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Part 1: The school context 
 

Information about the school  
The Jane Addams High School for Academics and Careers is in the Prospect Avenue area 
of the Bronx.  It has 1720 students enrolled in grades 9 through 12.  The majority of 
students, at 62% are Hispanic, 32% are Black, and nearly 4% are from other groups.  Just 
over 8% of students are English language learners.  Special Education students make up 
nearly 13% of the total number enrolled.  Attendance is 79% which is lower than in similar 
schools or in City schools as a whole, and represents a slight decline over time.  At 84%, 
Title 1 eligibility is much higher than similar schools and City schools. 
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Part 2: Overview 

 
 
What the school does well  
• The principal’s very clear vision and commitment motivate staff and students to give 

their best efforts. 
• Assistant principals and other leaders provide very good support in turning the 

principal’s vision into reality. 

• The school has successfully established a climate of high expectations that is backed 
up by a strong culture of mutual trust and respect. 

• Students’ access to learning is very well promoted through a good understanding of 
their social and emotional development and needs. 

• The high quality of support for the lowest achieving students ensures that they make 
rapid gains in their learning. 

• The school is very successful at developing students’ self esteem and expectations of 
their own potential. 

• Staff, students and their parents are proud to be associated with the school and know 
that it makes a difference. 

• The input of instructional leaders has increased teachers’ confidence and ability in 
using data to plan lessons according to the range of students’ needs which leads to 
their good achievement. 

• Data is used well in analyzing students’ learning and in planning for improvement. 

• Partnerships are used imaginatively and well in enhancing students’ experiences and 
their learning. 

 

What the school needs to improve 
• Develop and communicate assessment information which identifies year end goals for 

students’ and use this in tracking their progress towards meeting these targets. 

• Ensure that the best practice in making use of differentiated instruction is used as a 
model to establish even greater consistency in teachers’ planning and in lessons. 

• Provide more opportunities for students to assess strengths and weaknesses in their 
own learning, and the progress that they are making towards goals that are set. 
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Part 3: Main findings 

 
Overall Evaluation  
 
This is a proficient school in which there are well-developed features. 
The Jane Addams School has been successful in establishing high expectations of its 
students and staff that are well supported through the increasingly sophisticated analysis 
and interpretation of student achievement data.  The school is fully committed to continued 
development and provides a well thought out and broad curriculum for its students who, as 
a result, are well, and often very well taught.  While teachers are increasingly confident in 
making use of the data with which they are provided, the school is continuing to work to 
ensure even greater consistency in teachers’ ability to structure lessons in ways that 
support students’ individual needs.  Support and guidance are planned well and, as a 
result, students who have experienced difficulties make rapid gains in their learning.   
 
Good use is made of a wide variety of information that provides the school with a clear 
picture of how well its students are doing and how it can best help them to improve.  Good 
relationships and teamwork are reflected in the respect shown by adults to students and 
each other.  While student data is comprehensive and is used well in identifying areas that 
require improvement, the school recognizes that more could be done in relation to setting 
targets for students that are based on their individual achievement at the start of each year 
and which help students assess their own learning to a greater degree.  Parents are fully 
involved and share the view expressed by many staff that they are proud to be associated 
with the school. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor student progress over time.    
 
This area of the school’s work is well developed.   
A wide range of assessment information is used in helping the school to understand 
patterns of achievement and, particularly, where students are learning well and what 
needs to be done to improve this further.  Good use is made of information from a wide 
range of tests to enable the school to understand how well its students are doing in 
comparison with other schools. The analysis of the full range of student information further 
enables accurate comparisons to be made for different groups of students across subjects 
and grades. 
 
Centrally maintained data is complemented by teachers’ computerized records of student 
achievement which helps the school in tracking the progress made across subjects, 
classes and grades.  Patterns of achievement between different groups of students are 
increasingly followed so that the school not only tracks the achievement of its lowest 
attaining students but also analyzes the progress made by those of higher achievement.  
These analyses have allowed the school to realize that it has not always recognized the 
progress made by its highest achieving students, and to formulate appropriate plans to 
address this issue.  In a similar way, the analysis of achievement by gender has enabled 
the school to introduce the ‘Women of Essence’ program, and to begin to respond to 
identified shortfalls in boys’ learning.  The ‘Above and Beyond’ program is an example of 
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the way in which the school uses data to track the progress made by overage and under-
credited students. 
 
Periodic and interim assessments have been introduced, the results of which are well 
understood by school leaders.  Very good tracking of the achievement of students of 
different ethnicities has resulted in improvements in their learning.  The close tracking of 
special education students is effective in bringing together information from a variety of 
sources in making sure that the school’s view that services “should not remain indefinitely” 
is supported in a well-informed way.  In seeking to improve the range and usefulness of 
the information that it has about students the school has made a good start in planning to 
introduce a program which merges social, attendance and personal information with 
academic assessments.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use available data to understand each student’s next learning step.  Through 
collaborative planning and student and parent engagement, they set high goals for 
improving teaching practice and accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
There is very good collaboration between the principal, assistant principals and coaches in 
involving teachers with evaluations of the school’s success and in planning for 
improvement.  Very high expectations are set by instructional leaders.  Because of the 
work that has been undertaken in developing an understanding of data, these expectations 
are increasingly evident in teachers’ planning.  The school’s belief that “Good enough is 
not enough” ensures that the needs of higher attaining students are identified and 
strategies for accelerating their learning are planned effectively.   
 
The Comprehensive Education Plan makes good links between academic goals and 
improvements that are required in teaching or to the curriculum.  As a result there is a 
good balance between the goals that are set for individual students across departments 
and through the school as a whole.  A wide range of assessment information has now 
been established and is used well, for example in understanding trends in student 
attainment.  Goals are therefore beginning to be set which identify development needs 
across classes and subjects.   
 
The school has been particularly successful in identifying the needs of students whose 
learning requires significant improvement.  The success of the ‘Above and Beyond’ 
program in re-engaging previously marginalised students is a good example of this.  The 
school recognizes the degree to which aspects of the very good practice that are operated 
within this program could be used to establish greater consistency across all departments 
but has yet to formalize plans to address this. 
 
High expectations are well communicated to parents.  Letters and telephone calls ensure 
that the school’s focus on homework and on attendance is maintained.  Parents are full of 
praise for the degree to which there is always somebody to turn to and the fact that the 
school responds so readily to their children’s needs.  As one said, “This school always 
gives 100%”. 
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity 
and resources, and student engagement around its focused plans for accelerating 
learning for each student. 
 
This area of the school’s work is well developed.   
Curriculum planning is comprehensive.  The school has ensured that it is aligned with 
requirements and, as importantly, that the curriculum is regularly reviewed and modified in 
relation to evaluations of students’ achievement and levels of interest.  For example, the 
selection of a new 9th grade mathematics program was designed to ensure a closer focus 
on key aspects of mathematics at this stage, following the identification of weaknesses in 
students’ algebraic understanding.  A good start has also been made in the development 
of pacing calendars which ensure that teachers’ planning is more closely aligned across 
grades and is increasingly related to students’ different rates of learning.  Monitoring, 
feedback, and the sharing of student data ensure that staff are accountable for their 
students’ learning.  The input of instructional leaders has increased teachers’ confidence 
and ability in using data to plan lessons according to the range of students’ needs.  The 
school acknowledges that even greater consistency is needed in this, as in the degree to 
which students are involved in the assessment of their own work. 
 
Good analyses of cohort achievement enable the school to place staff according to their 
effectiveness, and to make adaptations to scheduling in relation to accurate identification 
of need and potential.  The school’s budget is well used in supporting planned 
developments, such as in the acquisition of books that appeal more to boys.  The good 
range of practical and academic activities engages students well so that they are highly 
motivated and enthusiastic.   
 
Students know that they can trust their teachers and counsellors.  They value the different 
ways in which help is made available from confidential guidance with counsellors and the 
assistance readily provided.  As one said, “there have been times when I’ve wanted to give 
up, but they make sure I keep on trying.”  Student attendance is carefully monitored and 
appropriate action consistently taken in response to absence, although the school 
recognizes that issues remain in relation to student tardiness. 
 
 
Quality Statement 4 - Build and Align Capacity: The development of instructional 
leadership, staff, and capacity are aligned around the school’s collaboratively 
established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
The principal is very well supported by other school leaders in setting and building high 
expectations of students and staff.  The school’s commitment to achieving high standards 
of teaching and of learning is clear through the range of professional development which 
has been carefully planned to develop teachers understanding of data and their ability to 
plan lessons according to student need.  Intervisitations, the very good use of the best 
teachers as exemplars to their colleagues and a well thought out schedule of observations 
and walkthroughs enable senior staff to evaluate the impact of professional development 
and to build in modifications accordingly.  Observations, and ‘mini observations’ 
undertaken regularly by the principal and assistant principals are increasingly focused on 
learning outcomes. The school has sensibly planned to extend this aspect of its monitoring 
through further identification of the characteristics of learning.  The information gathered 
from these observations combined with the interpretation of data is well used in grade and 
subject meetings to plan interventions for students. 
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A particularly effective mechanism for building a shared understanding of good practice is 
in the walkthroughs that involve staff, students and parents which, despite some 
resistance, has been effective in building a good picture of what the best practice looks 
like.  In particular, this model of shared observation has considerable potential in 
demonstrating that it is possible for teachers to lead lessons in which there is a 
comparatively high component of student group discussion, as part of its work in 
developing strategies of workshop teaching.  The strong understanding of the curriculum 
and the support provided by the principal and other instructional leaders is cited by 
teachers in describing the high degree of esteem in which they are held.  In response to 
some of the difficulties that have arisen with the comparatively high turnover of new 
teachers, the school has developed good systems for the selection of staff based, 
appropriately, on direct observation of their teaching. 
 
Because this is a long established school, systems are well embedded and the day to day 
organization is smooth.  In a similar way, a very good range of partnerships has been 
established over time and these are very well used in extending the opportunities available 
for students.  Partnerships are developed well in order to provide extra resource and 
experiences through the wide range of career and technical education programs on offer. 
 
 
Quality Statement 5 - Monitor and Revise: The school has built-in structures for 
evaluating each student’s progress throughout the year, recognizing weaknesses in 
its improvement plans and teaching practices, and flexibly adapting plans and 
practices to meet its goals for accelerated learning. 
 
This area of the school’s work is proficient.   
The principal and other leaders have a good understanding of the standards achieved by 
students across the school, within and across grades.  This information has been used 
effectively to develop the curriculum and instruction to match more closely the needs of 
students.  The rapid development of assessment information, and of the curriculum have 
been important features in helping the school to refine its understanding of rates of 
expected progress.  Assessment information is used well in identifying aspects of learning 
that are effective and areas in which improvement is required.  That these strategies are 
having a positive impact is seen in the steady increase in student attainment, and in the 
increasing confidence with which many teachers are planning instruction in line with a 
range of student needs. 
 
Monitoring is used precisely in meetings to understand the progress that students and the 
school as a whole have made towards established goals.  Regular meetings are effective 
in the review of the impact of actions is increasingly effective in helping the school modify 
its plans where necessary.  While priorities identified in the Comprehensive Education Plan 
are understood, the school is partly hampered in evaluating the degree to which it is on 
track towards success by two linked features.  The absence of identified timescales makes 
it difficult to check that developments are being secured at an appropriate rate.  In a similar 
way, the lack of projections of expected individual student progress, based on their 
achievement at the beginning of the year, means that goals are based more on course and 
grade expectations than on students’ true potential. 
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Part 4: School Quality Criteria Summary                          

 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
available data to understand each student’s next learning step.  Through collaborative 
planning and student and parent engagement, they set high goals for improving teaching 
practice and accelerating each student’s learning. 

Ø  + 

2.1 Using data, school leaders and faculty engage in a collaborative process to set demanding, 
objectively measurable goals for immediate and long-range improvement, and to develop plans 
and timeframes for reaching those goals. 

  X 

2.2 Goals and plans focus on the school as a whole and on each student, classroom, grade level, 
academic subject, and group of students whose performance or progress has been identified by 
the school as a particular focus area.   

 X  

2.3 Particular attention is given to improving the performance and progress of students in greatest 
need of improvement.   X 

2.4 High expectations are conveyed to students and parents/caregivers.  Students and their 
parents/caregivers are regularly invited to provide information about each student’s performance 
and how to improve.  This information is central to setting challenging goals and developing, 
evaluating, and revising plans. 

 X  

2.5 Goals and plans for improving student performance and progress drive the activity of all members 
of the school community: leaders, staff, students, parents, and other partners.  X  

Overall score for Quality Statement 2  X  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather data and use 
it to understand what each student knows and is able to do and to monitor student progress 
over time. 

Ø  + 

1.1 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• each student, classroom, grade level, 

  X 

1.2 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• ethnic groups, English language learners, special education students* 

 X  

1.3 The school uses available data and generates its own data to provide an objective, constantly 
updated understanding of the performance and progress of: 
• all other categories of interest to the school* 

  X 

1.4 Performance and progress are measured based on comparisons with similar schools, with the 
school’s own past performance, and among students, classrooms, grade levels, academic subject 
areas, ethnic groups, and other groupings of interest within the school. 

  X 

Overall score for Quality Statement 1   X 
 
* These criteria are partially aspirational as of now because schools do not have routine access to all of 
this data.  The NYC DOE plans to provide schools with enhanced access to the necessary data in 2007. 

SCHOOL NAME: Jane Addams High School for Academic Careers    
(HS 650) Ø + 

Quality Score  X  
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Quality Statement 3 – Align Instruction: The school aligns its instructional activity, resources, 
and student engagement around its focused plans for accelerating learning for each student. Ø  + 

3.1 The school selects the curriculum based on how well it aligns with or implements the mandated 
curriculum and on the curriculum’s capacity to generate meaningful interim data about progress 
towards goals and to support the school’s high expectations and improvement plans. 

  X 

3.2 Teachers are accountable for improving instruction and student outcomes.  They plan and 
differentiate their instruction based on the needs revealed by student data and by the focused 
plan the school has developed to improve each student’s and group of students’ outcomes.   

 X  

3.3 Budgeting decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.4 Staffing decisions are driven by the needs revealed by student data and by the focused plan the 
school has developed to improve each student’s and group of students’ outcomes.   X 

3.5 Scheduling decisions about the use of teacher and student time are guided by the needs that 
emerge from examining student data and by the focused plan the school develops to improve 
student outcomes. 

  X 

3.6 Instructional programs actively engage students.  X  
3.7 Staff know and respect students and respond to their academic needs, as well as their personal 

needs that affect academic performance.  Each student knows and trusts an adult on the staff 
who is concerned about him or her.   

  X 

3.8 Student attendance and engagement are high priorities.  High rates and patterns of absences 
trigger immediate intervention.   X 

Overall score for Quality Statement 3   X 
Quality Statement 4 – Build and Align Capacity: The development of instructional leadership, 
staff, and capacity are aligned around the school’s collaboratively established goals for 
accelerating the learning of each student. 

Ø  + 

4.1 Leaders, faculty, and staff are selected based on their high expectations for student performance 
and progress and based on their commitment and capacity to use data, compare outcomes within 
and across classrooms and schools and develop and revise plans and methods to improve 
performance and progress. 

  X 

4.2 Professional development decisions are driven by the needs revealed by student data and by the  
focused plan the school has developed to improve each student’s and group of students’ 
outcomes.  Professional development is designed to help leaders, faculty, and staff use data, 
self- and peer-assessments, and collaboration with peers to achieve goals for improved school 
and student outcomes.  Professional development and self- and peer-evaluation are aligned and 
overlap. 

  X 

4.3 The principal frequently observes classroom teaching and has a considered strategy for improving 
the quality of each teacher’s instruction.  Teachers frequently observe and support each other’s  
classroom instruction with the goal of improving student outcomes. 

 X  

4.4 Planning, evaluation of results, and revision of plans takes place in teams.  Leaders and faculty 
inform each other of their goals and results, candidly evaluate themselves and each other, and 
use what is learned to drive improvement.   

  X 

4.5 The principal is respected and has capacity to effect change.   X 
4.6 The school runs smoothly.  Procedures are clear, communicated to all, and are generally followed.   X 
4.7 The school aligns youth development and support services around stated academic goals.  

Partnerships with outside bodies are routinely used to achieve academic goals.     X 

Overall score for Quality Statement 4   X 
Quality Statement 5 – Monitor and Revise: The school has built-in structures for evaluating 
each student’s progress throughout the year, recognizing weaknesses in its improvement 
plans and teaching practices, and flexibly adapting plans and practices to meet its goals for 
accelerating learning. 

Ø  + 

5.1 All school plans and other interventions include frequent interim goals and diagnostic 
assessments of progress designed to reveal in objectively measurable ways whether the plan is 
being effectively implemented and reaching stated goals. 

 X  

5.2 Comparisons of student progress within and across classrooms and schools are used in making 
interim diagnostic assessments and measuring the progress of plans and interventions.   X 

5.3 Information generated by periodic assessments and diagnostic measures of progress and 
comparisons is used to revise plans immediately in order to reach stated goals.  Interim and final 
goals are modified when data objectively demonstrate that revision is required. 

 X  

5.4 Each plan’s interim and final outcomes drive successive phases of goal setting and  
improvement planning, and each successive phase is characterized by agile and flexible 
realignment of practices and resources to improve student academic outcomes. 

 X  

Overall score for Quality Statement 5  X  
 


