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Part 1: The school context 
 

Information about the school 
 
Benson School is an elementary school with 1207 students from pre-kindergarten through 
grade 5.  The school population comprises 2% Black, 18% Hispanic, 46% White, and 34% 
Asian students.  The student body includes 20% English language learners and 5% 
special education students.  Boys account for 52% of the students enrolled and girls 
account for 48%.  The average attendance rate for the school year 2006 -2007 was 94%.  
The school is in receipt of Title 1 funding with 64% eligibility.  
 
The school has a gifted learners of bilingual education (GLOBE) program for Russian 
speakers in school. 
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Part 2: Overview 

 
 

What the school does well  
 

• The principal’s vision for successful learning is shared by all staff and so 
everyone is committed to improving what they do for students. 

• The administration gives effective support to teachers’ work and ensures the 
school runs smoothly everyday. 

• The curriculum is well organized to include a broad range of subjects that 
engage learners’ interests and enrich their experiences. 

• The school celebrates students’ diverse cultures and religions, and there are 
high levels of respect for each other’s views and opinions. 

• Students are encouraged to be responsible and independent and so they 
nearly always behave well and have good attitudes to learning. 

• Effective interventions and supports enable all students who need extra help 
to learn to be successful learners. 

• Professional development is focused well to include a range of activities that 
enable teachers to reflect upon and continually improve their practice. 

• The whole faculty display high levels of care for students’ safety and well-
being. 

• Positive relationships with parents and strong partnerships with the local 
community effectively support student learning and widen their experiences. 

                                                                                                                                                                             
What the school needs to improve 
 

• Compare data across subjects and with similar schools to identify any 
differential trends in achievement and progress. 

• Utilize data to set goals that target focused student groups whose progress 
has been identified as in need of improvement. 

• Utilize measurable interim goals to evaluate whether the school is on track to 
achieve its end of year goals and subsequently adjust its improvement plans. 

• Further develop the use of periodic assessment data to measure all students’ 
progress towards reaching their long-term goals. 

• Ensure all teachers consider how to differentiate instruction to meet the range 
of student interests and learning styles in each class. 
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Part 3: Main findings 

 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report. 
 
 
Overall Evaluation  
 
This school is well developed.   
 
The principal has high expectations of students, staff and parents.  She explains her vision 
clearly and so all members of the school community know that “she says what she means 
and means what she says”.  High levels of care for students’ emotional growth and well-
being result in a school where everyone respects each other.  Colorful displays and the 
welcoming environment celebrate student work and personal achievements. 
 
The school continues to check the quality of its work closely through a number of 
partnerships and initiatives.  The partnership with the integrate curriculum and instruction 
learning support organization (ICILSO) focuses on inquiry-based learning and developing 
students’ critical thinking.  As a result, learning in many classes is engaging, especially 
when students learn in groups and carry out a range of practical research projects.  The 
school continues to work on expanding this practice to reading and writing workshops, to 
ensure all teachers plan learning that meets the diversity of students’ needs and interests.   
 
A considerable number of opportunities are now built into the schedule for teachers to 
reflect upon and discuss the quality of their instruction.  Meetings always have a particular 
focus.  Teachers assess student work carefully to identify their next learning steps and to 
set interim goals for their achievement.  Careful monitoring of progress towards these 
goals is ensuring that they know whether students are on track to reach the levels they are 
expected to reach at the end of the year.  The inquiry team is starting to compare data 
across subjects and with similar schools with more rigor.  The school has measurable 
goals for individual students’ achievement which build into whole school goals effectively.  
As yet, it does not define these as group goals for students whose achievement has been 
identified as in need of improvement.  In addition, the school does not set quantifiable 
benchmark goals to help it measure whether the school is on track to achieve its end of 
year goals in all classes, grades and subjects. 
 
 
How well the school meets New York City’s evaluation criteria 
 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 

 student’s progress over time.    monitor the                  
This area of the school’s work is well developed.   
 
The school has a wide range of its own data that builds into a detailed portfolio of each 
student’s knowledge and skills.  Each teacher has an assessment binder containing 
information about student achievement in reading, writing and math.  The information 
includes a baseline assessment and enables teachers to track each student’s progress 
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closely and notice straightaway if progress slows.  This is especially so for special 
education students and English language learners who need more specialized support.  
The school pays particular attention to those students who are achieving at level 2 and are 
close to achieving a level 3.  The inquiry team has completed an analysis of each student’s 
achievement in this group to find out precisely which knowledge and skills need 
developing.  The information is discussed with relevant teachers and academic 
intervention services to inform instructional planning.  
 
The school compares how well students achieve each year in its own assessments and in 
the State tests to record improvements in English language arts, math, science and social 
studies.  In particular, it looks at students’ achievement in different grades and classes to 
note any dips at all performance levels.  The school analyzes the achievement of different 
ethnic groups by the many languages spoken and by the country of students’ birth.  This 
enables the school to look closely at how it can adjust the curriculum to meet the varied 
interests of its diverse cultures.  The progress of boys and girls is monitored closely to note 
any trend in differential achievement by subject, class and grade.  The school knows that 
its students achieve higher in math than reading and writing but has not yet rigorously 
pursued the reasons why.  The school compares its performance with similar schools but 
this again is not a formal process. 

 
  
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is well developed.  
 
The school includes representatives from all members of the school community to agree 
its goals for improving student achievement.  The Comprehensive Education Plan details 
clearly the action and programs to be implemented in order to reach the goals.  Measures 
are based on an annual percentage increase in overall student achievement and so 
enable the school to check its overall performance at the end of each year.  The school 
does not set specific goals for raising the achievement of those groups whose progress 
has been identified by its data in need of improvement.  For example, setting a goal that 
requires all students who achieve level 3 in math, to achieve level 3 in reading and writing.   
Teachers utilize data well to identify students’ next learning steps and plan work that 
matches their needs effectively.  On chosen pieces of work, they give students good 
feedback about what they have achieved and identify for them their next interim goal. 
 
Interim goals for students who receive academic intervention services are detailed and 
include a precise measure against which to evaluate how successful the support has been.  
As a result, the school is able to track closely whether students are on track to reach their 
end of year goals.  Bilingual classes for Russian speakers at the early stages of learning 
English, ‘Globe’ (gifted learners of bilingual English) classes and English as second 
language classes, meet the needs of English language learners at different abilities and 
stages of learning English particularly well.   
 
Parents are very clear about the school’s high expectations for their children’s 
achievement.  They are welcomed into school to talk about the school’s work and about 
how well their children are progressing.  Teachers always make themselves available.  
There are high levels of trust between parents and teachers, who parents say “treat the 
children like their own”.  Well-planned workshops give parents the skills and knowledge 
they need to help with homework. 
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages students 
around its plans and goals for accelerating student learning. 
 
This area of the school’s work is well developed.   
 
The curriculum is broad and builds skills and knowledge in line with scope and sequence.  
It includes all mandated programs including Teachers’ College reading and writing 
workshops, Everyday math, science and social studies.  Every class has weekly clusters 
for library, art, music and gym.  Technology is taught in most grades.  Links between 
subjects and field trips into the local community and beyond brings learning to life.  Art is 
particularly strong.  Displays of students’ work are of a high quality reflecting the strengths 
in this subject’s curriculum and instruction.  Arts subjects are further enriched with 
instrumental tuition from grade 1 through 5, band and chorus, which builds into an annual 
production for parents and invited guests.   
 
Inquiry-based learning is the most effective in engaging students’ interests and motivating 
them to participate fully in lessons.  Students “like it when lessons are fun”.  They cite 
science as a particular favorite because they carry out investigations and experiments and 
get to work together in groups to share ideas and support each other’s work.  A range of 
strategies are used effectively to model good learning for example, “fish-bowling” a group 
peer-assessment for others to evaluate the process.  Teachers’ engage students in their 
learning by involving them in peer and self-assessment activities that enable them to 
evaluate their own and each other’s work.  Most share rubrics with students so they know 
what they need to do to achieve at a higher level.  Many teachers put focus on skills 
development as well as the knowledge they want students to acquire.  In some classes, 
lesson planning focuses on the activity students are expected to complete rather than on 
the precise knowledge and skills teachers want them to learn and develop.  As a result, not 
enough thought is always given to how students will best learn what is planned, and so 
learning is not always differentiated sufficiently well to meet the range of preferred learning 
styles in each class. 
 
Data analysis informs all budgeting, staffing and scheduling decisions and so fully supports 
the school’s work.  The school puts good focus on developing students’ social, emotional 
and cultural skills and awareness through the curriculum and in particularly through 
literacy, and the arts.  Consequently, there are high levels of respect between adults and 
students.  The school monitors attendance rigorously and investigates all absences. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
The principal and assistant principals walk the school several times a day to check the 
quality of instruction, that students are on task and that the school is running smoothly.  
They visit classrooms formally and informally and always give teachers feedback about 
strengths and areas for development in the quality of their teaching.  Assistant principals 
attend meetings in those grades for which they are responsible.  As a result, they can lead 
discussions around the school’s expectations and help teachers plan for improvement. 
 
Professional development is organized well to meet the needs of the school and to support 
those teachers who want to develop specific skills and knowledge.  Instead of having a 
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formal observation, some teachers have opted to carry out a piece of research or plan 
specific programs to support the school’s work.  This is contributing to their own and other 
teachers’ development.  Teachers new to the school have teacher buddies who help them 
settle quickly into the school’s routines and help them get to know the school’s procedures.  
Regularly planned opportunities for teachers to visit each other’s classes enable them to 
reflect on their own practice and consider ways to improve their teaching even more. 
 
The school ensures that students who need extra help to learn get the specialist support 
they need to do well.  Good focus is given to students’ personal development.  As a result, 
students are and can be trusted always to behave well.  Due to the established routines 
and procedures, the school runs very smoothly everyday.  Dismissal routines are 
impressive.  All staff and students know their roles and so all students are handed safely to 
parents or escorted to school buses within fifteen minutes at the end of each day. 
 
A wide range of community groups effectively enrich the school’s curriculum and student 
experiences both during and after school.  Various partnerships with arts groups enrich art, 
music and dance particularly well.  Field trips for special projects include work with 
Brooklyn Museum and City Lore, and participation in art and dance festivals.  
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
                                                                                   
There are established systems in place for monitoring and reviewing the school’s work 
during and at the end of each year.  After receiving tests scores, the school evaluates 
whether it has or has not met its goals.  Data from a number of periodic assessments 
enable the school to monitor during the year how much progress students make.  
Individual teachers monitor each student’s progress closely to make sure they are making 
the gains they should and use data from periodic assessments as benchmarks to gauge 
whether individuals are on track to reach their end of year goals.  The systems are 
therefore in place.  However, as yet, the school does not collate this data into more precise 
measures of expected class, grade and subject achievement and so enable it to evaluate 
objectively whether it is on track to reach its overall school goals.   
 
The school monitors particularly well the effectiveness of its academic support services 
against measures of students’ progress towards their interim goals.  It utilizes data from 
periodic assessments effectively.  It identifies suitable programs and, when necessary, 
changes the focus of its interventions for special education students, English language 
learners and those who have been identified as needing extra support to maintain or move 
up a level.  Data plays a large part in the strategic planning of staffing and scheduling 
decisions.  This is especially so in making sure all students receive their planned 
interventions and mandated services.  The principal, assistant principals and coaches 
challenge members of the various teams to make them reflect on how targets and 
expectations match each student’s particular needs.  The protocols for these established 
systems are currently being transferred to the work of the inquiry team.  This is to ensure it 
influences the school’s work with immediate effect and spreads the good practice to the 
monitoring and review of the whole school.   
 



Part 4: School Quality Criteria Summary                          
 

SCHOOL NAME: Benson School PS200 Δ   

Quality Score    X  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set demanding, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?    X  
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?       X  
2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?    X  
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?    X  

Overall score for Quality Statement 2    X  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?    X  
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    X  
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?    X  
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?     X  
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?   X   
1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?    X  

Overall score for Quality Statement 1    X  
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?    X  
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?    X  
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

   X  

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?   X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?    X  
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance?    X  

Overall score for Quality Statement 3    X  
 

Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?    X  
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?    X  
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

   X  

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?    X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?    X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning?    X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?    X  

Overall score for Quality Statement 4    X  
 

Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?    X  
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?    X  
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?   X   
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?   X   
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?    X  

Overall score for Quality Statement 5   X   
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