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Part 1: The school context

Information about the school 

Public School 87 is an elementary school with over 500 students enrolled across grades 
kindergarten to 5.  Over 75 percent of students are Black, with about 15% Hispanic 
students and small proportions of students from other backgrounds.  The school has more 
recent immigrants than schools across the City.  These students are mainly from Jamaica, 
with smaller proportions from Guyana and the Dominican Republic.  Student stability is a 
little higher than in other schools and attendance is about the same.  The school is eligible 
for Title 1 funding. 

There are fewer special education students than in other schools and a higher proportion 
of students move out of full and part-time programs into a less restrictive environment than 
in other schools.  The school has fewer English language learners than other schools.  
Public School 87 is placed in the medium need group for comparisons with other schools.
Staff are, overall, slightly more experienced than elsewhere in the City.

The school places much emphasis on its technology, mathematics and science programs 
in preparing the students for the future.  The school exceeds its official capacity and has a 
number of temporary classrooms.  The main building is undergoing some external repair 
work.
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Part 2: Overview
What the school does well 

• The principal has high expectations and an absolute commitment to succeed, which
has brought increased rigor to the school’s systems and structures.

• The introduction of major new programs has resulted in more structured and consistent 
learning for students and improving outcomes for them.

• The school collects much data about the students’ academic and personal 
development, which is increasingly consistent and reliable.

• Data is used well to identify and track those students who require additional support, to 
ensure that they make good progress.

• Resources are very well targeted to maximise outcomes for students.
• The school operates a broad curriculum, with a good range of enrichment activities, 

which provides students with a rich and varied learning experience.
• The school has developed a very successful program in science so that student 

outcomes are very high.
• There is a strong and successful focus on developing teachers’ expertise through 

professional development and collaborative activities.
• The culture of the school is very conducive to learning so that students feel secure and 

well supported and can make good progress.
• There is some high quality teaching resulting in good progress for some students.

What the school needs to improve

• Ensure that all plans include interim targets, timescales for reviewing their impact and 
details about how this will take place.

• Sharpen the use of the data that the school already collects, so that evaluation about 
student progress and variations in the performance of individuals and groups is made 
earlier.

• Strengthen the analysis of data collected about minor attitude and behavioral issues 
around school and in class to enable more timely interventions.

• Provide teachers with a wider range of skills and strategies to make targeted 
interventions when they identify weaknesses in students’ skills or understanding.

• Ensure that specific learning objectives and outcomes are used more consistently in 
classrooms.

• Provide opportunities for teachers to use the strategies that have proved most 
successful in academic intervention more routinely in their classrooms.
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Part 3: Main findings

Overall Evaluation

This is a proficient school, with well developed features.

Public School 87 is a school where students are eager to learn and where staff are happy 
to work.  The principal has introduced significant changes over the past few years.  Staff 
and students alike talk about the positive impact of Junior Great Books and the research 
reports written by every student.  The school strives to instill a lifelong love for learning and 
consequently provides a broad and engaging learning experience for students.  Students
talk enthusiastically, for example, about the Harmonics Chorus and school-wide field day 
in Pelham Park.  The school’s concern to develop the whole child is also shown through 
the use of student organizers, which help them to keep track of homework for example.  
‘Word of the week’ provides opportunities for them to discuss and to reflect on the meaning 
and implications of ideas such as ‘ambition’.  A ‘Citizen of the Month’ program celebrates 
success in the school community.

The principal provides strong and purposeful leadership and is uncompromising in her 
pursuit of excellence.  All members of the school community agree that it is an improving 
school as a result.  The school collects a wealth of data and information to help it 
understand the impact of what it does and the changes that are taking place.  Teachers 
increasingly reflect on what works for individual students and why. The school is 
increasingly focused on data and evaluating the outcomes of its actions.  The areas for 
improvement noted in this report are concerned with now using the data to have an even 
greater impact on students’ progress.  The school has good capacity to improve further.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.   

This area of the school’s work is well developed.  

The school collects wide-ranging data about the students’ academic progress.  City and 
State test data are supplemented by the school’s own monitoring.  Updating of information 
and tracking of students is made easier by the use of electronic spreadsheets, which are 
provided to teachers.  This also enables the school to easily disaggregate the data to 
explore the performance of groups of students and those targeted for special 
consideration.  

Student portfolios, covering all genres taught and in varied curriculum areas, are 
developed and passed on to the next year’s teacher.  This provides a baseline for future 
work and a measure of the progress made previously.  The use of common tests and 
collaborative discussion about students and their work means that the school’s own 
assessments are becoming increasingly valid and reliable. Teachers are also increasingly 
skilled in creating their own evidence through strategies such as running records.

Good use is made of diagnostic analysis to pinpoint the needs of individual students, as 
well as to identify any broader issues across a grade or through the school as a whole.
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This is effectively supplemented through the collection of more qualitative or ‘soft’ data.  
This includes the ‘running records’, samples of student work stored in their portfolios and 
evidence from ‘learning walks’ conducted by the principal and other staff.  This enables the 
school to build a picture of the whole child, including the child’s personal development and 
any potential barriers to learning.  Learning walks also provide direct evidence of the 
consistency and degree of implementation of programs and initiatives. The school has a 
well-developed system of data collection.  Nevertheless, it is possible to sharpen further 
the use of existing data to provide quicker, timelier evaluation of student progress in order 
to target interventions even more quickly and accurately.

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is proficient, with well developed features.  

Data is used effectively to identify weaknesses across the school as a whole.  This has led 
to the establishment of curriculum goals, such as improving the students’ fluency and 
independence as readers.  The successful implementation of two resulting programs, 
Junior Great Books and Fundations, is making a significant impact on the students’ basic 
skills.  Diagnostic tests are also used effectively to identify individual student weaknesses 
and those who require additional support to ensure that they make good progress.  The 
school identifies students who are considered to be ‘push-able’ up to the next level and 
those students in danger of slipping a level.  Data evaluation is also used to explore what 
needs to be done to move more students to level 3 and level 4 of the State performance 
standards. Consequently, this feature is well developed.

Teachers develop immediate classroom goals for students, identifying the learning 
intended in that session.  However, learning objectives are not always tight and specific, 
with clearly defined outcomes that can be measured as the lesson progresses.  
Consequently the pace and security of the students’ learning are not always as high as 
they could be.  Sometimes teachers have identified the key questions to be explored and 
answered.  This adds an extra focus and structure to the students’ learning.  

Student’s goals and expectations are established by teachers and are discussed with the 
student and their parents.  Evaluation of students’ progress and their goals are routinely 
discussed among individual teachers and the school’s cabinet.  The school is very careful 
to consider what is required for each student as an individual. The school communicates 
clearly with parents and involves them from the start in their children’s learning. High 
expectations, linked with understanding the individual needs of students are a strong 
feature of the school.  Parents appreciate the ready access that they have to staff and the 
timeliness with which teachers let them know of any concerns. A variety of activities is 
provided for parents to enable them to understand the expectations and work of the 
school.   This is also enabling them to become more involved and effective in supporting 
their children’s learning.
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student.

This area of the school’s work is proficient, with well developed features.  

The school has developed a curriculum that reflects its culture and aims very well and 
provides a wide range of learning experiences for students.  Computer and electronic 
keyboard laboratories have been developed for example, and strong relationships with 
external partners are providing additional artistic links.  Visiting artists have been used to 
create a multimedia production based on the readings from Junior Great Books, for 
example.  The science laboratory provides an effective learning environment to support the 
successful program producing very high outcomes for students.  A good range of 
enrichment activities is used well to broaden further the students’ experiences. The 
introduction of the major new programs noted above has resulted in more structured and 
consistent learning for students and improved outcomes.

Teachers are held accountable for improving the impact of their instruction through 
individual discussion with members of the school’s cabinet, for example. There is some 
high quality teaching producing good progress for students.  Data and the teachers’ 
broader knowledge of students are used to group them appropriately and to provide 
focused support and challenge for them.  The school has started to widen the range of
strategies available to teachers to help them make targeted interventions when they 
identify weaknesses in students’ skills or understanding. The school’s evaluation shows 
that extending the range of learning strategies used in academic intervention, such as 
more use of technology and a greater focus on games in mathematics, is having a positive 
impact on the students’ learning and progress.  These strategies are not yet in use more 
fully across the school to ensure that instructional programs engage students even more 
effectively.

Resources are very well targeted to support the school’s plans and goals and 
consequently to maximise outcomes for students. The appointment of a full-time guidance 
counsellor was seen as an essential element in improving support for those students 
facing difficulties and at risk of not making adequate progress.  The culture of the school is 
very conducive to learning and students know and trust an adult to whom they would turn 
should a problem arise. Consequently students feel secure and well supported.
Attendance is afforded an appropriately high priority.  Good attendance is recognized and 
rewarded as part of the school’s skills and character development program.  Poor or 
unexplained absence is monitored and followed up as appropriate.

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is proficient, with well developed features.  

The principal is very careful to recruit staff who will be a positive addition to the school. A
strong emphasis is placed on professional development that will transfer and impact 
positively in the classroom.  There is evidence that this is happening, although it is not yet 
fully consistent across the school as a whole.  The principal, together with the assistant 
principal, knows the teachers well.  Professional development is differentiated as far as 
possible to meet the varying needs of teachers.  These needs have been identified 
through formal and informal observation and the subsequent feedback and discussion. A 
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variety of opportunities for professional development are made available to teachers.  
Lunch and learn sessions have been established to support them in working with the ‘big 
ideas’ in mathematics, for example.  Collaborative planning and evaluation activities are 
also used to spread effective practice, as well as to secure congruent instruction and 
assessment.

The principal has high expectations and an absolute commitment to succeed.  She has 
brought increased rigor to the school’s systems and structures, as well as introducing new 
initiatives and programs. The school is well organized and managed effectively so that, for 
example, the temporary classrooms and building work have had minimum impact on the 
school.  A handbook for parents and students has been produced to ensure that everyone 
knows and understands the school’s expectations and routines.  A staff handbook does 
the same for staff.  Expectations and procedures are therefore clear and generally followed 
carefully.  Good relationships with external partners have a positive impact on the school.  
They provide additional enrichment opportunities for students, for example, as well as 
professional development for staff.

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is proficient.  

An appropriate range of meetings and committees has been established to monitor and 
evaluate the school’s overall progress towards meeting its goals.  Data concerning 
individuals and groups of students is at the heart of these evaluations.  Formal 
observations and learning walks supplement statistical data. The school continually looks
to evaluate its effectiveness and to modify plans if necessary to achieve its stated goals.  
Evaluation of intervention programs leads to modifications and alternative solutions.  
Evaluation of test scores and teachers’ assessments leads to new approaches and 
curriculum modifications.  

There is a determination to find what works most effectively, to implement it consistently 
and then build on it even further.  Staff teams use the available data to review how 
successful their plans have been in achieving their stated goals.  Teachers use data and 
their knowledge about the students to plan the next steps for individuals and groups.

Although much of the analysis of data is sufficiently timely, there remains scope to tighten 
this further. Although the students’ attitudes and behaviour are generally good the 
principal is exploring ways of strengthening the school’s work on positive behavior
management.  At present the collection and analysis of the data related to minor
behavioral issues around school and in class is not sufficiently sensitive to enable more 
timely interventions.  Similarly, plans concerning other areas of the school’s work do not 
always include interim targets, timescales for reviewing their impact and details about how 
this will take place.  As a result, this aspect is judged proficient.



Part 4: School Quality Criteria Summary       

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.  

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. X

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly
updated understanding of the performance and progress of:
• ethnic groups, English Language Learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Public School 87 Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.  

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.  

X

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention. X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.  

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.  X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


