observation and conferencing, 
but are yet to be fully implemented for individuals.  However, the evolving report cards 
which are published four times a year do have a specific goal for the next marking period. 
These are for every student for each content area and as such are useful targets for 
progress.  What is lacking is the consistent use of data to allow all teachers to clearly 
understand and communicate each student’s next learning steps and the specific steps a 
student needs to take to reach or surpass the making period goal.  
 
 Reference has been already made to targeted support for students with particular need of 
improvement.  This includes anyone performing below grade expectation, but also includes 
moving level 3 students to level 4 in line with the school’s long-term aspirations for each 
student.  The school has very high expectations of its students, which are shared by the 
students and their parents through conferences and through the report cards.   Parents are 
given opportunities to contribute through the school leadership team and the parent 
teacher association and they particularly appreciate the monthly reviews where they are 
told how they can help move the education of their daughters forward. This is a major 
reason why they are very supportive of the school, and active in its development. 

 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school uses a published scheme for mathematics, and is also developing its own 
curriculum for both English language arts and social studies.  These are aligned to State 
standards but will also allow for cross-curricular links, developing literacy through different 
content materials.  The science curriculum is student-based with a focus on self-discovery.  
Although a pilot scheme, the data so far generated shows definite student progress.  
Classroom observation shows real student engagement and instructional programs are 
generally interesting and provide ample opportunities for individual learning.  Teachers 
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meet with the principal regularly to discuss their classes and can always approach her with 
any issues.  They do differentiate their teaching based on the data but the principal 
recognizes that she needs to continue to develop teachers’ skills in terms of differentiated 
instruction to allow for clearly focused instruction according to student needs.  
 
Assignment of resources is linked closely to the school goals.  One of these, for example, 
is the development of the professional skills of the teachers, few of whom are experienced 
in the use of data or in collaborative work.  An effective coaching program is employed to 
address these needs.  The principal appreciates that individualized learning forms an 
important part in developing self-confidence and the potential of each student. To these 
ends, plans are in hand to expand the availability and use of information technology both 
for individualized learning and the development of computer skills. 
 
Attendance is excellent and this is achieved by a combination of clear procedures to deal 
with non-attendance and a reward system for perfect or very good attendance.  Students 
are clear that enjoyment of school is the main reason for attending, and that celebrations 
of good attendance are enjoyable but not seen as the main motivating factor here.  At 
school they feel safe, respected and valued by their teachers and staff. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
The principal has clear criteria for hiring with flexibility and a commitment to the vision of 
The Young Women’s Leadership Foundation being central to this.  Awareness of a range 
of strategies to stimulate and challenge the students is important, and an appreciation of 
how appropriate data can assist their planning is also seen as important.  Professional 
development is aligned well to the needs of the curriculum, but also to the identified goals 
of the teachers themselves.  The school’s Personal Pedagogical Goals Conference allows 
teachers to identify their needs, share with others and then set goals.  These are reviewed 
at least after every six months, and the necessary professional development provided.  
The coaches are one source, but inter-visitations to other schools and to each other’s 
classes are formal and the principal encourages such activity.  The principal is developing 
this school as a professional learning community where key questions as to what has to 
happen to move the students towards their goals can be debated in depth.  To this end, 
there are candid discussions of observed teaching during grade meetings.  There are also 
clear strategies to support teachers and a developing culture of peer and self-evaluation.   

 
The principal is highly regarded by all members of the school community as a caring and 
innovative leader, extremely capable of effecting necessary change.  The school runs very 
smoothly and communications between school and home, especially in terms of reporting 
student progress, are excellent.  The program of extra-curricular activities is enriching and 
clearly designed to support the goals of the school.  Most students attend two each week. 
An English language arts residency provides support in writing and performing 
monologues, with students performing to camera with considerable confidence to a very 
high standard both academically and dramatically.   
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Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
The first Comprehensive Education Plan is currently in its final stages of review prior to 
publication. Subgroups of the school leadership team composed of a teacher and a parent 
have reviewed each section.   This document has the potential to become an effective tool 
for driving the school forward as there is a strong parental commitment to supporting the 
school and an appreciation of the need to cost the goals set and to monitor them 
appropriately.  This can be seen in the development of a clear planning cycle for the 
Comprehensive Education Plan, with time-related goals, interim review periods and clear 
areas of monitoring responsibility.  Grade plans are not yet aligned with this plan and the 
school leadership team recognizes that it is important to align developmental plans for 
grades and content areas with the Plan to ensure that whole school goals are coordinated 
at all levels.   
 
Departmental plans respond to the outcomes of assessments and the overall marking 
periods, and changes are made to planning as appropriate.  The principal is prepared to 
discard something which the monitoring of plans shows not to be working. A good example 
of flexible management is seen when mid-year changes were made to the scheduling 
when the advisory period was shown to be too short to allow teachers to deliver a 
meaningful class.  Changes were made and teachers confirm far greater student 
satisfaction resulted.  The replacement of the standard report card with an evolving version 
designed by the teachers is another example of the flexibility implicit in much of what the 
school is already doing.  It is true that the overall goals for the next year’s plans are driven 
in part by the analysis of what has already been achieved, but also by the gradual 
expansion of the school and the mission it has set itself. 
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Part 4: School Quality Criteria Summary                                                               

 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

  X 

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: The Young Women’s Leadership School of Astoria         
(HS 296) Ø + 

Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

  X 

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

  X 

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4   X 
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


