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Part 1: The school context 
 
Information about the school 
 
The Albert Shanker School for Visual and Performing Arts is an intermediate school with 
640 students from grade 6 through grade 8.  The school population comprises 18% 
Black, 56% Hispanic, 6% White, 18% Asian and 0.5% students from other backgrounds.  
The student body includes 18% English language learners and 22% special education 
students.  Boys account for 53% of the students enrolled and girls account for 47%.  The 
average attendance rate for the school year 2006-2007 was 90%.  The school is in 
receipt of Title 1 funding with 81% eligibility. 
    
There are three academies within the school.  Each academy is directed by an assistant 
principal.  
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The administrative team has established suitable systems for gathering 
multiple forms of data to understand performance and progress over time.   

• The cabinet and curriculum team collaborate well and work effectively to 
share high expectations with the school community. 

• Careful budgeting decisions are aligned to the academic needs of  
students. 

• An improved science program is evident and a Regent’s course for 
accelerated students has been re-instituted.   

• The school has a broad curriculum and performing arts program, both 
supported through excellent partnerships with many outside organizations. 

• The English as a second language department effectively addresses the 
needs of the English language learners. 

• Students in greatest need of improvement receive a strong support and 
effective academic intervention services. 

• Student attendance is good because of strong, respectful relationships and 
robust procedures so the school also runs smoothly.  

              

Areas for Improvement   
 

• Support teachers with systematic structures and next steps when using 
data to drive instruction.   

• Set clear and measurable individual student goals in all subjects that are 
revisited and revised at strategic points during the school year. 

• Continuously monitor and evaluate all systems and structures in order to 
establish consistency across grades and disciplines. 

• Ensure professional development includes formal observations with 
individually tailored written feedback to help teachers improve instruction. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in the previous 
Quality Review report.  
 

Overall Evaluation 
  
This school is proficient. 
 
As part of the initial staff conference, school wide goals are shared with the entire school 
community.  The principal presented the staff with the New York State local educational 
agency program report, the Comprehensive Education Plan as well as the school Quality 
Review from the previous year.   As a result content area planning has been initiated.  In 
the area of English language arts, a yearlong curriculum framework has been created 
following the January-to-January continuum.  Still in the early stages of progress, the 
curriculum framework and the establishment of short and long-term goals in math, 
science and social studies are continuing to be developed.   
 
The inquiry team identified fifteen grade 7 students who have historically been part of the 
City’s bottom third performers.  Read 180, academic intervention services, conferencing 
and Acuity are implemented as instructional support for the targeted students.  The 
school’s varied curriculum includes multiple visual and performing arts programs such as 
ballet, African and modern dance.  A graphic and theatre arts program as well as an 
instrumental music course further enrich students’ experience.     
 
Students are positive and can clearly communicate their learning experiences that occur 
before, during and after the school day.  Teachers are eager to learn and are afforded 
multiple professional learning opportunities during the school year.  Four teachers 
participated in the City wide training for “Schools Attuned”.  A school based mentoring 
program effectively supports new teachers.  Yet, on a school wide basis, classroom 
observations with specific feedback, along with differentiated professional development 
is not fully developed.  Not all teachers are adept at using data to drive instruction and 
the administration does not analyze individual student’s data with enough depth. 
 
The cabinet collects an extensive array of data to understand school and student 
performance.  English language arts, math, English language learners, the special 
education population, attendance, and gender and ethnicity comparisons are all 
compiled well using multiple data sources.  Class profiles are distributed to teachers at 
the beginning of the school year to inform instruction.  The inquiry team has provided an 
anecdotal record and model of best practices to be shared and replicated.  Students in 
need of additional assistance have ready access to supportive services such as 
counseling, guidance and “crisis” intervention programs.   
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is proficient.  
 
The school has an abundance of relevant data.  The administrative team is experienced 
with gathering multiple data sets.  Summative and formative assessment data is 
collected.  The administrative team provides the teachers with a baseline set of 
information about the students from a wide range of sources.  This includes comparative 
data over time.  In order to support this process, all classroom teachers have 
assessment binders.  Initiated by the administrative team, the assessment binders are 
required for all classroom teachers.  Class profile sheets include the New York State 
English language arts and math test results.  There is an extensive analysis of the sub-
group population such as special education students, English language learners, ethnic 
and gender groups, and individual student attendance records.  The entire school 
community utilizes the initial data that is gathered.  Teachers maintain class data in a 
binder and the teacher’s assessment notebook, which also contains   conferencing 
notes.    
 
Although this initiative is implemented consistently across all academies, teachers are 
not fully supported with understanding “how to” utilize the data in order to begin planning 
for overall student improvement.  Blank and incomplete conferencing templates indicate 
that not all teachers understand how to continue the data collection process.  The 
administrative team clearly gathers and analyzes multiple forms of data.  However, this 
information is not analyzed in sufficient depth to understand the individual student’s 
performance.  The internal professional development plan does not drive the school 
wide data analysis study with sufficient rigor to strengthen all teachers’ skills.   

 

 

Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student is next learning steps and to set suitably 
high goals for accelerating each student is learning. 
 
This area of the school’s work is proficient.  
 
The cabinet continues to work together using a collaborative model.  Presenting the staff 
with an informative power point presentation in the beginning of the school year, the 
principal shared school wide goals based on the New York State Local Education 
Agency Program report, the Comprehensive Education Plan, and the school Quality 
Review of 2006-2007.  Content area planning is beginning across curriculum areas.  The 
yearlong continuum for English language arts is from January to January.  The school 
has developed a curriculum framework that begins to outline some essential features of 
a quality unit of study.  This yearlong scope and sequence is an overview for English 
language arts teachers in grades 6, 7, and 8.  Collaborative teams will continue 
developing the reading and writing curriculum plans.   
 
In areas of math, science, and social studies, teachers collaboratively create short and 
long-term goals during common planning periods.  Teams are identifying instructional 
goals for the school year.  However, this process is limited, as benchmarks for reaching 
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these goals are not consistently established.  Student expectations are set through 
verbal and or written contracts.  Parents are informed and in most cases, teachers are 
the initial contact for parents and caregivers.  Teachers with students do goal setting at 
the beginning of the school year as a class.  Although student goals are not 
instructionally focused, student inventories capture the data that includes questions of 
interest and general long-term aspirations.  For example, all teachers maintain a set of 
index cards with the academic profile for each student attached.  The school is very 
effective in providing intervention services and additional support to students who are in 
greatest need of academic assistance.    
 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
The school provides a wide-ranging curriculum that includes the arts.  Each academy 
has a particular focus.  Based on that focus, students study the arts through the 
academic lens of English language arts or math.  An eighth grade art class engages 
students as they read the play, As You Like It.  In a sketchbook, students respond to 
literature as the teacher directs and makes connections to the actual play that students 
saw in Lincoln Center.  Newly arrived grade 6 are exposed to a variety of visual and 
performing art classes during their first year at the school.  In grades seven and eight, 
students are given choice based on their interest and ability.  Before school and after 
school programs also provide students with extra curricula activities.  Some teachers 
differentiate instruction.  Acuity results are captured and used for interim data in the 
areas of reading, writing, and mathematics.  Although, this periodic assessment data is 
not used to write action plans, make predictions and/or track groups or individual 
students.  Budget allocations are utilized with student outcomes in mind.  After analyzing 
data, the administrative team identified Black male students as an “at risk” cohort.  This 
group now has high interest/low readability literature available to engage their interest.  
The science laboratory is fully functional and is utilized by students as part of the 
intermediate school course requirements.  For the first time in three years, an eligible 
group of students will take the earth science Regents.  Grade 8 students who have 
completed the required (30) lab experiences will take this test.  This supports the 
schools efforts to engage students and enhance the curriculum by implementing 
accelerated courses within the regular school day.  Students have the opportunity of 
obtaining high school Regents credit prior to entering grade 9.      
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
Classroom teaching is observed following the formal and informal observation model.  
Written feedback is provided for all formal interactions.  This feedback is usually limited 
and aligned to managerial improvement plans lacking instructional strategies.   Informal 
observations are not always documented.  Teacher’s next steps are not included in the 
strategies for improving the quality of the overall instructional program.   
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The principal allows and supports all teachers in participating in professional 
development activities.   Teachers express their appreciation for the opportunities that 
they are given.  Although external professional learning opportunities are provided, there 
is no turnkey of this information.  Many teachers are not publicly sharing their external 
learning experiences to spread best practices throughout the school.  Teachers are 
eager to share.  However, there is no evidence to support the logical expansion of 
external professional experiences with others.  The school-based mentoring program for 
new teachers provides models of effective practice for staff.  Interclass visitations are 
encouraged.  Other teachers in need are supported and informally provided with a 
similar model of support.   
 
The school has strong partnerships with Lincoln Center Open Stages, Metropolitan 
Opera Guild, Dance Theatre of Harlem and Studio in a School.  These partnerships 
provide students with extensive personal and academic enrichment.  A new behavior 
modification plan has led to a reduced number of student suspensions along with 
creating an atmosphere where the school is run smoothly and students feel safe. 
   
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
evaluating each student’s progress throughout the year and for flexibly adapting 
plans and practices to meet its goals for accelerating learning. 
 

This area of the school’s work is proficient.  
 
The principal and the school community have a vision for the Albert Shaker School for 
the Visual and Performing Arts.  With a strong focus on arts integration, visual and 
performing arts, courses are aligned with content area standards.  All students and staff 
are well aware of the existing vision and mission.  Academic and behavioral 
expectations and outcomes are transparent and communicated to the entire school 
community with interim feedback to parents.  However, the school’s interim instructional 
goals are not clearly set with measurable outcomes.  Initial goal-setting lacks consistent 
clarity.  This is mainly because student targets do not have specific academic focus.  
Skills and/or strategies are not identified within the initial goal setting or within action 
plans.  Short-term goals are vague.  To obtain a passing grade in a particular class is 
one example of a student’s short-term goal.  Long-term goals may include graduating 
from middle school.  Very rarely are students aware of their specific deficiencies.  The 
data embossed “index” card that is initially distributed in September is not revisited by 
staff or students in the latter part of the school year.  Teachers demonstrate limited 
experience within this area.   
 
Although some teachers demonstrate monitoring using running records, the use of 
checkpoints and benchmarks is inconsistent across classrooms.  Progress monitoring is 
beginning but limited throughout this school.  While curriculum units are revised as 
needed in all of the content areas, there is no formal process for the identification of best 
practices.  
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME:  
Albert Shanker School for Visual and Performing Arts 

∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

  X   

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

  X   

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

  X   

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

  X   

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

   X  

1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
  X   

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for improvement, 
and to develop plans and timeframes for reaching those goals? 

  X   

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

   X  

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

   X  

2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for each 

student, and about each student’s progress and performance, and how they can improve? 
  X   

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school about 
the learning needs and capacities of their children? 

   X  

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 
towards goals and focus on raising the achievement of students? 

  X   

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

   X  

3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 
instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

  X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

   X  

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

   X  

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

   X  

Overall score for Quality Statement 3   X   
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information to 
develop a differentiated strategy for improving the quality of each teacher’s instruction? 

  X   

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

  X   

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

   X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

  X   

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

   X  

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

  X   

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

 X    

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

  X   

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 
setting and improvement planning? 

  X   

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

  X   

Overall score for Quality Statement 5   X   

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


