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Part 1: The school context 
 

Information about the school  
 
The William W. Niles School is a middle school serving 1218 students in grades 6 through 
8.  The school’s ethnic balance is 64% Hispanic, 26% Black, 8% Asian and other and 2% 
White.  The main languages are English and Spanish with around 40 other languages 
spoken.   
 
The school receives Title 1 funding with 90% eligibility, which is significantly higher than 
City and similar schools.  Fifteen percent of students are English language learners and 
13% are special education students.  The attendance rate is 91.4% which is in line with 
City schools and above that of similar schools.   
 
The school has recently been restructured into five academies, one each for 6th, 7th and 
8th grade.  The remaining two academies recruit students from District 10 who 
demonstrate skill or potential for an accelerated program and have students from each 
grade.   
 
This is an empowerment school.  Empowerment schools have more flexibility to make key 
decisions and control the resources for their school community.  Empowerment schools 
are free to develop or purchase professional development services, choose which schools 
to affiliate with and benefit from reduced reporting requirements.  The school is currently 
engaged in a research project to select its own periodic assessment material. 
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Part 2: Overview 

 
 
What the school does well 
 
• The principal is respected and in conjunction with the administration team, has the 

capacity to continue to enhance the school and to raise annual achievement. 

• The staff work hard to maintain the very calm working environment with very high 
standards of behavior.  

• The programs of support for English language learners, special education students 
and students who are in greatest need of improvement are effective. 

• The range of outside agencies that support the students, including the provision of 
quality arts enrichment is good. 

• Technology, including 20 laptop carts and active computer rooms, is used extensively 
and well to support learning including within the talent development program.  

• The good measures taken to drive up and maintain high levels of attendance are a 
strong feature of the school. 

• The use of suspension data to track students and devise appropriate intervention 
strategies is good. 

• The academy system supports students in a diverse range of ways and is popular 
with students and parents. 

• The whole school staff care deeply for the students and are proactive in helping them 
academically and socially. 

• There are clear links between the Comprehensive Education Plan and the principal’s 
performance review. 

 
What the school needs to improve 
 
• Continue to develop the effective use of good school and State data collection and 

analysis to further enhance its use to inform instruction and track student progress. 

• Utilizing examples of existing good instructional practice, continuing professional 
development, joint preparation time and inter-visitations, ensure greater consistency 
in instruction, including the use of differentiation. 

• Utilizing the best practices found in elements of school planning, ensure consistency 
and include objectively measurable, interim success measures within long-term 
timescales. 

• Develop greater instructional consistency within the school and across the 
academies, ensuring equality of opportunity and matched aims. 

• In line with school expectation, increase student independence in organizational and 
self-review skills. 

• Ensure classroom observation is more focused on the impact of instruction on student 
achievement and alignment to school goals. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school. 
 
William W. Niles School has good data collection and analysis systems that provide a clear 
picture of how well the school is performing overall.  However, the data is utilized less 
effectively in demonstrating and comparing grade improvement over time.  The Kaplan 
data system, used for the empowerment research project is being used well although the 
principal is not yet satisfied that it provided the exact data required. 
 
Planning for school development is effective although there is inconsistency in the 
planning formats used, some of which have time-scales and others which have objective 
targets.  They do not contain clear, objectively measurable short- and long-term success 
criteria.   
 
The curriculum is well chosen with good enrichment and very good use of computer 
technology.  Most students are engaged in their work, some actively because some 
instruction is of high quality.  On the other hand, there is inconsistency in practice and little 
evidence of differentiation in classes. 
 
The planning for and level of support for students’ emotional needs is very good, with staff 
actively supporting the students and ensuring high attendance.  Student behavior is very 
good and the school runs smoothly. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is proficient.   
 
The school has good, comprehensive data available that it has generated from its own and 
State sources.  It uses the data well to provide a good, updated understanding of the 
performance and progress of each student and classroom.  This includes data from Kaplan 
that the school is utilizing in its empowerment research project.  This tool is effective on 
many levels and can be analyzed to provide useful comparative and instructional data. 
Due to the nature of the school’s organization, the school is less clear about the 
performance of all grades.  Although new data analysis methods have been developed to 
address this, resulting in some identifiable trends, they are not yet fully embedded. 
 
The school has clear systems to monitor the progress of special education students and 
English language learners, ensuring their needs are understood.  The school uses data 
very well to compare annual performance of ethnic groups and sub-groups, for example, 
students making more than one year’s progress.  However, the school does not track the 
performance of ethnic groups very frequently. 
 
The school has identified other categories of student groups, for example, suspended 
students, those in greatest need of improvement or in need of social support, bilingual 
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students and students preparing for high school entrance tests.  These groups are 
monitored effectively.  The school is also effective in comparing its annual performance 
with other schools and groupings within the school, including academic subject.  However, 
this data is not reviewed periodically during the year. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school has developed its own report card that provides good, regular information 
about student progress as well as teacher feedback to the students.  However, the 
feedback, while generally supportive, does not consistently contain developmental 
information.  The school is currently developing additional interim reporting systems that 
will provide more frequent information for the students and their parents.  Through 
conferencing and checking, some goals and expectations are set for the students but there 
is a lack of consistency within the school, resulting in some students receiving better 
information than others, affecting performance. 
 
The staff are committed to the students, have high expectations for them and work hard to 
maintain an excellent working atmosphere throughout the school.  This is achieved well 
with all members of staff striving to improve student performance. 
 
Plans and goals are agreed collaboratively by the senior leadership team and the 
administrative cabinet, focusing on improving instruction and in developing data collection 
and analysis.  The assistant principals are responsible for the implementation in their 
academies and curriculum areas.  Long-term goals do not always contain clear timescales 
and interim, objective measures of success are not routinely set or used.  Although each 
plan is having a positive impact on the school, there is some inconsistency in the 
development and implementation of different plans resulting in differing performance 
between the academies and academic subjects.   
 
The youth development cabinet meets separately and is effective in addressing the needs 
of students in greatest need of improvement, formulating constructive intervention plans.   
 
 
Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school has developed clear curriculum plans that align with the mandated curriculum.  
These are effective in supporting all instruction and provide good opportunities for data 
collection to inform instruction.  This is utilized well in some classes.  In addition to the core 
curriculum, the school teaches for the Regents exams in some subjects and in conjunction 
with the Center for Arts Education Partnership has a well-developed arts enrichment 
curriculum that all students enjoy.  For example, there are classes in band, ceramics and 
architecture.  Computer technology is used very well within this program to enhance 
instruction throughout the school, resulting in a good level of skill and cross-curricular 
application. 
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The quality of instruction varies across the school with some classes being well developed, 
for example bilingual classes.  The use of differentiation is encouraged and there are some 
good examples, but this high quality is not universal.  While the large majority of students 
are engaged, engagement is not always as active as it could be.  Inconsistent lesson 
planning results in a lack of challenge for some students.  Teachers are held accountable, 
with data utilized to compare teacher performance, although the lack of specific focus in 
class observation and walk-throughs, limits the impact of this aspect at times. 
 
Students know and trust the staff because the level of concern for students’ social needs is 
well developed, with staff actively supporting many vulnerable students.  This, linked to 
good systems, ensures high attendance rates, enabling the school to improve the 
performance of its students.   
 
Budgeting and staffing decisions are very effective and are informed through data.  For 
example, the budget has been utilized to hire additional deans and a social worker.  There 
are also good resources.  Scheduling is effective, for example, data has informed a 
change to special education provision for next year.  However, program scheduling does 
not release teachers as effectively to facilitate more common preparation time. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The school has had a high staff turnover and the current principal has hired approximately 
80% of staff, many of them recent graduates.  Staff retention is a high priority, with 10 new 
hires this year following 30 previously.  Staff are appointed for the quality of their 
instruction in order to impact on student progress.  There are frequent class observations 
by the principal and assistant principals.  However, the focus is not clearly related to the 
quality of instruction and learning, or to school goals.  This is contributing to some lack of 
consistency in practice across the school.  Observations do, however, contain clear, 
positive feedback and suggestions for improvement.  Teachers are supportive of each 
other and have some joint preparation time, but inter-visitations and regular support for 
classroom instruction is not routine. 
 
A range of teams, for example academy and departmental teams, meet to discuss good 
data and plan for future instruction and school improvement effectively.  However, the size 
and organization of the school means that whole grade meetings do not take place 
regularly, resulting in some lack of overall direction between the grades. 
 
Professional development is planned throughout the year to support school goals and 
individual need.  This is provided in-house or through outside organizations with which the 
school has positive associations that effectively support instruction and social need.  For 
example, Teaching Matters were instrumental in devising and supporting iTeach and 
iLearn programs to support technology classes.  The Good Shepherd provides after school 
activities and homework support. 
 
The principal is respected and, with the administrative cabinet, has the clear capacity to 
continue to improve the school as she has for the past five years.  The school runs very 
smoothly with clear procedures adhered to by all, resulting in an efficient school with well 
behaved students. 
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Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
The Comprehensive Education Plan is very well matched to the principal’s professional 
review which is the main school planning document.  It contains clear goals that link 
instruction and data and focuses on whole school improvement.  Subsidiary plans are also 
developed to implement this document in departments and academies.  These long-term 
plans are effectively realized although there is no consistency in planning style.  Some 
plans contain data-led goals, others contain timelines.  Plans do not contain interim 
measures of success.  The principal is aware of this and is planning to align all school 
plans.  For example, new planning is in process to develop the summer school.  This plan 
is intended to contain objectively measurable, interim and final measures of success within 
a time-scaled framework. 
 
Planning builds upon prior plans and is clearly informed by good use of data.  For 
example, data from summer school and course failure rates has led directly to the 
formulation of one school goal.  Similarly, data is informing the detailed planning for this 
year’s summer school.  This is a collaborative activity led by the administrative cabinet in 
conjunction with the staff.  One example of effective flexible planning in response to need 
is the changes made to the extended day classes and the students who would benefit 
through attendance at these classes. 
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Part 4: School Quality Criteria Summary                          

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.  X  

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

 X  

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English Language Learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

 X  

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

 X  

Overall score for Quality Statement 1  X  
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: William W. Niles School (MS 118) Ø +
Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

 X  

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

X   

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


