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Part 1: The school context

Information about the school

Joseph B. Cavallaro is a middle school with 1293 students from grade 6 through grade 8.
The school population comprises 13% Black, 19.4% Hispanic, 31.2% White, and 36.2%
Asian students. The student body includes 13% English language learners and 13%
special education students. Boys account for 49% of the students enrolled and girls
account for 51%. The average attendance rate for the school year 2006 - 2007 was
92.3%. The school is in receipt of Title 1 funding with 69.6% eligibility.
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Part 2: Overview

What the school does well

e The principal sets the tone and is strongly supported by administration and faculty
in maintaining a caring, reflective, learning-focused environment.

o Data is integrated into daily practice and effectively informs understanding of
students’ performance and progress and all aspects of planning.

e Members of staff work very collaboratively to set goals, plan and evaluate
instructional programs and strategies and to share best practices.

e The school uses data very well to inform decisions about intervention programs
and to monitor the effectiveness of their implementation.

e There is a broad and engaging curriculum, both during and after school, which
supports students in developing their skills, knowledge and talents.

e Students enjoy their lessons and are motivated to do their best to match up to the
school’s clearly and consistently conveyed high expectations

e The school is well equipped with technology which is used very effectively by staff
and students and enhances both teaching and learning.

e Professional development programs provide well-focused professional and
personal support for both experienced and new teachers.

e Routines and procedures are well-known and consistently implemented so the
school runs smoothly and students generally behave very well.

What the school needs to improve

e Disaggregate and analyze data by gender in order to evaluate the effectiveness of
instructional programs and curriculum decisions in meeting different needs and to
inform further planning.

e Further develop strategies to increase parental involvement in supporting their
children’s learning.

e Build on existing good practice so that all teachers become equally skilled in
understanding different learning styles and differentiating instruction to best meet
students’ varying needs and achievement in the same classroom.
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Part 3: Main Findings

Progress made since the last review

The school has made good progress in addressing the issues identified in the previous
Quality Review report

Overall Evaluation
This school is well developed.

Joseph B. Cavallaro provides a very warm and supportive learning environment within
which both students and teachers feel safe and well-cared for. The highly respected
principal is strongly supported by his assistant principal and members of staff in
maintaining a reflective climate which encourages and enables students and teachers to
take responsibility for their own learning. The school community works collaboratively to
review and revise strategies, and to plan next steps. Teachers are mutually supportive
and work closely together to plan instruction, develop materials and share best practices.

The use of data is integrated into everyday practice. It informs curriculum planning,
organization and scheduling of classes, and placement of teachers. Ongoing analysis of
current data provides the school with a very good understanding of the performance of
individual students and different groups, though it is not currently disaggregated by
gender. 1t is carefully used to identify and meet the needs of each student, including
special education students and English language learners. The work of the inquiry team
has been focused on improving achievement in English language arts for a group of
English language learners. The school is now evaluating the effectiveness of their
strategies and considering how these can be applied across all subjects.

The school is friendly and caring. Members of staff and students treat one another with
mutual respect and liking. Students are mostly eager to come to school. The curriculum
is broad and engaging and they enjoy the lessons and enrichment opportunities offered by
the school. The school’s high expectations are consistently conveyed to students and
their parents, and students are motivated to do well. Parents find the school very
welcoming and value the efforts the school makes to keep them well informed about their
children’s progress. However, finding ways to involve the majority of parents in supporting
students’ learning remains a challenge.

Since the previous Quality Review, the school has continued to develop and implement
strategies to best support the academic progress of small sub-groups. Teachers are now
well supported in using data to monitor student progress and identify achievement goals.
All teachers work hard to make lessons interesting and motivating, including apt use of
technology, and students find most lessons engaging. Though some teachers are very
skilled in planning and delivering differentiated instruction, they are not all equally skilled,
so improving differentiation remains a work in progress.
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How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor the student’s progress over time.

This area of the school’s work is well developed.

The school collects and utilizes a good range of data, including standardized test scores,
information from Wilson, ARIS and Acuity as well as running records and teacher
assessment. This information is constantly updated, disaggregated by ethnicity and
minority groups and carefully analyzed. As a result, the school has a good understanding
of the progress and performance of individual students and of different groups, including
special education students and English language learners. However, the data is not
currently analyzed by gender so the school cannot evaluate its effectiveness in meeting
the different needs of boys and girls.

Data is analyzed by grade, subject and class and against the school's own previous
performance. Outcomes are used to inform decisions on class formation, teacher
placement and the use of intervention services. The inquiry team’s decision to focus on
English language learners, for instance, was based on detailed analysis of the outcomes
of the New York State English language arts examination. The school also measures its
performance against that of similar schools.

Very good systems and structures, including ongoing training and excellent access to
technology, are in place to support teachers in handling data. As a result, use of data is
integrated into everyday practice so class teachers know how well each student is
progressing and what is needed to help them improve further.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use data to understand each student’s next learning steps and to set suitably high
goals for accelerating each student’s learning.

This area of the school’s work is well developed.

The school is a very collaborative community. Members of staff meet frequently in various
committees and at both classroom and subject level. Discussions take place between as
well as across grades. They carefully review data outcomes, including from predictive and
interim assessments, and use them to set short- and long-term goals. Goals are set for
groups of students and for individuals, including those with individual education plans and
others who are already working at Level 4. Plans to meet the goals include time-framed
interim benchmarks against which to measure progress. The data is also rigorously
analyzed to inform decisions about how to best meet the needs of students in greatest
need of improvement. As a result, intervention programs are well matched to students’
needs so they are well supported and enabled to make good progress.

The school makes its high expectations explicit to all members of the school community.
High achieving students are eager to appear on the honors roll and ambitious to join the
honors society. Improvement made by lower achieving students is also publicly
celebrated and they are encouraged to make the best possible progress. These
expectations are reinforced by motivating displays of high quality student work in
classrooms and hallways. Students commented that teachers expected them to try their
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best, to work hard and to learn from mistakes. Parents agreed their children were
expected to achieve highly and described the learning environment as “academically
challenging”.

Parents feel very welcomed by the school and appreciate the school’'s consistent efforts,
including via the school's website, to keep them well informed about their children’s
progress. However, many families are not actively involved so the school has established
a parent outreach committee which continues to seek strategies to further increase
parental involvement.

Quality Statement 3 — Align Instructional Strategy to Goals: The school aligns its
academic work, strategic decisions and resources, and effectively engages
students around its plans and goals for accelerating student learning.

This area of the school’s work is well developed.

There is a very warm learning environment within which all members of the school
community treat one another with mutual respect and all feel safe and well-cared for. The
curriculum is broad and stimulating and students are keen to attend school because, as
one student put it, the “education is strong”. In addition to the core curriculum all students,
other than academy classes in grades 7 and 8, participate in a talent unit during the school
day. Opportunities include orchestra, band, chorus, art, dance, creative writing and
journalism. The extended day offers all students further opportunities for involvement in
arts or sports activities. Students participate enthusiastically in these activities, which
strongly support their personal, social and academic development, because they greatly
enjoy them. They also enjoy their classroom lessons because teachers work hard to
make them interesting and relevant to students’ lives and experience. Students
commented that teachers made them want to learn because “they try their hardest to
make lessons really interesting and to make learning more fun”. Instruction is enhanced
by the wide-spread availability of technology. Every classroom has a SMARTboard and
teachers are using them, and managing student use of laptops, with increasing confidence
and creativity. All the teachers use data very well to inform their instructional planning.
However, not all are equally skilled at understanding different learning styles and
differentiating their instruction to meet all students’ needs.

Budgeting, scheduling and staffing decisions are constantly informed by needs identified
from the most recent data. A determination to improve students’ levels of achievement led
to the introduction of a school program which assigned four teachers to three classes in
both math and English language arts. This effectively reduced class sizes enabling
teachers to better support students in making improved progress.

Quality Statement 4 - Align Capacity Building to Goals: The development of
leadership, teachers and other staff capacity is aligned to the school’s
collaboratively established goals for accelerating the learning of each student.

This area of the school’s work is well developed.
Professional development is given high priority to the extent that it is the focus of the work
of one of the school's special committees. The principal and assistant principals

frequently observe lessons both formally and informally and provide constructive
feedback. These observations, along with student progress data and information from
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teacher surveys inform the professional development committee’s planning for programs
that will meet teachers’ differing needs.

The school’s very open, collaborative and reflective climate encourages members of staff
to take responsibility for their own continuing professional growth. Teachers regularly visit
one another’'s classrooms, both officially and by mutual agreement, to observe best
practices. All teachers participate in a range of meetings where they plan together and
share ideas and practices. Teachers also participate in the work of one of the school's
four special committees. These provide opportunities to develop understanding of whole-
school issues through contributing to school strategic planning or to the further
development of school procedures. Professional development programs, including a
structured program of support for new teachers, provide well-focused professional and
personal support for both experienced and new teachers. As a result, both new and
experienced teachers feel very well supported and are enabled to continue to develop
personally and professionally.

School routines and procedures are clear, well understood and consistently implemented.
As a result the school runs smoothly, movement around the school is quiet and well
managed and students generally behave very well.

Quality Statement 5 - Monitor and Revise: The school has structures for evaluating
each student’s progress throughout the year and for flexibly adapting plans and
practices to meet its goals for accelerating learning.

This area of the school’s work is well developed.

Data is rigorously used at the beginning of the year to decide groupings, identify services
and set goals. Interim assessments provide benchmarks against which to measure
achievement. Outcomes are regularly addressed at faculty, grade and department
meetings and by the pupil personnel team, and plans are reviewed and revised
accordingly.

School leaders frequently review the data and use assessment outcomes to inform
strategic decisions. These include modifying the master program, placing teachers with
particular classes, reforming classes or reorganizing a grade. Similarly, interim
assessments inform decisions about interventions or involvement of the guidance
services. Driven by data, agreed changes are then quickly implemented in order to meet
identified needs. Assessment outcomes are also frequently evaluated at cabinet meetings
and in daily discussions between members of the administration and used to drive ongoing
improvement planning.

The principal and members of staff are strongly committed to continuing to develop as a
reflective, collaborative community and to supporting all students to achieve as highly as
possible. The vision that students are enabled to become active learners and well-
rounded citizens with the potential to succeed is shared by all. .
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Part 4: School Quality Criteria Summar

SCHOOL NAME: Joseph B. Cavallaro
Quality Score X

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather and generate data and use it to

understand what each student knows and is able to do and to monitor the students progress over time.
To what extent do school leaders and faculty provide . . . Al>» |V |+]O

1.1 an objective, constantly updated understanding of the performance and progress of each
student, classroom, grade level?

1.2 an objective, constantly updated understanding of the performance and progress of special
education students?

1.3 an objective, constantly updated understanding of the performance and progress of English
language learners?

1.4 an objective, constantly updated understanding of the performance and progress of ethnic X
groups, gender groups and all other categories of interest to the school?

1.5 a measurement of performance and progress based on the school's own past performance, and
among students, classrooms, grades and subject areas?

1.6 a measurement of performance and progress based on comparisons with similar schools?

1.7 training, management systems and structures that support teachers in the use of school data to
inform planning and instruction and to track the progress of students?

Overall score for Quality Statement 1

X | X | X

X | X | X| X

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use data to understand e

student’s next learning steps and to set suitably high goals for accelerating each students learning.

To what extent do school leaders and faculty . . . Al>» |V |+]O

2.1 engage in collaborative processes to set rigorous, objectively measurable goals for X
improvement, and to develop plans and timeframes for reaching those goals?

2.2 focus on each student, classroom, grade level, academic subject and group of students whose X
performance or progress has been identified by the school as a particular focus area?

2.3 identify and improve the performance and progress of those students in greatest need of X
improvement?

2.4 share whole school goals with all members of the school community to rigorously improve the X
performance and progress of students?

2.5 convey consistently high expectations to students and their parents/caregivers? X

2.6 regularly provide students and their parents/caregivers with information about the goals set for X
each student, and about each student’s progress and performance, and how they can improve?

2.7 invite and enable parents/caregivers to provide useful information to teachers and the school X
about the learning needs and capacities of their children?

Overall score for Quality Statement 2 X

Quality Statement 3 — Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions

and resources, and effectively engages students around its plans and goals for accelerating student learning.

To what extent does the school . . . Al>» | Y| +O

3.1 select core curricular approaches that facilitate and provide meaningful interim data about progress X
towards goals and focus on raising the achievement of students?

3.2 provide a broad and engaging curriculum, including the arts, to enhance learning both within and X

outside the school day?
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making

instruction interesting and compelling, and for creating a positive safe and inclusive learning X
environment?
3.4 ensure that teachers use school, class and student data to plan for and provide differentiated X

instruction that meets the specific needs of all the students in their charge?

3.5 make budgeting, staffing and scheduling decisions strategically, based on data, to meet the
school's academic goals for all students?

3.6 ensure that there is an environment of mutual trust and respect between all staff and students to
support personal and academic development?

3.7 ensure that there are effective and consistently applied procedures to encourage and monitor
student attendance and tardiness?

Overall score for Quality Statement 3

X| X | X | X
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Quality Statement 4 — Align Capacity Building to Goals: The development of leadership, teachers and other staff

capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.
To what extent does the school . .. Al>» |V |+

4.1 use frequent observations of classroom teaching by the principal and other available information to
develop a differentiated strategy for improving the quality of each teacher’s instruction?

4.2 make professional development decisions strategically, based on data, to help meet the
improvement goals of students and teachers?

4.3 provide frequent opportunities for teachers to observe each other’s classroom instruction and to
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in X
an open and reflective professional environment?

4.4 develop effective procedures for the induction and support of teachers who are new to the
profession or the school?

4.5 align youth development, guidance/advising and other student support services around stated
academic and personal development goals?

4.6 consistently implement clear procedures that enable the school to run smoothly and encourage
effective student learning, and effectively address discipline related incidents?

4.7 create effective partnerships with outside entities that support the academic and personal growth
of the students?

B Overall score for Quality Statement 4 |

Quality Statement 5 — Monitor and Revise: The school has structures for evaluating each student’'s progress

throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning.
To what extent do . . . Al > |V

+
&

5.1 the school’s plans for improving student outcomes include interim goals that are objectively
measurable and have suitable time frames for measuring success and making adjustments?

5.2 the school’s plans for improving teacher outcomes include interim goals that are objectively
measurable and have suitable time frames for measuring success and making adjustments?

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the
effectiveness of plans and interventions for individual and groups of students in key areas?

5.4 teachers and faculty use the information generated by periodic assessments and other progress
measures and comparisons to revise plans immediately in order to reach stated goals?

5.5 school leaders track the outcomes of periodic assessments and other diagnostic measures and
use the results to makes strategic decisions to modify practices to improve student outcomes?

5.6 school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal
setting and improvement planning?

5.7 the principal and school community have a clear vision for the future development of the school
and implement procedures and systems to effect change?

X| X | X | X | X | X |X]|X

Overall score for Quality Statement 5 |

Outstanding

Well Developed

Proficient

Underdeveloped with Proficient Features

> |V [« |+ [©

Underdeveloped
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