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Part 1: The school context 
 

Information about the school  
            
            
Authors’ Academy is an elementary school for students from kindergarten through grade 5.  
There are 465 students enrolled, 43% Black and 57% Hispanic.  Spanish is the 
predominant language spoken by the students.  The proportion of English language 
learners is 27%.  The school receives Title 1 funding with 91.3% of its students, which is 
higher than similar and City schools.  Just over 8% of the school population is special 
education students.  Attendance at 91.9% is in line with similar and City schools.  
 
The school shares a site with another elementary school.  This has resulted in the loss of 
half of the rooms previously occupied by the school, including the science room.  
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Part 2: Overview 

 
 
What the school does well  
 

• The principal has very high expectations of his staff and students and is firmly 
focused on high achievement. 

 
• Staff work effectively as a team and are committed to ensuring that each student 

does as well as possible. 
 

• Most students enjoy school and are very clear about their next steps in learning. 
 

• Results have improved steadily over the past three years. 
 

• Professional development pervades the school supporting the use of data to focus 
teaching and learning. 

 
• Attendance has a high priority and absences are followed up immediately. 

 
• Weekly collaborative planning for each grade supports the consistency of 

classroom practice. 
 

• The principal and cabinet know the staff very well through a rigorous review of their 
practice. 

 
• The principal is well respected by the school community. 

 
• Data is used very effectively to deploy resources and to drive instruction. 

 
 
                                                                                                                                                             

What the school needs to improve 
 

• Use data to plan differentiated instruction to more consistently meet differing 
needs, including greater challenge for higher-performing students. 

 
• Adjust instruction to meet the needs of the different learning styles of boys and 

girls.  
 

• Refine monitoring by the cabinet to include regular review of whole-school goals 
and plans. 

 
• Develop the use of computers by students as a tool for learning. 

 
• Continue to foster good relationships between students in the two schools. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school with some well-developed features. 
 
Authors’ Academy is an increasingly successful school because of the vision and drive of 
the principal.  He has developed staff into an effective team who have high achievement at 
the heart of all they do.  A program of formal and informal professional development has 
resulted in the majority of staff having a good understanding of how to interpret data and 
use it to improve their teaching.  Data is used by the cabinet as a basis for all decisions 
about the operation of the school and to measure the quality of instruction.   
 
Most students enjoy their lessons, although there are times when boys are not motivated 
and students performing at grade level are insufficiently challenged.  Effective systems for 
monitoring the quality of work by students and teachers ensure consistency of practice and 
pick up students who fall behind.  Monitoring does not yet encompass a review of whole-
school goals and plans as the priority has rightly been upon instruction.  The impact of the 
school’s work has led to rising achievement over the past three years.  
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is well developed.   
 
The school collects a good range of data for all subjects using the analysis of published 
tests, including the Princeton Review, running records and assessments based on New 
York standards and scope and sequence documents.  The school’s own assessments are 
firmly based on standards for each subject.  Detailed individual records track the progress 
made by each student.  These records are readily available to all who need access.  The 
record gives a clear picture of the gains made by each student.  Useful records are also 
available at class and grade level so class teachers, grade leaders and the cabinet 
maintain an overview of progress.   
 
Additional standardized assessments are made for the large number of English language 
learners and also for special education students.  These are used effectively to monitor the 
progress they make and to bring in additional resources when needed.  Portfolios of work 
are collected for mathematics and writing and these are well maintained, giving a good 
overview of how well different groups of students are doing, including different ethnic 
groups.  Each teacher has an assessment binder that provides a quick and easy reference 
for each student’s performance and progress.  These are completed rigorously by 
teachers. 
 
The cabinet compares progress with other schools and between classes and grades.  
Case study conferences are regularly undertaken to look at the performance of all groups 
of students but there is no regular comparison of progress between subjects.  The effective 
gathering and analysis of data is one of the reasons why achievement has risen.  
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is well developed.  
 
The Comprehensive Education Plan is constructed collaboratively and is firmly based on 
the extensive data held by the school.  It has long-term goals that are focused on raising 
achievement in the school.  The action plans for each curriculum area are well-founded 
and are effectively used by teachers to review progress towards the goals.  Goals are set 
for the school, grades and individual students, with appropriate priority given to English 
language arts and mathematics.  Students are aware of their goals.  For example, most 
know the reading level at which they are working and the level which they are expected to 
reach.  The principal has very high expectations of students and this year is looking to 
challenge gifted and talented students through pull-out activities.   
 
Data is used very well to identify the needs of individual students, and support for those 
not at grade level is extensive.  Support is given not only to students at levels 1 and 2 but 
to those at level 3 who show signs of insecurity and so may slip behind.  For all students, 
the standards used to determine success in each activity are shared with students and 
then written and oral debriefs explain how well they have done and more importantly, what 
is the next step in their learning.  Although there is a little inconsistency of practice, this is a 
key strength of the school. 
 
The school does all it can to involve parents in their children’s learning and communicate 
its high expectations.  Parents are regularly sent progress reports and are welcome to visit 
teachers whenever they wish. Many parents find the principal and teachers very 
approachable.  Curriculum meetings are held for parents and the parent association runs a 
number of events.  However, despite all the school’s endeavors, few parents come to 
meetings.  With the addition of another school on the site, students report some tensions 
between the students of the two schools that the principals are working to defuse. 
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The curriculum is matched well to the aims of the school.  The mandated curriculum is 
supplemented by other curricula, based on the analysis of data.  For example, the 
curriculum for writing has been adapted using other sources and the school has created its 
own pacing calendar for mathematics and aligned its scope and sequence documents to 
the New York standards.  The large number of English language learners is an important 
consideration in the choice of the syllabi for social studies and science.  
 
Budgeting decisions are driven by the analysis of data.  Resources reflect the needs of the 
students, such as the choice of books for guided reading.  Forward planning for resources 
is also thoughtful.  Another reading recovery teacher is planned for next year as more 
students are entering at lower levels of proficiency.  Staff expertise is maximized, for 
example, the thrust to raise achievement in reading has resulted in teachers from other 
specialist areas, such as gymnastics, teaching guided reading.  The school has no science 
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room and this  inhibits learning because of the difficulty of engaging all students in 
scientific activities. 
 
Teachers are held accountable for ensuring instruction is of the highest quality.  A prime 
force for this is the collaborative grade meetings that are held each week.  Teachers within 
the same grade meet not only to plan lessons but also for professional development.  In 
one session, teachers considered how to use questions to promote thought and also how 
to encourage students to question texts.  This is high caliber professional development and 
leads to many lessons that engage students very effectively and which students describe 
as “fun”.  Teachers use data well to group students and provide the support each group 
needs.  In class lessons, differentiated instruction is inconsistent so that students at higher 
levels of proficiency, who could do more, mark time.  In addition, in some lessons, boys 
with lower thresholds of concentration lose interest and therefore their focus on learning.  
A result of this is that the performance of a number of boys is lower than that of girls.  
Computers are not used to motivate and engage, mainly because of technical problems 
stemming from the move into two schools.  This is a missed opportunity to motivate both 
boys and girls.  
 
Regular attendance is a high priority for the school and any absence triggers an immediate 
response.  Students and parents are very aware of this priority.  The culture of mutual trust 
ensures that students know that adults will help them if needed. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
The principal actively recruits staff through events such as hiring fairs and clearly lays out 
his high expectations.  Teachers are selected on their commitment to hard work, their 
capacity to use the good range of data that the school collects and their potential to learn 
as professional development is used to build capacity.  Their abilities to reflect on what 
data is telling them about how to improve instruction is also a key feature of appointments.  
 
Data from assessments and observation of teaching is used very well to identify 
professional development needs.  Teachers are not only observed by the cabinet, but 
have opportunities to observe the practice of one another.  These observations, plus oral 
and written debriefs from cabinet, develop instructional practice well.  Teachers have good 
opportunities to observe model lessons, for example, by the literacy and mathematics 
coaches amongst others.  The principal carefully analyzes the progress made by students 
to judge how effective professional development has been.  
 
Effective structures support team planning and the evaluation of school goals.  All teachers 
are clearly aware of goals for the school, subjects and students through their involvement 
in the production of the Comprehensive Education Plan and the way in which it is used as 
a working document. 
 
The principal is highly respected within the school community.  A number of comments 
made by teachers indicate that he makes staff feel valued.  From time to time, the cabinet 
will work in pairs when visiting lessons to compare their observations.  This is excellent 
practice as it leads to a consistency of approach.  The school is very well organized and 
systems well understood by staff, students and parents.   
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Sound relationships have been established with a number of community groups such as 
the Bronx Arts Ensemble and the New York Tennis Club.  Students’ personal development 
is supported by Random Acts of Culture, a group that aims to foster understanding about 
differences and cultures.   
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
The school has very good systems for monitoring the progress made by individual 
students and is developing systems for monitoring the impact of policies and new 
innovations.  The focus until now has been upon raising students’ achievement and this 
has been effective as seen in the improved results.  Now that this is successful, the 
principal has rightly identified that the next phase of the school’s work is to stand back and 
regularly measure the effectiveness of whole-school goals.  One example is the 
involvement of students in setting the next steps for their learning that is seen as the next 
goal to raise achievement further.  
 
Data is regularly evaluated, for example, the cabinet looks for trends in performance and 
recently identified that grade 3 students lack understanding of how to interpret graphs.  
This is now a focus of the work in mathematics.  In this way, interventions take place in a 
timely manner. 
 
The impact of interventions on all students, including those most at need, are regularly 
reviewed and adjusted.  Collaborative grade meetings provide a good forum to discuss 
individual students.  Specialist intervention teachers hold regular meetings to look at case 
studies to see how effective their work has been and what needs to change.  Gifted and 
talented students have been identified and there are plans to work with this group later in 
the year.  
 
The principal rightly feels that the school needs to become better at adjusting plans and 
goals at whole-school level.  Appropriately until now, the focus has been upon ensuring 
that each student makes the gains of which they are capable.  The school self-evaluation 
is a perceptive and honest analysis that effectively appraises what is going well and what 
needs to improve.  The school is well poised to make further improvements. 
 
 
                                                                                                                                                                               



 
Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

  X 

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

  X 

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.   X 

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

  X 

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2   X 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

  X 

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

  X 

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

  X 

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1   X 
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Authors’ Academy (PS63) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

  X 

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

  X 

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

  X 

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

  X 

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4   X 
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.   X 

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


