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Part 1: The school context

Information about the school 

Fannie Lou Hamer Middle School is in the south Bronx and has 248 students enrolled from 
grade 6 through 8. Of these, 75% are Hispanic, 24% Black and 1% Asian and White. 
There are 15% of its students who are special education students and 10% of all its 
students who are English language learners. These figures are about the same as for 
similar middle schools and lower than for City schools generally. Most students speak 
Spanish as their first language but the great majority is bilingual. Attendance is 92%, which 
is higher than City schools and similar schools. The school receives Title 1 funding for 89% 
of its students.

The school is in its third year, having started as a section of the nearby Fannie Lou High 
School. It occupies the same building as one other school, with which it shares the 
cafeteria. 

The school is an empowerment school. Empowerment schools have more flexibility to 
make key decisions and control the resources for their school community. Empowerment 
schools are free to develop or purchase professional development services, choose which 
schools to affiliate with, and benefit from reduced reporting and paperwork requirements.
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Part 2: Overview

What the school does well 

• The school is well led by the principal, who has maintained a vision and focus for 
the development of the school in its first years.

• There is excellent support from the guidance counselor, school attendance 
coordinator and social worker and the students feel safe and well cared for.

• Relationships are good between students and between the students and the 
teachers.

• The school has good systems to identify and help those students who need extra 
support. 

• Student attendance is good and they enjoy coming to school and the work they do, 
particularly where this is ‘hands on’.

• Behavior is improving and is satisfactory with good systems to help students modify 
their own behavior and resolve problems.

• The school works well with its partner high school, with outside organizations and 
with parents and families to enhance students’ education.

• The school makes good use of the opportunities offered through the Empowerment 
Network and there is some very effective and innovative research-based teaching 
in grade 6. 

What the school needs to improve

• Improve the analysis of the increasing amounts of data now collected to provide a 
clearer view of students’ progress by class, grade and subject.

• Make better use of the data to set strategic longer-term goals and establish clear, 
precise plans to achieve them. 

• Improve the arrangements for boosting literacy and numeracy skills of students 
when they start in grade 6.

• Refine the guidance for teachers on assessing students’ work to ensure that 
grading is consistent between teachers and aligns with the State standards.

• Continue to build an administrative team with clearly defined roles and functions. 

• Continue to develop the teachers’ understanding of data and how it can be used to 
improve differentiation of work in lessons.
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Part 3: Main findings

Overall Evaluation

This is a proficient school, which has advanced steadily since it was reviewed, twelve 
months ago. The work of the student counselors and other key staff ensures a steady 
improvement in students’ behavior. Attendance is good and lessons engage students,
especially where they offer hands on experiences. 
 
The school is gathering increasing quantities of data, which it is using well for some 
diagnostic purposes. It does not analyze student assessments in enough depth to provide 
additional information to help staff judge where more improvements could be made. The 
school is making good use of the opportunities under its empowerment status to explore 
other means of assessing students and to engage in some innovative and very productive 
research on students’ personal development. 

The school has created planning teams to look at how and where improvements can be 
made. The administrative and student support teams are being strengthened. The school 
does not look beyond the immediate future in its planning, but with more data available 
from its first full complement of grades, it is well placed to do so. Development planning is 
improving but more attention needs to be given to raising students’ literacy and numeracy 
skills when they first start at school. Teachers plan their lessons adequately but need more 
help to accurately assess students’ work consistently against the State standards.

The school is particularly effective in working with parents. It also engages with a good 
range of supporting partners, including the local high school. 

How well the school meets New York City’s evaluation criteria

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time. 

This area of the school’s work is proficient.

The school gathers increasing amounts of data from formal and informal assessments. It 
takes information from previous schools to gain a picture of the strengths and weaknesses 
of each new grade 6. It builds on this with a range of teachers’ assessments of students’ 
work and from these, identifies clearly those students who need extra help. The data 
collected from students’ registration is used well to check overall levels of attendance and 
to address individual problems. The school uses data to check itself against similar 
schools regularly. The data is collected at regular intervals and the school is well placed to 
make comparisons and identified trends. It now has sufficient data gathered over a 
reasonable period, but does not yet analyze this sufficiently deeply to determine trends 
and patterns across grades, subjects and sub groups of students, such as gender.

The school uses data more rigorously to check on individual students’ achievements and 
progress, particularly for the special education students and for those at risk of failing to 
promote from one grade to the next. It gathers and analyzes a good range of other data
such as attendance at parent-teacher conferences and disciplinary matters.
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The school has yet to receive a formal data set, by which to compare itself with similar 
schools. It has made what comparisons it can on the information received from the 
Empowerment Network. It also uses the opportunities under empowerment status to 
explore alternative assessment systems. These are providing the school with a useful tool 
to check progress from year to year as well as for individuals or groups of students.

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step. Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning.

This area of the school’s work is proficient.

The school’s leadership team provides the forum for school development by analyzing 
data. Useful work has been accomplished but the implications of the analysis have yet to 
make a significant impact on planning at grade or subject level. The confidence of the 
leadership team to interpret and analyze data is rising but not sufficiently to yet use it as a 
key planning tool with teachers. The school has made good use of data to focus on 
individual students and in particular to liaise with parents where slippage in achievement is 
evident. It also uses data on individual students well to address particular needs through 
extended school and other interventions.

The strong links, which have developed with parents, help emphasize to students and 
parents the high expectations of the school. The portfolio system of work, which the school 
is developing, sets high demands on students. They get good support from their teachers 
and in advisory groups to help them become more organized and understand aspects of 
work that they find difficult. There are good systems for setting individual goals for 
students, particularly in addressing issues of behavior or attitude. 

The parents are increasingly involved in the work of the school. The parent coordinator 
plays a key role, running a wide range of workshops such as to help parents manage 
aspects of teenage behavior or to provide information about the curriculum. There is an 
active Parent Teacher Association, which helps the school identify issues for development 
and also runs social activities for students and parents. There are regular parent-teacher 
meetings which give good information to parents and students. The school has good 
systems of communication, with teachers using phone calls, e-mails and written notes to 
keep parents informed of their children’s successes and development needs.

The school has yet to set sufficiently clear goals which the whole community knows and 
understands. This is because it does not yet make longer-term strategic use of the data to 
accelerate the students’ progress. 

Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student.

This area of the school’s work is proficient.

The school uses a portfolio approach, with students gathering work over the year to reflect 
the improvements they make in key areas. The work planned is sufficiently aligned to the 
mandated requirements but the assessment system is not. The teachers use a guidance 
rubric to assess students’ work but this is not sufficiently clear or tightly defined to provide 
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a robust tool for grading work. As a result, assessments are imprecise. Neither does the 
assessment rubric link sufficiently with State standards to help the school and teachers 
gauge students’ progress towards them.

The teachers understand their responsibilities towards students and work hard to help
them improve. They are restricted by low levels of literacy and numeracy when students 
start at the school and have no clear strategy to provide a rapid injection of basic skills’ 
learning. They make increasing use of data but are not yet sufficiently confident to use it to 
plan work, which is differentiated to meet the wide range of achievement levels which they 
have in their classes. The work which students undertake engages them sufficiently in 
most lessons and particularly in science where most hands on work takes place. The 
students talked with great enthusiasm of the knowledge they gained from dissecting frogs. 
In other practical science work, such as building and testing different designs of bridges, 
students develop a secure understanding of scientific principals. 

The school has made judicious use of the budget in its first years. It makes well thought 
out adjustments to staffing as finances permit. The appointments made, of an assistant 
principal and second social worker for September, 2007, will ease considerably, the heavy 
current workloads on the principal and support workers. The school purchased sufficient 
laptop computers to ensure that technology is used across the school. Scheduling is 
carefully considered with, for example adjustments made at lunchtimes to address some of 
the unacceptable behavior occurring at that time. 

The staff know and respect the students and the students feel safe and have a range of 
people to whom they can turn for help or advice. There is excellent support from the social 
worker, guidance counselor and parent coordinator, who give strong support to students 
and teachers. The work initiated by the guidance counselor in training students as peer 
mediators is making a significant impact on helping students resolve conflicts before they 
become serious.

Attendance is good and better than for most similar schools. There are clear, robust 
systems to check on absences and to work with parents where there are problems.

Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student.

This area of the school’s work is proficient.

The school hires staff through a rigorous system which ensures they are well matched to
the needs of the school. Prospective teachers must demonstrate their teaching skills and 
show abilities to work well with students. The new assistant principal designate will bring a 
higher degree of expertise in data analysis. 

Professional development focuses on increasing teachers’ understanding of working in an 
advisory setting where relationships and one to one work with students is essential. It has
also focused strongly on increasing teachers’ knowledge of assessment and particularly of 
understanding the data from the mandated tests and the new optional assessments. There 
is a strong collaborative thread running through the instructional teams and co-teaching is 
used to good advantage in several classes. 

The principal observes classes sufficiently to fulfill mandated requirements. Until 
September, she does not have the resources to increase this substantially through wide 
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ranging informal visits to classrooms. The teachers make very good use of the support 
they get from the staff at the partner high school for advice and specialist teaching. 

The principal is well-respected by the school community and the progress made to date, 
indicates a continued capacity to improve. The school runs smoothly from day to day and 
communications are secure.

The principal encourages staff to be innovative and to explore new ideas and teaching 
techniques. There has been some outstanding work by grade 6 teachers in partnership 
with a local college. This shows clear evidence of quantifiable improvements in students’ 
abilities to self-evaluate and in their personal development. The school has developed a 
wide range of partners from colleges and student support groups as well as the local high 
school, to enrich and broaden the students’ education. 

Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning.

This area of the school’s work is undeveloped.

The school’s Comprehensive Education Plan identifies developments and sets reasonable 
targets for this year. It does not sufficiently extend this to identify the developments needed 
for the next phase of the school’s improvement.

The newly created leadership team is a good forum for addressing current issues and is 
now starting to make strategic use of the data in planning and evaluation. It does not have 
sufficient data yet to determine priorities because the school has not been open long 
enough for enough data to be gathered to show trends over time. The school has not yet 
analyzed sufficiently the data that it does have to set a clear steer to strategic 
development.

The grade teams and subject teams work well. However, they do not focus sufficiently on 
effecting improvement because they lack clear analytical information from the 
administration and leadership team.

The school has developed reasonably well since its review a year ago. It is much better 
placed to establish clear management systems with the appointment of additional staff and 
financial resources. It has a growing body of data, which has the potential to provide clear 
indicators of where the school is successful and where its efforts need to focus. The staff 
know more work is needed to raise the students’ achievements and are poised to do so. 
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Part 4: School Quality Criteria Summary                         

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step. Through collaborative planning 
and student and parent engagement, they set high goals for improving teaching practice and 
accelerating each student’s learning.

Ø ���� +

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding,
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals.

X

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area. 

X

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement. X

2.4 High expectations are conveyed to students and parents/caregivers. Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve. This information is central to setting challenging goals and developing, 
evaluating, and revising plans.

X

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners. X

Overall score for Quality Statement 2 X

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time.

Ø ���� +

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• each student, classroom, grade level,

X

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• ethnic groups, English language learners, special education students*

X

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of:
• all other categories of interest to the school*

X

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school.

X

Overall score for Quality Statement 1 X

* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data. The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007.

SCHOOL NAME: Fannie Lou Hamer Middle School  (MS 286) Ø ���� +
Quality Score X
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø ���� +

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans.

X

3.2 Teachers are accountable for improving instruction and student outcomes. They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes. 

X

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes. X

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes.

X

3.6 Instructional programs actively engage students. X
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance. Each student knows and trusts an adult on the staff who 
is concerned about him or her. 

X

3.8 Student attendance and engagement are high priorities. High rates and patterns of absences 
trigger immediate intervention. X

Overall score for Quality Statement 3 X
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student.

Ø ���� +

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress.

X

4.2 Professional development decisions are driven by the needs revealed by student data and by the 
focused plan the school has developed to improve each student’s and group of students’ 
outcomes. Professional development is designed to help leaders, faculty, and staff use data, self-
and peer-assessments, and collaboration with peers to achieve goals for improved school and 
student outcomes. Professional development and self- and peer-evaluation are aligned and 
overlap.

X

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction. Teachers frequently observe and support each other’s 
classroom instruction with the goal of improving student outcomes.

X

4.4 Planning, evaluation of results, and revision of plans takes place in teams. Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement. 

X

4.5 The principal is respected and has capacity to effect change. X
4.6 The school runs smoothly. Procedures are clear, communicated to all, and are generally followed. X
4.7 The school aligns youth development and support services around stated academic goals. 

Partnerships with outside bodies are routinely used to achieve academic goals. X

Overall score for Quality Statement 4 X
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning.

Ø ���� +

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals.

X

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions. X

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals. Interim and final 
goals are modified when data objectively demonstrate that revision is required.

X

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and 
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes.

X

Overall score for Quality Statement 5 X


