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Part 1: The school context 
 
Information about the school 
 
Goldie Maple Academy is an elementary-middle school with 356 students from pre-
kindergarten through grade 8.  The school population comprises 81% Black, 15% 
Hispanic, 1% White, and 2% Asian students.  The student body includes 0% English 
language learners and 8% special education students.  Boys account for 47% of the 
students enrolled and girls account for 53%.  The average attendance rate for the school 
year 2006-2007 was 92.5%.  The school is in receipt of Title 1 funding with 86% eligibility. 
 
The Goldie Maple Academy is a new school, which opened in 2006 to replace the middle 
school on the same site.  The new intake of students is being phased in gradually, and at 
present, there are only students from pre-kindergarten through grade 5 in the school.  
Admission is selective as zoning does not apply.  The academy also has gifted classes in 
most grades, with the region determining the entry criteria and selection. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• Teachers’ planning and assessment of individual students is strong, leading 
to the implementation of differentiated strategies to secure improvements in 
performance. 

• The school runs very smoothly and strategies to improve students’ personal 
and social development work well to support academic performance. 

• Teamwork and collaboration strongly support teachers’ professional 
development and their capacity to improve students’ performance. 

• The school provides teachers with a wealth of resources to help them to be 
effective. 

• Technology is helping teachers to use data effectively to drive instruction. 

• The school gives considerable emphasis to the regular monitoring of the 
quality of teaching and learning in order to maximize progress. 

• High levels of mutual trust and respect are evident throughout the school. 

• The school is developing strong lines of communication parents. 

• The school curriculum is the driving force that ensures successful learning is 
taking place in all areas. 

• The high expectations of the principal and her assistant raise the 
expectations of the whole school community. 

 
 
What the school needs to improve 
 

• Develop students’ independent learning skills further. 

• Develop links with a local college to provide opportunities for extension work 
and tutoring. 

• Ensure that plans set in the Comprehensive Education Plan and elsewhere 
contain interim goals that are measurable and time-related. 

• Analyze new data as it becomes available. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report. 
 
Overall Evaluation 
 
This school is well developed. 
 
Since its inception, the Goldie Maple Academy has set out to strive for excellence for all its 
students.  Use is made of data throughout the school to drive instruction at grade, class 
and individual levels.  The small class sizes and dedicated staff ensure that all the 
students have every opportunity to succeed at whatever level.  The Core Knowledge 
curriculum used with all students is a strength of the school as are the wealth of resources 
to support teaching and learning.  The staff work well together and high levels of trust and 
respect are evident among all members of the community.  The principal and her assistant 
work tirelessly to ensure teaching and learning are of the highest standard.  They ensure 
the communication of high expectations at all levels.  The school keeps both parents and 
students fully informed about progress made as well as next steps in learning.  The school 
forges close lines of communications with parents from the time students enter school.  It 
is strengthening these levels of communication as the school develops. 

The school has a well-established inquiry team, which meets on a regular basis to analyze 
data and is part of the corporate decision-making processes in the school.  In particular, 
this team has identified 18 students requiring tier three support in order to investigate the 
strategies needed to move these students from level 2 to 4.  The issues raised in the 
previous Quality Review have all been tackled using a wider range of data to track student 
progress and to flexibly group students, on-going professional development focused on 
differentiation and the provision of parent workshops and information about the curriculum 
that is offered. 

The principal has recognized a need to develop the students’ independent learning skills 
further by making them aware of their learning styles as well as their goals.  She is also 
seeking a link with a local college in order to provide extension opportunities for students 
as they reach the final stages of their education at the school.  The school has clearly 
identified goals but they do not contain interim goals and specific time-lines.     

The principal has a strong vision for this caring community, which involves cultivating the 
“whole child” as a well-rounded individual.  Her tireless approach to leading all members of 
the school forward is helping to embed this vision as the school community grows and 
develops.  

 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is well developed.  
 

The school has established very effective systems for gathering meaningful data that gives 
a clear picture of the achievement of individual students.  Teachers gather data in the form 
of State test results, mid-year and end of year tests aligned to the Core Knowledge 
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curriculum as well as using Acuity and ECLAS to monitor progress over time.  Teachers 
receive all initial data at the beginning of the year.  They then monitor progress in a 
detailed way using assessment binders and recording end-of-unit tests, their own tests 
devised using Acuity software and detailed running records.  Data from Acuity provides 
opportunities for item analysis in a very detailed way to ensure the school challenges all 
students to move continually forward and offers support as necessary.  Use is made of 
portfolios throughout the year to aid the formative assessment process and administration 
checks them on a monthly basis.  Analysis of the information provided gives the 
administration team a constantly updated picture of the performance and progress of each 
class and grade level.  Students make good progress with 89% scoring level 3 or above in 
the state English language arts exam and 92% in the math.   
The school monitors the progress of special education students closely using individual 
education plans.  It continually monitors the support offered to ensure maximum impact.  
These students make good progress toward their goal of level 3, which many have 
achieved.  The school does not have any English language learners at present.  
Monitoring data in terms of gender and ethnicity has not identified any significant 
differences.  As a new school, there are not the same levels of data available to the 
principal to allow her to make informed comparisons with other schools, but she does 
study schools in her peer group in terms of attendance levels and Quality Review reports.  
Therefore, she can monitor how her school is performing compared to similar schools and 
address any necessary concerns.  The staff  have received very comprehensive training in 
the use of data.  The school supplies staff with laptops to enable them to devise custom-
made tests using Acuity in order to pinpoint individual skill gaps.  All are confident about 
collecting data and using it to drive instruction. 

 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is well developed.  
 
All teachers meet two or three times a week in grade teams.  This regular contact ensures 
the constant discussion of plans and the comparison of data.  Teachers identify pre-test 
and post-test skills in order to understand the next learning step for each student.  The 
school groups students flexibly for focus teaching and closely monitors progress using 
running records and reading levels.  The focus groups formed to look at patterns across 
grades have identified that the most able students made the least progress comparatively 
over the past year.  This has resulted in changes in the arrangements to provide extra 
support for these students.  Teachers are allocated free time during the week to support 
these students.  Those identified as needing instruction in specific skills in both English 
language arts and math receive both “pull-out” and “push-in” help during the school day.  
The school ensures all other students receive the appropriate extra support before and 
after school based on skill and strand analysis of ongoing assessments and reading 
levels.  The school has also recognized the need to focus support in the early years of the 
educational process as a preventative measure.  To this end, use is made of reading 
intervention programs at the lower grades. 

A culture of high expectations permeates the school at all levels.  The principal transmits 
these high standards to the whole community.  One parent commented that the standards 
are so high that they are no longer “expected” because they “just are.”  The school keeps 
parents fully informed about the very appropriate and well-developed curriculum by 
providing each family with a comprehensive curriculum handbook.  Monthly calendars 
provide details of events, testing periods and curriculum plans.  All the students know what 
they are working towards and understand the four strengths and four areas on which to 
work.  In this way, the school also makes parents aware of student targets as well as 
giving them report cards and interim reports.  The school asks parents to provide 
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extensive information about their children prior to entry so that it can plan to meet their 
needs in terms of academic history and hobbies and interests. 

 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is well developed.   
 

The curriculum at the Goldie Maple Academy offers breadth and depth as well consistency 
of approach across the school.  The school has based it upon the strong Core Knowledge 
program, resourced to a very high level to ensure real and secure understanding based 
upon experiential learning.  It builds the teaching of knowledge and skills from one year to 
the next in a spiral format.  Consequently, teachers successfully scaffold learning across 
the school.  They modify books and other resources according to the grade but cover the 
same topic areas.  For example, the school teaches Spanish from kindergarten through 
grade 5 and translates all the resources into this language from picture books to novels.  
The teaching of music and visual arts forms an integral part of this program and a 
specialist art teacher further enhances the teaching in this area.  Both teachers and 
students use technology regularly and a technology specialist is available to ensure well-
maintained equipment and provide specialist teaching as appropriate.  Outside the school 
day, students have the opportunity to study an instrument and attend clubs for dance, 
drama, chess, lacrosse, basketball, wrestling and judo.  In this way, they can acquire an 
even wider range of skills in order to “shine” in different ways.  Cultural experiences 
include many museum visits and outings to the theater.   

Teachers are accountable for improving instruction and use the “daily snapshot” as a tool 
for administration to monitor the use made of appropriate teaching strategies.  
Administration makes the standards of teaching and classroom display very clear and 
consequently maintains them to a high level.  The school makes effective use of data to 
flexibly group students and set individual targets.  For example, in a grade 5 class, the 
teacher shares the test analysis profile from Acuity in math with her students in order that 
they may fully understand the areas in which they need to further develop skills.  The 
principal is aware that teachers do differentiate by learning style in a general way.  
However, she is recognizes the opportunity to enhance independent learning skills by 
helping students to understand their own learning styles so they have a more in-depth 
knowledge of how they learn as well what they need to learn.   

The school has invested heavily in resources to support classroom instruction including a 
wide range of literature, visual materials and technology, used extensively by staff to 
promote practical learning and improve outcomes.  Well-established systems of reward 
and interaction with the older students further motivate students.  Both students and their 
parents attest to the fact that the staff establish very good relationships with the children.  
In fact, one student referred to his teacher as being his “second mom”.  In this way high 
levels of trust and respect exist throughout the school.  The school enhances the personal 
needs of students further by the virtue of the month themes that permeate through the 
curriculum and the character education program used. 
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Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
This area of the school’s work is well developed.   
 

The Core Knowledge curriculum adopted by the school includes a built-in five-year plan 
involving specific professional development for both teachers and administration.  The 
school undertakes all the workshops and conferences offered in order to ensure that it 
maintains the delivery of this curriculum to the highest standards and to earn the school 
the recognized accreditation.  To this end, the principal and her assistant carry out 
informal walkthroughs on a daily basis.  They provide teachers with supportive feedback 
following both informal and informal observations.  Use is made of inter-visitations and 
common planning time to share the good practice identified.  All staff work successfully 
together in an open, collaborative and reflective way to support one another and drive up 
standards.  This structure successfully supports teachers who are new to the school.  The 
school offers further differentiated training to all staff based on the results of a 
comprehensive needs assessment tool.  Teachers also communicate effectively across 
grades to help ensure a consistency of approach and that incremental learning is taking 
place. 

The standard of student behavior is high.  There are well-established rules and routines 
both within classes and around the school.  Parents are supportive of the high standards 
exemplified by the principal and her staff.  Specialized intervention staff work in close 
harmony to enhance students’ academic and personal development.  The school has also 
developed a range of useful links with outside agencies to provide, for example, a violence 
prevention program, tennis coaching and after school activities.  The principal is aware 
that a link with a local college is necessary for the older students in order to offer further 
enrichment opportunities and to develop a tutorial program throughout the school. 

 

 

Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
This area of the school’s work is well developed. 
 
Close links between planning, goal setting and on-going monitoring procedures enable the 
school to measure its success and adjust programs when required.  The school clearly 
identifies its goals in the Comprehensive Education Plan and communicates them well.  
They do not, yet, contain interim goals and specific time-lines.  The dedicated staff know 
all their students well and it is the school’s policy to keep class sizes small.  As a result, 
they carefully ensure that all the teaching and other activities within and out of school are 
appropriate and successfully achieve set goals.  Teachers determine the success of their 
instruction and revise plans accordingly using and constantly reviewing data from Acuity 
and the Core Knowledge assessments.  The school uses data to inform all decisions and 
modifications made for the benefit of the students.  This professional approach enables 
school leaders and staff to move forward confidently.  The principal and her assistant are 
well respected and know their team well.  Responsibility is being shared and sustainability 
is being developed.  As a result, the school knows its areas of strength and weakness 
well.  The school’s clearly expressed vision “creating a stimulating learning environment 
where the education of the “whole” child is catered for” has been apparent since the 
opening of the school.  The principal is committed to ensuring that this vision underpins 
the future development of the Goldie Maple Academy as it fully establishes itself as a 
successful school. 
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Part 4: School Quality Criteria Summary 

*1.3 not scored as no English language learners present  

 

SCHOOL NAME: Goldie Maple Academy Δ  

Quality Score    X  

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?    X  
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    X  
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?    *  
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?    X   
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?    X  
1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?    X  

Overall score for Quality Statement 1    X  

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?    X  
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?    X  
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?    X  
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?       X  
2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?    X  
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?    X  

Overall score for Quality Statement 2    X 
  

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?    X  
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?    X  
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

   X  

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?    X  

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?    X  
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance and tardiness?    X  

Overall score for Quality Statement 3    X  
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?    X  
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?    X  
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

   X  

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?    X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?    X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents?    X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?   X   

Overall score for Quality Statement 4    X  

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?    X  
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?    X  
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?    X  
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?    X  
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?    X  

Overall score for Quality Statement 5    X  

 

 

 Outstanding 

 Well Developed 

 Proficient 

 Underdeveloped with Proficient Features 

Δ Underdeveloped 

 


