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Part 1: The school context 
 
Information about the school 
 
Public School 31 is an elementary school with 529 students from pre-kindergarten through 
grade 5.  The school population comprises 54% Black, 30% Hispanic, 11% White, and 5% 
Asian or other students.  The student body includes 6% English language learners and 
23% special education students.  Boys account for 54% of the students enrolled and girls 
account for 46%.  The average attendance rate for the school year 2006-2007 was 90.4%.  
The attendance rate for this school year is 91.1%.  The school is in receipt of Title 1 
funding with 83% eligibility. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The principal is an effective leader who provides a strong sense of school 
community and high expectations. 

• The new assistant principals help to create an environment of mutual trust 
and respect between all staff and students. 

• The school has established systems that provide a calm and safe learning 
environment for all students. 

• The administration and teaching staff analyze a range of data to track student 
progress in English language arts. 

• The school has worked effectively to address the low achievement of special 
education students. 

• The school provides teachers with professional development opportunities 
aligned with the school’s identified instructional needs. 

• The school has effective partnerships with arts organizations that provide 
visual arts and music instruction to all students. 

• Parents are active participants in the learning of their children and feel 
welcomed in the school. 

• Students like school, feel supported by their teachers and principal and feel 
their achievements are both recognized and celebrated. 

• The school has effective and consistently applied procedures to encourage 
and monitor student attendance. 

 

What the school needs to improve 
 

• Institute procedures for setting, monitoring and evaluating objectively 
measurable and explicit goals for individual students, teachers and whole 
school initiatives. 

• Provide students and their parents with information about the goals set for 
each student, and about each student’s progress and performance. 

• Establish common rubrics in reading, writing and math across all grades to 
provide content specific expectations. 

• Deepen teachers’ capacity to analyze data and to understand students’ 
needs in order to plan for differentiated instruction for individuals and groups 
of students. 

• Provide regular opportunities for teachers to observe and share good 
practice. 

• Align the school’s core curriculum to related formative assessment practices 
on all grade levels. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in the previous 
Quality Review report. 
 

Overall Evaluation 
 
This school is proficient. 
 
Public School 31 is a warm and welcoming school where students, staff and parents 
celebrate the consistent routines and carefully embedded structures that foster high 
expectations, safety and discipline.  The principal is visible and knows each student and 
parent by name.  The staff is nurturing to students and collegial to one another.  The 
students are articulate and interested in their learning.  Parents feel welcome in their 
child’s school and appreciate the hard work of both the administration and the teaching 
staff. 
 
The school has structures in place for the collection of a variety of summative and 
formative data in English language arts and math.  The school has begun to establish 
formal and consistent systems to monitor and evaluate its work for individuals, groups and 
whole school initiatives.  Its working is bearing fruit, particularly with special education 
students.  Formative assessment practices are inconsistent, however, from classroom to 
classroom across all grade levels. 
 
The school’s curriculum includes suitable emphasis on the core subjects of English 
language arts and math.  All students receive instruction in visual arts and music through 
the school’s effective partnerships with arts or cultural organizations.  These partnerships 
are well appreciated by both students and their parents as the school’s cluster positions 
do not include either visual arts or music instruction.  Students at this school have access 
to laptops and use technology well to further their investigative and writing skills.  Students 
will have access to library and media resources through the school’s acquisition of a Robin 
Hood library which is scheduled to open before the end of the school year. 
 
The inquiry team is working with a group of struggling fourth grade students in the area of 
English language arts.  Its members have used their research about comprehension and 
vocabulary development as a means by which to improve the teaching of reading through 
the expansion of vocabulary workshop in all testing grade classes.  The team has effective 
procedures in place for objectively measuring the success of the identified target 
population.  The students in the inquiry study received specialized, research based 
instruction and their resulting performance indicates positive achievement.   
 
Some progress has been made based to the recommendations included in the last year’s 
Quality Review report.  This school year, teachers have received extensive professional 
development in the planning and implementation of differentiated instructional practices 
but this practice is inconsistent from class to class across all grade levels.  Additionally, 
because the collection of formative data is also inconsistent from class to class across all 
grade levels, goal setting for individual students, groups of students and for teachers is not 
yet in place. 
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How well the school meets New York City’s evaluation criteria 

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is proficient.  
 
The school has structures in place for the collection of a variety of summative and 
formative data in English language arts and math.  The school has addressed the 
historical low achievement of special education students well in the area of English 
language arts.  One of the new assistant principals has a background in special education 
and has been very effective in supporting the teachers of the self-contained and 
collaborative team teaching classes by providing regular and meaningful professional 
development in special education instructional strategies.  All testing grade teachers of 
special education students have been trained in and use the Wilson program.  All early 
childhood teachers have been trained in and use the Fundations program.  Both Wilson 
and Fundations have given special education students targeted instruction in phonics, 
phonemic awareness and word study. 
 
The performance of gender groups in this school is comparable.  When the school did 
notice the low performance of male students in English language arts on one grade level, 
classroom libraries were updated to include genres and authors that are of interest to male 
students.  The school has effectively evaluated its performance over the past several 
years and, as a result, has identified student vocabulary development as a primary area of 
concern.  Instruction in vocabulary development is the focus of the school’s Inquiry Team. 
The school has measured its performance with that of similarly performing schools in the 
area and with schools that are part of its Empowerment Support Organization network. 
 
The school has some structures in place for the collection of summative and formative 
data.  Teachers collect their own individual student data through the administration of the 
periodic assessments in the testing grades and other assessments including ECLAS II 
and running records in the lower grades.  The administration of formative assessments 
that are aligned to the school’s English language arts curriculum, however, is not 
consistent throughout the school.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
Parents feel welcome in this school.  They have access to both the administrative and 
teaching staff to discuss their children’s behavior and progress.  Publishing celebrations 
showcasing the written work of each student across grade levels often include parents.  
The school provides all parents with informative monthly newsletters and the parents of 
struggling students receive monthly progress reports.   Parents of testing grade students 
feel the school has high expectations for their children but cannot articulate specifically 
their understanding of what their child’s needs are in order to move forward.  Many 
teachers and the parent coordinator communicate with parents through e-mail 
correspondence.  Parents appreciate the level of communication they have with the school 
and stated that the school goes “above and beyond” to keep them informed about their 
children’s safety and progress. 
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Formal goal setting for each student aligned to identified strengths and weaknesses is not 
in place.  The assessment binders of teachers on the testing grades include class 
summary item skills analysis data rendered from the administration of the periodic 
assessments.  All teachers across grade levels use classroom-based and formative 
assessments to track student reading levels and this information is also included in 
teachers’ assessment binders.  Assessment binders do not include objectively measurable 
goals for improvement.  Students are able to articulate their current and, in some cases, 
desired readings levels, but are not able to explain what they need to do in order to 
improve as readers, writers or mathematicians.  The principal and the school’s inquiry 
team have studied each student’s performance on both class administered and periodic 
assessments in order to identify and target the needs of the school’s lowest performing 
students.  The data for these students is reviewed regularly by the administration and 
inquiry team in an effort to formulate and implement aligned instructional practices.  
Because of the school’s emphasis on the lowest achieving students, academic 
intervention services are programmed within the school day through supportive pull out as 
well as push in services. 
 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.  
 
The core curriculum approaches in English language arts do not produce meaningful 
interim data about progress towards student improvement goals as there is inconsistency 
across grade levels with regard to formative assessment practices.  All students receive 
standards-based instruction in math, science, social studies and physical education.  The 
school’s social studies teacher is an effective practitioner who infuses technology into 
each lesson.  All students across each grade level have access to and use laptop 
computers to enhance their research and writing skills.  The school is also in receipt of a 
Robin Hood grant and will open.  its new state-of-the-art library and media center in June. 
 
Small group and differentiated instruction aligned to teacher assessment information is 
occurring in some classrooms.  Observations made of classrooms during this review 
included mostly frontal teaching strategies with evidence of some teachers working with 
groups of students on a targeted skill or strategy.  The school’s practice of differentiating 
instruction is not moving students sufficiently to higher levels of achievement as students 
are being taught at their instructional levels and are not being challenged.  Rubrics and 
other assessment tools are being used in some classrooms to provide students with work 
product expectations.  Students are not using these rubrics to self assess their own work 
in order to revise their pieces prior to completion. 
 
The school has a strong culture that supports mutual trust and respect between the staff, 
students and parents.  Teachers feel supported by one another and by the administration.  
Similarly, students feel safe and supported.  Parents recognize the efforts of the school’s 
administration and teaching staff and support their endeavors. Attendance data indicates 
that overall rates are increasing slightly as compared to last year and formal structures are 
in place to monitor and track poor attendance or to celebrate good attendance. 
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Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal and assistant principals informally observe classrooms on a daily basis.  
Checklists are often used to provide a lens for these visits. However, informal and formal 
observation data is not currently being used by the administration to develop differentiated 
strategies or teacher improvement goals to improve the quality of instruction.  The literacy 
coach and assistant principals provide professional development opportunities aligned to 
school-wide goals in English language arts, math, science and technology.  This year, 
some teachers have studied differentiated instruction and the writing genres.  Participation 
at professional development opportunities is voluntary and, as a result, teachers across 
grade levels do not implement consistent models of differentiation.   Extensive and 
supportive professional development is provided to those teachers new to the profession.   
 
Teachers feel supported and state that they have grown professionally from their 
experiences working with the new administrative team.  Teachers have not yet taken 
advantage of planned opportunities to visit one another’s classrooms nor have they had 
opportunities to visit other schools.  The principal acknowledges that inter and intra 
visitations are important for the professional growth of her teaching staff and plans to work 
with her assistant principals and coach to identify classroom laboratory sites for future 
professional development opportunities within the school building.  This school runs 
smoothly.  Students are safe, well cared for and feel they can speak to anyone in the 
building if they have a problem whether the problem be a personal or school related issue.  
Additionally, this school celebrates many partnerships with outside entities that support the 
academic and personal growth of the students.    
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
Plans for improving student outcomes that include interim goals are not in place.  The 
assessment collections of teachers on the testing grades include class summary item 
skills analysis data culled from periodic assessments.  Assessment collections from all 
teachers across grade levels include classroom-based and formative assessments used 
to track student reading levels.  Assessment data is used to inform overall student 
improvement, instructional and professional development plans. 
 
The teachers of students in the testing grades have effectively analyzed the overall results 
of their students’ performance in the periodic assessments.  As a result, the school’s 
inclusive academic intervention programs provide targeted instruction to the identified 
lowest performing students and all special education students. 
 
The principal and assistant principals have a vision for how to move this school forward 
and articulate this vision, along with achievement goals to staff and parents.  Professional 
development aligned to the improvement goals includes opportunities for teachers to 
engage in a variety of professional studies.  Goals for improving individual teacher 
outcomes that are objectively measurable and adjusted are not in place.   
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME: The William T Davis School ∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

  X   

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

   X  

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

  X   

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

  X   

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

  X   

1.6  a measurement of performance and progress based on comparisons with similar schools?   X   
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
 X    

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 
improvement, and to develop plans and timeframes for reaching those goals? 

 X    

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

  X   

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

 X    

2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve? 
 X    

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 
about the learning needs and capacities of their children? 

  X   

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about 
progress towards goals and focus on raising the achievement of students? 

 X    

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

  X   

3.3 hold teachers accountable for the progress and learning of the students in their charge, for 
making instruction interesting and compelling, and for creating a positive safe and inclusive 
learning environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

 X    

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

   X  

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

   X  

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

   X  

Overall score for Quality Statement 3   X   
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information 
to develop a differentiated strategy for improving the quality of each teacher’s instruction? 

 X    

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

  X   

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction 
in an open and reflective professional environment? 

 X    

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

  X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

  X   

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

   X  

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

 X    

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

 X    

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

  X   

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

  X   

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

  X   

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of 
goal setting and improvement planning? 

  X   

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

  X   

Overall score for Quality Statement 5   X   

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


