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Part 1: The school context 
 
Information about the school 
 
The Seaside School is an elementary - middle school with 625 students from pre-
kindergarten through grade 8.  The school population comprises 46% Black, 33% 
Hispanic, 17% White and 4% Asian students.  The student body includes 11% English 
language learners and 11% special education students.  Boys account for 51% of the 
students enrolled and girls account for 49%.  The average attendance rate for the school 
year 2006-2007 was 87.6%.  The school is in receipt of Title 1 funding with 89% eligibility.   
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The school collects a wide range of data to understand the progress of 
students individually, in classrooms and in grades. 

• The principal knows his students very well and has a high profile presence 
around the school, which ensures a calm, positive environment. 

• The principal and assistant principals analyze data very effectively to 
determine trends and patterns in student progress to inform future planning. 

• The school has improved the achievement and progress of Level 1 students 
very effectively. 

• The principal uses the budget in a timely manner to support school goals. 

• Strategies to improve attendance are well developed. 

• Extracurricular activities have been extended well to offer wider social, 
athletic, and academic opportunities for students. 

• The introduction of advisory lessons has significantly improved the support 
for social and academic development of students in grade 8. 

• Teachers in classrooms and grade teams are beginning to use data to 
measure the effectiveness of their instruction. 

• The administration identifies and analyses the progress of a range of student 
sub-groups well in order to meet needs and provide support. 

 

What the school needs to improve 
 

• Use data more effectively to develop a wider range of differentiated 
instructional practices. 

• Develop greater diversity in instruction, through, response to learning styles 
and using technology, to engage students more interactively in lessons. 

• Pursue strategies to further engage parents in the life and work of the school. 

• Develop greater consistency in record keeping and data analysis within and 
across grades. 

• Identify realistic, measurable interim and final goals for the school, grades 
and classrooms, which are firmly based on school progress data. 

• Develop strategic plans for professional development that integrate with 
whole school goals and include interim objectives to measure their impact.  
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in the previous 
Quality Review report. 
 

Overall Evaluation 
 
This school is proficient.   
 
The Seaside School has maintained the momentum of development since its significant 
reorganization in 2005.  Useful progress has been made in response to the improvement 
points of the last Quality Review.  A community-based organization effectively provides 
academic and social support.  The principal is highly visible around the school, observing 
classes and engaging with students and teachers.  He knows students progress very well.  
He responds effectively to school environment data and as a result, the school is a 
harmonious and smooth-running community.  Students are well behaved and attentive in 
their classrooms.  The principal analyzes the wide range of periodic and on-going student 
data in depth.  He identifies priorities, trends, and patterns and, together with the very 
capable assistant principals, plans accordingly.  Very effective disaggregation of data 
ensures that the needs and relative progress of English language students and special 
needs students, together with a range of other sub-groups are well understood.  The focus 
on students at Level 1 has resulted in significant improvements.  Targeted use of the 
budget has raised staffing levels to improve academic intervention and attendance.   
 
Teachers are beginning to use the range of data to address deficits in learning and to 
group students.  The coaches are well focused in their work.  They make very purposeful 
contributions to raise skills in content knowledge and in differentiated instruction through 
faculty, grade, and voluntary meetings.  Teachers respond well to this work.  This is 
important in a school with a relatively inexperienced staff.  Differentiation is not yet fully 
developed in many classrooms to vary the challenge to students, to respond to learning 
styles and to apply a range of instructional strategies.  As a result, lessons are often not 
sufficiently interactive and compelling for students.  This is more evident in middle and 
upper grade classrooms.  Observation of colleagues and the modeling of lessons is a 
more common practice than previously.  However, the school has no strategic plan to 
integrate professional development with school plans and priorities.  
 
Students are more aware of their goals, especially in reading where each student knows 
their target level.  This is less true in writing and math, although teachers do indicate next 
steps through comments on work.  The use of conferencing is developing but is not 
consistent enough across the school to give a clear picture of student progress.  Proactive 
goals are set very effectively and flexibly adjusted for reading.  However, although school 
and grade goals have interim and final goals these goals are not based upon data.  As a 
result, the challenges for students are not relative to students’ achievement and therefore 
judgments of progress are problematic.  The inquiry team is working to look deeply at the 
needs of the targeted groups of students, is working with structures to support them, and 
monitors data and goals.  
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is proficient.  
 
The principal analyzes the wide range of data the school collects from school, City and 
State assessments very effectively to identify patterns and trends in student achievement.  
Year on year comparisons provide an overview.  The tracking of grade cohorts 
longitudinally over time gives a very good awareness of progress.  Equally, the principal 
has very clear knowledge of achievement through comparison within and across 
classrooms and grades.  He knows every student’s progress and needs well.  Teachers 
are gaining confidence in the use of assessment data, individually and within their grade 
teams, to identify deficits in students’ learning.  They receive purposeful support from 
coaches and additional training is available to increase their skills to access computer 
generated data.  Grades and classes identify students’ strengths, challenges and critical 
needs.  This is not a fully systemic practice.  Individual student achievement and progress 
in reading is particularly well monitored, but is insufficiently collated to give classroom and 
grade overview.  Teachers are using conferencing more effectively to track student 
progress.  However, record keeping and data analysis are not consistent enough across 
the school to ensure ease of access and to track progress. 
 
The principal disaggregates data to understand the relative progress of subgroups very 
effectively.  The school has a good understanding of the relative progress of ethnic 
groupings and equally tracks gender differences well.  The principal differentiates the 
comparative rates of progress between special education students in self-contained 
classrooms and those receiving services.  Consequently, he has recognized the relatively 
poor progress of some special education students and the need for continuing support for 
English language learners after they test out of specific services.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school has some models of good practice on which to build.  The faculty shares the 
administration’s goal to analyze data to inform instruction.  This has enabled the numbers 
of neediest students at Level 1 to be very significantly reduced  Teachers, individually and 
in grade teams analyze ‘strengths, challenges and critical needs’ from assessments to 
identify deficits and next steps in students’ learning.  They consequently use this 
information to group students, but this practice is not fully consolidated.  Collaborative 
planning is developing effectively.  Grade teams focus discussions on common issues and 
plans.  This supports individual teachers effectively in their planning.  Each grade has a 
set of interim and final annual goals, but these often refer to curriculum coverage, which is 
already mapped in pacing calendars.  The measureable goals are arbitrary and not based 
upon student progress data and as a result do not enable effective monitoring and 
evaluation of progress.  There is, however, a precedent of very good practice in the setting 
of reading goals.  Targets are set for interim periods, based on previous performance and 
regularly adjusted to reflect progress.  Consequently, data is relevant, monitoring is 
frequent, and students know their targets and the expectations upon them.   
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Students generally are not well informed of personal goals for improvement through for 
example, rubrics.  The school has introduced initiatives to set higher expectations.  
Students make great efforts to be citizen or student of the month or to get their name on 
the honor board.  Challenges such as ‘Ticket to Read’ encourage reading stamina.  The 
school works hard to engage and inform parents through an open door policy, meetings, 
events, access to teachers, and the work of the parent coordinator.  Engagement of 
parents in providing information, however, continues to be a challenge. 
 
Data is insufficiently used overall in school plans to set measureable goals, based upon 
previous performance.  Therefore, student achievement and progress are not objectively 
monitored and evaluated.  Yet teachers do not have full ownership of data management to 
set proactive targets across the board.   
 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
Curriculum maps and pacing calendars together with the purposeful selection of programs 
effectively assists the monitoring of progress towards curriculum goals.  Coaches assist 
teachers to make best use of integral assessments in programs.  The piloted introduction 
of the ‘Core Knowledge’ program is adding further breadth and depth to the curriculum, 
particularly through the correlation of literacy skills across the curriculum.  Students enjoy 
art and music lessons.  They appreciate the increased after-school activities, provided by 
the community-based organization.  Chess, wrestling, bookbinding, and athletics clubs 
provide further motivation to school engagement.   
 
The principal makes good use of the budget, staff hiring and scheduling to strengthen 
students’ engagement with schooling.  The work of assistant principals is specifically 
focused towards instruction.  Time management is effectively analyzed and schedules 
adjusted accordingly.  Classes have been reduced in size to benefit instruction.  
Disaggregation of data to identify target groups, effective use of the attendance teacher 
and parent outreach have increased attendance to be above that of similar schools.   
 
The principal holds teachers to account through achievement data and his high profile 
around the school.  Teachers use data analysis effectively to match instruction to deficits 
in students’ knowledge.  However, although classrooms are safe, orderly, respectful 
communities and instruction follows prescribed programs, lessons are often insufficiently 
stimulating, interactive and do not engage students in their own learning.  This is less true 
of younger grades and in subjects such as science, where students are more involved in 
investigations.   
 
Classroom computers are underused generally, although in a special needs class good 
use of laptops enabled students to have individually matched challenges.  Coaches are 
working hard to raise teachers’ awareness of students’ individual learning skills, and to 
group their students.  The math coach effectively demonstrated to a kindergarten grade 
team how to elicit the level of student understandings and to vary instruction and 
challenge in instruction accordingly.  Overall differentiation is insufficiently developed.   
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Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal ensures that he has a high profile around the school.  This is in part a 
response to the data of the learning environment survey.  As a result, he knows teachers’ 
work well.  He is able to develop professional conversations and to monitor the quality of 
instruction in relation to school goals.  These observations lead to effective action through, 
for example, visitations, support from coaches or pairings with colleagues, who have 
overcome any similar issues.  Teachers, new to the school or to the profession, are 
similarly supported.  The strength of professional development is the strong culture of 
teachers’ voluntary engagement.  As a result, teachers frequently access the good support 
that the coaches offer.  They, with the principal, promote school development priorities, 
such as the effective use of palm pilots to collect data.  However, the school does not 
have a strategic plan for professional development to coordinate teacher and school 
priorities.  The principal rightly places a high priority on promoting students’ personal and 
academic development.   
 
Good management ensures the school runs smoothly and behavior issues are quickly 
addressed.  The introduction of advisory lessons for grade 8 students significantly assists 
their engagement in schooling and prepares them for transition to high school.  Senior 
students have work opportunities to offset graduation costs.  Well-chosen partnerships 
effectively provide learning and recreational activities for all students. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is underdeveloped with proficient features.   
 
School plans do not currently include proactively stated measurable interim goals for 
student improvement and teacher outcomes.  Interim goals in grade plans are 
insufficiently reflective of known student achievement and progress, to be useful.  As a 
result, no objective ongoing monitoring and evaluation can be made of the quality of 
planning and whether student progress matches to expectation.  The school does, 
however, have systems to judge individual teacher outcomes retrospectively on a regular 
basis but this is not yet sufficiently  and systematically applied.  Teachers, individually and 
in grade teams, use the wide range of available assessments to review the progress of 
their instructional plans.  There is clear evidence that short-term plans, groupings, and 
reading targets are effectively revised to promote student achievement.  The principal, in 
consultation with the assistant principals and pupil personnel team, uses composite 
qualitative and quantitative data to make strategic decisions effectively for the following 
year, as this year’s developments illustrate.   
 
The principal has cumulative data of the increasing support within the school community 
for his strategies for school development and implicitly, his vision for the future.  He has 
the analytical and personal skills for the task but the vision is insufficiently documented in 
clear plans and measurable goals to ensure the momentum to change and to evaluate 
progress. 
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME:  The Seaside School ∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

   X  

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

  X   

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

  X   

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

   X  

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

   X  

1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
  X   

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 
improvement, and to develop plans and timeframes for reaching those goals? 

 X    

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

   X  

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

  X   

2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve? 
  X   

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 
about the learning needs and capacities of their children? 

 X    

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about 
progress towards goals and focus on raising the achievement of students? 

  X   

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

  X   

3.3 hold teachers accountable for the progress and learning of the students in their charge, for 
making instruction interesting and compelling, and for creating a positive safe and inclusive 
learning environment? 

 X    

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

 X    

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

   X  

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

  X   

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

   X  

Overall score for Quality Statement 3   X   
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information 
to develop a differentiated strategy for improving the quality of each teacher’s instruction? 

  X   

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

 X    

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction 
in an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

  X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

   X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

  X   

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

X     

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

 X    

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

  X   

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

  X   

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

  X   

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of 
goal setting and improvement planning? 

  X   

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

  X   

Overall score for Quality Statement 5  X    

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


