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Part 1: The school context 
 

Information about the school 
 
Queens High School for the Sciences at York College is a high school with 378 students 
from grade 9 through grade 12.  The school population comprises 18% Black, 11% 
Hispanic, 13% White, and 58% Asian students.  There are no English language learners or 
special education students.  Boys account for 50% of the students enrolled and girls 
account for 50%.  The average attendance rate for the school year 2006 – 2007 was 97%.  
The school is not in receipt of Title 1 funding.   
 
The school is in its sixth year of operation and shares the campus and facilities of York 
College, where it is housed.  This provides students with unusual access to advanced 
resources and instructional opportunities.  
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Part 2: Overview 

 
 

What the school does well  
 

• The school culture evidences a high level of trust and respect among and 
between students, teachers and school administrators. 

• Improved behavioral expectations and management structures support the 
continued effectiveness of the daily operation of the building. 

• The redesigned weekly schedule increases instructional time and brings more 
regularity to the school day. 

• The curricular and extracurricular programs support the school’s high 
expectations for academic achievement. 

• The principal undertakes astute and thorough analysis of the available 
student performance data and uses it to focus improvement efforts by staff. 

• Students are provided with access to college level courses and other benefits 
associated with the school’s close relationship with institutions of higher 
learning. 

                                                                                                                                                                             
 
What the school needs to improve 
 

• Train assistant principals and teachers in the analysis and use of assessment 
and other pertinent data for differentiating instruction to meet the individual 
needs of each student. 

• Engage the community in establishing or confirming the mission of the school 
and define its broad goals for continuous improvement. 

• Continue to formalize expectations for assessment practices such as grading, 
homework, and the increased use of common examinations. 

• Increase goal setting practices among administrators, teachers and students. 

• Increase opportunities for intervisitiations and collaboration among staff. 

• Extend data analysis to gain sharper understandings of ethnic groups and 
gender performance. 
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Part 3: Main findings 

 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report 
 
 
Overall Evaluation  
 
This school is proficient.   
 
Since the last review the school has put effective systems in place to address tardiness 
and had begun college advisement earlier.  The principal provides staff with helpful 
analysis of student achievement data and provides guidance in how to understand and 
use this data.  Other suggestions are in process or remain as goals. 
 
The principal is a highly skilled and experienced data analyst who undertakes careful study 
of the school’s indicators and shares this information widely.  Greater focus on subgroup 
performance, enabled by access to the City’s updated data base, is among the school’s 
goals.  The school has evolved successfully from its beginnings to become an established 
selective institution.  Now, under relatively new leadership, it is poised to clarify its goals 
for future development.  The school’s inquiry team has formulated its approach to using 
the available data to effectively identify its target group.   
 
Students benefit from a challenging curriculum and broad extracurricular opportunities.  
They learn in an environment that is purposeful, supportive and welcoming.  Teachers, 
especially those in the early stages of their careers, receive good assistance in refining 
basic instructional techniques. 
 
As a specialized high school with rigorous entrance criteria, the school’s overall focus on 
academic achievement underpins its on-going evaluation of its success at the classroom, 
course and whole school level. 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 

 student’s progress over time.    monitor the                  
This area of the school’s work is well developed.   
 
The principal is highly skilled and diligent in gathering, analyzing and distributing the 
available data regarding the performance of each student, classroom, grade level and 
academic subject.  She provides guidance to assistant principals and teachers in 
understanding what is revealed by this data.  For instance, her analysis of the percent of 
students reaching mastery on Regent’s examinations has moved staff from potential 
complacency when only the overall pass rate was used to evaluate success.  Training, 
management systems and structures that support administrators and teachers in the use 
of data to inform planning and track progress are emerging as access to more useful forms 
of data is becoming available.  For example, a staff member with a professional 
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background in data use and analysis has been identified as the school’s new data 
specialist and will participate in the inquiry team. 
 
The school has no special education students or English language learners.  The analysis 
of performance data based on ethnicity and gender is recognized in overall performance 
on standardized tests but has not been studied in depth.  The school’s relative newness 
inhibits significant analysis of its performance over time but graduation rates, college 
placements and Scholastic Achievement Test scores have indicated initial improvements.  
The performance of students, and subsequently their classrooms and academic subjects 
are assiduously monitored through the analysis of scholarship reports, failure warnings 
and marking period grades.  The principal is keenly aware of the progress of her school 
relative to that of other specialized high schools and is astute in looking to her peers for 
inspiration and exemplary practices that may benefit her students.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school leaders and faculty have undertaken actions to identify direction and solve 
problems.  However, the school has not taken that one step further by developing specific 
plans and timeframes.  The school leadership team, with the principal, has engaged in 
data analysis that has increased the focus on mastery.  The school safety team is actively 
engaged in addressing needs and improving practices especially with respect to the 
special challenges of a shared campus.  The principal has delineated clearly her goals for 
the school’s improvement, including specific targets for mastery attainment on Regent’s 
examinations.  While school communications clearly identify overall values for high 
academic achievement, specific whole school goals are not routinely shared with the 
school community at large. 
 
Teachers and administrators are quick to identify students, classrooms or academic 
subject areas that require a particular focus through routine instructional and assessment 
practices and through the analysis of standardized data.  For example, greater strength in 
math indicated by scores of incoming freshmen has increased the focus on literacy.  The 
school provides good structures for identifying and providing assistance to students most 
in need of improvement.  Guidance personnel, along with teachers, play a significant role 
in identifying academic interventions or social supports aimed at addressing individual 
needs, to good effect.  
 
Parents feel welcomed in the school, especially by the current administration, and are 
satisfied with the efforts to continually increase communication between home and school.  
Increased emphasis on earlier preparation for college is appreciated by this population of 
academically motivated parents of high-achieving students.  Parents also feel supported 
by the practices such as mailing notices prior to open house events, scheduling two 
opportunities for open house visits and increases in translations of school communications. 
They generally feel that teachers are deeply committed to their children’s’ success.  
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages students 
around its plans and goals for accelerating student learning. 
. 
This area of the school’s work is proficient.   
 
The school’s curricular and extracurricular programs offer good breadth and challenge for 
students.  As a selective school with high performing students, the curriculum is informed 
by Regents and advanced placement courses and examination preparation.  Teachers 
monitor interim progress towards preparation for these measures of achievement through 
routine assessments such as quizzes, tests and homework assignments.  Students are 
also afforded the additional challenge of on-site college level courses to extend their 
learning.  After school activities, clubs, teams and access to many of the facilities of York 
College, round out the educational experience of students. 
 
Teachers are held accountable for the progress and learning of their students through 
administrators’ oversight of students’ grades and performance in Regents and other 
examinations.  Formal and informal class visits and coaching by administrators serve to 
encourage interesting and compelling instruction.  Students find that lessons vary in 
interest but acknowledge that they are well prepared for the challenge of the examinations 
they are measured by.  They enjoy strong relationships with the adults in the building and 
know that the school is focused on supporting their academic success.   Differentiation of 
instruction based on the specific needs of all students is not a routine feature of current 
teaching practice in the school, nor is the practice of administering common course 
examinations as a source of diagnostic or comparative assessment data.  
 
The current principal has made well-informed decisions regarding the schedule, budget 
and staffing.  In collaboration with the staff, the weekly schedule was revised.  This was 
done because data indicated that increases in instructional time and predictability were 
needed to provide greater order and accountability.  Results of environmental surveys of 
teachers indicated a desire for more content-specific professional development and 
resulted in the reallocation of funds to increase teacher-directed professional development 
decisions.  Staffing changes have been made based on the analysis of overall student 
performance data. 
 
The school has instituted effective changes to its already strong attendance policies and 
procedures in order to reduce lateness.  Attendance at the school is very high and 
students enjoy coming to school. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal and assistant principals are frequent visitors to classrooms and are visible 
around the building.  Formal and informal observations of teaching result in coaching and 
support for the institution of effective techniques.   This personalized form of professional 
development supports new and experienced staff alike.  It is supplemented by allowances 
for teachers to attend courses, workshops and other events related to increasing their 
content expertise.  This is resulting in greater student achievement as measured by 
Regents and other examinations.  Although the school and staffing numbers are small, the 
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practice of peer observation is not routine and structures for collaboration about teaching 
and learning are not formalized.   
 
The school’s guidance and college advising programs are well organized around the 
school’s focus on nurturing students as they prepare for their continued education after 
high school.  Very favorable case loads allow counselors to personalize services for all 
students and provide interventions and links to outside resources when necessary.  The 
school’s partnership with York College is unique in the range and depth of benefits that 
support students’ academic and personal growth. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient. 
 
The school has a clear understanding of itself as an institution dedicated to providing 
continuous challenge and growth opportunities for its high-performing students.  The 
principal has a clearly defined list of goals and steps for moving the school forward. 
However, the lack of specific plans for improving student outcomes inhibits the school’s 
ability to monitor progress and adjust actions in pursuit of implied or stated achievement 
goals.  Thus, movement forward is reactive rather than proactive with respect to planning 
next steps. 
 
The improvement of teacher outcomes is inherent in the supervision model employed by 
the school.  The results of observations of instruction and the review of students’ 
performance inform the evaluation of effectiveness and the identification of next steps.  
Similarly, teachers utilize typical checks for understanding such as performance on 
quizzes and tests to make periodic assessments of the effectiveness of teaching and 
learning to good effect.  Interventions such as re-teaching, tutoring or counseling take 
place when warranted.   
 
The principal is astute in tracking the outcomes of all measures of student progress and 
uses this information to make decisions to improve student outcomes.  Comparative 
analysis of data from a variety of sources revealed weakness in students’ mastery of some 
subjects.  Disparities between data sources such as Regents, Advanced Placement and 
Scholastic Achievement Test scores have led to initiatives to strengthen instruction or 
modify curriculum in identified areas. 
                                                                                                                                                                               



Part 4: School Quality Criteria Summary                          
 

SCHOOL NAME:  Queens High School for the Sciences at York 
College (HS 687) 

Δ   

Quality Score   X   

 
* 1.2 and 1.3 are not scored due to the absence of the population at the school. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set demanding, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?    X  
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?      X   
2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?    X  
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?   X   

Overall score for Quality Statement 2   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?     X 
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    *                                                 
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?      *                                               
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?    X   
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?    X  
1.6  a measurement of performance and progress based on comparisons with similar schools?    X  
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?   X   

Overall score for Quality Statement 1    X  
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?    X  
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?    X  
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?  X    

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?    X  
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance?   X   

Overall score for Quality Statement 3   X   
 

Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?   X   
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?   X   
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

 X    

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?   X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?    X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning?   X   

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?    X  

Overall score for Quality Statement 4   X   
 

Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?  X    
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?   X   
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?   X   
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?   X   
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?   X   
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?   X   

Overall score for Quality Statement 5   X   
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