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Part 1: The school context 
 

Information about the school  
 
The Felisa Rincon Gautier Institute for Law and Public Policy is a high school with an 
enrollment, covering grades 9 through 11, of 321 students, 62% of whom are girls. The 
population comprises approximately 40% Black, 59% Hispanic and 1% other students. 
Approximately 15% of the school’s population are special education students and a further 
13% are English language learners.  The average attendance rate for students is 82%, 
which is below that found in similar and City schools.  The school is Title 1 eligible with 
80% of students qualifying, which is above that found in similar and City schools.  
 
The school opened in September 2005 and will have a full enrollment in September 2008 
of approximately 430 students in grades 9 through 12.  The school shares some of its 
accommodation with another high school.       
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Part 2: Overview 

 
 
What the school does well  
 

• The principal has a determined vision for the school and has strong capacity to 
lead its further development. 

 
• The school leadership team is working effectively to shape the future of this new 

school.  
 

• Secure systems are in place to measure and check students’ performance and 
progress. 

 
• Teachers make good use of observing one another’s classroom practice. 

 
• Robust and imaginative procedures exist to monitor student attendance. 

 
• Students value the support they are given to improve their academic progress. 

 
• Skillful instruction operates for students most in need. 

 
• Literacy initiatives are starting to have the desired impact on all students in need. 

 
• High quality formative and summative assessment is a feature of some teaching 

practice. 
 

• Enterprising links with the local community extend student learning. 
                                                                                                                                      

                                                                                                                                                                            
What the school needs to improve 

 
• Continue to maximize student attendance and to reduce lateness to school. 

 
• Build the capacity of staff to use quantitative and qualitative data in classrooms in 

order to differentiate more effectively. 
 

• Support mathematics instruction to become more “student centered”. 
 

• Extend professional development opportunities by promoting inter-disciplinary 
observations.  

 
• Develop greater access to the school library to promote student learning 

throughout the school day. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school. 
 
The Felisa Rincon de Gautier Institute was established in quite challenging circumstances, 
and in the three-year period since opening the Institute has provided a good education to 
the students it serves.  The principal and all staff are committed to establishing a strong 
and safe climate for learning where every student matters.  Although aspects of the 
accommodation are not adequate for the curriculum and the increasing roll next academic 
year, the building is a welcoming and attractive one in which to work and has been well 
cared for by students and staff.  The very well resourced library has the scope to provide 
excellent learning opportunities for all students throughout the extended day.  The school 
works well in partnership with the other school which occupies the same building, and has 
appropriate plans to extend this co-operation to the benefit of all students and families the 
campus serves. 
 
Student attendance is below the City average, and with many students traveling long 
distances to reach the school, lateness remains a daily challenge. However, staff members 
are consistent and very creative in their efforts to ensure students arrive at school every 
day, and there is a gradually improving trend in attendance. 
 
A distinctive feature of the Institute is the way in which many students articulate what the 
school means to them as a place where they can, in a safe and an encouraging 
atmosphere, pursue their studies in order to graduate and move on to college. The 
principal has a determined mission to raise the aspirations of her students and, over the 
coming years, make the school one of which the neighborhood can be proud. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
                   
This area of the school’s work is well developed.  
 
From the outset in establishing this new school, data has been gathered meticulously from 
various sources to enable it to establish and maintain comprehensive records on student 
progress and achievement.  The school has put in place very good systems for the 
recording of data, and studies carefully how its own students are performing relative to 
those in similar and City schools.  Methods and structures for generating data are 
integrated clearly into the way the school operates at all levels.  The students’ ‘progress 
towards graduation’ binders are excellent records, held centrally and constantly updated. 
Attendance records for extended time are examined carefully and appropriate 
interventions followed through. 
 
The principal and assistant principal speak knowledgeably about variations in 
performance, for example comparing student progress in English and mathematics, and 
have been quick to identify emerging trends and patterns as the school has developed 
over the past three years.  They have suitably ambitious expectations for their first 12th 
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graders next year. The school leadership team has a strong understanding of how data 
driven decisions are shaping the Comprehensive Education Plan.  Characteristic of the 
school’s high level of self-evaluation, it has begun to examine carefully variations in 
performance between gender groups, given that 62% of the school population is female. 
 
Data about student achievement upon enrollment to the school is used effectively to 
identify special education students and English language learners, as well as the potential 
needs of honors students. 
 
There is a very good understanding of the importance of holding accurate assessment 
records on all students in order to inform instruction and curriculum, and to ensure that 
students are accurately placed in appropriate teaching groups.  The impact on student 
achievement has been significant since the school’s opening, with the school recognizing 
that mathematics continues to be a relative weakness. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The small teams of English language arts, mathematics and science teachers review 
regularly how groups of students and individuals are making progress. Discussions are 
shaped by their assessment records which contain appropriate tracking of individual 
student’s progress. For example, teachers analyze carefully students’ relative successes in 
multiple choice questions, thematic essays and in-class examinations. The school 
recognizes that there should be greater consistency across faculty teams, and that best 
practice with goal setting at classroom level needs to be shared more actively. 
 
A number of students showed their portfolios which included formative and summative 
assessment of a high quality. They commented on how well many of their teachers know 
their strengths and weaknesses, and how notes on essays from teachers explained clearly 
how work could be improved in order to move up a level. Those students in greatest need 
of improvement receive well targeted attention to enable them to succeed, in particular the 
English language learners and special education students.  
 
The school works assiduously to communicate effectively with parents, in person, over the 
phone and through written communications. For example, freshmen welcome meetings 
are thoughtfully planned to take place during the day and in the evening to accommodate 
the work and family demands of the parents. Students and parents commented on the high 
quality of the detailed progress reports they receive at the end of each marking period. 
 
Throughout the building, in hallways and classrooms, student progress and achievement 
are celebrated. The views of students and parents are collected systematically through 
surveys that focus on student well-being, their academic work and how the school and 
staff can ameliorate programs and intervention services. 
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is proficient.   
 
The school has thought carefully about how, in its early stages of development, its 
curriculum can best be tailored to meet the needs of all students. The curriculum meets the 
mandatory requirements and enables students to gain the required credits for graduation. 
The school has not been afraid to make prompt and appropriate adjustments to accelerate 
student progress. In the context of a developing school, induction procedures for new staff 
are secure and ensure that they understand the importance of constantly improving 
student outcomes. 
 
Teachers are fully aware of their accountabilities for the achievement of the students they 
teach; their individual classroom records indicate they know the students’ capabilities and 
potential. At its best, classroom practice is characterized by warm relationships, good 
humor and enthusiastic learning. Teachers know their subject well and share their 
passions and knowledge. Technology is skillfully integrated. Questioning is probing and 
elicits lively responses from the students.  Activities in language, science and social 
studies are well planned and stimulating.  Display of student work provides models to 
which other students can aspire.  Given the school’s priority on language development, 
keywords and word-wells make a strong contribution. In a small minority of lessons where 
teaching is not as successful, there is less secure management of the students and over-
didactic instruction.  Differentiation has not been built into the lesson planning and 
students are less engaged in their learning.  The school recognizes eagerly that sharing 
the best classroom practice is one of its high priorities, particularly in mathematics, and 
coaches working in the school are ably promoting this. 
 
Attendance continues to be the number one focus of the school, at all levels.  Any absence 
or lateness triggers immediate intervention, and a number of creative strategies, including 
early morning alarm calls to homes, have been put in place to maximize attendance.  The 
Youth Development Team demonstrates exemplary practice in the ways in which it both 
supports and challenges students to arrive regularly at school, prepared to learn and make 
the most of the range of opportunities provided to them. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient. 
 
Radiating out of a very well organized central office, in which students regularly volunteer 
their services, the school has excellent day-to-day systems and runs smoothly in the 
interests of all students. Everyone involved in shaping the school feels they have a valued 
part to play, and relationships are warm and professional. 
 
The principal and assistant principal take an effective lead in observing classrooms, 
formally and informally, feeding back to teachers on strengths and points for improvement 
in their practice. As the school grows, they recognize the importance of building the 
capacity of other staff to ensure that instructional leadership is a shared activity. 
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‘Data driven decisions’ is a notice displayed in every classroom. The principal has worked 
hard to ensure that there are high expectations of students, informed by teachers knowing 
how well their students are performing relative to those in other classrooms.  There is a 
growing consistency in this area of the school’s work.  The school leadership team has 
been responsible for professional development to date, and the school plans next year to 
involve all teachers in how it can best provide differentiated professional opportunities. 
Emerging opportunities for teachers to observe one another’s best practice have been 
welcomed by new and veteran staff alike. 
 
Teachers plan together to revise their practice in response to student data.  There is a 
climate of mutual support within the school and their discussions are open, candid and 
focus on the impact of instruction on student progress. 
 
The school enjoys a number of strong partnerships with outside bodies, notably with the 
Bronx District Attorney’s Office. Other links have made a considerable contribution to the 
school’s law, public policy and forensic science teachers. Students commented 
enthusiastically on the mock courtroom that has been constructed in one of the 
classrooms. Students have also greatly valued various trips out of school, particularly 
those aimed at widening their horizons in relation to college applications. 
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
 
The school is drawing to the close of its third year in operation. It has been successful in 
establishing secure systems for curriculum, instruction and assessment while at the same 
time ensuring prompt response to amending those systems as student and staff needs 
arise. The Comprehensive Education Plan has evolved thoughtfully, shaped by the senior 
leadership team. Goals are revisited throughout the year, based on students’ interim 
progress and achievements. 
 
The administration team, grade teachers and coaches meet regularly to discuss the 
delivery of instructional programs and to review the effectiveness of intervention strategies. 
As the school grows and reflects on patterns and trends in student achievement, the 
principal has identified that the consistency of approach to planning, to interpretation of 
data, and acting in an agile way on that data is a priority for all teachers. 
 
This is a school where staff have created secure systems for interim and final goal setting, 
and for aligning and realigning practices and resources to improve student outcomes. They 
now seek to build on and refine these in order to ensure the students reach the school’s 
aspirational goals in attendance, Regents diplomas and graduation rates. 
 
 
 
                                                                                                                                                                               



 
Part 4: School Quality Criteria Summary                          

 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

 X  

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.   X 

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

  X 

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

  X 

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

  X 

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

  X 

Overall score for Quality Statement 1   X 
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: The Felisa Rincon de Gautier Institute for Law & 
Public Policy (HS 519) Ø + 

Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

 X  

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.  X  

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

 X  

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3  X  
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

 X  

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

 X  

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

 X  

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4  X  
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.  X  

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


