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Part 1: The school context

Information about the school

John Greenleaf Whittier is an elementary school 537 serving students from pre—
kindergarten through grade 5. The school population comprises 49.2% Black, 42.6%
Hispanic, 5.6 % White and a very small percentage Asian. About 10% of the students are
English language learners with Spanish the predominant first language. 24% of the
school’s roll is special education learners; two-thirds are in self-contained classes and the
other third in general education classes.

All students are Title 1 eligible, which is much higher than similar and City schools. In the
last academic year, attendance was slightly below the average for similar and City schools.
This was mainly the result of significant student mobility. Most teachers have worked at
the school for a considerable length of time.
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Part 2: Overview

What the school does well

e The principal is valued and respected by the whole school community and, with her
assistant principal, provides excellent leadership.

e Leaders, faculty and staff work enthusiastically together to improve the progress of
each student.

o The principal and cabinet use data very effectively to raise the performance of all
students in State and City tests.

e Leaders, faculty and staff know students well and communicate regularly to meet the
academic and personal needs of each student.

e The school targets the budget and all resources to maximize students’ learning,
particularly for those in greatest need of improvement

e The high quality instruction engages and motivates students to think carefully about
their activities and to work independently.

o There is a well-conceived strategy to improve instruction to improve student outcomes.

¢ Regular conferencing, monitoring and feedback to teachers by the principal enable the
school to adapt plans and practices to improve student outcomes.

o The school has established effective teams that systematically evaluate the progress of
each student and flexibly adapt goals and plans to accelerate learning

o Students feel respected and valued and enjoy coming to school.

What the school needs to improve

o Deuvise strategies to regularly evaluate the impact of new initiatives on the progress and
performance of individuals and each group of students.

e Ensure all teachers understand and use data to set goals and align lesson planning
closely to the needs of all students.

¢ Involve students more frequently in evaluating their own progress and setting their own
short-term targets.

o Continue to encourage parental participation in their children’s education.
¢ Build on the good practice to strengthen guided reading.

¢ Incorporate the use of non-fiction in into the library block to improve social study and
science skills.
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Part 3: Main findings

Overall Evaluation
This is a proficient school with well-developed features.

The long-standing principal is respected and valued by the whole school community. With
her assistant principal she provides excellent leadership to an effective faculty and staff.
Leaders, faculty and staff provide very good care and support for all students, especially
the special education students and the English language learners (ELL). The new library
and librarian are high-quality resources that are helping to raise literacy performance. All
students are Title 1 eligible and it is a Universal Feeding School.

The very good range of after school programs, such as ‘Homework Helper’, and the sports
program enrich the curriculum and widen the students’ experiences. The high quality
instruction engages students to concentrate, behave well and work independently. Where
instruction is not closely aligned to students’ needs, learning is less interesting so students
pay less attention.

Leaders, staff and most teachers know students well and data is generally used effectively
to monitor and analyze students’ progress. As a result nearly all students, especially those
who have been in the school for a number of years, make good progress and their test
results have risen over the past few years. There has been significant student mobility that
adversely affected the progress of these students and resulted in the slight dip in
attendance and test results last year. Students are treated with respect and valued as an
individual. Relationships between teachers, staff and students are excellent so students
enjoy coming to school and are keen to do their best.

Parents are pleased with the school and their children’s progress. In spite of the
significant strategies used by the school, many parents are not involved with their
children’s learning.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor student progress over time.

This area of the school’s work is well-developed.

The school has very effective systems to collect a wide range of State, City and school
data that lead directly into the school’'s long and short-term goals for improvement.

The principal and assistant principal work harmoniously together to compare the
performance and progress of individuals and groups of students in each subject by class
and grade and over time. They evaluate the school’'s performance over time effectively
against that of similar and City schools to gain a thorough understanding of the school’s
strengths and areas for improvement. The cabinet interrogates all this data to identify
students at risk and those in danger of just failing to achieve a level and could improve
their scores with extra help. They discuss this information with faculty and staff to provide
a detailed understanding of the performance of each student and to set grade, class and
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individual goals. The school has put a number of very good new initiatives in place to
improve learning and the impact of these initiatives has yet to be evaluated against the
progress and performance of individuals and groups of students.

Nearly all teachers use data effectively to improve learning for each student. They check
progress of each student systematically against expectations and record the relevant data
in assessment binders and conferencing folders. Goals and plans are evaluated and
adjusted regularly to improve students’ performance at collaborative meetings. The goals
for English language learners and special education students are meticulously set with
faculty and staff using appropriate data and methodically adjusted according to need. A
very few teachers do not use the outcomes of data to set suitable goals and align lesson
planning closely to the needs of all students, for example to meet gender differences or the
needs of gifted students in lessons.

Generally, students attending the school for several years make good progress and their
test results have been rising over the past few years. The school's slight dip in
performance and attendance in 2005 was mostly caused by the significant mobility of
some English language learners. The school has very good strategies in place to address
this issue through parent-led activities. Other than this slight dip, test data indicates that
student’s performance has improved in all State and City tests although about a fifth of the
students fall far below the required standard. In addition, last year the schools made
adequate yearly progress in nearly all areas.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use available data to understand each student’s next learning step. Through
collaborative planning and student and parent engagement, they set high goals for
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is proficient.

The principal and cabinet use data analysis to set high expectations to improve the
performance of each student and teacher. The well-developed comprehensive education
plan is constructed by the leadership team consisting of the principal, teachers and
parents. The views of parents and students are sought through questionnaires and the
outcomes of these and all other data lead directly into specific long and short-term goals.
These goals are carefully set to maximize learning for all students and are reflected in the
principals’ targets. Leaders and coaches also use academic research to confirm and
refine these goals.

Teachers discuss the school's goals and plan collaboratively to set suitable grade and
class goals to meet the next steps in learning for each student. Attention is paid to
improving the performance of the high proportion of special need students. Identification is
undertaken early and individual education plans and accompanying strategies are devised
to ensure these students receive the required support. The impressive range of academic
intervention services carefully target support to meet students’ immediate area of concern
and longer-term needs.

The school uses an effective set of assessment tools and strategies to provide diagnostic
feedback on individual students’ progress. Collaboration with the Teachers’ College and
the work of coaches has been instrumental in refining ways to improve teaching practice
and accelerating learning. Most teachers use the ‘workshop model'. High quality
instruction encourages students to think carefully and work independently but not all
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teachers use assessment activities enough to ensure lesson planning meets students’
needs. Lively displays value students’ work and many teachers provide helpful feedback
through regular conferencing with students. These conferences help students to evaluate
their own progress and set personal targets so they become active partners in their
learning. This is not consistently and effectively used across the school.

The school provides an impressive array of information about the curriculum and events
for parents and carers in English and other languages. There are formal parent/teacher
meetings to discuss children’s performance and the school runs an ‘Open-door’ policy so
parents drop into the school when they can. Title 1 funding is used creatively to provide
resources such as the English language teacher to work with students and the parent
coordinator to provide a wide range of useful parental workshops in daily living, literacy
and math skills for example. In addition, the Dental Clinic and the Beacon Centre
(counseling services) are available to parents in the school building. The parents involved
with the school feel it is doing well for their children and teachers are very approachable.
In spite of all the school's efforts, not all parents take advantage of the programs to
become involved with their children’s learning.

Quality Statement 3 — Align Instruction: The school aligns its instructional activity
and resources, and student engagement around its focused plans for accelerating
learning for each student.

This area of the school’s work is proficient.

Curriculum decisions involve teachers and are based on high expectations of students’
progress and performance. Teachers devise curriculum maps to provide consistency and
progress across classes and grades and meet regularly formally and informally to monitor
students’ progress. Remediation programs and intervention strategies effectively
complement the core curriculum. The teamwork of staff and their communication systems
to raise the performance of all students are strengths of the school.

Budgeting decisions are made creatively for the benefit of students and staffing decisions
are based on students’ needs. The budget, grants and all resources are carefully linked to
each curriculum goal. For example, the amount of technology is increasing to improve
students’ computer skills. Also, Title 1 funding provides additional teachers and other
agencies and resources to support the special education students in self-contained or
collaborative team teaching classes. Equally, English language learners receive
exemplary individual instruction related to their class work.

Good instruction is developing in guided reading, which is enhanced by the splendid new
library and librarian, but it is not consistently in place. Similarly, non-fiction resources are
used to improve social study and science skills in the library block but this is not a regular
feature. The school has not set short-term performance targets to regularly evaluate the
impact of these new initiatives on students’ progress and performance.

The principal knows students and their families well and has high expectations for every
student. Teachers are accountable for improving instruction and student outcomes by
focusing on improving the progress and performance of every student. They meet
regularly with the principal and assistant principal to discuss data, programs and future
goals. Although teachers are very aware of their role in students’ performance, some do
not challenge or differentiate work effectively to promote students’ learning.
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Nearly all teachers know their students’ academic and personal development well through
observations, on-going assessments and tests. There is an excellent range of after school
programs. These include a homework club that supports students to complete their work
and sports activities to develop a healthy lifestyle and physical skills. Students value the
encouragement they receive and feel respected and valued. They know who to turn to
with their problems. They enjoy coming to school, find their teachers friendly; they are
expected to work hard and do their best. They enjoy working independently and in groups
but not all students have these opportunities.

Students’ well-being and safety is a high priority. Most students are attentive in class,
particularly when lessons are interesting and challenging. Students are punctual for
lessons. Last year, attendance was slightly below that of similar and City schools, mainly
through significant student mobility. There are adequate procedures to check longer-term
absences and teachers ensure students catch up with work and homework.

Quality Statement 4 - Build and Align Capacity: The development of instructional
leadership, staff, and capacity are aligned around the school’s collaboratively
established goals for accelerating the learning of each student.

This area of the school’s work is well-developed.

Faculty and staff feel well-supported and valued by the principal and their colleagues.
They enjoy working at the school and relationships are excellent. They are carefully
selected using professional criteria and their willingness to work as part of the school team.
The good teaching in the school is contributing towards the improved progress and
performance of students.

There is a well-conceived strategy to improve instruction to improve student outcomes
through effective teams of leaders, faculty and staff that systematically evaluate the
progress of each student. The principal and assistant principal regularly observe
classroom instruction to identify teachers’ strengths and areas for development. They
provide constructive individual feedback and goals and plans to accelerate learning are
then adjusted. Through classroom observations and discussions with individual teachers,
they check that instruction and learning meet students’ needs

Professional development is aligned to individual needs and school goals and focused on
raising students’ performance. For example, all teachers received training in the use of
data and more is scheduled and new initiatives are supported by training. The impact of
training is monitored to judge its impact on learning. Most teachers are enthusiastic and
willing to try new programs to help students make progress. Inter-visitations occur when
appropriate and some professional development also happens during grade meetings
when teachers discuss ways to improve the curriculum or instruction following reviews of
students work and assessments. Teachers receive effective support from coaches who
model good practice and assist them to improve lesson planning and instruction in
subjects.

The principal, assistant principal and faculty are highly respected. They are welcoming to
students, parents and visitors and the school is calm and orderly. They have high
expectations of themselves and their care and commitment to students and their families is
impressive. Community—based organizations work well together within the school to
support families in need. There are very effective transfer arrangements for students in
Grade 5 that include joint projects with the receiving schools.
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The day-to-day organisation of the school is orderly. Procedures are clear, communicated
to all and generally followed. They effectively support the school when the need arises.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for
evaluating each student’s progress throughout the year, recognizing weaknesses in
its improvement plans and teaching practices, and flexibly adapting plans and
practices to meet its goals for accelerated learning.

This area of the school’s work is proficient.

The people responsible for monitoring actions and the fulfilment of goals in the
comprehensive education plan report regularly to the principal and cabinet. The
information is used by the leadership team to evaluate the progress of short and long-term
goals to ensure every possible action is taken to secure the effective progress and
performance of every student.

The principal and her cabinet are fully committed to the school and very concerned for
every student. They regularly monitor student’s on-going progress to raise the proportion
of students reaching levels 3 and 4 and to reduce the percentage only reaching level 1.
Practically every teacher actively works to formulate and meet the school's goals and
targets. All teachers are responsible for assessing and evaluating intervention strategies
and students’ work and progress and then adapting their plans and interventions as
required. Regular conferencing, monitoring and feedback to teachers by the principal and
the assistant principal enable the school to adapt plans and practices to accelerate
learning.

The school is effectively and efficiently led. The regular evaluation of performance is

helping to improve instruction so students learn effectively. Teachers and staff enjoy
working at the school and modify student goals and plans where necessary.
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Criteria Summar

SCHOOL NAME: Name of School (PS/MS/HS 000)
Quality Score

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather data and use

it to understand what each student knows and is able to do and to monitor student progress

over time.

1.1 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e each student, classroom, grade level,

1.2 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e ethnic groups, English language learners, special education students*

1.3 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
o all other categories of interest to the school*

1.4 Performance and progress are measured based on comparisons with similar schools, with the
school’'s own past performance, and among students, classrooms, grade levels, academic subject
areas, ethnic groups, and other groupings of interest within the school.

Overall score for Quality Statement 1

* These criteria are partially aspirational as of now because schools do not have routine access to all of
this data. The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use
available data to understand each student’s next learning step. Through collaborative

planning and student and parent engagement, they set high goals for improving teaching
practice and accelerating each student’s learning.

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding,
objectively measurable goals for immediate and long-range improvement, and to develop plans
and timeframes for reaching those goals.

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level,
academic subject, and group of students whose performance or progress has been identified by
the school as a particular focus area.

2.3 Particular attention is given to improving the performance and progress of students in greatest
need of improvement.

2.4 High expectations are conveyed to students and parents/caregivers. Students and their
parents/caregivers are regularly invited to provide information about each student’s performance
and how to improve. This information is central to setting challenging goals and developing,
evaluating, and revising plans.

2.5 Goals and plans for improving student performance and progress drive the activity of all members
of the school community: leaders, staff, students, parents, and other partners.

Overall score for Quality Statement 2




Quality Statement 3 — Align Instruction: The school aligns its instructional activity, resources,

and student engagement around its focused plans for accelerating learning for each student.

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress
towards goals and to support the school’s high expectations and improvement plans.

3.2 Teachers are accountable for improving instruction and student outcomes. They plan and
differentiate their instruction based on the needs revealed by student data and by the focused
plan the school has developed to improve each student’s and group of students’ outcomes.

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the

who is concerned about him or her.

school has developed to improve each student’s and group of students’ outcomes. X
3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the X
school has developed to improve each student’s and group of students’ outcomes.
3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that
emerge from examining student data and by the focused plan the school develops to improve
student outcomes.
3.6 Instructional programs actively engage students.
3.7 Staff know and respect students and respond to their academic needs, as well as their personal
needs that affect academic performance. Each student knows and trusts an adult on the staff X

3.8 Student attendance and engagement are high priorities. High rates and patterns of absences
trigger immediate intervention.

Overall score for Quality Statement 3

Quality Statement 4 — Build and Align Capacity: The development of instructional leadership,
staff, and capacity are aligned around the school’s collaboratively established goals for
accelerating the learning of each student.

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance
and progress and based on their commitment and capacity to use data, compare outcomes within
and across classrooms and schools and develop and revise plans and methods to improve
performance and progress.

4.2 Professional development decisions are driven by the needs revealed by student data and by the
focused plan the school has developed to improve each student’s and group of students’
outcomes. Professional development is designed to help leaders, faculty, and staff use data,
self- and peer-assessments, and collaboration with peers to achieve goals for improved school
and student outcomes. Professional development and self- and peer-evaluation are aligned and
overlap.

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving
the quality of each teacher’s instruction. Teachers frequently observe and support each other’s
classroom instruction with the goal of improving student outcomes.

4.4 Planning, evaluation of results, and revision of plans takes place in teams. Leaders and faculty
inform each other of their goals and results, candidly evaluate themselves and each other, and
use what is learned to drive improvement.

4.5 The principal is respected and has capacity to effect change.

4.6 The school runs smoothly. Procedures are clear, communicated to all, and are generally followed.

4.7 The school aligns youth development and support services around stated academic goals.
Partnerships with outside bodies are routinely used to achieve academic goals.

Overall score for Quality Statement 4
Quality Statement 5 — Monitor and Revise: The school has built-in structures for evaluating
each student’s progress throughout the year, recognizing weaknesses in its improvement

plans and teaching practices, and flexibly adapting plans and practices to meet its goals for

accelerating learning.

5.1 All school plans and other interventions include frequent interim goals and diagnostic
assessments of progress designed to reveal in objectively measurable ways whether the plan is
being effectively implemented and reaching stated goals.

5.2 Comparisons of student progress within and across classrooms and schools are used in making
interim diagnostic assessments and measuring the progress of plans and interventions.

5.3 Information generated by periodic assessments and diagnostic measures of progress and
comparisons is used to revise plans immediately in order to reach stated goals. Interim and final
goals are modified when data objectively demonstrate that revision is required.

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and
improvement planning, and each successive phase is characterized by agile and flexible

realignment of practices and resources to improve student academic outcomes.
Overall score for Quality Statement 5
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