
Clove Valley School, PS 35DRAFT

Clove Valley School, PS 35DRAFT

Clove Valley School, PS 35

60 Foote Avenue
Staten Island

Principal: Mr. T Behr 

Date of Review:  16th –17th May
Anne Munt-Davies

Cambridge Education

erv34363
blank stamp

erv34363
blank stamp



Clove Valley School, PS 35DRAFT

Clove Valley School, PS 35 DRAFT

CONTENT OF THE REPORT

Part 1: The School Context
Background information about the school.

Part 2: Overview
            What the school does well.
            What the school needs to improve 

Part 3: Main Findings
What is the school’s overall performance.
How well does it meet New York City’s evaluation criteria.
Other key observations.

Part 4: Evaluation Criteria Grade Summary

erv34363
blank stamp

erv34363
blank stamp



Clove Valley School, PS 35DRAFT

Clove Valley School, PS 35 DRAFT

PART1: The School Context.

INFORMATION ABOUT THE SCHOOL

PS 35 is a K-5 elementary school in Clove Valley, Staten Island. It is a small school with 
331 students on roll in the current academic year. PS 35 has been recognized as a “high 
performing/gap closing school” meeting all applicable State of New York standards for 
English Language Arts and math. 
54% of students are eligible for free school lunch and the ethnic consensus is 58% 
white, 19.6% African American, 12.3% Hispanic, 10.01% Asian. Class sizes are 
relatively small, with an average of 26 students in each class. The school building is very 
well-maintained, but there are insufficient teaching areas as the school expands, grows 
in student numbers and diversifies the curriculum. 
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PART 2: OVERVIEW.

WHAT THE SCHOOL DOES WELL
• Appreciation of each child as a learner with individual needs. 

• A school spirit which is strong, inclusive and which promotes shared values.

• The social and emotional awareness and support given to each student.

• Use of data to inform planning and drive academic success.

• Reflective practice among teachers and other staff who support learning.

• Parental communication and involvement.

• Very good leadership by the Principal.

• A wide range of extra curricular experiences and enrichment.

• Pupil motivation and involvement in the life of the school.

• Emphasis on high achievement and life-long-learning. 

WHAT THE SCHOOL NEEDS TO IMPROVE
• The development of strategies to harness student leadership and initiative, such 

as a student council or leadership group.

• A program of professional support and enhancement for staff which is linked to 

individual and whole school priorities and which stems from observation of 

teaching and learning.

• A written plan for the whole school community in order to promote collaborative 

leadership through the school. The plan should identify shared priorities, 

responsibilities, time-scales and budget. 

• Curricular experiences which provide sufficient challenge to meet the needs of 

the higher attaining students. 

• The use of technology as a tool for teaching and learning.
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PART 3: MAIN FINDINGS

Overall Evaluation: 

This is a well-developed school with many strengths. The school’s leadership is not 
complacent and there is recognition that school improvement is a continuous process of 
change and innovation.  

How well the school meets New York City’s evaluation criteria.

Quality Statement 1: School leaders and faculty consistently gather data and use it 
to understand what each student knows and is able to do and to monitor and 
facilitate the student’s progress over time.

This area is well- developed
Clove Valley is a stable community, staff is often long serving and most students remain 
at the school through their elementary years. In addition, the school is relatively small and 
when these two factors combine with rigorous systems for collecting data on each child, 
they result in secure information available about each student. The outcomes for all 
students, monitored from base-line information, show that this knowledge has been used 
well in aligning instruction.  Student data is gathered and used very effectively to inform a 
holistic view of each student’s learning including academic performance. Both quantative 
and qualitative information is used by teachers to gain a holistic view of individual students 
and the factors which influence and shape their learning. 

The two case studies seen during the review effectively demonstrate the use and 
application of data. Student portfolios showed how teachers had evaluated and re-
evaluated their teaching in response to student progress and interventions. Data collected 
through test scores, assessments,   grading of student work, use of rubrics- including 
student self-assessment- and the Running Record system had been gathered and used to 
help the teacher   adjust and refine teaching and support strategies. Parental concerns, 
involvement and support as well as other factors such as student self-esteem and levels 
of need were also evident in teacher planning and interventions.

The Principal regularly monitors the data for each class, grade and student and evaluates 
progress against base-line assessments. 

The data is disaggregated and used to inform planning at whole school, grade and class 
level.  In addition, the coach monitors the Running Records kept by each teacher to check 
individual progress in each class and grade.   
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Quality Statement 2: School leaders and faculty consistently use available data to 
understand each student’s next learning step.  Through collaborative planning and 
student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

This aspect of the school is well-developed, overall, with some areas for growth 
and development.  
The school schedule is organized to accommodate a shared planning time so that 
teachers can plan and moderate work within and between grades. There are two teachers
working in each grade and this organization aids consistency and allows for collaborative 
opportunities for teachers to share ideas, moderate assessments, consider and adjust 
plans.  It is also another support mechanism for teachers who are new to the school. 
Portfolios are used to collect samples of student work and progress is checked against 
teacher assessment, rubrics and test outcomes. Test outcomes and samples of the 
portfolios are also collated and monitored by the Principal. The school recognizes that 
there is now a pressing need to gather all the data and relevant information about each 
child, the intention is to develop a more systematic way of presenting information. As a 
small school where learning teams are small, usually two or three teachers, and informal 
systems have worked well because there is effective communication and collaboration 
among staff and with the Principal. However, the coach has plans in place to create a 
system which provides an overview of the data and the interventions for each student 
through the academic year; this will be in place for the end of academic year 2005/06.  

Parental involvement is a strong feature of the student learning and the range of 
communication from school to home is quite outstanding. Each child and each 
parent/guardian is known to the Principal by name, there are formal and informal routes 
through which parents can involve themselves in the life of the school and therefore there 
is a strong expectation of partnership between parents and school. Parents spoke 
enthusiastically of the openness of the relationships they have with teachers and of 
teachers receptivity to ideas and concerns. There are frequent opportunities to meet with 
teachers to review progress and parents spoke appreciatively of the flexibility and “open 
door policy” which exists. For example, the April edition of the “Pride of the Valley” 
newsletter front page announces ‘The School Goals/Parent Goals’.

Here the School Leadership Team outlines the newly developed Action Plan for Parents in
which the goals of the school are linked with goals for parents; this includes strategies for 
developing literacy, math, computer assisted instruction and continual staff development. 
There is also a section for effective communication and co-operative relationships where 
parents are informed of the personnel who can assist and support their endeavors. This 
includes the School-Family network, the Parent Co-coordinator, the School Leadership 
team, the PTA and members of staff. 
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Quality Statement 3: The school aligns its instructional activity and resources 
around its focused plans for accelerating learning for each student.
This area is well–developed overall, with some areas which need to be 
systematized and formalized. 
 Teachers provide effective feedback to students so that they can modify and improve; 
older students are growing in confidence in the use of rubrics to measure their outcomes 
and achievements. Examples were seen of grading which was helpful to students, 
providing them with individualized guidance to help them improve. Gains or blocks to 
learning result in teachers making adjustments to their planning in order to respond to 
students’ needs.  Classes are small, teachers are reflective, know their students well and 
there is a shared culture where attention to individual needs has become the norm. 
English language learners are provided with well-focused support and as this is a 
relatively new arrangement, the outcomes have not yet been fully evaluated.  There is an 
Academic Intervention Program (AIS) in place for students who are working below grade 
level and the Principal, parents and teaching staff regularly review the progress and 
efficacy of the programs and interventions.  

Students appear highly motivated and responsive to the high expectations for behavior 
and responsibility. These factors, when coupled with a well-balanced and interesting 
curriculum are a powerful force for student learning and school improvement. The 
curriculum has a strong focus on math and English language arts. However, the core 
curriculum is extended by extra curricular events and initiatives which serve to enrich 
student experience and learning and meet individual needs and interests. For example, 
the affiliation with Wagner College and St John’s University have resulted in a  math 
honor’s class and the recruitment of graduates from the college who spend time working 
in PS 35 as classroom assistants, offering support to individual and groups of students. 
The calendar of events through the year is designed to supplement the curriculum, 
develop wide interests in community projects and stimulate a wide range of interests in 
individual students. Attendance is closely monitored, charted for each class and good 
attendance is rewarded. The good attendance rate is largely the result of an interesting, 
caring and stimulating environment and parental support. 

The parents, students and staff recognize that the facility has limitations; it is too small for 
the numbers of students attending but also places limits on the curriculum.  For example 
the lack of space impacts on the development of skills in physical education and music. 
The “multi-purpose room” is used as a dining room, games room, for some music 
activities and drama and after school activities, a smart board is housed here, but its use 
is limited because the room is constantly in use and in demand. However, to compensate 
there are after school enrichment activities and a music teacher has recently been 
appointed to take classes after school. A new greenhouse is planned and this will 
augment the science curriculum and this is an example of creative thinking which runs 
through this school. 

There is a computer lab and students have access on a weekly basis taught by a 
specialist teacher. This is beneficial; the use of technology for individualized learning is 
not yet developed and the potential for extending the range of learning opportunities for 
students of all abilities is an area for consideration and development. 

Students are supported well by the range of services provided. English language learners 
and students with special needs make good progress, because of the good teaching and 
well focused support and the use of data to inform the teaching programme. 
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Although data is used to inform teaching and to modify planning, target setting for 
individuals is less well-developed. Individual students, particularly the most able and those 
in grades 4 and 5 could be using data to set themselves challenging goals and reviewing 
their own progress. 

Students talked with great enthusiasm about the school, what it had helped them to 
achieve and about their aspirations. Those in the student focus group wished that the 
school be extended to include grades 6, 7 and 8 so that they did not have to go to an 
intermediate school between PS 35 and high school. They were able to self assess, 
articulate personal strengths and areas for development and make realistic suggestions 
for ways in which the school could extend  their learning even more than it does already. 

There are few opportunities for students to formally develop and use the skills of 
leadership and in a school where there is a strong collaborative tradition; this could prove 
to be beneficial in extending the opportunities for all, but in particular providing an 
additional channel for those students who have particular skills and talents in this area.

Quality Statement 4: The development of instructional leadership, staff, and 
capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

This is well-developed overall; the school recognizes that this is a continuous cycle 
of improvement and a work in progress. 

Staff works together very well; during the review they talked about their enjoyment in the 
work they do, this was very evident in the school building. The school culture is very 
strong and positive, it seems that everyone has a part to play in making sure that the 
values and the school spirit permeates the building. The School Leadership Team, 
Parent-Teacher Association and students are central to this unified team. The 
expectations within the Principles of Learning are displayed in the Principal’s office and in 
each classroom and the Principal checks in on each classroom daily noting the 
implementation of these principles and expectations. 
The size of the school and the commitment of the staff results in a cohesive school with 
consistent practice. However, the size of the school also has an impact on the scale of the 
administrative team. There is no Assistant Principal and budget for one coach. The 
Principal works tirelessly to ensure that all elements of the school are working well and 
those high standards are maintained.   However,   the Principal has not yet developed a 
formal system for monitoring teaching, although the coach does work alongside teachers 
to improve and guide practice. He is very much in touch with what happens in classes but 
this informal monitoring does not result in a program of professional development where 
the needs of individuals and whole school priorities for development can be targeted over 
a planned time frame. This is an area for development. 

So that while everyone knows what is happening in the school, the why factor is not so 
well known. Without this analysis of what works well and why, it is difficult to set well 
focused goals for professional development.   
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The School Leadership Team is an active, committed and skilled group. They are clear 
about their responsibilities and they are purposeful and strategic, with a strong focus on 
serving the students through school improvement. With a strong culture of bid writing and 
raising funds for the school they work to supplement necessary resources in the 
curriculum and have achieved success in this and other aspects of their work.  

Quality Statement 5: The school has built-in structures for evaluating each 
student’s progress throughout the year, recognizing weaknesses in its 
improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area is well-developed
Structures for evaluating student progress are in place and are used well. Teachers use a 
range of assessment tools, are responsive to student needs and adapt work as necessary 
Parents are also kept in touch well and expected to participate and support their children’s 
learning. 

Students with particular learning needs are supported well through appropriate material, 
adaptation and specific programs. Although the needs of the gifted and talented could be 
met through providing a program which specifically target their needs. 
Given the scale and size of the school and the drive to improve on previous best, it would 
be useful to have a plan, in addition to the Comprehensive Educational Plan, in which the 
school community could identify priorities, responsibilities and time-scales. In this way, 
responsibility for change and implementation is delegated and the roles and 
responsibilities are transparent. The culture of the school is strong and supportive and this 
“School Enrichment Plan” may prove to be a useful tool for controlling the pace of change. 

Other key observations
The student sweat shirts proclaim that PS35 is “The Pride of the Valley” and there is a 
strong sense of pride in the school and its students. Although there are some challenges 
in the size and scope of the facility, the Principal, staff, students, parents and the School 
Leadership Team are very creative in managing to find ways of finding solutions to 
problems. 

The building is well-maintained and the environment is enhanced by student work which is 
carefully displayed and the visual enrichment is valuable. 
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PART 4: EVALUATION CRITERIA GRADE SUMMARY

Quality Statement 1: School leaders and faculty consistently gather data and 
use it to understand what each student knows and is able to do and to 
monitor and facilitate the student’s progress over time.

o ���� +

1.1 The school uses available data (e.g., diagnostic, formative, and summative 
assessments, students work products, standards-based portfolios, attendance, 
descriptive review, security data, etc.) and generates its own to provide an 
objective, constantly updated understanding of how well each student, 
classroom, grade level, and other important categories of students and the 
school are:
(1) currently performing, and
(2) progressing over time,

       on English Language Arts, math, and other important academic subjects.

Criteria for measuring student progress are “objective” when they are 
• standards-based,
• consistent across students,
• capable of revealing progress or a lack of it over time and ways to close 

the gap between current and expected practice,
        and when they allow 

• the performance of different students to be compared, and
• learning activity to be broken down into component parts so strengths 

and weaknesses on each sub-activity may be identified. 

X

1.2 The school makes effective use of the data to assess the performance and 
progress of students 
by racial and ethnic groups, English Language Learners and special education 
students, and all other categories of interest to the school.

{This criterion and the next are partially aspirational as of now. City and State 
Report Cards and Division of Accountability and Assessment reports provide 
only some of the necessary data. The NYC DOE will soon provide schools with 
fuller access to better data.}

X

1.3 Performance and progress are measured based on comparisons with similar 
schools, with the school’s own past performance, and among students, 
classrooms, grade levels, academic subject areas, racial and ethnic groups, 
and other groupings of interest within the school. 

X
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Quality Statement 2: School leaders and faculty consistently use available 
data to understand each student’s next learning step. Through collaborative 
planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

o ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set 
demanding, objectively measurable, goals for immediate and long-range 
improvement, and it develops plans and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, 
classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as warranting 
attention.

X

2.3 Particular attention is given to improving the performance and progress of 
students in greatest need of improvement.

X

2.4 High expectations are conveyed to students and parents. Students and their 
parents/caregivers are regularly invited to provide information about each 
student’s performance and how to improve. That information is central to setting 
reasonably challenging goals and developing, evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the 
activity of all members of the school community: leaders, staff, students, 
parents, and other partners 

x

Quality Statement 3: The school aligns its instructional activity and resources 
around its focused plans for accelerating learning for each student.

o ���� +

3.1 The school selects the curriculum based on how well it aligns with the school’s 
high expectations and improvement plans and on the curriculum’s capacity to 
generate meaningful interim data about progress towards goals.

X

3.2 Decisions about the use of teacher and student time are based on the 
organization of the day and week needed to inform teachers about each 
student’s performance and next learning steps, set goals and plans for 
improved student learning, and implement and continuously improve plans for 
reaching stated goals.

X

3.3 Staffing decisions are driven by the needs that emerge from examining student 
data and by the focused plan the school develops to improve student outcomes.

X

3.4 Budgeting decisions are driven by the needs that emerge from examining 
student data and by the focused plan the school develops to improve student 
outcomes.

X

3.5 Teachers are accountable for student outcomes. The Principal frequently 
observes classroom teaching and has a considered strategy for improving the 
quality of each teacher’s instruction.  Teachers frequently observe and support 
each other’s classroom instruction with the goal of improving student outcomes.

x

3.6 Staff know and respect students and respond to their academic needs as well 
as their personal needs that affect academic performance.  Each student knows 
and trusts an adult on the staff who is concerned about him or her.  

X

3.7 Student attendance and engagement are high priorities. High rates and 
patterns of absences trigger immediate intervention.

X

3.8 Instructional programs actively engage students. X
3.9 The school aligns youth development and support services around stated 

academic goals.  Partnerships with outside bodies are routinely used to achieve 
academic goals.  

X
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Quality Statement 4: The development of instructional leadership, staff, and 
capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

0 ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for 
student performance and progress and based on their commitment and 
capacity to use data, compare outcomes within and across classrooms and 
schools and develop and revise plans and methods to improve performance 
and progress.

X

4.2 Professional development is designed to help leaders, faculty, and staff use 
data, self- and peer-assessments, and collaboration with peers to achieve goals 
for improved school and student outcomes. Professional development and self-
and peer- evaluation are aligned and overlap.

X

4.3 Leaders, faculty, and staff share the same goals and frequently evaluate 
themselves, their interventions and each other’s plans and interventions, 
including, when possible, by comparing outcomes across classrooms and 
schools. The school monitors its performance and tackles weaknesses.  Even 
in areas where the school is successful, leadership is not complacent, but aims 
to improve further. The goal in all cases is to improve student and school 
performance and progress.

X

4.4 Planning, evaluation of results and revision of plans takes place in teams. X
4.5 The Principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear and are generally followed. X

Quality Statement 5: The school has built-in structures for evaluating each 
student’s progress throughout the year, recognizing weaknesses in its 
improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

o ���� +

5.1 All school plans and other interventions include frequent interim goals and 
diagnostic assessments of progress designed to reveal in objectively 
measurable ways whether the plan is reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools 
are used in making interim diagnostic assessments and measuring the progress 
of plans and interventions.

X

5.3 Information generated by interim assessments and diagnostic measures of 
progress and 
       comparisons is used to revise plans immediately in order to reach stated goals. 

Interim and final     goals are modified when data objectively demonstrate that 
revision is required.

X

5.4 Each plan’s interim and final outcomes drive each successive phase of goal 
setting and 

improvement planning, and each successive phase is characterized by agile 
and flexible realignment of practices and resources to improve students’ 
academic outcomes.

X
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