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Part 1: The school context 
 
 

Information about the school  
            
George Meany School is an elementary school which serves 1,283 students from 
kindergarten through grade 4.  There are 59% Hispanic students, 39% Black, 1% 
Caucasian and 1% other.  Thirty-three percent of students are English language learners 
and 5% are special education students.  Attendance, at 93%, is above the average for 
similar and City schools.  The school receives Title 1 funding for 92% of its students, a 
figure higher than similar schools and significantly higher than all City schools.   There is a 
Morris Heights Health Center Clinic on site which services students’ medical needs. 
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Part 2: Overview 
 
 
What the school does well  
 

• The principal has created a culture where students, staff and parents feel valued. 
 

• The health clinic on the school site services students medical needs exceptionally 
well. 
 

• Attendance is above average compared with similar schools. 
 

• The science curriculum is challenging and promotes enjoyment and engagement in 
learning. 
 

• Students enjoy coming to school and have a positive attitude to learning. 
 

• Effective use is made of data to trigger interventions to support students in 
temporary housing and foster care. 
 

• The computer suite is a good resource and makes a valuable contribution to the 
guided reading program. 
 

• Teachers work together effectively and offer one another good support. 
 

• A good proportion of students with individual education plans are fully included in 
all of their lessons with general education students. 
 

• The partnership with the Citizens Advice Bureau enhances students learning 
through an effective after school program.   

                                                                                                                                      
                                                                                                                                                                             
What the school needs to improve 
 

• Develop the strategic role of the principal in the analysis of performance data and 
in training teachers to become confident in managing and using data to raise 
student achievement. 

 
• Analyze and use data to plan to narrow the gap in student performance in the 

English language arts and mathematics tests compared with similar schools.   
 

• Gather and use data on the different groups of English language learners within the 
school to effectively evaluate the bi-lingual and English second language programs. 
 

• Use data to compare the achievement of different ethnic groups and boys and girls 
to assist in modifying work programs to raise achievement. 
 

• Ensure that the system for monitoring the quality of teaching and learning is more 
robust to improve the consistency of instructional practice across the school. 
 

• Work to ensure that the lunch recess is a more pleasant experience for students. 
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Part 3: Main findings 
 
Overall Evaluation  
 
This is a proficient school. 
 
The principal has created a culture where the quality of care for students is good.  Her 
heart lies in the classroom.  These are strong features.   The vast majority of teachers are 
dedicated and hard working, but the principal has not sufficiently trained them to use the 
data management systems effectively to plan programs to raise student achievement.  
They are not clear about how to use the data they gather from conferencing students to 
help them make good progress.   In addition there are a number of idiosyncratic systems in 
place.  Consequently there is considerable inconsistency of practice.  Despite these 
deficiencies there are certain areas where the gathering and use of data to set goals and 
improve the quality of service for students is effective.   Data about the needs of students 
in temporary housing and foster care is sensitively gathered and used to trigger 
interventions which enhance their learning.   The health clinic on site services their medical 
and emotional needs exceptionally well.   The focus on data to service the needs of special 
education students is good and so by grade 4 over twenty five per cent of students with 
individual education plans work alongside general education students in a fully integrated 
setting.  However, the school does not have hard data about the performance of students 
as a group in bi-lingual classes over against those as a group in English second language 
classes.   The principal knows intuitively that there is an issue here, but she cannot 
demonstrate it conclusively with hard evidence.   Consequently she cannot review the bi-
lingual provision from an informed data base.   The most significant weakness, recognized 
by the principal, is that the school has looked inwardly at the expense of looking outwards.  
It has not posed hard questions to itself about why it may not be performing as well as 
similar schools.   The school has not analyzed data surrounding the complex transience 
issue.   However, the administration team understands the importance of gathering and 
using data to set goals and raise student achievement.   Given the principal’s willingness 
to change heart and focus more on the big picture the capacity for improvement is good.   
Where she has taken decisive actions there has been improvement.   
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.     
                   
This area of the school’s work is proficient.    
 
The school gathers and uses a wide range of teacher assessment and test data to build up 
a picture of students’ achievements.  Systems are in place to use data to track progress 
over time.  However, a significant number of teachers lack clarity in how to use the 
systems effectively.   There are regular grade meetings and data about the performance of 
different classes within grades is discussed.  Action is taken to drive up standards in 
classes which appear to under-perform.   Data is used meticulously to track the progress 
of each individual English language learner, but there is no data analysis based on the 
performance of different groups of English language learners.  The administration suspects 
that English second language learners achieve better than bi-lingual learners, but lacks 
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robust group data to support them in reviewing their bi-lingual program.   Data on the 
performance of different ethnic groups or boys compared with girls is not gathered.   Data 
is used effectively to monitor the progress of special education students.   The school is 
successful in including a significant proportion of these students in a less restrictive 
learning environment.   Good soft data is gathered about the needs of students in 
temporary housing and those in foster care.   It is used well to trigger interventions to 
support these students.  The school measures itself effectively against past performance.   
Following its test results in mathematics in 2005 a mathematics group was established to 
raise achievement.   However, to date, insufficient progress has been made in modifying 
programs and practice.  The school has not compared itself with how well it is doing 
against similar schools.  Consequently it has not had its eye on the widening gap in its 
performance in mathematics in recent years compared with those schools. Other 
measures based on comparisons take place, but are ad hoc and inconsistent.      
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.   Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.   
 
Good organizational structures are in place to enable various teams of teachers to meet 
regularly to plan and set goals.  Grade teachers have common planning time.   However, 
too few teachers are confident in using data to set goals to raise student achievement.  
Consequently there is inconsistency of practice.  Nonetheless, there is some good 
practice.   For example, grade 2 teachers used analysis of data on students’ performance 
in reading to implement a consistent strategy to improve students’ inference skills across 
the grade. This practice has begun to benefit students.  The English language arts and 
mathematics coaches meet regularly with groups of teachers from across the grades.   
This model has been more successful in accelerating students’ learning in literacy than in 
mathematics.   
 
 Planning and setting of goals for students whose performance has been identified as a 
particular focus area, is variable.  The cabinet makes good use of data to set goals for 
students in temporary housing and as a result successfully raise achievements.  The 
academic intervention service team meets regularly and sets goals to include special 
education students with general education students.   Inclusion is a strong feature of this 
school.   However, lack of clarity about the use of data to raise achievement of the different 
groups of English language learners remains an issue.    
 
The principal is respected by all stakeholders in the school community.   Students say, 
‘The principal wants us to do are best’. They know that their teachers have high 
expectations for them, but they are not sufficiently involved in setting goals to improve their 
achievement.   Parents concur with the views of their children.   However, parents do say, 
‘We can pop into school at any time to share information with the school about what 
interests our children, and we can take part in workshops to learn better how to help our 
children learn better’.   
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.    
 
The curriculum is planned flexibly to meet mandated requirements and to promote 
enjoyment in learning.  The focus on the arts to encourage creativity and the use of 
computers to support the guided reading program, are strong features.   Based on data 
about lack of play space in a significant proportion of students’ homes the administration 
has allocated a good amount of time to a physical education program.   However, planning 
for this program is weak and instruction in this subject does not focus sharply enough on 
students’ needs.   Data is used effectively to match specific support programs, such as that 
for gifted students and the Wilson program to drive up literacy standards for holdover 
students in grade 3.  Teachers are held accountable by the principal.   She takes in their 
planning twice a week and provides good advice to help staff meet the differentiated 
learning needs of students.  Through this robust accountability model the school is able to 
target some professional development by allocating consultancy support.  Budget and 
staffing decisions are based on data about student needs.   Academic intervention support 
for students with learning difficulties is funded well.   Education assistants are allocated to 
support teachers who have students in their classes with challenging behaviors.  Having 
identified a gifted group of students a teacher was sent on a course to be trained to 
develop a program for them.   However, scheduling decisions are not, as of yet, sharply 
enough focused on some categories of students need.    
 
Instruction is inconsistent throughout the school.  The majority of instruction engages 
students well in learning, for example in some science lessons that develop students’ 
critical thinking skills to enthuse them to become independent learners.  Some instruction 
however is not sufficiently differentiated and so does not engage all students in learning as 
well as it might.   Overall, students enjoy school and have very positive attitudes to 
learning.  Students say, ‘Our teachers care about us and we can talk to them about any 
problems we have’.   However, too many students feel insecure during the lunch break 
because the atmosphere is too rough for them at this time.  Attendance is above that found 
typically in similar schools. Procedures for following up on absence are robust and 
effective. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.    
 
The principal is respected, by all stakeholders in the school community, as a leader who is 
passionate in her commitment to service the needs of the students and raise their 
achievements.  However, teachers say that she has not given a sufficiently strategic lead 
in enabling them to become more confident in using data to improve their instruction and 
raise student achievement.  They say, ‘To be honest we feel overwhelmed with data and 
don’t always know how to apply it to what we want to achieve’.  In her own self-evaluation, 
the principal has recognized that her capacity to effect required change depends on 
honing her data analysis skills.  Evidence confirms that she has the potential to accrue 
those skills and to turn-key them.  The school runs smoothly on a day-day basis, except for 
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when it comes to lunch time.  Currently this is a trigger point for student arguments and 
many students do not enjoy this time. 
 
Teachers are selected on their skills to prepare suitable lessons for the students, but 
insufficient attention is paid on appointment to their capacity to understand and use data to 
drive up standards.  Professional development is not determined by a robust audit of 
student needs.  Currently insufficient use is made of data in shaping the school’s 
professional development program.  Teachers say they recognize that they urgently 
require training on interpreting and using data to improve themselves as educators.  There 
is a mapped out program of lesson observations to be carried out by the principal and 
three assistant principals.  On her own admission, the principal states that there has been 
some slippage in the program.  However, observations of lessons by administrators results 
in constructive feedback and improvement in instructional practice.  There is a good model 
of peer observations and good practice is shared as a result.  Planning, evaluation of 
results and revision of plans takes place in teams, but it is neither consistent nor 
sufficiently robust.  Based on analysis of test results, a focus has been introduced on 
improving phonics through kindergarten and grade 1.  Interim tests have resulted in the 
literacy team re-shaping instruction in reading to focus more sharply on developing 
students’ inference skills throughout the school.  Yet the mathematics team has not 
investigated why results in the grade 4 mathematics test dropped significantly from 2005 to 
2006.  Effective partnerships with outside bodies are in place to enhance students’ 
academic and social skills.  The link with the Citizens Advice Bureau and the resultant Star 
Real Program has benefited students, particularly with their reading. 
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.    
 
The school’s long-term goals in the Comprehensive Education Plan are end of year goals.  
There are no interim goals with time-lines along the way through the year to monitor the 
school’s progress towards its end of year goals.  Comparisons of student progress within 
and across classrooms are made in making diagnostic assessments and measuring the 
progress of plans and interventions.  However, this is not consistent across the school.  It 
is more effective in some grades than others.  In addition better comparisons are made 
across mono-lingual general education classes than between bi-lingual and English as a 
second language classes.  The school does not measure its academic performance 
against similar schools.  It has been too inward looking, at the expense of learning from the 
practice of others to modify programs sufficiently well. 
 
Interim assessments are used to re-align instruction and achievement goals, but the 
school has been too reliant on summative performance outcomes to revise its plans and 
interventions.  Periodic assessments to revise plans and goals are more effective in 
English language arts and science than in mathematics.  Due to a lack of confidence in 
using data the school has not been robust enough to use its own data on a day by day or 
week by week basis to re-shape its goals and plans.  Overall, the planning model has not 
been sufficiently flexible to bring about modifications throughout the year to ensure that its 
long term goals are fully met and to facilitate accelerated learning for all of its students.  
Raising the achievement of English language learners remains a key priority.                       



 
Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.   Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.    

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.   Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.   This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

  X 

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 

this data.   The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: George Meany School (PS 090) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.   They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.    

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

X   

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.   Each student knows and trusts an adult on the staff 
who is concerned about him or her.    

 X  

3.8 Student attendance and engagement are high priorities.   High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

X   

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.   Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.   Professional development and self- and peer-evaluation are aligned and 
overlap. 

X   

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.   Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.   Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.    

 X  

4.5 The principal is respected and has capacity to effect change.  X  
4.6 The school runs smoothly.   Procedures are clear, communicated to all, and are generally 

followed.  X  
4.7 The school aligns youth development and support services around stated academic goals.   

Partnerships with outside bodies are routinely used to achieve academic goals.      X 

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

X   

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.   Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

X   

Overall score for Quality Statement 5  X  
 


