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Part 1: The school context 

 
Information about the school 
 
Homecrest is an elementary school with 563 students from pre-kindergarten through grade 
5.  The school population comprises 2.5% Black, 18.5% Hispanic, 38.4% White, and 40% 
Asian students.  The student body includes 26% English language learners and 16% 
special education students.  Boys account for 56% of the students enrolled and girls 
account for 44%.  The average attendance rate for the school year 2006-2007 was 97%.  
The school is in receipt of Title 1 funding with 78.5% eligibility. 
 
Many of the school’s English language learners are new immigrants to the United States.  
Although called the Homecrest School of Music, the school does not specialise in this 
subject. 
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Part 2: Overview 

 
 

What the school does well  
 

• The school has high expectations which staff convey consistently to the 
students. 

• The curriculum of the school is broad and engaging with a particular focus on 
music, art and drama. 

• Strong systems are in place to meet the needs of students in greatest need of 
improvement. 

• Professional development opportunities are relevant to staff preferences and 
the school’s needs. 

• Staff’s detailed knowledge of each student ensures that staff make the right 
decisions about suitable programs and interventions. 

• The inquiry team has made a good start in analyzing and understanding 
student data. 

• The school provides a safe and orderly environment that promotes learning. 

• Attendance is high and the school’s systems for monitoring absence are 
good. 

 
                                                                                                                                                                             
What the school needs to improve 
 

• Identify formal, measurable goals at all levels with interim benchmarks to 
determine progress. 

• Further extend the use of differentiated instruction in all classes. 

• Communicate the school’s goals and plans more consistently to parents, in 
order to further involve them in school life. 

• Ensure that staff play a full part in decision making across the school. 

• Improve staff understanding of the learning needs of different ethnic groups 
within the school community to improve achievement and parent involvement. 
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Part 3: Main findings 

 
Progress made since the last review 
 
The school has made little progress in addressing the issues identified in the previous 
Quality Review report. 
 
 
Overall Evaluation  
 
This school is proficient.   
 
Homecrest is an orderly school that has set high expectations for its students.  Students 
are well behaved and want to achieve.  The range of enrichment activities and the 
particular focus on art, drama and music help to educate students on a broader level while 
still maintaining a focus on the core subjects.  However, the school is not doing enough to 
meet the varying needs of English language learners. 
 
Data from standardized assessments is collected and analyzed by the administration and 
then distributed to staff.  However the data is not scrutinized for patterns and trends in 
achievement, particularly of subgroups.  Data from daily and informal classroom 
assessments is utilized by teachers to inform their instruction but is not translated into 
formal plans for student achievement.   
 
The staff care a great deal about their students.  The relationship between staff and 
students is strong which is evident in the depth of knowledge teachers have of their 
students.  The administration takes a strong lead as the catalyst for change, driving data 
collection and making decisions.  The assistant principal takes a hands-on approach when 
working with staff to move the school forward.  The inquiry team makes a good 
contribution to the school’s analysis and use of data. 
 
The school has established “bottom lines” with plans to achieve them but has not 
communicated these well enough to all members of the school community.  As was the case 
at the last quality review, students are unaware of their own or the school’s goals and 
parents are not sufficiently involved to enable them to have a firm understanding of the 
school’s aims or their child’s progress.  Teachers’ analysis of data is still at an early stage 
as most manipulation of data is done by the administration.  Despite their greater 
involvement in committees to discuss school wide issues, staff would like to play an even 
fuller part in decision making.     
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 

 student’s progress over time.    monitor the                  
This area of the school’s work is proficient.   
 
The school’s data gathering enables staff to know how well individuals are doing and an 
accurate picture of the progress of their class as a whole.  As well as State and City 
testing, the school uses data from the Computerized Adaptive Test and the Instructionally 
Targeted Assessments, which provide reliable and immediate feedback to teachers on 
student achievement.  Many teachers use regular informal assessments to augment the 
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information they gain from formal tests, so that recognize the progress students make 
across a range of skills.  The school also utilizes the Renzulli program to determine 
learning styles for students and to provide an appropriate understanding of student needs.  
However data is not centrally collected or analyzed by grade or across the school so that 
the school does not have a complete picture of the patterns of student progress.  By 
contrast, the inquiry team has adopted a rigorous approach to collecting and analyzing 
information, including from informal assessments.  As part of their role, members of the 
team have suitable plans to train staff in the use of data to inform planning school wide.   
 
Despite its significant number of English language learners and the diversity of ethnic 
groups, the school does not break down the data to track their progress.  As a result, staff 
do not know which group of students is doing well, and whether any are struggling and 
need support.  While, for example, staff have observed that Asian students are quieter and 
less obviously engaged, they have not asked why or taken action to remedy this.  The 
school looks back and compares its performance with past results.  Although the school 
has identified schools to visit to observe good practice, it does not yet systematically 
compare itself with similar schools.  
 
Staff have a thorough knowledge of the needs of special education students, identify their 
needs and monitor their progress carefully.  Specialist staff meet regularly to determine 
which of many services are appropriate for selected students.  Services are implemented 
for eight-week trials and re-evaluated for success.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently  
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is underdeveloped with proficient features.  
 
In response to the last Quality Review, the principal has given staff a greater involvement 
in committees that discuss the school’s plans and goals.  However, although staff are 
provided with formal opportunities to plan together, some feel that there is still too little 
opportunity for genuine collaborative planning and decision-making.  
 
Staff expect students to aim high and students are articulate in expressing their desire to 
achieve and succeed.  Even the first grade representative in the student meeting was clear 
about the importance of achieving a Level 3 or 4 on her report.  Teachers set broad goals 
for students to achieve and display clear rubrics and exemplary work to which students 
can aspire.  However, the school does not share its individual goals and plans for students 
with them or their parents.   
 
The school provides a good service for students in the greatest need.  The Pupil Personnel 
Team (PTT) meets monthly to determine intervention for identified students.  The regular 
pattern of liaison between the PTT and special education teachers results in a cycle of 
well-organized intervention.  Staff know students very well and are able to discuss their 
progress across a range of subjects.  For example, the assistant principal was able to link 
student progress with factors outside school with specific, detailed examples.  The inquiry 
team meetings also make good use of data about student growth to understand students’ 
academic progress and suggest suitable interventions.  
 
The school does not have effective strategies to encourage parental involvement.  Despite 
the benefit of a translation service and English language workshops for parents, parents 
do not have sufficient knowledge and understanding of day-to-day functions of the school.  
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There is a lack of communication of school-wide and individual student plans or goals so 
that parents do not have enough information to give them an up-to-date picture of the 
achievement of their children.  In spite of the efforts of the parent coordinator and 
members of staff who serve as interpreters, the school is not yet working as effectively as 
it would like with the different ethnic groups in the community. 
 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages students 
around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
The music, art, drama and enrichment programs offer a unique and valuable educational 
program for students.  Parents praised highly the art-based programs and mentioned that 
the breadth of programming educates children to be more well-rounded and ready for the 
next step in their educational careers.  All students are now enjoying the wider benefits of 
the school’s enrichment program, originally for higher achieving students.  The variety of 
resources available for children requiring intervention is a strength.  The students benefit 
significantly from academic support, occupational and physical therapy, counseling, and an 
after school program with the Chinese Planning Council. There are also good opportunities 
for tennis, drama and chorus, as well as tutoring through the Violence Prevention program 
 
School leaders use data strategically to make appropriate changes to programming and 
structures for accelerating learning.  For example, with the increase in the school’s English 
language learner population, the principal made it a priority to hire a part time English 
language teacher to meet the needs of that population.  When teachers saw special 
education techniques and programming as having value in their classrooms for general 
education students, the principal made training available to them in the Wilson reading 
program to that they could use that program with low performing students in general 
education classes.  
  
While the curriculum is a positive feature, the school has still not secured the consistent 
implementation of differentiated instruction to ensure that all students in its 
heterogeneously mixed classes are engaged and challenged at the right level.  This is 
despite the school’s extensive program of relevant professional development.   
 
Relationships between staff and students are very good.  Staff care a great deal for 
students and go out of their way to help them if they are troubled.  There are effective 
systems for monitoring absence and promoting attendance.  Students are eager to do well 
and attendance is rising.   
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of  
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
Homecrest has a good variety of professional development opportunities.  These strike a 
good balance between meeting teachers’ personal and professional needs.  As well as 
courses that staff themselves request, the principal also chooses and offers sessions 
based on his observations of their need.  The principal’s commitment to professional 
development is a strong factor in their popularity.  Despite difficulties in scheduling, the 
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principal made sure the inquiry team had time to meet together and plan its strategy and 
the team responded enthusiastically.   
 
The principal knows the quality of work in classrooms from formal observations and 
frequent informal visits to classrooms and learning walks.  This enables him to recognize 
need and offer suitable professional development to staff, although this does not always 
have the required impact on the quality of instruction.  Teachers also learn from visiting 
each other’s classrooms and from attending model lessons on topics of current interest, for 
example balanced literacy and writers’ workshop.  The assistant principal is a seasoned 
practitioner from whose experience staff have benefited significantly.  New teachers 
benefit from the advice of an experienced mentor to assist with their induction.   
 
Students behave well at Homecrest.  They enjoy school and value the behavior 
management system where positive behavior and school work is rewarded.  Classes 
document and celebrate positive behavior with various charts showing accumulated ‘Bee 
Bucks’ based on their effort and achievement in class.  The results of this program were 
evident in student focus in classrooms, order throughout the hallways and an excitement 
for learning in most classes. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is undeveloped with proficient features. 
 
Although the school has a general goal of increasing the progress and achievement of all 
students, there is no specific, formalized plan to achieve that goal.  The goals and vision of 
the school, “progress for every child”, are too vague and lack substance.  The school-wide 
plan does not contain measurable goals or interim targets to determine progress.  While all 
staff agree that the school is succeeding in improving student achievement, there is no 
way of measuring the speed of progress, or the relative success of the school’s actions.   
 
The Comprehensive Education Plan is the driving force behind the school plans, but it is 
completed too late to be an effective planning tool and there is no other form of school-
wide, strategic planning, specific to the needs of the students.  Teachers, parents and 
students were unable to articulate goals or plans for their classes, grade levels or for the 
whole school.  The lack of strategic planning has resulted in a lack of clear direction for the 
school and its students. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
   



Part 4: School Quality Criteria Summary                          
 

SCHOOL NAME:  Homecrest School of Music  Δ   

Quality Score   X   
 

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?   X   
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?   X   
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?  X    
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

 

groups, gender groups and all other categories of interest to the school?   X    
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?   X   
1.6  a measurement of performance and progress based on comparisons with similar schools?  X    
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?   X   

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set demanding, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?   X   
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?     X    
2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?  X    
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?  X    

Overall score for Quality Statement 2   X   
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?   X   
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?    X  
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?  X    

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?   X   
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?   X   
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance?    X  

Overall score for Quality Statement 3   X   
 

Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?   X   
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?    X  
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?   X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?   X   

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning?    X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?   X   

Overall score for Quality Statement 4   X   
 

Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?  X    
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?  X    
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?  X    
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?  X    
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?  X    
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?  X    
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?  X    

Overall score for Quality Statement 5  X    
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