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Part 1: The school context 
 

Information about the school 
 
Public School 120 is an elementary school with 790 students from pre-kindergarten 
through grade 5.  The school population comprises 1% Black, 20% Hispanic, 4% White, 
and 74% Asian students.  The student body includes 30% English language learners and 
1.4% special education students.  Boys account for 52% of the students enrolled and girls 
account for 48%.  The average attendance rate for the school year 2006-2007 was 96.1%. 
The school is in receipt of Title 1 funding with 67% eligibility.      
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Part 2: Overview 

 
 

What the school does well  
 

• Teachers and administration carefully track and consistently record the 
performance and progress of individual students. 

• Academic intervention services specifically target those students in need, 
based on data analysis of their performance. 

• The school evaluates the performance of English language learners 
thoroughly and matches provision closely to their needs. 

• Teachers use assessment information well to plan the next instructional steps 
in the curriculum. 

• There is a successful emphasis on providing a broad curriculum, including the 
arts, and the school extends this with stimulating visits, visitors and 
partnerships.  

• The principal uses budgeting, staffing and scheduling opportunities very well 
to implement her vision for the school. 

• Students enjoy coming to school and behave well in a climate of mutual trust 
and respect. 

• The administration knows the quality of instruction across the school well and 
has strategic plans to continue improving it. 

• A wide range of strategies effectively engages teachers in high impact 
professional development. 

• The school is striving successfully to involve the parent community more fully 
in its work. 

 
                                                                                                                                                                            
What the school needs to improve 
 

• Assess and monitor the performance of all the varied subgroups of students 
and share this information with teachers. 

• Involve all teachers in defining goals for students and groups and evaluating 
progress towards them. 

• Ensure that performance goals for students, classes and groups specify what 
they will achieve by given times.  

• Use student goals to refine instruction to further challenge students of 
different achievements in each lesson.  
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Part 3: Main findings 

 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report. 
 
 
Overall Evaluation  
 
This school is proficient.   
 
The principal describes the continuing improvement of PS 120 as ‘work in progress,’ and 
has clear ambition to develop the school further.  The school is successfully achieving 
most of the recommendations of the last Quality Review.  Teachers collect and use data 
more consistently and have a very good understanding of the performance of their 
individual students.  Instruction generally matches students’ needs, but has not been 
sufficiently developed to ensure higher challenge to students of different abilities in 
lessons.  Teachers have clear expectations of the next learning steps for their students 
from lesson to lesson and are setting measurable achievement goals for individuals.  
Goals for groups and classes are not so well defined.   
 
The principal has set up an inquiry team.  This team will develop the use of data and 
explore the factors that contribute to students’ progress.  Parents appreciate the school a 
lot.  One parent said that, “we’re so proud to have such a good school in our 
neighborhood.”  Relationships are very positive throughout the school, and students enjoy 
their learning greatly, behaving well and applying themselves enthusiastically to their work.  
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 

 student’s progress over time.    monitor the                  
This area of the school’s work is proficient.   
 
The school continuously collects a good range of data for lower and upper grades that 
reflects their different work.  It is extending the range of assessments to improve the 
understanding of students’ performance further.  Teachers keep detailed records of day-to-
day work and their discussions with students, using these to assess the learning needs of 
individuals and small groups.  Planning for subsequent lessons is adjusted to ensure skills 
are securely learned.  
 
The administration uses different data sources well to monitor the performance of 
individual students across the school.  One central form records all interventions for 
students with specific needs so that the range of provision is effectively monitored.  
Teachers are not yet routinely involved in monitoring the performance of all subgroups of 
students.  Because they do not directly analyze this data they are currently unable to 
identify particular needs for groups in their class or grade, or plan appropriate strategies to 
support them.   
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The school monitors and supports special education students very carefully.  Those 
experiencing difficulties receive an intensive and well-planned sequence of interventions to 
help them progress quickly.  Teachers use specific assessments to place the large number 
of English language learners in appropriate classes and maintain a very good 
understanding of their progress.  The school provides well for these students, which leads 
them to make good progress.  
 
The very close monitoring of reading and math is now extending into further assessment of 
students’ writing.  Teachers are collecting and analyzing writing samples to fine-tune their 
instruction.  Coaches actively support this development and assist teachers in evaluating 
students’ work.  The school is now developing a standardized grading system for writing to 
ensure that teachers’ assessments are more consistent and progressive across the 
grades.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The most effective use of goals in the school is at individual student level in day-to-day 
lesson planning.  Teachers use their running records and ongoing assessments to identify 
what students have mastered and which skills they still need to secure.  They then adjust 
their planning for mini lessons and follow-up conferencing.  This ensures that students 
receive appropriate support in subsequent lessons.  This practice is most effective in 
reading and math, and is being strengthened in writing.  Rubrics in classes remind 
students of the qualities they are seeking and guide them to have high aims in their work.  
Coaches support teachers very well in developing and embedding this individual 
assessment and goal setting process. 
 
This good link between assessment and instruction extends to students who are in 
particular need of improvement.  Teachers collaborate to plan intervention services to help 
students and monitor their impact closely.  They regularly check students’ performance for 
evidence of growth and change programs when needed.  Data drives both the provision, 
and, where appropriate, the removal of additional intervention services.  
 
This strong individual practice is consistent across classes.  Teachers routinely use data 
on a quarterly basis to identify how much progress they expect groups of students to make 
in reading. They have just begun to do the same in writing and math.  The school’s goals 
rely on fixed annual percentage increases in performance.  The school does not yet 
identify where specific development is needed and target the amount of growth required in 
classes and groups of students.  The administration is now beginning to set more 
measurable goals with individual teachers for their classes and has planned to meet three 
times a year to monitor progress towards these.  The aim of administration is to encourage 
teachers to collaborate more with their grade partners and across the grades to see trends 
in the data and plan to address them in their instruction. 
 
The school is striving successfully to include parents more fully.  Translators support 
parents at meetings and the school is now sending home a regular curriculum chart to 
inform parents about what their children are learning each month.  
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages students 
around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
The school ensures that the core curriculum is rigorous and successfully seeks 
opportunities to derive performance data from it.  The principal’s aim for a broad and 
stimulating curriculum is visible in the creation of a new piano lab.  The arts are embedded 
in the curriculum.  Cluster teachers ran a successful enrichment project with four classes 
last year. The school is extending this to more students this year, and uses a daily 
SPARKLE period to provide extension and support activities in every class.  A week-long 
farm trip for fifth grade students provides a vivid example of how the school successfully 
extends their personal development.   
 
The principal consistently uses opportunities of budgeting, staffing and scheduling to 
implement her vision for the school.  She is seeking more empowerment in the faculty, 
ensuring that teachers have ownership of the challenges the school faces and the 
successes it achieves.  The movement of some teachers between grades extends and 
uses their individual expertise whilst the inquiry team and leadership groups offer teachers 
new opportunities to contribute across the school.  
 
The strategy of using assessment to plan subsequent mini lessons and areas for 
conferencing ensures that teachers match their instruction to the needs of students.  
Parents and teachers are given benchmarks of reading levels for each grade.  There is a 
very good climate for learning throughout the school.  One student said, ‘’I enjoy learning 
and getting smarter.  When you grow up you have a better future’’.  The very close and 
positive relationships students enjoy lead them to behave well, work hard and attend 
consistently.  
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is well developed.   
 
Professional development energizes the faculty and administration.  It leads to a very high 
quality of collaboration and sharing of practice between teachers.  Teachers describe the 
coaches as ‘amazing’ in the way they share and develop instructional strategies, and 
‘wonderful’ in how they help clarify short-term goals for students.  Teachers recognize that 
they have individual strengths, as when one teacher said, ‘‘everyone is an expert in what 
they do,’’ yet accepting that they need to keep asking themselves, ‘’How can I do this 
better’’?    
 
The school has made positive strides in literacy and math in the last year, driven by 
coaches who work with colleagues individually, in grade meetings and in teaching lessons 
together.  Teachers willingly seek support and advice and invite coaches to share in their 
celebrations of success.  Coaches give clear examples of improvements.  For example, 
the percentage of students achieving level 4 in math is rising in each grade and the 
connections between science and literacy are strengthening.  
 
A close partnership with the Teachers College provides intensive and differentiated 
support to teachers across the school.  The administration uses the regular visits by staff 
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developers to review the strengths and development needs of teachers.  They link this 
feedback to their vision for the school’s overall improvement and consider strategies to 
help each teacher move further forwards in their instruction.  Since there are frequent visits 
and evaluations, the agenda is lively and relevant.  This well developed partnership leads 
to positive challenge and sustainable improvements.   
 
Successful partnerships provide a daily range of after school activities for students, which 
are well used.  The school ensures that they deliver meaningful benefit by requiring 
students to make an ongoing commitment to attend regularly once they have signed up to 
courses.   
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
Teachers monitor student progress and revise their planning on a daily basis.  They use 
running records and regular assessments to generate data to inform this process.  As a 
result, their instruction is adaptive and responsive to this data 
 
In turn, the administration evaluates wider school data to decide where professional 
development emphasis needs to focus.  Discussions with staff developers are used to 
evaluate what teachers are achieving and where the next steps are.  The few objectively 
measurable goals at group or class level has limited  the potential of these strategies in the 
past, but the introduction of goals for writing and math will go a long way to addressing 
this. 
 
Teachers are aware of the broader elements of the school vision such as to create 
‘’independent learners’’, and ‘’to ensure that students can apply their skills successfully’’.  
In the past, specific annual school goals have been less familiar to teachers, and 
discussion about quantifiable measures was uncommon.  It is difficult for the faculty to 
assess progress towards wider objectives as milestones are not included in plans to check 
what teachers are achieving at key points in the year.  The school has clear plans to 
remedy this when information from ARIS is readily available.   
 
School leaders use their knowledge of assessment data and the quality of instruction to 
revise interventions and ongoing professional development.  They have a consistent and 
determined vision for the school and are committed to building further on their current 
success.  Good collaboration provides a strong foundation for improvement.  The faculty 
now needs more specific, objective outcomes to unite them in working towards shared, 
measurable goals.   
 
 
 
 
                                                                                                                                                                               



Part 4: School Quality Criteria Summary                          
 

SCHOOL NAME: Public School 120 Δ   

Quality Score   X   

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set demanding, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?    X  
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?      X   
2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?   X   
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?   X   

Overall score for Quality Statement 2   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?    X  
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    X  
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?    X  
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?   X    
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?   X   
1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?   X   

Overall score for Quality Statement 1   X   
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?   X   
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?    X  
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?   X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?    X  
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance?    X  

Overall score for Quality Statement 3   X   
 

Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?    X  
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?    X  
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

   X  

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?   X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?   X   

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning?    X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?    X  

Overall score for Quality Statement 4    X  
 

Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?  X    
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?   X   
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?   X   
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?   X   
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?   X   
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?   X   

Overall score for Quality Statement 5   X   
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