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Part 1: The school context

Information about the school

Richmondtown School, Public School 23, serves a population of 551 students from pre-
kindergarten through grade 5.

The predominant ethnic group is White (86.88%) while other ethnic groups represented
are Asian (3.09%), Hispanic (9.47%) and black (0.56%). The percentage of students who
are recent immigrants is low (1.2%) compared to City and similar schools. The percentage
of students known to be eligible for Title 1 funding is 18%, a figure that is comparable to
similar schools, but much lower than that for City schools generally.

Of those currently enrolled, 4% are English language learners and 8.9% are special
education students.

Attendance, at 93.6%, matches that for similar schools, but is a little higher than City
schools. Student stability is high at 97.9%.
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Part 2: Overview

What the school does well

e The principal has successfully created a learning climate focused upon
achievement for all.

e The principal and staff know students very well and support for each family is
extremely good.

e Professional development has developed teacher expertise so that instruction
meets students’ needs.

e Collaborative working throughout the school is nurtured by all.

e Good progress has been made in developing the use of data and assessment as a
meaningful tool which drives instruction and strategic planning.

e The school runs very smoothly and student behavior is very good overall.

e Parents value the responsive approach of the school which engages them in the
development of their child socially, emotionally and academically.

o Attendance procedures are focused and consistent and there is no complacency.

e Students speak confidently about the way their teachers encourage them to
achieve and stay focused on their learning.

¢ Relationships throughout the school, adult to adult and adult to child, are open and
trusting.

What the school needs to improve

e Build on the very good work done in professional development so teachers are able
to translate analysis of data and assessment into effective differentiation.

e Continue working to ensure a fully developed curriculum which includes strategies
to support teachers in differentiated instruction.

e Further strengthen analysis and tracking of subgroups and categories of students
of interest to the school, demonstrating that teaching is equally effective for all.

o Refine strategic planning to enable clearly focused monitoring and evaluation of
whole school goals.
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Part 3: Main findings

Overall Evaluation
This is a well-developed school.

The principal and the full team work collaboratively to enable Richmondtown School,
Public School 23, to be a nurturing and secure environment that is focused upon high
expectations of achievement of all.

The principal is well-respected by staff, students and parents. He leads a school that is
characterized by a clear focus upon continual improvement in the drive to best meet
students’ needs. Data is used in meaningful way to underpin planning, evaluation and
review.

Professional development supports individual needs and the school’s approach values the
contribution of each member of staff. They, in their turn, feel committed to the school and
its priorities.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor student progress over time.

This area of the school’s work is well-developed.

The school uses a range data about student achievement and progress, including ECLAS,
EPAL and Princeton Review, as well as State and City testing. These are used alongside
clear and accessible tracking systems such as the Writing, Reading and Assessment
Portfolio, enabling administration and faculty to monitor ongoing progress for individual
students, classes and grades over time. Records also show the intervention and support
services which apply to each student. In addition, teachers keep their own ongoing
records, conferencing notes and internal assessments to add to the picture and to focus
planning.

Because of the profile of humbers within each ethnic group, analysis of subgroup data is
undertaken through the established systems or, where very small groups are represented,
through individual tracking. English language learners are similarly tracked. The school
recognizes the need to raise expectations for progress of special education students. It
has made changes designed to improve achievement, and is tracking the impact.

The school’s collection and gathering of data is well-developed overall. However, it does
not always use every opportunity to look in full at some sub-groups or interest groups and
compare their progress with others. For example, it tracks the progress of all individual
students and has honors classes for higher achieving students in upper grades. Currently
it does not routinely look at higher achievers throughout the school as a discrete subgroup,
or systematically compare the progress students in the honors’ classes make compared to
those who are not similarly placed. Similarly, overall progress by each gender group is
tracked, but not always compared class by class and grade. This means that it is less
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easy for the administration to check that teaching is equally effective for all subgroups or to
fully affirm that some initiatives are working well.

The school makes some comparisons with other schools through the Annual Report Card
and by networking with local professional groups.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use available data to understand each student’s next learning step. Through
collaborative planning and student and parent engagement, they set high goals for
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is well developed.

Grade meetings and common preparation periods allow teachers to work together very
well to develop instructional approaches and to share information. All information collected
is used by teachers to plan for the next stage of learning for each student, and teachers
are comfortable with the use of data. However the administration also monitors student
progress and discusses this with teachers on an ongoing basis to ensure that student
needs are being met. This means that support, guidance and professional development
can be provided where indicated in response to any identified staff needs. Teachers are
clearly aware of the need to ensure that students maintain the pace of their progress.

Goals for next steps are set appropriately with students in reading, writing and
mathematics and students share in this planning, knowing what is expected. Individual
goals are also set for skills development in physical education. There are plans to extend
this practice to science and social studies. Behavioral goals are agreed, where relevant,
with special education students.

Students are appropriately identified for academic interventions. Class and support
teachers work together to plan and implement instruction. The impact of interventions is
tracked alongside progress in the core areas. Parents are involved when specific plans
are agreed and students also contribute, as appropriate to their age and needs.

Parents are supportive of the school. They have varied opportunities to discuss progress
and find out more about expectations for each grade and are well appraised about
initiatives, such as developments in instruction about writing. Good communication with
parents provides strong encouragement for active partnership, particularly those whose
children have more complex needs.

Systems, structures and collaborative working underpin a unified school approach towards
continual improvement in student achievement.

Quality Statement 3 — Align Instruction: The school aligns its instructional activity
and resources, and student engagement around its focused plans for accelerating
learning for each student.

This area of the school’s work is well-developed.
The curriculum is mapped against requirements of City and State Standards and has
already been updated twice in the current academic year, developing in several ways.

This includes the ongoing collaborative project to enrich the English language arts map for
all grades by recording lesson plans and strategies for reading instruction. Another
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example is the integration of two mathematics schemes to ensure that the curriculum is
well planned. Such improvements provide for a well-developed curriculum which can
support differentiated instruction and the school's high expectations for student
achievement.

Teachers are accountable for delivering well-planned instruction which meets students’
needs and enables continuous progress. Students respond well to instruction and often
show their interest by asking searching questions to ensure understanding. Systems for
monitoring teaching and learning mean that the administration is aware of ongoing
development needs and guidance can be provided where required. Professional
development has been effective in helping teachers to embrace the school’s policies and
practices about, for example, the teaching of writing through writers’ workshop. The
principal is aware that the next stage for development is to further improve how lessons
meet students’ needs by differentiating by task for group work. This is in order to match
tasks with the varied learning needs of each group of students within the same class.

Staffing, budgeting and scheduling decisions are well made with the school’s priorities and
the needs of all students firmly in mind.

The principal and his staff know students and their families very well. He is a role model
for the warm and supportive approach to students that he encourages within the school.
The school provides a secure environment, with very good relationships between adults
and children throughout the school. This care is extended to the diligent and consistent
approach to monitoring attendance. There is an attendance plan in existence which is
followed when any student’s absence causes concern. Incentives are used to encourage
high rates of attendance.

Quality Statement 4 - Build and Align Capacity: The development of instructional
leadership, staff, and capacity are aligned around the school’'s collaboratively
established goals for accelerating the learning of each student.

This area of the school’s work is well developed.

New appointments to the staff team are made with clear priorities in mind, including an
ability to work collaboratively and to commit to the school’s values. The capacity to use
data effectively is considered, together with a commitment to professional development.
This approach can be seen in the work of the cabinet which ably shares in key elements of
leadership with the principal. In addition, faculty works productively, sharing practice and
planning. The infrastructure of team meetings supports cooperation and communication.
Staff feel that they are trusted and are enabled to develop professionally while utilizing
their existing expertise and experience. The principal is well-respected and leads a school
focused upon achievement for all. It runs very smoothly and behavior and attitudes are
very good

Professional development has successfully supported teachers. This includes visiting
classrooms to observe practice and the school provides opportunities for staff to express
their learning needs. The literacy coach provides in depth support for new teachers, and
one-to-one mentoring and practical guidance for all staff. The administration, through the
quality of relationships and monitoring are well-tuned to the needs of individuals and
teams.

There is a clear record of classroom observations undertaken. Formal and informal
observations and ‘walk-throughs’ are held, and teachers receive personal feedback and
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opportunities to discuss outcomes with the administration. Whole school issues are raised
through faculty meetings and appropriate professional development follows for individuals
and teams. The principal engages professional commitment from his team through
respectful relationships, the responsive approach to development needs and the value that
is given to each individual's experience and contribution.

The school uses partnerships with the wider community well, providing activities to enrich
the curriculum, foster students’ personal and social development and encourage a sense
of community. For example, ‘Enrichment for the Arts” is a program enabling students to
experience music and arts education. Similarly, there is the opportunity to engage in
community service at Eger Nursing Home.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for
evaluating each student’s progress throughout the year, recognizing weaknesses in
its improvement plans and teaching practices, and flexibly adapting plans and
practices to meet its goals for accelerated learning.

This area of the school’s work is well developed.

The Comprehensive Educational Plan is written through collaborative activity and the
range of goals developed is measurable and rooted in data. Periodic assessment tools to
be used are clearly stated and the plan is reviewed on an ongoing basis. Progress and
changes are communicated through the school leadership team and faculty meetings.

Overall, the use of strategic planning is good and activities to be undertaken within each
goal in the plan are very detailed. However, action plans do not always break down the
time frame for when major tasks and activities will specifically take place within the school
year. Links to other systems, such as classroom observation or professional development,
are not always included nor who is specifically accountable for monitoring each goal to
ensure activities and tasks are ‘on track ‘. This means that progress towards success is
not as easy to monitor and evaluate as it might be.

Clear monitoring and tracking systems and the structure of collaborative meetings mean
that the administration and staff keep the progress of individual students, classes and
grades under regular review. Analysis of emerging data is used to adapt and review plans,
strategies and resources in a timely fashion and professional support is flexibly provided to
address any emerging needs. The school recognizes the need to continually improve the
agile alignment of instruction by increasing teachers’ capacity to differentiate by task.
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Criteria Summar

SCHOOL NAME: The Richmontown School (Public School 23)
Quality Score

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather data and use

it to understand what each student knows and is able to do and to monitor student progress

over time.

1.1 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e each student, classroom, grade level,

1.2 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e ethnic groups, English language learners, special education students*

1.3 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
o all other categories of interest to the school*

1.4 Performance and progress are measured based on comparisons with similar schools, with the
school’'s own past performance, and among students, classrooms, grade levels, academic subject
areas, ethnic groups, and other groupings of interest within the school.

Overall score for Quality Statement 1

* These criteria are partially aspirational as of now because schools do not have routine access to all of
this data. The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use
available data to understand each student’s next learning step. Through collaborative

planning and student and parent engagement, they set high goals for improving teaching
practice and accelerating each student’s learning.

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding,
objectively measurable goals for immediate and long-range improvement, and to develop plans
and timeframes for reaching those goals.

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level,
academic subject, and group of students whose performance or progress has been identified by
the school as a particular focus area.

2.3 Particular attention is given to improving the performance and progress of students in greatest
need of improvement.

2.4 High expectations are conveyed to students and parents/caregivers. Students and their
parents/caregivers are regularly invited to provide information about each student’s performance
and how to improve. This information is central to setting challenging goals and developing,
evaluating, and revising plans.

2.5 Goals and plans for improving student performance and progress drive the activity of all members
of the school community: leaders, staff, students, parents, and other partners.

Overall score for Quality Statement 2




Quality Statement 3 — Align Instruction: The school aligns its instructional activity, resources,

and student engagement around its focused plans for accelerating learning for each student.

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress
towards goals and to support the school’s high expectations and improvement plans.

3.2 Teachers are accountable for improving instruction and student outcomes. They plan and
differentiate their instruction based on the needs revealed by student data and by the focused
plan the school has developed to improve each student’s and group of students’ outcomes.

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the

trigger immediate intervention.

school has developed to improve each student’s and group of students’ outcomes. X
3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the X
school has developed to improve each student’s and group of students’ outcomes.
3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that
emerge from examining student data and by the focused plan the school develops to improve X
student outcomes.
3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal
needs that affect academic performance. Each student knows and trusts an adult on the staff X
who is concerned about him or her.
3.8 Student attendance and engagement are high priorities. High rates and patterns of absences X

Overall score for Quality Statement 3

Quality Statement 4 — Build and Align Capacity: The development of instructional leadership,
staff, and capacity are aligned around the school’s collaboratively established goals for
accelerating the learning of each student.

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance
and progress and based on their commitment and capacity to use data, compare outcomes within
and across classrooms and schools and develop and revise plans and methods to improve
performance and progress.

4.2 Professional development decisions are driven by the needs revealed by student data and by the
focused plan the school has developed to improve each student’s and group of students’
outcomes. Professional development is designed to help leaders, faculty, and staff use data,
self- and peer-assessments, and collaboration with peers to achieve goals for improved school
and student outcomes. Professional development and self- and peer-evaluation are aligned and
overlap.

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving
the quality of each teacher’s instruction. Teachers frequently observe and support each other’s
classroom instruction with the goal of improving student outcomes.

4.4 Planning, evaluation of results, and revision of plans takes place in teams. Leaders and faculty
inform each other of their goals and results, candidly evaluate themselves and each other, and
use what is learned to drive improvement.

4.5 The principal is respected and has capacity to effect change.

4.6 The school runs smoothly. Procedures are clear, communicated to all, and are generally followed.

4.7 The school aligns youth development and support services around stated academic goals.
Partnerships with outside bodies are routinely used to achieve academic goals.

Overall score for Quality Statement 4
Quality Statement 5 — Monitor and Revise: The school has built-in structures for evaluating
each student’s progress throughout the year, recognizing weaknesses in its improvement

plans and teaching practices, and flexibly adapting plans and practices to meet its goals for

accelerating learning.

5.1 All school plans and other interventions include frequent interim goals and diagnostic
assessments of progress designed to reveal in objectively measurable ways whether the plan is
being effectively implemented and reaching stated goals.

5.2 Comparisons of student progress within and across classrooms and schools are used in making
interim diagnostic assessments and measuring the progress of plans and interventions.

5.3 Information generated by periodic assessments and diagnostic measures of progress and
comparisons is used to revise plans immediately in order to reach stated goals. Interim and final
goals are modified when data objectively demonstrate that revision is required.

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and
improvement planning, and each successive phase is characterized by agile and flexible

realignment of practices and resources to improve student academic outcomes.
Overall score for Quality Statement 5
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