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Part 1: The school context 
 

Information about the school 
 
Paerdegat is an elementary school with 685 students from pre-kindergarten through grade 
5.  The school population comprises 82.4% Black, 10.1% Hispanic, 3% White and 3.8% 
Asian students.  The student body includes 5.6% English language learners and 11% 
special education students.  Boys account for 53% of the students enrolled and girls 
account for 47%.  The average attendance rate for the school year 2006-2007 was 92.9%.  
The school is in receipt of Title 1 funding with 75% eligibility.      
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Part 2: Overview 

 
 

What the school does well  
 

• The focus and vision of the principal continues to drive the school forward. 

• The entire leadership team promotes effective teaching and learning. 

• The analysis of data identifies the needs of individuals and groups. 

• Training and structures support teachers in using data to inform planning and 
instruction, and in tracking progress 

• Specialist provision in art and music adds breadth to the learning experience. 

• Professional development addresses whole school and individual needs well. 

• Prominently displayed rubrics enable students to see what they have to do to 
improve their work. 

• The stress on students’ positive behavior has resulted in reduced conflict. 

• Links with parents are strengthened through the use of interpreters as part of 
continuing efforts to strengthen and develop parental involvement 

• The bright and welcoming appearance helps create a positive learning 
environment in which consistently high expectations for students are the 
norm. 
 

                                                                                                                                                                     
What the school needs to improve 
 

• Ensure that data effectively translates into differentiated instruction and 
individualized learning. 

• Continue to develop a greater uniformity in the teachers’ use of data to set 
demanding and measurable goals for student progress. 

• Further refine teacher and student conferencing skills as a way of further 
developing the data available to all teachers. 

• Explore further ways of involving parents in their child’s learning. 

• Develop measurable, interim goals for improving teacher outcomes. 
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Part 3: Main findings 

 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report. 
 
 
Overall Evaluation  
 
This school is well developed.   
 
The Paerdergat School has transformed itself since the arrival of the current principal.  He 
has assembled a very effective leadership team and has set out to create an 
individualized, student-centered approach to teaching and learning.  As a result, standards 
of achievement are rising, particularly in math.  The school is also trying to establish 
greater contact with parents, using translators when this is needed.  A focus on positive 
behavior has brought significant improvement in students’ attitudes toward learning and 
toward one another.  This three-pronged focus on improving student learning, enhancing 
parental involvement and encouraging positive attitudes lies at the heart of improvement in 
this school.  It has certainly enabled the school to produce positive gains.  There remains 
work to be done, for example in supporting teachers who have found the changed focus of 
the school a challenge to their traditional practice and in ensuring that all teachers are able 
to utilize their students’ data to maximum effect.  The school has moved forward since the 
last Quality Review, for example in refining its data analysis through strengthening item 
analysis.  The school has also undertaken analysis of curriculum areas where progress 
has not been as strong as in others.  The creation of an effective inquiry team has 
established a focus for action research in the year ahead. 
  
How well the school meets New York City’s evaluation criteria. 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.    
                   
This area of the school’s work is well developed. 
 
In addition to the data provided by formal testing, the school produces a very good range 
of its own data, allowing it to track the progress of its students.  Teachers use formative 
and summative assessments alongside running records and student work folders to gain 
information.  One area being further developed is conferencing with students, enabling the 
school to continue to move forward and develop even better understanding of its students’ 
learning needs.  The best teaching uses data in order to maximize student achievement 
and this lies at the heart of the progress that the school demonstrates. 
 
As well as having information on the progress of individual students, care is also taken to 
ensure that this is also true for different groups of students.  This provides objective 
information on the performance of special education students, English language learners 
and students from minority ethnic backgrounds.  Beyond this, care is taken to look at 
differences within these groups so that, for example, Caribbean students are identified 
separately from African-Americans.  The relative progress of boys and girls is tracked and 
keeping all focused on learning has been a priority over time.  This examination of the 
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needs of different groups will provide the initial focus for the inquiry team, providing 
another example of the ways in which this school is seeking to use data to move the 
school forward over time. 
 
Many faculty members, some new to teaching, have been hired recently.  As a result, 
there has been a need for effective professional development to help them, and more 
established teachers, use data effectively.  The school has responded to this need by 
focusing efforts on using data-driven instruction to meet the needs of every student and 
track progress over time.  Part of this approach is to break down individual performance 
within the levels, so that next steps to maximize learning can be better identified.  This is 
helping faculty to examine strategies for moving students on to the next level and is 
proving effective. 
 
The school looks to measure its own performance against that of similar schools, both 
within its locality and across the wider network.  The network leader praises the progress 
the school is making and within the former school district the strategies adopted were held 
as a model of good practice for others to follow.    
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient. 
 
Teachers collaborate effectively in grade teams that through careful scheduling meet twice 
during the week.  The focus is very much on teaching and learning, and teachers bring 
their data on individual and group progress to inform discussions.  Benchmarking and the 
leveling of reading are examples of recent areas of analysis for the school.  Under the 
effective guidance of the grade leader, strategies for improving performance are a focus.  
Teachers are very well supported in developing their practice by an Australian and United 
States Services in Education (AUSSIE) consultant.  Across the school, the identification of 
reading as the weakest area is promoting strategies to raise standards so that they can 
match the gains being shown year on year in math.   
 
The process allows for the identification of students with the greatest needs and there are 
effective links with support teachers and staff.  Help is offered through programs such as 
Wilson and Fundations, provided by qualified teachers.  The needs of some students are 
being addressed through a program of positive behavior support called Social and 
Emotional Learning, which helps students who were previously held back in their learning.  
Academic intervention services and links with other staff are effective, in no small measure 
because of the analysis of specific need that is brought about through the data-driven 
model.  
 
The effective leadership team is focused on making collaboration around whole school 
goals a living reality and they work hard to achieve this with the whole school community.  
The coaches work tirelessly to support teachers, both individually and in grade teams, to 
develop consistently high expectations and, as a result, standards of teaching and learning 
are rising.  At the moment, however, some teachers are more adept than others at using 
data to understand next steps and to set challenging goals for each individual student.   
 
Since the appointment of the principal, there has been a push to involve more parents in 
the life of the school, for example acting as volunteers during the school day after 
appropriate training.  While the parent volunteers are effective, overall, a significant 
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number of parents have only minimal contact with the school.  The school is seeking to 
address this in order to develop more effective partnerships.  For example, it is using 
translators for meetings with parents for whom English is an additional, or an unspoken 
language.  Over time, this has strengthened links and enabled more of a two-way flow of 
information about students, but it remains an area where further development is needed. 
 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages students 
around its plans and goals for accelerating student learning. 
  
This area of the school’s work is well developed.   
 
The school has chosen the core curriculum with care, enabling teachers to acquire 
meaningful data on the progress their students make as the year progresses.  In English 
language arts, the Teachers College workshop model is a focus, while Everyday Math 
similarly produces opportunities to measure progress through the end of unit assessments.  
The mandated curriculum is enhanced through specialist provision for art and music, both 
of which are taught formally, but which also extend beyond the school day, for example 
into the school’s dance festival.  The specialist teachers also work alongside their general 
education colleagues in class, bringing an element of arts infusion into lessons. 
 
The principal holds teachers accountable for the progress of their students.  To assist them 
they are provided with data, broken down into individual and group levels.  This year, the 
administration has introduced a spreadsheet for item analysis so that individual student 
scores are linked together with individual areas that had been best understood and those 
needing reinforcement.  The development of conferencing and the skills of teachers in 
gaining a greater individual knowledge of their students is a focus for professional 
development in the year ahead.  Improvements in behavior mean that the school is 
increasingly becoming a safe and inclusive working environment.  While the behavior of a 
minority is still not perfect, the school has made great strides towards transforming 
attitudes to learning.  The coaches provide excellent support, working alongside teachers 
at both class and grade levels and supporting teachers in analyzing data and translating 
this into effective individualized teaching.  Students are aware of the quality of their work 
through the very good marking of work, which always includes developmental comments 
on how the work can be improved.  This is supported by the prominent display of rubrics in 
classrooms and hallways alongside the well-organized displays of student work.  However, 
it is more difficult for students to see at a glance the progress they have made through the 
year, for example through whole class display charts that show whole class and individual 
progress over the year.   
 
The stress on the importance of individualizing teaching is driving the development of 
differentiation, though the extent to which this is in embedded in practice is variable.  As 
the school moves forward, there is a mutual respect amongst staff and between staff and 
students that supports personal and academic development.  The principal uses resources 
and funding well to help the school meet its goals, reflected for example in the 
development of technology.  The school is wired for wireless connection to the cart of 
laptops that are available in addition to the computer laboratory, which encourages the use 
of computers as a tool for individual teaching and learning.  Since it adds a new dimension 
to learning, it is proving an effective tool that students use positively to advance their 
understanding.  The administration’s strong support of its students is evidenced in the 
addition of positive role models from the community to those provided by the staff.  
Attendance remains just below the City average, but the school has procedures in place to 
address this and is seeing an improvement over time that it is working hard to maintain.  
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Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed. 
 
Effective professional development has been a key element in the development of the 
school.  The professional development team that works together very well to promote this 
throughout the school and identify individual teacher needs.  Their efforts are bringing 
clear gains in the quality of teaching and learning, supported by a mentor school with 
whom partnership was facilitated through the Teachers College.  Intervisitation is 
encouraged between teachers and the leadership is involved in frequent formal and 
informal lesson observation.  Increasingly, a focus for this activity is the use of data to 
promote individualized instruction and the principal intends to strengthen this in order to 
continue moving the school forward.   
 
Less experienced teachers are extremely well supported through the grade teams and 
through a “buddy” mentor system.  Support services work effectively to help students 
maximize their potential, while paraprofessionals work alongside class teachers in a very 
effective partnership.  External partnerships, such as those to support art and dance 
provided by LEAP and Brooklyn Ballet add support and expertise that enables students to 
gain understanding and involvement by working with outside experts.  This is building 
capacity for setting challenging goals and for accelerating the learning of students.   
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is well developed. 
 
The administration summarizes key goals and targets from the Comprehensive Education 
Plan and distributes them to teachers at the initial staff conference.  This provides a blue 
print for the year, but within a framework of flexibility in which planning and teaching are 
amended as data is gathered.  Benchmarking is an area that has seen teachers’ skills 
enhanced since the last Quality Review, reflecting the desire of the school to refine 
practice continually.  As the needs of individual students emerge, there is flexibility in 
amending planning.   
 
Outcomes and interim goals for individual students are a constant focus for teachers in 
their use of data, although some are more adept than others are at setting goals.  Data 
from the Princeton Review and the Grow Report have been used effectively to this end.  
Support from administration, coaches and the consultant helps teachers in revising 
planning in light of emerging evidence in order to meet stated goals.  Leadership also 
tracks the progress made by classes and individuals in a supportive way that helps 
teachers improve and develop their professional practice.  However, setting and tracking 
interim goals for teachers’ own outcomes is not yet well established 
 
Administration has supported the process of improving performance and learning 
outcomes through their vision of what makes a highly successful school.  The whole 
school community has a common purpose and focus, which enables the school to work 
continuously in improving achievement 
                                                                                                                                                                               



 
Part 4: School Quality Criteria Summary                          
 

SCHOOL NAME: Paerdergat School (PS 251) Δ   

Quality Score    X  

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set demanding, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?    X  
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?       X  
2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?    X  
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?   X   

Overall score for Quality Statement 2   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?    X  
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    X  
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?    X  
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?     X  
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?    X  
1.6  a measurement of performance and progress based on comparisons with similar schools?    X  
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?     X 

Overall score for Quality Statement 1    X  
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?    X  
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?    X  
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

   X  

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?   X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?   X   
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance?    X  

Overall score for Quality Statement 3    X  
 

Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?    X  
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?     X 
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

   X  

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?     X 

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?    X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning?     X 

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?    X  

Overall score for Quality Statement 4    X  
 

Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?    X  
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?    X  
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?   X   
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?    X  
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?    X  
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?     X 

Overall score for Quality Statement 5    X  
 


