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Part 1: The school context

Information about the school

The School for Legal Studies is a High school with 743 students from grade 9 through
grade 12. The school population comprises 57% Black, 38% Hispanic, 2% White, and
1% American Indian students. The student body includes 6% English language learners
and 11% special education students. Boys account for 48% of the students enrolled and
girls account for 52%. The average attendance rate for the school year 2006 -2007 was
78%. The school is in receipt of Title 1 funding with 66% eligibility.

The school shares the building with two other schools. The three schools share
accommodation on the first floor, with the exception of the Courthouse, which belongs to
the School for Legal Studies. Two assistant principals have been appointed within the
last year.
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Part 2: Overview

What the school does well

o Administration gathers data efficiently and uses well-integrated systems to
monitor accurately the progress of students.

o Cabinet leads and evaluates carefully considered initiatives to improve
achievement.

o The guidance system is vigilant and well organized and targets and co-
ordinates support to improve the performance of students in greatest need.

o Saturday morning and after-school learning improves achievement in
students who are underperforming.

o Consistent development in math based on accurate analysis of student
achievement has led to steady improvement.

o Staff, guidance counselors and a network of support agencies work
coherently to give maximum support to students in difficulty.

. The school has developed substantial partnerships that enrich the
curriculum and build support individuals well.

o The administration has progressed very effective systems to create and to
evaluate individualized development plans for teachers.

What the school needs to improve

o Develop teachers’ use of data to enable them to target differentiated
instruction consistently.

J Ensure that high expectations for student outcomes are clearly exemplified
through all aspects of school work.

o Support teachers to create consistently compelling lessons that engage all
students.

o Use supports and structures available to create effective and time efficient

ways to improve attendance and reduce tardiness and class cutting.

o Systematically develop collaboration at all levels of the school to ensure a
high level of ownership of the school’s goals and strategies.
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Part 3: Main Findings

Progress made since the last review

The school has made some progress in addressing the issues identified in the previous
Quality Review report.

Overall Evaluation
This school is proficient.

The administration in the School for Legal Studies has developed very good practice in
generating data that enables it to pinpoint accurately challenges to student achievement.
The good use of data as a tool for driving up achievement in the classroom has been a
particular focus of the school. Faculty has developed grading policies to standardize
approaches to marking. Increasingly teachers publish grading components and
standard rubrics in order that students are fully conversant with what they have to
achieve. Teachers keep regular records of progress and some use detailed analysis to
support differentiated instruction. This practice in not yet integrated across all
classrooms and, therefore, the level of tasks and pace of learning do not match all
student needs.

The school’s concern at its levels of achievement is the driving force for its work. As a
result, the principal has ensured that student progress is high on the agenda. The
community understands this aim, but is not yet working coherently together to address
the issues in agreed ways. All faculties have engaged in useful processes to target
areas where student performance is weak and this has resulted in a steady rise in grade
results across the school over the last year and a half. Goals to improve achievement
and attendance have led to a number of interesting initiatives. In the pilot studies with
individual classes, evidence shows that both attendance and achievement can be
improved significantly. Many initiatives, such as displays of work and celebration of
success, couple with high profile events to demonstrate the school’s high expectations
for its students. Some of the structures and the attitude of some students undercut this
culture of high expectation and this is an area of focus for the school. There is some
excellent teaching practice, but engagement of students is uneven. Initiatives
demonstrate that compelling lessons result in student improvement and administration is
seeking ways to support all teachers to achieve high standards. A number of interesting
professional developments have resulted, in particular a system that enables teachers to
agree individual targets for development with assistant principals.

Since the last review, the school has moved forward in all areas for improvement by
improving differentiation and the consistency of instruction. These areas still challenge
the school to further improvement. Faculty has more time for collaboration and assistant
principals create more space to hear teacher concerns. Interim assessments give clear
information. Teachers use more opportunities to share practice. There is agreement
about goals, but not full agreement as to how to achieve them which results in slower
progress than administration wishes. The inquiry team focuses its attention on and
involves, as part of its plan, a small group who have achieved more highly than
expected. The lessons it learns from this group are informing decisions.
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How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor the student’s progress over time.

This area of the school’s work is proficient.

Administration generates reliable data throughout the course of the year and creates
practical systems for monitoring the progress of students. It therefore understands shifts
in patterns of achievement and knows how students and whole classes are responding
to curriculum change. In response to concerns about achievement, faculty has
effectively analyzed Regents scores to work out areas of difficulty for students. This has
formed the basis for changed instruction leading to a steady improvement in scores. To
raise awareness of inconsistency in grade achievement across the school, the principal
publishes comparisons of teachers mean scores. This has led to useful discussion and
faculty collaboration to create grading policies. Teachers more regularly display grading
policies to clarify procedures for students. The work is establishing standards that are
more consistent across the different disciplines of the school. Progress reports and
regular report cards mean that accurate tracking of students takes place and the school
looks very carefully at key groups of students, such as those who are close to achieving
Regents. This allows staff to focus jointly and in a more coherent way on students
whose progress causes concern.

Arrangements for English language learners and special education students are sound
and enable accurate tracking. This year, administration is conducting a number of pilots,
such as using more “push in” or collaborative teaching for English language learners.
The resulting data enables meaningful evaluation against comparative groups and
previous performance. Although administration is developing cross-school use of data
and faculty is improving its use and understanding of data to improve differentiation, this
is not yet consistent across the school. This means that teachers are not routinely
challenging students at an appropriate level. The school does not make full use of
comparative data with other schools to benchmark its own performance and progress.

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use data to understand each student’s next learning steps and to set suitably high
goals for accelerating each student’s learning.

This area of the school’s work is proficient.

The school's goal for improvement is understood by all. There is increasing
collaboration to identify how the school needs to move forward, but this is not yet robust
enough to ensure coherent thinking and progression involving the whole community.
Good understanding of poor attendance patterns and data, demonstrating some low
achievement in subjects, has led cabinet to pilot several initiatives to effect change.
Their intention is to learn lessons that will translate across the school. Moving to double
periods with certain groups, changing scheduling arrangements, improving the use of
technology, linking some classes with seasoned teachers, all these have raised
achievement and attendance. The school plans to use this evidence to tackle areas of
weakness. The principal recognizes the need to raise expectations for students who are
not always confident in their own potential or their ability to thrive. There is evidence of
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the school’s determination to support its students to aim high in displays, awards,
honors’ rolls and high profile events. At times, insufficient demand in classrooms early in
the day and at the start of lessons undermines this expectation. This means that some
students show a lackadaisical attitude. There are several initiatives such as special
meetings to raise expectations with parents. These do not touch all parents.

There are a number of arrangements for monitoring the progress of students and for
creating goals for improvement. The guidance counselors track progress using simple
informative data from Acuity. They are alert for deterioration in progress and work with
parents to support students in greatest need. Communication between counselors and
teachers works well. Further focus for raising achievement results from referral to
Saturday morning and after school learning. Staff who manage this resource create
plans containing clear targets for improvement in discussion with the students. These
additional sessions/lessons are leading to improved student performance.

Quality Statement 3 — Align Instructional Strategy to Goals: The school aligns its
academic work, strategic decisions and resources, and effectively engages
students around its plans and goals for accelerating student learning.

This area of the school’s work is proficient.

A positive aspect of the school has been the steady increase in achievement over the
last eighteen months. In a simple but effective development, math teachers have
focused on identified areas of weakness and targeted instruction accordingly. Steady
improvement has followed. The two newly appointed assistant principals mirror this
approach and there are similar improvements in social studies and in English language
arts. The school offers a broad curriculum enriched with opportunity to learn about the
law through formal instruction and events such as mock trials. Student value highly
opportunities to make music and to take part in sport. There is increased differentiation
practice across the school. New initiatives to “push in” support and increase team
teaching mean that there is better support for students to progress at their own best rate.
This development is uneven and, therefore, pace of student learning is not consistent
because some staff are at the early stages of translating data analysis into practice.
There is some extremely effective and engaging teaching, but this also is inconsistent.
Rituals for starting lessons are not uniformly crisp and some students are off task.
Discussion groups are weak because students lack collaborative skills. There is,
therefore, a lack of engagement in some lessons.

Attendance is a problem for the school and one in which it invests a huge amount of
time. Many staff regularly contact home to alert parents about absence. In addition,
many students miss the first period, while some cut or arrive late to classes; this not only
affects achievement but disheartens staff. Staff give disproportionate but ineffective
amounts of time to this issue. The approach does not tackle the root of the problem, nor
does it bring parents and students on board.

Quality Statement 4 - Align Capacity Building to Goals: The development of
leadership, teachers and other staff capacity is aligned to the school’s
collaboratively established goals for accelerating the learning of each student.

This area of the school’s work is proficient.
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Individual teacher need has driven the creation of the school’s professional development
planning system. Regular joint reviews facilitate the updating of plans. This combines
with an interesting program of professional development offered by the United
Federation of Teachers chapter and suitable opportunities for staff to learn from
colleagues and to seek external training. The principal and assistant principals regularly
observe lessons and give supportive feedback to teachers. New teachers feel welcome
in the school and receive a great deal of support. Mentors offer special help to enable
them to overcome difficulties with transition and to reflect upon their work constructively.
Administration has created conventions to support staff in peer observation and staff
welcome the improved opportunities for observation and inter-visitations. The high
standard of communication between staff enables guidance counselors and the network
of support agencies to manage effective interventions for students who are experiencing
difficulty, either in their personal lives or in their academic progress.

Productive partnerships offer a great deal to the life of the school. The new partnership
with St. John’s University leads to extra support for individuals and links with New York
City University have enriched instruction. Students, many of whom are interested in law,
value highly the links with a wide range of practitioners. The leadership team creates
the opportunities for after school clubs. Students know that if enough of them are
interested in pursuing a hobby or interest, the leadership team will help them.

Quality Statement 5 - Monitor and Revise: The school has structures for
evaluating each student’s progress throughout the year and for flexibly adapting
plans and practices to meet its goals for accelerating learning.

This area of the school’s work is proficient.

The principal and her school have an appetite for improvement. Committed as they are
to achieving the best for all students, they recognize that the school has not yet reached
its full potential. The goal to improve student grades is clear to all and is formally stated.
Grade levels are rising and administration monitors improvement throughout the year.
Parents and students understand their progress through regular grade reporting and
through progress reports. Regular interim assessments furnish the staff with good data
to evaluate progress both across the school and with respect to individuals. Initiatives to
drive up achievement have corresponded with more precise examination of the evidence
and thus the school’s culture is developing to embrace this more strategic way of
working. The school has developed innovative systems to track teachers’ individual
professional development giving a productive framework for discussion and agreement
as to the next step. Teachers monitor and discuss their progress with administration at
agreed periods throughout the year.

While the school’s goals are clear, there is not always agreement as to how best to
reach them. Cabinet shares good practice from the different faculties, but such practice
does not always become part of the broader strategic jigsaw providing coherence
between plans and initiatives. The school’s evaluations, therefore, sometimes lead to
clear goals to revise plans and practices, but not always. A recent retreat to enable staff
to work together represents a step towards creating full ownership of the school’s
development. This adds to the developing culture of collaboration across the school.
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Part 4: School Quality Criteria Summar
SCHOOL NAME: School for Legal Studies

Quality Score X

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather and generate data and use it to
understand what each student knows and is able to do and to monitor the students progress over ti

To what extent do school leaders and faculty provide . . . Al>» |V |+ ][O

1.1 an objective, constantly updated understanding of the performance and progress of each X
student, classroom, grade level?

1.2 an objective, constantly updated understanding of the performance and progress of special X
education students?

1.3 an objective, constantly updated understanding of the performance and progress of English X
language learners?

1.4 an objective, constantly updated understanding of the performance and progress of ethnic X
groups, gender groups and all other categories of interest to the school?

1.5 a measurement of performance and progress based on the school’'s own past performance, and X
among students, classrooms, grades and subject areas?

1.6 a measurement of performance and progress based on comparisons with similar schools? X

1.7 training, management systems and structures that support teachers in the use of school data to X
inform planning and instruction and to track the progress of students?

Overall score for Quality Statement 1

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use data to

student’s next learning steps and to set suitably high goals for accelerating each students learni

To what extent do school leaders and faculty . . . Al> | Y|+

2.1 engage in collaborative processes to set rigorous, objectively measurable goals for X
improvement, and to develop plans and timeframes for reaching those goals?

2.2 focus on each student, classroom, grade level, academic subject and group of students whose X
performance or progress has been identified by the school as a particular focus area?

2.3 identify and improve the performance and progress of those students in greatest need of X
improvement?

2.4 share whole school goals with all members of the school community to rigorously improve the X
performance and progress of students?

2.5 convey consistently high expectations to students and their parents/caregivers? X

2.6 regularly provide students and their parents/caregivers with information about the goals set for X
each student, and about each student’s progress and performance, and how they can improve?

2.7 invite and enable parents/caregivers to provide useful information to teachers and the school X

about the learning needs and capacities of their children?
Overall score for Quality Statement 2 X

Quality Statement 3 — Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions

and resources, and effectively engages students around its plans and goals for accelerating student learni

To what extent does the school . . . Al> |V +H]O

3.1 select core curricular approaches that facilitate and provide meaningful interim data about progress X
towards goals and focus on raising the achievement of students?

3.2 provide a broad and engaging curriculum, including the arts, to enhance learning both within and X

outside the school day?

3.3 hold teachers accountable for the progress and learning of the students in their charge, for making

instruction interesting and compelling, and for creating a positive safe and inclusive learning X
environment?

3.4 ensure that teachers use school, class and student data to plan for and provide differentiated X
instruction that meets the specific needs of all the students in their charge?

3.5 make budgeting, staffing and scheduling decisions strategically, based on data, to meet the X
school’'s academic goals for all students?

3.6 ensure that there is an environment of mutual trust and respect between all staff and students to X
support personal and academic development?

3.7 ensure that there are effective and consistently applied procedures to encourage and monitor X

student attendance and tardiness?

Overall score for Quality Statement 3 X
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Quality Statement 4 — Align Capacity Building to Goals: The development of leadership, teachers and other staff

capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each stude
To what extent does the school . . . Al> | YV[+[O

4.1 use frequent observations of classroom teaching by the principal and other available information to
develop a differentiated strategy for improving the quality of each teacher’s instruction?

4.2 make professional development decisions strategically, based on data, to help meet the
improvement goals of students and teachers?

4.3 provide frequent opportunities for teachers to observe each other’s classroom instruction and to
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in X
an open and reflective professional environment?

4.4 develop effective procedures for the induction and support of teachers who are new to the
profession or the school?

4.5 align youth development, guidance/advising and other student support services around stated
academic and personal development goals?

4.6 consistently implement clear procedures that enable the school to run smoothly and encourage
effective student learning, and effectively address discipline related incidents?

4.7 create effective partnerships with outside entities that support the academic and personal growth
of the students?

Overall score for Quality Statement 4 X

To what extent do . . . Al>» | Y|+

5.1 the school’s plans for improving student outcomes include interim goals that are objectively
measurable and have suitable time frames for measuring success and making adjustments?

5.2 the school’s plans for improving teacher outcomes include interim goals that are objectively
measurable and have suitable time frames for measuring success and making adjustments?

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the
effectiveness of plans and interventions for individual and groups of students in key areas?

5.4 teachers and faculty use the information generated by periodic assessments and other progress
measures and comparisons to revise plans immediately in order to reach stated goals?

5.5 school leaders track the outcomes of periodic assessments and other diagnostic measures and
use the results to makes strategic decisions to modify practices to improve student outcomes?

5.6 school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal
setting and improvement planning?

5.7 the principal and school community have a clear vision for the future development of the school

and implement procedures and systems to effect change?
Overall score for Quality Statement 5

X| X [ X | X | X | X

Outstanding

Well Developed

Proficient

Underdeveloped with Proficient Features

> v 8|+ [

Underdeveloped
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