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Middle College High School At Laguardia Community College 
 
 Part 1: The School Context 

 
 
Information about the school 
 
 
 
Middle College High School at LaGuardia Community College was founded in 1974, and 
is one of, if not the oldest alternative high schools in New York City.  It is a member of 
the Middle Colleges National Consortium of school and its mission is:  
 
“To serve students who have a need for a small personalized learning environment that 
offers concrete connecting experiences to the next stage of their academic social and 
vocational lives, to the worlds of college and work.  The school seeks to increase 
student’s knowledge, expectations, performance, self-esteem and respect for all. All 
students are expected to graduate from this school with the skills and abilities to 
succeed in college.” 
 
The school currently has 467 students on roll, with approximately 60% Hispanic, 15% 
Black, 15% Caucasian and 10% others.  These students are drawn from a wide area 
and they commute between 30-90 minutes each way to attend Middle College.   The 
school has a hearing-impaired program, which currently caters for a small number of 
students, approximately 12 at present. 
 
The school has a screened intake and particularly targets under-served and 
disadvantaged students, it actively seeks students who are performing at Level 1 and 
Level 2, and does not take any honor roll or Level 4 students, consequently over 75% of 
the students are below grade level on entry to the school.  Middle College is a ‘portfolio 
assessment school’ and as such has a waiver from certain elements of the Regents 
examination. 
 
In grades 9 and 10 the school provides a broad and balanced curriculum.  All students 
follow a common curriculum which includes: 4 semesters of English, mathematics, 
global studies, science (living environment and health); 1 semester of art, music and 
physical education; 1 guidance group; in addition to 45 minutes every week of house 
(advisory)   
 
Middle College is part of a group of campus high schools at LaGuardia Community 
College.  Consequently, in addition to using the campus facilities, students in grades 11 
and 12 can elect to enroll in the Early College program, remaining in the school for year 
13 to study for the Associates Degree, or graduate from high school at the end of grade 
12.   
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Middle College High School At Laguardia Community College 
 
Part 2: Overview 
  
What the school does well 
 
• The principal has developed a strong vision for the school and communicated this in 

a manner which encourages staff to participate in discussions to develop the core 
mission and fundamental aims of the school. 

• There is an emphasis on the development of the whole student, and is effective in 
achieving this.  The priorities of the school stress the development of social, cultural 
and life skills, as reflected by the school’s ‘standards to live by’ together with college 
preparation.  

• Staff collaboration and professional development are at the heart of the school’s 
culture; there is a commitment to improvement. 

• The house (advisory) and guidance systems ensure that all students are well known 
and supported by the staff.  

• Middle College creates an inclusive atmosphere, and welcomes all 
parents/guardians. 

• There is a well-developed student assessment and information database (SASI) 
which all staff can access form their classrooms.  It contains a range of information 
including: the latest marking period assessments; student attendance and tardy 
records; class schedules; and home school contact logs. 

• Students actively participate in a wide range of leadership activities, including for 
example, peer mediation, peer counseling and student-advisory, which enable them 
to play a key role in the continued development and improvement of the school. 

• Providing all students the opportunity to participate in the Early College program, this 
makes college accessible for all.  

• Students benefit from a program of internships. 
• Students make use of the school’s information technology facilities to: undertake 

research; to identify and create college course schedules; communicate with each 
other, through message boards; and prepare well-presented portfolios.  

 
 
What the school needs to improve  
 
There is one overriding area for improvement: to develop a coordinated systematic 
approach to improve instruction and learning and hence student academic achievement. 
 
Key elements to achieve this include: 
 
• Continue to develop the instructional leadership team, building on the current range 

of collaborative planning activities to:  
– focus on the quality of instruction;  
– achieve a greater consistency in teaching; and  
– further improve student learning. 

• Setting clear expectations for staff and students, by developing lesson planning to 
ensure that there is a clear focus on what students will Learn, Know and Do. 

• The development a whole school curriculum plan/map which ensures coherence and 
progression in the experience of every student, both within the Lower Division 
(grades 9 and 10) and Upper Division (grades 11, 12 and 13) and across the whole 
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Middle College High School At Laguardia Community College 
 

school.   
• The sharing of the best practice, which exists in the school, to ensure that the 

curriculum in each subject makes clear the next small steps for improvement for 
each student. 

• Teachers’ understanding of the use of assessment data to:  
– differentiate instruction;  
– meet the diverse needs of all students; and  
– drive up students’ attainment.  
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Middle College High School At Laguardia Community College 
 
Part 3: Main Findings 
 

Overall Evaluation  
 
This is a proficient school overall, with a good awareness of areas which require 
further development. 
 
The Principal has a very good knowledge and understanding of the strengths and areas of 
development for the school.  In addition to the school self-assessment, the Principal 
provided a very detailed portfolio of evidence, linked to each of the Quality Statements.  
 
The school creates a nurturing environment where students, many of whom face 
significant challenges in their personal lives, can learn. On entry, there is a clear 
expectation that students will take responsibility for their academic, social and communal 
accomplishment.  The staff knows the students well and there are excellent relationships, 
especially between staff and students. 
 
How well the school meets New York City’s evaluation criteria. 
 
Quality Statement 1: School leaders and faculty consistently gather data and use it 
to understand what each student knows and is able to do and to monitor and 
facilitate the student’s progress over time. 
 
This area of the school’s work is overall proficient, with well-developed features. 
 
The school has very effective procedures for collecting data about individual student 
performance.  The school’s internal student database, (SASI), ensures that all teachers 
have access to individual grade records for each student.  The electronic records 
demonstrate how well students are currently performing and detail their individual 
progress over time.  This information is interrogated by divisional, house, guidance and 
advisory staff to identify an individual student’s progress.  The use of grade data is 
supplemented by the use of rubrics to assess students’ performance in a range of projects 
across all subject areas.  Students understand the language of the rubrics and, in the best 
examples, use the language in the analysis of their own performance.  In Performance 
Arts for example, in addition to containing overall headings and weightings, the rubrics 
contain detailed grade level descriptors.  However, in other subjects the rubrics are very 
rudimentary and lack sufficient detail to enable students to identify the small steps that are 
needed for improvement. 
 
There is a good awareness among the staff of students’ grades and areas requiring 
further attention.  Divisional staff meets on a weekly basis to discuss the progress of 
individual students which inform regular discussions with students and parents.  The focus 
includes: performance in individual subjects; attendance records; and any issues causing 
concern.  In addition, student attendance profiles are sent to parents each month and 
record cards are distributed every six weeks. 
 
Further analysis of the data is at an early stage of development within the school.  No 
comparisons are made at present of the relative performance of different ethnic or racial 
groups, or by gender.  However, the school has a good awareness of the progress and 
learning needs of special education students and suspects that female students attain 
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higher success rates than their male counterparts.  
 
The school recognizes that it needs to develop a more effective system for monitoring the 
progress of skill mastery in all discipline.  
 
Quality Statement 2: School leaders and faculty consistently use available data to 
understand each student’s next learning step.  Through collaborative planning and 
student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.
 
This area of the school’s work is proficient. 
 
The school’s culture is student-centered.  All members of staff have a commitment to the 
total well-being of students and the teacher-counselor model.  Students, staff and the 
parents met during the visit, refer to the family atmosphere in the school and appreciate 
the extent to which they are known and understood by their teachers.  Students receive 
individual attention. This is strengthened by organizational strategies which include: 
house; Early College seminar; family; and divisional instructional team meetings during 
which the progress of all students is regularly reviewed.  The effectiveness of this culture 
is reflected in the fact that there have only been 16 Principal suspensions during the 
current academic year and 0 superintendent suspensions for the past two years. 
 
A clear strength of the school is the manner in which the guidance team is integrated 
effectively.  Advisers have a significant role to play in analyzing data, supporting students 
to achieve their personal targets, and ensuring that parents are engaged appropriately in 
the process.  Students value the opportunities available to discuss personal issues on a 
one-to-one basis; they also understand the role of peer mediation, peer counseling and 
the contribution made by these services to their social and academic progress. 
 
Middle College has recently completed a restructuring to establish two divisions: Lower 
Division (grades 9 and 10) and Upper Division (grade 11, 12 and 13).  This includes 
introducing mixed-age classes in grades 9 and 10.  Within these classes it is envisaged 
that teachers will develop a very good understanding of the needs of individuals.  Project 
work and the concept portfolio assessment will be key elements in all subjects. The school 
has established divisional teams to focus on the success and needs of individual students 
and has revised its curriculum to ensure a two-year rotating program in each subject.  
However, there is a clear need, especially in subjects such as mathematics, to ensure that 
the schedule also enables students to be appropriately prepared for external 
examinations.   The successful implementation of such a schedule will require significant 
professional development for the mathematics teachers to ensure that they differentiate 
instruction to meet the needs of individual students. 
 
A number of areas in need of improvement, including for example, assessment for 
learning, have been identified as areas of focus for staff development.  The school is also 
utilizing action-based research to identify strategies for enhancing teaching and learning.- 
 
However, there remains much to be done. In particular, there is a need to adopt a 
coordinated systematic approach to improve instruction and learning and hence student 
academic achievement. Expectations for staff and students need to be set, by developing 
lesson planning to ensure that there is a clear focus on what students will Learn, Know 
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and Do. 
 
Quality Statement 3: The school aligns its instructional activity and resources 
around its focused plans for accelerating learning for each student. 
 
This area of the school’s work is proficient overall. 
 
The introduction of mixed-age groups and looped classes is designed to ensure that 
students in grades 9 and 10 benefit from the development of close relationships with a 
limited number of teachers.  Similarly, the move from three- trimesters to two-semesters is 
designed to ensure greater continuity and commitment, especially from some students 
who would cut class, stop attending and simply ‘wait’ for the next cycle to take the class 
again .  The school recognizes that, with the creation of the Lower and Upper Divisions, 
there is a need to undertake further work to do to ensure continuity and progression, both 
within subject areas and across the grade groups.  Students in the school benefit from the 
opportunity to participate in the well established internship program.  However, the school 
recognizes the need to continually update the placements and is actively seeking more 
meaningful sites.  
 
The Early College seminar, either 45 or 70 minutes a day, and the resources room, which 
contains a mixture of mandated and self regulated students both reflect high quality 
learning opportunities in which the learning activities are differentiate and well student –
centered to retain attention and interest.  It was very evident in these groups that students 
make good use of the school’s information technology facilities to: undertake research; 
identify and create college course schedules; communicate with each other, through 
message boards; and prepare well-presented portfolios.  However, the learning 
opportunities within individual lessons are not always sufficiently differentiated and lack 
sufficient pace and challenge to ensure that all students can access the learning 
successfully.  For example, in a Lower Division mathematics lesson it was over 10 
minutes before many of the students engaged in the revision activity which had been 
posted on the board for them to commence on their arrival to the lesson.  Subsequently, 
there was also little or no evidence of either teaching or learning taking place during the 
remaining part of the lesson.   
 
The school is developing a learning culture among the staff.  It has established a number 
of collaborative staff groups, including, for example, the Teacher Network Group.  These 
groups have a clear focus on the quality of instruction and have promoted peer 
observation and action based research.  The visitations have led to a number of findings.  
For example: most of the teachers observed do not ask questions that require intellectual 
engagement or higher order thinking skills; teachers are more focused on covering 
content and need to be reconnected with project based instruction; there is a need to 
enhance both numeracy across the curriculum and the numeracy skills of the staff, who 
have started to identify links between subject areas.  For example, the use of statistics in 
social studies when discussing the impact of the immigration of Latino families into the 
United States 
 
The Network group in particular has now reached a key point in its development.  Having 
made the findings public, it recognizes the need to address the promotion of open and 
honest self-reflection, and the giving and receiving of constructive feedback to enhance 
the quality of instruction and increase the understanding of learning and assessment.   
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The Principal is very aware of the need to continuously work towards greater consistency 
in the quality of teaching and learning, as evidenced by the fact of the school’s eight 
priorities for 2205-2006. Each priority, either directly or indirectly, focuses on promoting 
student attainment.  However, for the immediate future, there is one overriding area for 
improvement: to develop a coordinated systematic approach to improve instruction and 
learning and, hence, student academic achievement.  
 
Quality Statement 4: The development of instructional leadership, staff, and 
capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 
 
The development of instructional leadership is developing well. However, at present 
there is a lack of capacity, coherence and alignment around accelerating the 
learning of each student.  These factors mean that overall this area of the school’s 
work is proficient.  
 
The school is well led by the Principal who has a clear vision for how the school needs to 
develop, strongly supported by an effective school leadership team.  The Principal has 
taken very positive and affirmative actions to address the need to further enhance 
instructional leadership in the school.   
 
For a number of years the school’s faculty was somewhat static.  However, just over two 
years ago there was a significant turnover of staff and the school made 11 new 
appointments.  The Principal took the opportunity to appoint a Teacher Mentor, who 
makes a significant contribution to instructional leadership, as evidenced by the overall 
quality of the planning, classroom and behavior management displayed by the new 
teachers. 
  
Around the same time, a new Assistant Principal with responsibility for Instructional 
Leadership was appointed.  Unfortunately the Principal quickly realized that the person 
appointed was unable to fulfill the functions of the post as required.  Subsequently, the 
Assistant Principal has resigned her position, moved from the school and is seeking a full 
time post elsewhere.  However, in the meantime she remains on the school payroll, thus 
limiting the replacement options. The Principal filled the ensuing void by widening and 
developing the instructional leadership team in the school.  For example, he encouraged 
three members of staff to participate in the Scaffolding Apprentice Model (SAM).   
 
The school provides a number of opportunities during the normal school week for 
teachers to work collaboratively.  Regular professional development sessions are 
supplemented with a yearly retreat.  In August 2005, 14 staff members attended a 3-day 
retreat which trained them in Project Adventure activities, to be used in house time and on 
student retreats. Teachers have pooled planning time. Thus enabling team meetings and 
advisory groups to meet to consider the particular needs of grade cohorts of students.  
The combination of classroom-based research, collaborative group work among the staff, 
and the intellectual rigor provided by external agencies, such as Bard University, 
illustrates the school’s commitment to staff development.   
 
The school is developing its use of data in a manner that encourages teachers to reflect 
on the impact of their teaching strategies.  In addition, a collaborative evaluation of 

25Q520 Middle College High School At Laguardia Community College: June 1, 2006 
9



Middle College High School At Laguardia Community College 
 

samples of students’ work is contributing to a greater awareness of what works well and 
what needs to be improved.   
 
Quality Statement 5: The school has built-in structures for evaluating each 
student’s progress throughout the year, recognizing weaknesses in its 
improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient. 
 
The Principal has a reflective approach to all aspects of the school’s work and engages 
staff in meaningful evaluation of the strengths and weaknesses of the school’s policies 
and procedures.  His leadership of the Network Group meeting clearly demonstrates how 
he has successfully empowered the staff and how well they respond to the support and 
challenge which he provides.  
The school has a well-developed guidance and advisory service.  Individual students’ 
performances are well documented, and there is a strong sense within the school of 
where students are succeeding and in need of additional support.  As indicated earlier, at 
present there is limited comparison of the performance of different groups within the 
school. 
Approaches to collaborative planning and analysis of student outcomes are at an early 
stage of development and staff would benefit from systematic opportunities to observe 
good practice in teaching and learning, both within Middle College and similar schools.  
The School has embarked on a backwards-planning exercise to identify the knowledge, 
skills and attitude which students require to achieve success at college, especially in the 
Early College Program.  The results of this analysis will inform the work to establish 
consensus on the scope and sequence of learning in individual subjects.   
There is an urgent need for a curriculum map, which ensures continuity and progression 
both within individual subjects and across the whole school and which will also encourage 
consistency of expectations amongst all teachers.   
The school is well placed to involve staff in the creation of plans for improvement, 
identifying success criteria and interim goals against which the relative success of 
initiatives may be measured. 
 
Other Observations 
 
The school makes very effective use of the facilities which are part of the LaGuardia 
Community College Campus.  The school provides a wide range of extra-curricular 
activities.  For example, it links with the other two La Guardia campus schools to provide 
14 sports teams which equally serve boys and girls.  The parental coordinator is well 
respected and valued by staff and parents.  The two parents met during the review, both 
of whom have children who have experienced other New York City Schools, including 
Private schools, were full of praise and admiration for the school as a whole but the 
Principal and AP in particular.  Their view was that the school provides a safe, secure and 
caring learning environment. 
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Part 4: Evaluation Criteria Grade Summary 
 
Final Evaluation 0  + 
Overall Quality of the school  X  
 
Quality Statement 1: School leaders and faculty consistently gather data and use it to 
understand what each student knows and is able to do and to monitor and facilitate the 
student’s progress over time. 

o  + 

1.1 The school uses available data (e.g., diagnostic, formative, and summative assessments, 
students work products, standards-based portfolios, attendance, descriptive review, security data, 
etc.) and generates its own to provide an objective, constantly updated understanding of how well 
each student, classroom, grade level, and other important categories of students and the school 
are: 
(1) currently performing, and 
(2) progressing over time, 

       on English Language Arts, mathematics, and other important academic subjects. 
 

Criteria for measuring student progress are “objective” when they are  
• standards-based, 
• consistent across students, 
• capable of revealing progress or a lack of it over time and ways to close the gap 

between current and expected practice, 
        and when they allow  

• the performance of different students to be compared, and 
• learning activity to be broken down into component parts so strengths and weaknesses 

on each sub-activity may be identified.  
 

   X 

1.2 The school makes effective use of the data to assess the performance and progress of students  
by racial and ethnic groups, English Language Learners and special education students, and all 
other categories of interest to the school. 

 

 X  

1.3 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic 
subject areas, racial and ethnic groups, and other groupings of interest within the school.  

 X  

 
Quality Statement 2: School leaders and faculty consistently use available data to understand 
each student’s next learning step. Through collaborative planning and student and parent 
engagement, they set high goals for improving teaching practice and accelerating each 
student’s learning. 

o  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable, goals for immediate and long-range improvement, and it develops plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject and group of students whose performance or progress has been identified by 
the school as warranting attention. 

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. 

 X  

2.4 High expectations are conveyed to students and parents. Students and their parents/caregivers 
are regularly invited to provide information about each student’s performance and how to 
improve. That information is central to setting reasonably challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners  

 

 X  
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Quality Statement 3: The school aligns its instructional activity and resources around its 
focused plans for accelerating learning for each student. 

o  + 

3.1 The school selects the curriculum based on how well it aligns with the school’s high 
expectations and improvement plans and on the curriculum’s capacity to generate 
meaningful interim data about progress towards goals. 

 X  

3.2 Decisions about the use of teacher and student time are based on the organization of the day 
and week needed to inform teachers about each student’s performance and next learning 
steps, set goals and plans for improved student learning, and implement and continuously 
improve plans for reaching stated goals. 

  
X 

 

3.3 Staffing decisions are driven by the needs that emerge from examining student data and by 
the focused plan the school develops to improve student outcomes. 

 X  

3.4 Budgeting decisions are driven by the needs that emerge from examining student data and 
by the focused plan the school develops to improve student outcomes. 

   X  

3.5 Teachers are accountable for student outcomes. The principal frequently observes 
classroom teaching and has a considered strategy for improving the quality of each 
teacher’s instruction.  Teachers frequently observe and support each other’s classroom 
instruction with the goal of improving student outcomes. 

 X  

3.6 Staff know and respect students and respond to their academic needs as well as their 
personal needs that affect academic performance.  Each student knows and trusts an adult 
on the staff who is concerned about him or her.   

 X  

3.7 Student attendance and engagement are high priorities. High rates and patterns of absences 
trigger immediate intervention. 

 X  

3.8 Instructional programs actively engage students. (LD) (UD)  
3.9 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.   
 X  

Quality Statement 4: The development of instructional leadership, staff, and capacity are 
aligned around the school’s collaboratively established goals for accelerating the learning 
of each student. 

0  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student 
performance and progress and based on their commitment and capacity to use data, 
compare outcomes within and across classrooms and schools and develop and revise plans 
and methods to improve performance and progress. 

 X 

4.2 Professional development is designed to help leaders, faculty, and staff use data, self- and 
peer-assessments, and collaboration with peers to achieve goals for improved school and 
student outcomes. Professional development and self- and peer- evaluation are aligned and 
overlap. 

 X  

4.3 Leaders, faculty, and staff share the same goals and frequently evaluate themselves, their 
interventions and each other’s plans and interventions, including, when possible, by 
comparing outcomes across classrooms and schools. The school monitors its performance 
and tackles weaknesses.  Even in areas where the school is successful, leadership is not 
complacent, but aims to improve further. The goal in all cases is to improve student and 
school performance and progress. 

 X  

4.4 Planning, evaluation of results and revision of plans takes place in teams.  X  
4.5 The principal is respected and has capacity to effect change.  X 
4.6 The school runs smoothly.  Procedures are clear and are generally followed.  X 
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Quality Statement 5: The school has built-in structures for evaluating each student’s 
progress throughout the year, recognizing weaknesses in its improvement plans and 
teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerated learning. 

o  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the 
plan is reaching stated goals. 

 X  
 

5.2 Comparisons of student progress within and across classrooms and schools are used in 
making interim diagnostic assessments and measuring the progress of plans and 
interventions. 

 X  

5.3 Information generated by interim assessments and diagnostic measures of progress and  
       comparisons is used to revise plans immediately in order to reach stated goals. Interim and 

final     goals are modified when data objectively demonstrate that revision is required. 

 X  
 

5.4 Each plan’s interim and final outcomes drive each successive phase of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve students’ academic outcomes. 
 

 X  
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