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Part 1: The school context 
 
Information about the school 
 
The Family Academy is an elementary-middle school with 360 students from pre-
kindergarten through grade 8.  The school population comprises 81% Black, 17% 
Hispanic, 1% White, and 1% Asian students.  The student body includes 27% English 
language learners and 10% special education students.  Boys account for 52% of the 
students enrolled and girls account for 48%.  The average attendance rate for the school 
year 2006-2007 was 91.5%.  The school is in receipt of Title 1 funding with 81% 
eligibility.  
 
The classes are informally grouped into an elementary and middle school, each led by 
one of the two assistant principals.  The school shares the site with a Charter school.   
 
Since the last Quality Review, the school has hired nine teachers.  
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The principal provides strong leadership and has a clear vision for the 
future development of the school. 

• Coaches provide good support in the use of data. 

• A diverse range of partnerships with community-based organizations 
provides support for families and students. 

• Increasing use is made of data to identify strengths and areas in need of 
improvement and to monitor the progress of individual students. 

• Related support teams work closely with grade teachers to plan and deliver 
unified instruction, which enables students to develop academically and 
personally. 

• Clear systems are in place to maintain good order and students are clear 
about what the school expects of them.  

• The school provides extensive professional development to support both 
new and established teachers. 

 

 

What the school needs to improve 
 

• Support effective learning in all grades by continuing to improve the quality 
of instruction.  

• Establish a cohesive approach to planning at a whole-school level, which 
defines specific goals, timescales, responsibilities and outcomes. 

• Review the roles and responsibilities of the administration team to develop 
the principal’s strategic role and extend the day-to-day work of other 
leaders. 

• Investigate performance data to identify different groups of students and 
analyze patterns and variations in their learning. 

• Continue to pursue low attendance especially that of middle school 
students. 

• Continue to increase teachers’ use of data to differentiate instruction. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in the previous 
Quality Review report 
 

Overall Evaluation 
 
This school is proficient. 
 
The Family Academy is a school that continues to improve with a strong leader who 
drives the agenda for improvement.  The principal has made significant changes in the 
four years since she joined the school.  She has a clear understanding of future 
development needs and the actions required.  The school has clear systems in place, 
known by students and staff, to ensure it runs smoothly.  Earlier actions have led to 
increases in student attendance, but this remains lower in the middle school grades.  
The principal is visible throughout the school and is a positive role model for both adults 
and students.  Structured plans do not highlight the clear focus on improvement, which 
means that the emphasis sometimes drifts from the whole-school perspective into 
inappropriate detail.  Gathering data is an important part of the school’s work, through 
formal and informal assessments that give a full picture of each student’s progress and 
performance.  The school does not use data to compare the performance of different 
groups within the school.  Coaches play a key role in ensuring that good use is made of 
data to determine instruction and meet the needs of students.  Class teachers rely 
heavily on other colleagues to deliver differentiated instruction, rather than planning 
differentiation within their own instruction. 
 
There are productive partnerships with community-based organizations, which widen the 
programs available to support students and their families.  A significant turnover of 
teachers in 2007 has resulted in a third of the teachers being new to the school and 
some new to teaching.  They receive extensive support in instruction and classroom 
management and the school continues to provide additional development for them.  Staff 
across all parts of the school work closely together to plan and deliver programs and 
support each other in their professional development.   
 
The inquiry team has analyzed data in detail to identify and plan intervention in both 
English language arts and math.  The school has made progress in all the areas 
identified in the last Quality Review, but further work needs to take place to ensure the 
full impact of the action taken.  
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is proficient.  
 
Increasing use is made of data to monitor the progress and check the performance of all 
students.  The inquiry team takes the lead in interpreting the ARIS and Acuity reports 
from the City, comparing these to other formal and informal assessments to provide 
teachers with a clear picture of each student.  This includes special education students 
and English language learners.  Teachers rely on the work of the data specialist and 
coaches to support them in adding to their understanding of data, as they lack sufficient 
confidence to do this independently.  While the school is aware of increasing numbers of 
students from different ethnic groups, it does not use the available data to identify 
variations in learning outcomes between groups, limiting its understanding of these 
students’ needs.  The school does not have a consistent population of students, which 
adds to the challenge of evaluating the impact of instruction.  It has identified a number 
of students in each grade, enrolled from pre-kindergarten, to use as a tracking group 
within the monitoring systems.   
 
English language arts data has shown underperformance and as a result, interventions 
are in place to reduce the numbers of Level 1 students and move others to Level 4.  In 
math, ratio and proportion is an area of lower performance, and the cabinet is working 
with colleagues from other schools to identify proven interventions to deal with this.  The 
school is aware of the need to strengthen meaningful comparisons with similar schools.  
It is taking the initiative to establish a benchmarking group as it is the only combined 
elementary and middle school in the network.    
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The drive to maximize the achievement of all students in math and English language arts 
is the central focus of the school’s work.  Coaches lead grade meetings making use of 
test results and work samples to evaluate progress and plan future interventions.  
Academic intervention service teams are fully involved in these meetings, which results 
in their programs aligning closely with work within classes.  The school plans work for 
higher-achieving students carefully using materials that present additional challenge 
intending to help the school achieve success at Level 4.  Data is used to identify the 
weaker areas of students held over in a grade so that teachers can provide adapted 
materials focused on their needs.   
 
Students receive information about the curriculum at the start of each year.  The school 
follows this up through the year providing information on short-term goals so that 
students know what they need to learn.  The school makes parents welcome in the 
school, which reflects the commitment to make “The Family Academy” real and not just 
a title.  It regularly sends information home to parents to keep them informed of the 
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content of the curriculum and the progress students make.  To overcome the loss of 
information that arose by giving it directly to students the school now mails and emails it 
to parents.  The school arranges workshops to raise parents’ awareness of the content 
of the curriculum and its delivery, but limited numbers of parents attend.  The family 
dinners attract higher numbers of parents, and provide relaxed time to build mutual 
understanding and give them information.   
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
The school works hard to link instruction and assessment.  It provides a curriculum that 
closely aligns with mandatory requirements and uses its structure to determine the 
schedule for assessment.  This means that students are familiar with the content of 
tests, but they remain under pressure during testing periods.  Many teachers develop 
opportunities to be creative within the defined curriculum and deliver stimulating 
instruction for students.  However, in some classes, delivery of content is dull and as a 
result, some students lose interest and learning diminishes.  Some students link “boring 
teaching” with low attendance.  While use is made of data to determine instruction, the 
academic intervention service staff are primarily responsible for delivering differentiated 
material.  The emphasis in classes is generally that of whole class instruction.  Few 
teachers take responsibility for adapting materials and approaches in their class delivery 
to differentiate instruction to match the students’ needs. 

The principal takes the lead in implementing systems to secure a safe and secure 
learning environment and the school runs smoothly as a result.  She is highly visible in 
the hallways and classes and gives firm but warm prompts to comply with agreed 
procedures.  Incentives are in place to raise attendance, but in spite of this the pattern of 
a drop in attendance after grade 5 remains.  Currently the school is taking insufficient 
action to challenge this and motivate higher attendance by middle school students.  The 
school has made efforts to build a respectful community of students, but a few students 
do not acknowledge that their peers want to learn and continue to disrupt classes. 

 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient. 
 
  The principal is highly regarded for her clear and strong leadership and is the driving 
force behind changes that have made such a significant impact on the school since her 
appointment.  She ensures that staff receive good support with professional 
development that reflects the school’s aims and their individual needs.  Through this, the 
school has nurtured a culture of ongoing learning for staff, which includes them sharing 
their expertise and strengths.   

New teachers have mentors from the established teachers and they, in turn, are 
“buddied” with another colleague, which makes clear that all staff are professional 
learners.  Opportunities for the principal to work at a whole-school level are limited by 
the time she spends dealing with day-to-day issues.  The school runs smoothly because 
students understand and adhere to procedures for most of the time.  Not all teachers are 
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sufficiently skilled to maintain good order in their classes, which leads to some disruption 
to the learning of other students.  The principal’s care for her students’ well being reflects 
her knowledge of their home backgrounds.  She has worked hard to establish productive 
working partnerships with many organizations in the community that support students in 
their everyday lives and when crises occur.  Strong relationships with other agencies 
enable a swift and sensitive response to difficult situations.  This includes the partnership 
with Border Crosses, which widens the awareness of students and staff of other social 
groups, and other partnerships that work with the school to improve support for single-
parent families. 

 
Quality Statement 5 - Monitor and Revise: The school has structures for 
evaluating each student’s progress throughout the year and for flexibly adapting 
plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient. 
 
 At the start of the year, the staff identify the prime areas for attention determined by 
data.  Some attempts have been made to plan at a whole-school level, using a 
structured approach to planning with goals, timescales, responsibilities and outcomes 
made clear.  However, staff tend to focus too much on details, which move the attention 
away from the whole-school picture.  Administration monitors the school’s priorities 
routinely and rigorously.  They do maintain a whole-school focus, but without an overall 
structure for this.  Coaches support teachers in using data to monitor the progress made 
by students and plan any changes to intervention.  Teachers and coaches draw out 
issues and concerns from data at their common planning time meetings.  Cabinet 
meetings make use of this information to give a whole-school view of progress.  The 
academic intervention service team monitors their students’ progress every six weeks, 
which leads to prompt amendments of intervention programs. 

Recent changes have taken place to include parents in the leadership of the school, and 
in making whole-school plans that include their perspective.  The principal has identified 
changes needed to ensure that the school sustains its progress and shows 
determination to bring turn these into reality.  At present the tasks and responsibilities in 
the administrative team limit the capacity of the principal to work at a strategic level.  She 
is not afraid to challenge underperformance and resistance that might interfere with the 
school’s drive for improvement.  She has identified key staff with skills and commitment 
to work collaboratively to bring about improvement.  
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME: The Family Academy ∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

  X   

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

  X   

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

  X   

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

 X    

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

  X   

1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
  X   

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 
improvement, and to develop plans and timeframes for reaching those goals? 

  X   

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

  X   

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

  X   

2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve? 
  X   

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 
about the learning needs and capacities of their children? 

  X   

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 
towards goals and focus on raising the achievement of students? 

  X   

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

  X   

3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 
instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

  X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

  X   

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

  X   

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

 X    

Overall score for Quality Statement 3   X   
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information to 
develop a differentiated strategy for improving the quality of each teacher’s instruction? 

  X   

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

  X   

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

   X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

   X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

   X  

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

 X    

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

 X    

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

  X   

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

  X   

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

  X   

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 
setting and improvement planning? 

 X    

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

   X  

Overall score for Quality Statement 5   X   

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


