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Part 1: The school context 
 
 

Information about the school  
 
The Crescent School is a well established elementary school with students in grades pre-
kindergarten through 5.  There are currently 494 students enrolled, of whom 62 are special 
education students and 106 are English language learners.  Numbers have been declining 
over the last 3 years and, as a result, the school has had to refine its education program in 
the light of reduced budgets.  It serves a mixed community, with 31% of the students being 
Black and 67% Hispanic.  A very small proportion of the students are of other 
backgrounds.  The school is eligible for Title 1 funding.  
 
The school has established strong links with community based organizations, not least in 
pursuit of its aim of broadening the horizons of its students.  Music and the arts are 
particularly well promoted, through school-based programs and an established link with 
Carnegie Hall. 
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Part 2: Overview 

 
 
What the school does well  
 

• Throughout the school, the principal has established a stimulating and vibrant 
atmosphere in which learning can flourish. 

 
• The principal is exceptionally well supported by senior leaders in focusing whole-

school developments upon student learning. 
 

• Team work characterizes the school’s work, with staff at all levels collaborating 
very well in sharing best practices and in seeking improvement. 

 
• Students’ self-confidence is developed alongside their academic learning with the 

result that they are enthusiastic about their lessons and concentrate well. 
 

• The school has devoted considerable effort to the development of its curriculum 
which enables teachers to plan progressive steps in student learning across 
subjects. 

 
• Curriculum extension activities are very well planned to strengthen and broaden 

students’ learning and cultural awareness. 
 

• The school has been very successful in creating a safe environment in which 
students and adults feel secure, valued and included. 

 
 
 
What the school needs to improve 
 

• Further improve teachers’ confidence in making full use of the data that is already 
available to ensure that student progress is more easily tracked. 

 
• Ensure that this information is used across subjects and grades in planning 

activities that fully challenge all students and especially the higher-performing 
students. 

 
• Make more thorough use of data in setting measurable interim goals for school 

development and monitoring these at agreed times throughout the year. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a well developed school. 
 
The Crescent is a well developed school.  It provides a good quality of education for its 
students, reflected in the continuing improvements in achievement, particularly in English 
language arts and in mathematics.  The school makes good use of information which helps 
identify where it is successful and where improvements need to be planned.  Students 
receive good instruction from teachers who increasingly are using data to track their 
progress because of the emphasis that the school has put on this aspect of its work.  As a 
result most students consistently make good gains in their learning, although the school 
recognizes that there is a need for it to challenge its highest-performing students even 
more. 
 
Students are proud to belong to the school.  They describe interesting lessons, and the 
wide range of opportunities that are made available to them.  Their parents echo this view 
and know that their children are well cared for and supported.  This is due to the skill and 
commitment of the principal and his senior staff who have ensured that students become 
enthusiastic learners.  This is reflected in the enthusiasm of the staff team, who are 
strongly committed to students’ and the school’s development.  Because of these features, 
the school is very well placed to continue to improve further. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
 
This area of the school’s work is well developed.   
 
Through the good use of externally produced data, combined with the school’s own 
assessments, the school has built a good understanding of the performance of its 
students.  Across the school, achievement in English language arts and mathematics is 
tracked closely, reflecting the school’s focus on these areas.  The school uses the 
information carefully in keeping a close track on the progress made by individuals and 
groups which has a positive impact on the curriculum and on students’ learning.  The 
academic intervention services team examine the progress made by identified students 
regularly in very well-focused meetings.  This enables the school to identify any slowing of 
progress at an early stage and plan appropriate interventions in response.  In a similar 
way, the progress made by the youngest students in pre-kindergarten and kindergarten is 
carefully and accurately tracked, which ensures that they can access the curriculum and 
so make good gains in their learning.  Parents are regularly informed, and value the quality 
and range of information that they receive which enables them to provide assistance that is 
closely related to their children’s needs. 
 
The school already tracks the progress that students make towards standards in English 
language arts.  Through the recent introduction of binders of assessment information, it 
has made a good start in helping teachers to make even better use of assessment 
information in identifying where students are successful and any areas in which they may 
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be experiencing difficulty.  In recognition of the need to generate more detailed information 
than is available currently, the school has introduced diagnostic assessments in English 
language arts and mathematics.  Because of this, the school has been able to build up an 
increasingly detailed picture of the patterns of performance across groups, classes and 
subjects and so can target development more precisely.  This careful use of assessment 
information combined with close monitoring and feedback by school leaders is also helping 
to ensure consistency of practice across the school.  While the school examines data 
relating to the achievement of different ethnic groups, it does not yet sufficiently use this to 
set goals for improvement. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is well developed. 
 
The school makes good use of a broad and developing range of assessment information 
in evaluating patterns of student attainment.  Because of this, it able to set accurate goals 
for students which ensure that staff aim high and the majority make good progress.  
Teachers’ use of assessment information is developing and, through good quality 
interventions and closely focused monitoring by senior leaders, they are becoming more 
confident in the way in which they are able to track students’ progress at class level.  This 
enables them to set work that is accurately matched to the needs of most students 
although, too frequently, more could be expected of higher-performing students.  Teachers 
are accurate in their grading of students’ work and in helping students to understand what 
they are doing well and what they need to do in order to improve.  This is well supported 
by the displays of student work which exemplify learning at different levels.  The school 
recognizes that these strategies, which are highly effective in ensuring rapid learning in 
English language arts and mathematics, could be still further developed through the social 
studies and science curricula, and has made a good start in this. 
 
Students with identified learning needs are particularly well provided for through the 
school’s use of a wide range of testing and assessment strategies that are closely tracked 
against the goals that are set. Individual education plans are accurate and regularly 
updated.  The school’s academic intervention team achieve a great deal through the 
careful tracking of students, comparing their progress against established targets.  This 
enables action to be taken at an early stage should individual progress slip.  Parents have 
a tremendous respect for the principal and, as well as valuing the quality and range of 
information that they are given, also appreciate the readiness with which staff meet with 
them to share information and discuss concerns.  
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is well developed.  
  
The school has invested a great deal of thought and energy into providing a varied, 
meaningful and challenging curriculum which is aligned well with the required standards.  
The school’s stated aim is to prepare its students for college from day one and, to this end, 
the curriculum has been designed to broaden students’ horizons through established 
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programs, a very wide range of visits and opportunities to take part in public presentations.  
The recent development of a comprehensive curriculum map helps the school in its 
planning and monitoring activities, as well as ensuring that grade expectations are firmly 
established and well understood.  Good links have been established between the 
curriculum and the school’s budget which the principal monitors very closely.  Lessons are 
well planned and structured and there is a good degree of consistency between 
classrooms.  Teachers readily describe their accountability for students’ learning and 
exemplify the good range of information that they use to inform their work.  Information 
about students’ progress is used well in ensuring that high expectations are reflected in, for 
example, the degree to which a range of resources is used to make instruction in reading 
exciting and effective.  
 
Patterns of students’ achievement are carefully analyzed and used in identifying strengths, 
as well as areas which require further development.  The school recognizes that it needs 
to increase the use of this information in planning work that stretches all students equally.  
While, as a result, lower- and average-attaining students are well provided for, the school 
has yet to ensure that higher-performing students are fully challenged through a program 
of activities specifically matched to their needs. 
 
Relationships between students and teachers are exceptionally well modeled by the 
principal and assistant principals and are reflected in the range of interactions between 
students and adults across the school.  Students describe their enthusiasm in class and 
the degree to which teachers make learning exciting for them.  Together with the school’s 
successful implementation of strategies to improve attendance, this promotes a very 
positive attitude towards learning amongst the students.   
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
The principal has very successfully developed a strong sense of teamwork throughout the 
school, characterized by high expectations, a good and rapidly developing use of data, 
and a determination to secure the best for students.  Improvements are very well 
supported, particularly by senior staff, and the way in which staff development takes such 
a high priority in the school is a significant strength.  Responsibilities and staff deployment 
are planned to make the most of individual strengths and expertise, while succession 
planning ensures a high level of continuity.  The current training of the skilled literacy 
coach for the planned role of assistant principal, for example, ensures that not only are her 
responsibilities being carefully staged, the school is also taking care to ensure that the role 
of literacy coach will be undertaken with similar skill. 
 
The principal’s commitment to securing continued improvement is reflected in the degree 
to which the rest of the staff readily consider new strategies to improve their practice.  The 
principal, the assistant principal and coaches regularly monitor instruction.  Where 
necessary, appropriate support is then planned and its impact monitored.  Together with 
paired observations and subject and grade discussion, these features enable the school to 
strengthen its understanding of the quality of instruction.  Staff development has a high 
profile and staff demonstrate a very positive attitude to securing improvement.  A good 
example of this has been seen in the real commitment of a broad range of staff to ensuring 
not only that the newly established curriculum map reflected the school’s plans for 
continuity in learning, but that all staff were involved in consultation as it developed. 
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The school’s use of data has developed rapidly and has been instrumental in identifying 
aspects, particularly in English language arts and mathematics, where improvement is 
required.  Staff, for example, demonstrate a clear knowledge of the scores needed to ‘tip’ 
from one grade to the next while academic intervention staff track their students’ progress 
assiduously.  Very good use is made of community based organizations in extending the 
school’s ability to provide for the full range of students’ needs. 
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
Regular and focused evaluations of student data are used well in establishing whole-
school goals and in assessing the degree to which improvement has been secured.  The 
school has accurately identified ways to improve the degree to which this information has 
been used in identifying areas that require improvement and in modifying goals.  The 
structure of grade level and intervention service meetings, for example, benefit from the 
presence of senior staff, which ensures continuity as well as a clear link with whole-school 
planning.  Planning for whole-school improvement is comprehensive and makes good use 
of a wide range of data from tests, other assessments and both formal and informal 
evaluations of teachers’ and students’ work.  Although this planning is not recorded in 
detail, particularly in relation to clearly defined “mileposts” against which progress towards 
the identified goals can be measured, none the less, the school has a clear view of 
necessary developments and of its progress in securing identified improvements. 
 
Since the principal’s appointment, there is clear evidence of improvement in the school’s 
ability to analyze its performance and to plan for improvement.  This is also reflected in the 
significant raising of achievement since that time, and the continuing trend of improvement. 
 
 



 

Part 4: School Quality Criteria Summary                          

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

  X 

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English Language Learners, special education students* 

  X 

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

  X 

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1   X 
 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

  X 

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.   X 

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

  X 

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.   X 

Overall score for Quality Statement 2   X 

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: The Crescent School (CS 57) Ø +
Quality Score   X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

  X 

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.   X 
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3   X 
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

  X 

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

  X 

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4   X 
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
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