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Part 1: The school context 
 
Information about the school 
 
Gregorio Luperon High School for Science and Mathematics is a high school with 369 
students from 9 through grade 12.  The school population comprises 100% Hispanic, 
students.  The student body includes 100% English language learners and no special 
education students.  Boys account for 46% of the students enrolled and girls account for 
54%.  The average attendance rate for the school year 2006 -2007 was 88.4%.  The 
school is in receipt of Title 1 funding with 88% eligibility 
 
The school receives only those students who are new to the United States, usually but 
not exclusively in grade 9, and who have little, no or interrupted formal education. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The school sets high expectations for all students. 

• A strong sense of community and support runs through the school from the 
principal to staff to students to parents. 

• The school and teachers use diagnostic assessments well to schedule 
classes and place students according to need. 

• The school gives excellent support to students who are new to the country, 
to help them settle quickly into a new school and culture. 

• The administration team and most teachers have good systems for 
gathering data about individual student achievement which enable them to 
track student progress closely. 

• Due to positive relationships and clear guidance, nearly all students have 
high levels of self-worth and know what they need to do to graduate. 

• The teachers work closely together to identify and develop important skills 
in all subjects, especially vocabulary development and writing. 

• Extensive partnerships with specialists and community-based 
organizations, numerous field trips and considerable extra-curricular clubs 
and tutorials, enrich and support student experiences and achievement. 

• Parents are welcomed in the school as equal partners in their children’s 
education. 

 

What the school needs to improve 
 

• Establish a formalized system for setting long-term and interim goals that 
align more closely to student actual achievement and attendance data. 

• Use data to identify more quickly whether students are on track to reach 
their goals, and to predict and find reasons for any emerging 
underachievement. 

• Align the detailed action plans more closely to the goals’ measurable 
outcomes so the school has a more objective view of its successes. 

• Deliver professional development that supports all teachers’ use of data to 
plan learning that is consistently differentiated to meet the specific needs of 
all students in class. 

• Ensure all teachers learn from the good practice of others to use 
consistently a range of teaching methods to engage and motivate students’ 
learning in class. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report 
 

Overall Evaluation 
 
This school is proficient. 
 
The established sense of community in school comes through the principal’s clearly 
articulated vision and high expectations for conduct, learning and achievement.  This is 
shared by staff, students and parents.  The school’s mission is to help all students to 
grow into “better human beings so you can help others” and prepare them for life in their 
new country.  It does this very successfully.  Excellent support for students’ personal 
development ensures relationships are positive.  Nearly all students have high levels of 
respect and self-esteem and so feel able to make a positive contribution to the 
community in which they live.  All strategic decision and action planning come from this 
vision and so careful thought is given to how to use diagnostic assessment data to group 
student and give them what they need to succeed quickly.  Some teachers use the data 
well to differentiate learning and use a range of methods to engage students.  This is not 
yet consistent in all classes.  Strong relationships with parents, extensive partnerships 
with local community organizations, numerous field-trips, and the linking of skills and 
knowledge across many subjects enrich the curriculum and learning positively. 
 
The school took the areas for improvement from the last report and implemented 
detailed action plans to tackle them effectively.  As a result, the school analyzes 
assessment data more closely for groups of students and in particular for boys and girls.  
Through the work of the inquiry team, there are effective systems for using outcomes 
from periodic assessment analysis to adjust curriculum planning.  Teachers’ comments 
on student assignments now detail precisely what learning has taken place and most 
give clear advice on what students now need to do to improve.  The school sets long-
term and interim goals that focus on improving student achievement.  Measures are not 
aligned closely to actual student achievement and attendance data.  As a result, it is not 
easy for the school to track whether students are on track to achieve their goals. 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is proficient.  
 
The school uses a wide range of assessments that provides detailed ongoing 
information about each student’s achievement and progress.  Assessments include 
those that the school has designed itself in partnership with another school.  These 
interim assessments analyze each student’s answers to test questions and show where 
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students are doing well and the skills they still need to develop.  Teachers use the data 
to make changes to the curriculum planning and to make sure these skills are taught in 
class or during the numerous extra opportunities for individual and group tutoring.  The 
school is clear about its performance each year and how many students are passing and 
failing each class in all subjects and so whether they are making progress.  Its view 
about whether this progress is enough is not as objective as it could be because goal-
setting systems are not yet so well focused.  
 
Data is analyzed more rigorously this year to compare the achievement and progress of 
boys and girls.  In addition, the school monitors closely the progress of its students with 
interrupted formal education (SIFE) to inform strategic scheduling and staffing.  It also 
compares the performance of its students from different countries by subject.  Although 
different to other schools, comparisons with peer schools and another school with 100% 
English language learners enables the school to evaluate how well its students perform 
in comparison to their peers.  Subsequent discussions focus on where other schools are 
more successful and why so that the school can learn from their successes.  Staff 
training in the use of data continues to be a priority until the school is satisfied that all 
teachers use data to the same high quality to guide lesson planning. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school involves staff and parents to agree its long-term goals with action plans and 
measures to show when goals have been reached.  Currently, goals tend to focus on 
actions the school plans to take rather than increases in expected students’ achievement 
by class, grade, and student group.  Measures are not yet fully aligned to student 
achievement data.  Consequently, staff, parents and students are not always clear 
whether instruction and learning are as effective as they could be.  Students are clear 
about how to improve their work because they refer to rubrics that detail the levels they 
can reach for each assignment.  This engages them in the learning process well. 
 
The school has consistently high expectations and successfully imparts an eagerness in 
students to succeed.  Many students give up their Saturdays and time after school to 
persevere with their studies.  To facilitate this commitment, most teachers too give their 
time freely.  Individual and focused support during these sessions help students gain the 
knowledge and develop the skills they need to pass each grade.  When a student 
causes concern, the school develops individualized progress reports that detail the 
support and programs required to move learning forward.  As a result, and against 
considerable odds, most students graduate within four years of arriving in the country.   
 
The school has always shared its vision and expectations for student achievement with 
parents and students regularly throughout the school year.  As a result, close 
relationships exist between parents, students and the school.  Several workshops and 
meetings between parents and school staff enable parents to give their children the 
encouragement to persevere and to support with homework.  The principal interviews 
every student and their parents/families that enter the school and so invites useful 
information about each student’s starting point.  Through ongoing discussions, parents 
continually keep the school up-to-date with each student’s learning and personal needs. 
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is well developed.   
 
The school’s curriculum meets the needs of students very effectively.  After-school 
activities and field trips make a major contribution to extending and enriching student 
experiences and learning, and raising their awareness of the wider world.  The school 
effectively overcomes the limitations of the building by thinking creatively about the use 
of space.  In order for students to gain the physical education credits they need to 
graduate, the school uses a small classroom for dance, yoga and keep-fit classes.  
Another classroom provides a study room equipped with a range of books which doubles 
as a lending library for those who need it. 
 
The school uses data very effectively to inform decisions about scheduling, staffing and 
resources.  In order to meet the needs of SIFE students, the school made the decision 
for all grade 9 classes to be taught and assessed in Spanish.  This enables most 
students to use any skills they may have previously acquired and their home language to 
quickly catch up on the knowledge they need to pass the grade.  Extra classes are 
formed to meet the ongoing needs of students.  For example, when the school noted 
that students required additional support to pass the Regents English language arts and 
math exams, the school extended the time and introduced new classes to meet their 
specific needs.  Textbooks are available in Spanish and English so students can choose 
which helps their learning the most. 
 
Many teachers use data effectively to inform instructional planning and to plan learning 
at different levels.  However, in some classes, students still do the same work and use a 
narrow range of learning methods.  Sometimes teachers give extra support in class but 
more often this takes place during lunch, and/or after school and at Saturday classes.  In 
all classes, teachers make sure students understand what they are saying, either by 
repeating it in Spanish or asking for an explanation of what certain terms mean.  In many 
classes, teachers use group discussion and recording to engage students’ interests.  
Many teachers go the extra mile and use methods that help students understand new 
concepts and that bring learning life.  These include Smartboard technology and 
computers, manipulatives and practical investigation and problem-solving activities.   
 
Excellent support is given to students’ personal development to give them the skills they 
need to quickly settle into school and get used to a new country and culture.  The school 
monitors school and class attendance closely so knows which students are and are not 
attending regularly.  Parents are informed if school and/or class attendance slips. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
Staff work as a collaborative team and have established a highly respectful community 
of learners.  Behavior is good and relationships very positive.  Staff model consistently 
the school’s high expectations for student conduct and so most follow this to the letter.  
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Students who are peer mediators receive the training they need to carry out their duties 
effectively.  Teachers plan closely together to make sure that common study skills are 
developed across a range of subjects.  Constant consideration is given to ensuring 
students understand new subject vocabulary and terms and to identifying when writing 
can be effectively developed.  Teachers have good opportunity to reflect on learning and 
ways to improve their own practice.  Professional development is well-planned and 
focused to meet the needs of individual teachers and the school’s priorities as detailed in 
its action plans.  By being involved in learning walks, teachers learn from each other’s 
successful practice.  Well-focused support and personalized mentoring ensure teachers 
who are new to the school quickly share its vision and follow all procedures consistently. 
 
Specialists support students’ academic and personal development very well.  
Counselors offer valuable advice about the college application process and different 
career paths for those students who decide college is not for them.  Guidance 
counselors and social workers offer good advice on personal issues and effectively re-
motivate students who are starting to go off track.  Extensive partnerships with 
community-based organizations enrich and extend student experiences and learning.  
These include an annual trip to Amsterdam in The Netherlands where students live with 
local families, learn about another culture and visit notable buildings and monuments. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
evaluating each student’s progress throughout the year and for flexibly adapting 
plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
Established systems and a team structure enable the work of the school and individual 
teachers to be monitored closely.  Action plans detail when strategies will be evaluated, 
who will carry out the work and what will be done as a result.  Measures include long-
term goals so the school knows whether it has been successful at the end of the year.  
The school is using interim assessments more effectively this year to set benchmarks 
against which it can measure whether students are making the progress they should 
against which to evaluate its own effectiveness.  Benchmark measures are not always 
linked closely enough to actual student achievement.  As a result, the school does not 
always predict the emerging underachievement of specific student groups nor have a 
fully objective view of whether it is on track to reach its goals and so to inform the next 
year’s action planning. 
 
The school constantly monitors the progress of individual students so that necessary 
changes can be made to schedules, programs and action plans.  The school’s 
assessment team and most teachers evaluate the data from interim assessments to 
inform curriculum planning.  When staff notice students are struggling with a strategy or 
skill, all subject departments are informed so they can build this into their planning.  For 
example, in response to the latest assessment analysis, the team has informed all 
teachers to focus in their classes and subjects on developing students’ inference skills 
and ability to locate and use figurative language to ascertain meaning in texts.   
 
The principal makes his vision clear through every conversation and every contact with 
every person in the building.  His drive for continuous improvement is supported well by 
three committed assistant principals and a staff team that wants students to achieve 
both personally and academically.   
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Part 4: School Quality Criteria Summary 

*There are no special education students in the school. 
 

SCHOOL NAME: Gregorio Luperon High School for Science and 
Mathematics 

∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

   X  

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

     

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

   X  

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

  X   

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

  X   

1.6  a measurement of performance and progress based on comparisons with similar schools?    X  
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
  X   

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 
improvement, and to develop plans and timeframes for reaching those goals? 

  X   

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

   X  

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

  X   

2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve? 
   X  

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 
about the learning needs and capacities of their children? 

   X  

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 
towards goals and focus on raising the achievement of students? 

   X  

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

   X  

3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 
instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

  X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

   X  

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

   X  

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

   X  

Overall score for Quality Statement 3    X  
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information to 
develop a differentiated strategy for improving the quality of each teacher’s instruction? 

   X  

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

   X  

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

   X  

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

   X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

   X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

    X 

Overall score for Quality Statement 4    X  

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

   X  

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

  X   

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

   X  

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 
setting and improvement planning? 

  X   

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

   X  

Overall score for Quality Statement 5   X   

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


