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Part 1: The school context 
 
Information about the school 
 
Frederick Douglass Academy IV Secondary School is a middle-high school with 471 
students from grade 6 through grade 11.  The school population comprises 84.7% Black, 
11.2% Hispanic, and 1.3% Asian students.  The student body includes no English 
language learners and 9.6% special education students.  Boys account for 47% of the 
students enrolled and girls account for 53%.  The average attendance rate for the school 
year 2006-2007 was 93.3%.  The school is in receipt of Title 1 funding with 60% eligibility.  
 
The school shares a building, including the gymnasium, cafeteria and auditorium, with an 
elementary school.  Fifty percent of the middle school students leave after grade 8 to 
attend other high schools for grade 9.  Students from other middle schools replace them to 
fill the grade enrolment.  The school does not currently have a science laboratory or a 
library.  It has its full complement of students in grades 6 through 11, and will have grade 
12 students next year.  
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The school provides an environment in which high expectations are 
articulated and reinforced at every opportunity. 

• The small school, family environment encourages a sound basis of mutual 
trust and respect, in which a variety of issues are managed effectively. 

• The principal and staff have a clear vision for the future development of the 
school in terms of physical growth and developments in the use of data. 

• Budgeting, staffing and scheduling decisions are based on the school’s 
academic goals for the students. 

• Professional development decisions are made to improve teachers’ 
understanding of the use of data to differentiate instruction. 

• The results of frequent assessments are used to track progress and adjust 
plans to modify instruction. 

• Effective strategies have been implemented to improve attendance and 
tardiness. 

• Teachers new to the school and the profession are very well supported in 
developing their skills. 

• A variety of factors, including single gender discussion groups and good 
relationships with staff promote the personal development of students. 

 
 
What the school needs to improve 
 

• Extend the analysis and synthesis of data to provide more information about 
trends, patterns, particular groups, and detailed needs of students. 

• Make interim goals more explicit across the school, especially for students, to 
promote ownership of them. 

• Develop curriculum maps across and between grades to enable a focus on 
core skills and to improve continuity and progression. 

• Provide teachers with data more consistently, and enable them to use it more 
effectively to differentiate instruction. 

• Develop the capacity of students to take more responsibility for their own 
learning and progress towards their goals. 

• Ensure parents receive regular formal communications about school events 
and achievements. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in the previous 
Quality Review report. 
 
Overall Evaluation 
 
This school is well developed. 
 
The focus for this school is to complete its growth to a full middle-high school.  There is a 
clear vision, supported by all of the school community, to consolidate the high 
expectations of a college preparatory school and the small school, family environment.  
Budgeting, staffing, scheduling and professional development decisions are strategically 
made to support this vision.  The current 50% change in the student population at grade 9 
is an additional factor, which the school plans to address.  The limited accommodation 
restricts some activities.  Progress since the last review has included professional 
development in the use of data and differentiated instruction, developments in identifying 
trends, curriculum modification, improvements in attendance and punctuality, and links 
with other Frederick Douglass schools. 
 
The administration and staff have a clear understanding of the students’ performance and 
progress towards graduation from the variety of frequent assessments.  These inform 
planning and the adaptation of the curriculum for content areas and groups of students.  
Teaching is of a high quality, engaging the students in their learning through a range of 
strategies.  The analysis of data does not involve item analysis in all content areas.  
Differentiated instruction at the level of directly attending to each student’s needs in a 
planned manner is therefore not widespread.  The administration has plans to enhance 
staff understanding of data using technology.  This will enable their learning from 
professional development to be implemented.  The environment of mutual trust and 
respect provides the basis for students’ personal development.  The school runs smoothly 
and strategies to improve attendance and tardiness are successful.  The administration 
and the staff have clear goals for each year, but interim goals are not fully articulated to 
others, including the students.  The administration has plans to extend the use of the new 
website to improve communications with parents. 
 
The inquiry team has focused on the writing needs of boys.  It has discovered that reading 
and comprehension skills are needed first.  It has elicited a number of general factors 
about the motivation of boys to attend school, and to focus on their work. 
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is well developed.  
The selection process to attend the school at grades 6 and 9 includes a written test.  An 
assessment of the students’ work ethic ensures they are prepared to apply themselves to 
the goal of achieving admission to college.  The school allocates students to 
heterogeneous classrooms according to alignment of performance in core subjects, 
creating consistent grouping for peer support throughout their whole school career. 
 
The administration updates data about students from assessments that occur every three 
weeks.  Mock Regents, teacher-made, and “authentic” assessments of student work, 
using set protocols and rubrics, supplement the results of external tests.  Constant 
monitoring of performance and progress of special education students ensures their needs 
are met.  The staff have identified a number of patterns, supported by the analysis of data.  
Boys do not progress as fast as girls, particularly in writing.  There is a drop in the math 
performance of boys from grade 7 to grade 8.  Girls at Level 4 make the least progress.  
The school has plans to proactively analyze available data to identify other trends and 
patterns.  The administration and data specialist are aware that teachers are not provided 
with sufficient detailed data at the level of item analysis for individual students, not just 
classrooms.  They intend to extensively utilize the external electronic data to inform their 
planning and to increase teacher involvement in data analysis. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
It is the goal of the school that all students, regardless of original performance, will achieve 
college places.  Parents and students choose the school for this reason.  All activities are 
focused on this goal.  Students visit colleges, and practice entrance tests from grade 6.  
Departments and individual teachers scrutinize the results of assessments to ascertain 
student progress and to inform the goals and focus for the next period of teaching.  
Students say, “Everything connects”, indicating they are aware of their “itinerary” and 
confirm that teachers work with them to move along this path.  This is most thorough in 
math and English language arts, in which teaching groups for specific content areas are 
rearranged accordingly within classrooms.  They elicit exam technique issues from mock 
Regents tests, and provide opportunities for them to be developed.  Some students 
indicate that the frequency of assessment and consequent teacher adaptation of 
instruction for the classroom leaves them little opportunity to consider their individual 
learning needs and short-term goals.  Interim goals to track progress during the year are 
not made explicit at the outset.   
 
The school has high expectations in other areas, such as uniform, attendance and 
behavior.  Students respond well, and attend additional voluntary sessions to achieve their 
short- and long-term goals.  The school provides parents with progress reports after every 
assessment to make them aware of their child’s progress.  The “open door” policy gives an 
opportunity for parents to confer with the principal.  The school has recently developed its 
own website.  All students, teachers and parents have email addresses through which 
communication can be immediate and detailed.  Some teachers post their curriculum 
plans and homework assignments; so that absentees, and their parents, are aware of any 
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work, they have missed.  The administration intends to build on their expertise and 
experience to extend its use to all staff.  Parents indicate they do not currently receive 
sufficient regular communication from the principal. 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is well developed.   
 
Budgeting, staffing and scheduling decisions are effectively made to meet the school’s 
academic goals.  The administration recruits teachers for their passion to educate young 
people, to keep teacher-student ratios low, and to effectively provide for subject and 
student needs.  Teachers know their content area and their students’ needs very well.  
They deliver focused, engaging, well-organized learning experiences.  They feel 
accountable for their responsibilities.  Teachers appreciate the staff camaraderie and 
freedom to obtain the resources they need.  Small group work occurs frequently.  In 
English language arts, students look at characterization in “book clubs” arranged by 
reading level.  In higher-level math, groups design a roller coaster, taking different roles, 
such as safety adviser.  A social studies teacher questions students at different levels of 
complexity.  Students are clearly engaged in learning and apply themselves to do well.  
However, differentiated instruction, in which teachers set students different tasks 
according to their individual achievement levels and needs, is not common.  There is 
insufficient communication across and between grades about curriculum content and 
assessment to promote a focus on core skills, and provide continuity and progression. 
 
The size of the school, and its accommodation restrictions, limit the breadth of curriculum 
and other activities compared with larger high schools.  Most grade levels receive art and 
languages opportunities.  Music, dance and sports clubs are well attended.  Students 
would appreciate more career-oriented opportunities in the older grades.   
 
There is an environment of mutual trust and respect, which permeates all interactions 
about academic and other issues.  New strategies, including teachers visiting local stores 
before school, have successfully improved attendance and tardiness.  The school plans to 
utilize the website to enhance communication about these matters. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
The administration effectively provides support for teachers to develop their practice.  
Formal observations follow normal protocols.  The principal provides constructive 
feedback from informal walk-throughs on the same day they occur.  The rest of the faculty 
receive notification of any good practice observed.  This sometimes engenders informal 
visits.  Teachers frequently attend local and national professional development 
opportunities.  These enhance their content area delivery and their understanding of data 
and its use to differentiate instruction.  A number of school-based sessions throughout the 
year communicate this learning to others.  Successful intervisitations take place within 
disciplines.  The administration has plans to extend these across each grade using a more 
detailed protocol.  Teachers new to the profession and to the school feel well supported by 
their colleagues, and by the administration.  The administration formally and informally 
observes new teachers more frequently to provide constant monitoring and positive 
responses.   
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The school provides support for personal development in a variety of ways.  Students say 
the staff know them well.  They offer to help them whenever necessary.  Single gender 
groups support advisories by dealing with specific issues.  These have contributed to 
improved behavior.  Students indicate the success of consistent grouping through the 
grades, which fosters close friendships.  The principal has alerted teachers to the need to 
consider and attend to student anxiety prior to testing.  The monitoring of clear procedures 
provides a calm basis for the actively positive environment.  Students say that a variety of 
factors, including the wearing of uniforms, contribute to the lack of divisiveness in the 
school.  There are effective partnerships with a range of local music, sports and charitable 
organizations.  During their time at the school, students visit a large number of colleges in, 
and outside, New York. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is well developed.   
 
The administration, in consultation with all relevant groups, conducts a needs analysis 
based on all assessments and other appropriate data.  They use this to develop the 
Comprehensive Education Plan and program for the year.  They set a thorough range of 
quantitative goals for students, both in academic and other areas.  These include math 
and English language arts scores, attendance, participation in the after school program, 
incident reports, and suspensions.  The staff plan and successfully implement strategies to 
make the agreed improvements.  Throughout the year, frequent assessments and 
monitoring of other goals indicate progress and effectively inform adjustments.  The 
administration and coaches make constructive strategic decisions every two months.  
These inform relevant professional development and conferencing with individual 
teachers.  While there are interim expectations, these are not made explicit in quantifiable 
terms.  Grade 11 students have taken some responsibility for this by informing teachers of 
particular objectives they need to achieve on the way to their ultimate goal.   
 
This continuous whole-school improvement process is restricted by its small size, yet 
supported by the strong relationships between all members of the school.  They have a 
clear vision of developing a college preparatory school with a structured approach and a 
strong sense of community and identity.  The process is not completed, and is a 
continuing focus for the staff.  In parallel with this growth, the administration and staff are 
fully aware of the developments required to ensure that the data available for students is 
utilized fully to improve teaching practice and student outcomes. 
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Part 4: School Quality Criteria Summary 

 
 

SCHOOL NAME: Frederick Douglass Academy IV Δ  

Quality Score    X  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?    X  
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    X  
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?    X  
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?    X   
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?    X  
1.6  a measurement of performance and progress based on comparisons with similar schools?    X  
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?   X   

Overall score for Quality Statement 1    X  
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?   X   
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?       X  
2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?   X   
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?   X   

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?    X  
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?   X   
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

   X  

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?   X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?    X  
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance and tardiness?    X  

Overall score for Quality Statement 3    X  
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?    X  
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?    X  
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?    X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?    X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents?    X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?    X  

Overall score for Quality Statement 4    X  

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?    X  
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?    X  
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?    X  
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?    X  
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?    X  

Overall score for Quality Statement 5    X  

 

 

 Outstanding 

 Well Developed 

 Proficient 

 Underdeveloped with Proficient Features 

Δ Underdeveloped 

 
 


