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Part 1: The school context

Information about the school

The Max Schoenfeld School, Public School 70, educates 1520 students in grades
kindergarten through grade five. Special education students are 10% of the population
while 29% are English language learners. The predominant second language is Spanish.
Nearly 66% of students are Hispanic, 30% are Black and 4% represent other backgrounds.
The school is Title | eligible. The proportion of eligible students is higher than that of
schools across the City. Attendance has averaged close to 90%, slightly below the City
average.
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Part 2: Overview

What the school does well
e The principal communicates high expectations for quality instruction.

e The school accesses, analyses and organizes data to inform decisions about
instruction, curriculum and other aspects of the school’s operation.

e Instruction is monitored regularly and includes helpful feedback directed at
improving teaching as well as programs.

e The school provides targeted and routine professional development for
implementing the mandated curriculum and, increasingly, for educating the school’s
English language learners.

e Teachers and administrators are empowered through structures that support
collaboration and shared decision making.

e Students are provided with a broad array of after school activities including
additional lessons that support and enrich their academic, athletic and artistic
growth.

e The school is an orderly and welcoming environment for learning.

What the school needs to improve

o Continue the good work to refine practices with respect to the analysis and
dissemination of data.

e Provide on-going professional development in the differentiation of instruction
based on individual students’ identified learning needs.

e« Evaluate the effectiveness of the current program structures for English language
learners and students with special needs as well as those at-risk.

e Continue to support teachers in developing standards-based grade level units that
include common assessment practices.

e Engage all constituencies in a collaborative process that results in a strategic plan

for school improvement to include short and long term goals, responsibilities,
timelines, and measures of success.
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Part 3: Main findings

Overall Evaluation
This is a proficient school.

The school’'s principal began her work at P.S 70 in September 2006. Two of the five
assistant principals, as well as approximately 20% of the instructional staff, are also new to
the school this year. Informed leadership has provided clarity of purpose and redirected
the efforts of school constituencies towards the use of data, the alignment of curriculum
and improvement of instruction. Parents, teachers and students note a marked
improvement in the tone of the school and an increased focus on academics. The school
is aware of its areas for improvement and looks forward to engaging in a strategic planning
process that will result in an effective Comprehensive Education Plan.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor student progress over time.

This area of the school’s work is proficient.

In addition to the results of State testing and the reports of annual yearly progress, the
school uses a wide variety of data to measure the progress of students. Data recording
and analysis is especially good in English where diagnostic assessments are embedded in
the curriculum. In mathematics, the school has designed its own useful periodic measures
of performance. Portfolios of students work in English and mathematics further inform
teachers and administrators as to students’ capabilities. Data, regarding students’
personal profiles, attendance and academic performance is collated and displayed in
color-coded spreadsheets and bar charts that illustrate aggregate progress. By such
means, individual student progress is easily assessed as well as providing helpful
comparisons among grade levels, teachers, gender and ethnicity.

The school’s large English language learner population in monitored through mandated
testing and daily progress in bi-lingual instructional settings. A bi-lingual periodic
assessment has been introduced to provide more regular diagnostic monitoring of these
students. Similarly, the progress of special education students, educated primarily in self-
contained classrooms, is monitored as mandated by their individual education plans.

The comparison of ethnic groups indicates little disparity with respect to overall progress
excepting that of grade five holdover students who are predominantly Black males. The
school is exploring mechanisms to address this category of interest. When the analysis of
incident reports revealed that third grade males were having trouble playing without
fighting, the school instituted an athletics and activity program designed to allow these
children to connect to adult role models and learn acceptable behavior through sports.

As one of the few large elementary schools in the City, comparisons with ‘similar’ schools
are difficult. The school is keenly aware of its past progress and its need to improve
performance which, over the past two years, has fluctuated by grade level in the core
tested areas.
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Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use available data to understand each student’s next learning step. Through
collaborative planning and student and parent engagement, they set high goals for
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is proficient.

The school's Comprehensive Education Plan, and its school restructuring plan, developed
under the former administration express long-range improvement goals but lack short term
goals, timeline and specific measures of success. The specifics of these plans are not
widely understood by all members of the school community nor were they developed
collaboratively. Plans such as the principal’s accountability protocol, the attendance plan,
and the holdover articulation plan help to direct current activities with respect to overall
governance, attendance and promotion. Assistant principals and teachers develop annual
personal goals which have been reviewed mid-year.

Individual education plans guide the delivery of services for special education students and
pupil intervention plans direct interventions for students scoring at level 1 in grades 3
through 5. The school is in the process of planning for revisions in programming for
English language learners and heightening the awareness among all staff as to these
students’ instructional needs. Currently these students receive extra support in after-
school and summer school academies.

Academic intervention services are delivered to level 1 students through pull-out and push-
in models. The academic intervention services teams monitor progress and readjust the
assignment of services as required. The team is challenged to meet the needs of those
falling outside of the mandated population. The instructional support team has been
restructured this year and meets, as needed, to determine the needs of students identified
through the pre-referral process. The school’s extended-day program, held before school,
offers extra help for students in need but not all of the identified students attend.

The school has improved communication with parents and has created a welcoming
atmosphere which is increasing parents’ participation in the life of the school. The addition
of an active parent coordinator has been beneficial to the school. Weekly grade
assemblies and other activities celebrate students’ academic achievement and parents are
invited to attend. Report cards and teacher conferences provide opportunities for parents
to discuss their child’s progress. Students, increasingly, are aware of their own progress
and targets for performance, especially with regard to their reading levels.

Quality Statement 3 — Align Instruction: The school aligns its instructional activity
and resources, and student engagement around its focused plans for accelerating
learning for each student.

This area of the school’s work is proficient.

The school’'s curriculum is being brought into alignment with State and City mandates.
The Reading First program is used in kindergarten through grade 3. Balanced literacy has
been instituted in grades 4 and 5 this year. Everyday Math is the primary mathematics
program. Science and social studies instruction is guided by State standards. Common
grade level instruction in all content areas is a goal and plans are in place to support the
development of grade level units and assessments.
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The school has instituted the expectation that teaching reflects the workshop model and
instruction is monitored regularly to support this mandate. Teachers are required to
demonstrate daily planning during administrative walk-through observations. Instruction in
the school is, largely, differentiated by program placement and by lesson activity.
Differentiation of instruction based on individual students diagnosed learning needs is
emerging as a practice in the school. Instruction is, for the most part, characterized by
active engagement among students who are able to describe their learning. Examples of
student work evidences appropriate levels of challenge.

The principal has used data regarding student achievement and her analysis of the needs
of the staff to allocate funds, reassign staff and make scheduling decisions. For example,
restructuring funds have been directed at resources for English language learners.
Reading First grant funds have been used to increase classroom libraries and provide
after-school professional development. Paraprofessional staff has been reassigned from
some primary classrooms to address areas of need. An assistant principal with expertise
in English language learner programs is further helping improve the quality this important
aspect of the school’'s work.  After school common planning time is scheduled and funded
for special education, bi-lingual and English as a second language instruction staff to
support their instructional programs.

Students feel known by their teachers and for many, by the principal. Those interviewed
felt that there was an adult in whom they could confide if necessary. Most like coming to
school, especially with the addition of after-school athletics and activities. Attendance
procedures and practices are clearly articulated and followed. Incentives and recognition
for perfect attendance are showing some benefit. The weekly attendance, communicated
to all staff in the principal’'s weekly newsletter, has fluctuated between approximately 87%
and 92%, an increase from previous averages.

Quality Statement 4 - Build and Align Capacity: The development of instructional
leadership, staff, and capacity are aligned around the school’'s collaboratively
established goals for accelerating the learning of each student.

This area of the school’s work is well developed.

The principal has had the opportunity to hire an assistant principal and a teacher. High
expectations for student performance were part of the criteria for both candidates. The
capacity to use data and compare outcomes was requisite for the assistant principal.
Teachers new to the school are supported by a mentor from the City, their grade level
colleagues and the principal. Model classrooms support the demonstration of best
practices through intervisitations. Teachers visit other schools to view examples of high
quality instruction. The principal visits all classrooms regularly and has established the
practice of providing instructive written feedback to teachers to support their growth.
Likewise, assistant principals visit classrooms regularly for informal and formal
observations and to provide feedback in writing.

The schedule supports professional development in English language arts and
mathematics on a weekly basis. Specialists such as coaches and consultants assist the
administrative staff in delivering professional development. A monthly professional
development calendar indicates opportunities for after school training including regional
workshops in addition to the monthly faculty conference. The school has some good plans
for a summer professional development academy to continue to provide training in data
analysis and use, differentiated instruction, curriculum development and subject specific
topics.
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The largely collaborative nature of professional development programs supports reflective
practice and planning, especially at the grade level. Practices such as the protocol for
looking at student work to evaluate instruction and revise practices takes place in grade
teams. At the administrative level, planning and reflection characterizes the work of the
cabinet, the academic intervention team and other decision making bodies.

The principal has established a reputation as a knowledgeable, structured and fair leader
All parties credit her leadership with creating a highly organized school where procedures
are clear, communication is regular and academic expectations are high. Academic goals
are supplemented by after school programs such as Education Station and Platform
Learning that provide small group tutoring. Project Care provides academic motivation
through athletics, activities and the arts. Scouting, chess, dance, music and drama
programs further enhance students’ learning opportunities.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for
evaluating each student’s progress throughout the year, recognizing weaknesses in
its improvement plans and teaching practices, and flexibly adapting plans and
practices to meet its goals for accelerated learning.

This area of the school’s work is proficient.

Plans at the school generally express goals and targets for improvement in terms of
annual gains but do not include interim goals and diagnostic assessments of progress.
Formal plans, such as the Comprehensive Education Plan and the School Restructuring
Plan have not been instrumental in driving the realignment of practices and resources.
The principal’s accountability protocol evidences some mid-year goal targeting. Specific
plans including those for attendance, academic interventions, or professional development
have been revised based on the analysis of pertinent data. For example, academic
interventions are realigned when students demonstrate progress. Professional
development program plans have been adjusted when observations of instruction
indicated needs in previously unidentified areas. Structures such as grade level teams,
administrative team meetings and other topic specific team meetings support the school's
capacity to monitor and revise.

Administrators and teachers are able to compare progress within and across classrooms
and grades through the composite assessment reporting generated by the school.
Administratively, these comparisons are used to inform decisions about professional
development and other forms of support for teachers. Diagnostic measures of students’
incremental achievement in English language arts is monitored by tools including the
dynamic indicators of basic English skills, and the developmental reading assessment..
These measures are used by teachers to revise instruction and inform decisions about
remediation. Mathematics periodic assessments, developed by the school, shed some
light on students’ overall progress towards achievement on State tests. The school did not
find results from initial Princeton Review periodic assessments to be informative and the
identification of an informative diagnostic periodic assessment, especially for mathematics,
is an aspiration.
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Part 4: School Quality Criteria Summar

SCHOOL NAME: Max Schoenfeld School (PS 70)
Quality Score

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather data and use

it to understand what each student knows and is able to do and to monitor student progress
over time.

1.1 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e each student, classroom, grade level,

1.2 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e ethnic groups, English language learners, special education students*

1.3 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
e all other categories of interest to the school*

1.4 Performance and progress are measured based on comparisons with similar schools, with the
school’'s own past performance, and among students, classrooms, grade levels, academic subject
areas, ethnic groups, and other groupings of interest within the school.

Overall score for Quality Statement 1

* These criteria are partially aspirational as of now because schools do not have routine access to all of

this data. The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.
Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use
available data to understand each student’s next learning step. Through collaborative

planning and student and parent engagement, they set high goals for improving teaching

practice and accelerating each student’s learning.

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding,
objectively measurable goals for immediate and long-range improvement, and to develop plans
and timeframes for reaching those goals.

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level,
academic subject, and group of students whose performance or progress has been identified by
the school as a particular focus area.

2.3 Particular attention is given to improving the performance and progress of students in greatest
need of improvement.

2.4 High expectations are conveyed to students and parents/caregivers. Students and their
parents/caregivers are regularly invited to provide information about each student’s performance
and how to improve. This information is central to setting challenging goals and developing,
evaluating, and revising plans.

2.5 Goals and plans for improving student performance and progress drive the activity of all members
of the school community: leaders, staff, students, parents, and other partners.

Overall score for Quality Statement 2




Quality Statement 3 — Align Instruction: The school aligns its instructional activity, resources,

and student engagement around its focused plans for accelerating learning for each student.

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress
towards goals and to support the school’s high expectations and improvement plans.

@

3.2 Teachers are accountable for improving instruction and student outcomes. They plan and
differentiate their instruction based on the needs revealed by student data and by the focused
plan the school has developed to improve each student’s and group of students’ outcomes.

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the
school has developed to improve each student’s and group of students’ outcomes.

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the
school has developed to improve each student’s and group of students’ outcomes.

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that
emerge from examining student data and by the focused plan the school develops to improve
student outcomes.

3.6 Instructional programs actively engage students.

3.7 Staff know and respect students and respond to their academic needs, as well as their personal
needs that affect academic performance. Each student knows and trusts an adult on the staff
who is concerned about him or her.

3.8 Student attendance and engagement are high priorities. High rates and patterns of absences
trigger immediate intervention.

Overall score for Quality Statement 3

Quality Statement 4 — Build and Align Capacity: The development of instructional leadership,

staff, and capacity are aligned around the school’s collaboratively established goals for

accelerating the learning of each student.

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance
and progress and based on their commitment and capacity to use data, compare outcomes within
and across classrooms and schools and develop and revise plans and methods to improve
performance and progress.

4.2 Professional development decisions are driven by the needs revealed by student data and by the
focused plan the school has developed to improve each student’s and group of students’
outcomes. Professional development is designed to help leaders, faculty, and staff use data,
self- and peer-assessments, and collaboration with peers to achieve goals for improved school
and student outcomes. Professional development and self- and peer-evaluation are aligned and
overlap.

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving
the quality of each teacher’s instruction. Teachers frequently observe and support each other’s
classroom instruction with the goal of improving student outcomes.

4.4 Planning, evaluation of results, and revision of plans takes place in teams. Leaders and faculty
inform each other of their goals and results, candidly evaluate themselves and each other, and
use what is learned to drive improvement.

4.5 The principal is respected and has capacity to effect change.

4.6 The school runs smoothly. Procedures are clear, communicated to all, and are generally followed.

4.7 The school aligns youth development and support services around stated academic goals.
Partnerships with outside bodies are routinely used to achieve academic goals.

Overall score for Quality Statement 4
Quality Statement 5 — Monitor and Revise: The school has built-in structures for evaluating

each student’s progress throughout the year, recognizing weaknesses in its improvement

plans and teaching practices, and flexibly adapting plans and practices to meet its goals for

accelerating learning.

5.1 All school plans and other interventions include frequent interim goals and diagnostic
assessments of progress designed to reveal in objectively measurable ways whether the plan is
being effectively implemented and reaching stated goals.

X[ XXX

5.2 Comparisons of student progress within and across classrooms and schools are used in making
interim diagnostic assessments and measuring the progress of plans and interventions.

5.3 Information generated by periodic assessments and diagnostic measures of progress and
comparisons is used to revise plans immediately in order to reach stated goals. Interim and final
goals are modified when data objectively demonstrate that revision is required.

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and
improvement planning, and each successive phase is characterized by agile and flexible

realignment of practices and resources to improve student academic outcomes.
Overall score for Quality Statement 5
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