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Part 1: The school context 
 
Information about the school 
 
Bronx Early College Academy is a public school with 153 students from 6 through grade 
7.  The school population comprises 30% Black, 65% Hispanic and 5% White students.  
The student body includes 12% English language learners and 8.5 special education 
students.  Boys account for 52% of the students enrolled and girls account for 48%.  The 
average attendance rate for the school year 2006 -2007 was 95%.  The school is in 
receipt of Title 1 funding with 84% eligibility.   
  
The school opened in 2006 with sixth grade students.  The new principal took up her 
post at the beginning of this academic year.
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  

• The school uses a wide range of data to identify and understand the   
individual needs of the students. 

• The principal is a strong leader who has the capacity to move the school 
forward to meet its goals and aims. 

• The school has successfully implemented clear procedures that enable it to 
run smoothly and encourage student learning. 

• Staff are enthusiastic, committed and work well as a team. 

• Summative and formative assessments are used effectively in monitoring 
the need for enrichment and support in students’ learning. 

• Student support services are used effectively in meeting the social 
emotional and academic needs of the students.  

• Students and their parents value the high expectations that the school has 
for academic success.  

• The school has developed effective partnerships, which support the 
academic growth of the school and its students. 

• Professional development opportunities available for staff are a strong 
feature of the school. 

 

What the school needs to improve 

• Develop curricular approaches that provide a broad and engaging 
curriculum to meet the needs of all students. 

• Explore behavior management strategies that will continue to promote a 
positive culture that values respect and a love of learning. 

• Use the information from data to analyze further the performance of 
different subgroups and the school as a whole. 

• Develop consistency in the use of differentiated activities in order to engage 
and involve students in their learning. 

• Provide students and their parents with the small next steps needed to 
achieve interim and long term goals. 

• With the whole school community create a vision that reflects the aims and 
work of the Bronx Early College Academy for teaching and learning. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made good progress in addressing the issues identified in the previous 
Quality Review report. 
 

Overall Evaluation 
 
This school is proficient. 

The Bronx Early College Academy is a small school that opened in 2006 with sixth grade 
students.  After a period of turbulence in the school’s short history, the principal has 
virtually had to start the school again with the addition of new students and a high 
proportion of new staff.  She has effectively implemented change and the school is now 
a thriving community with a strong sense of purpose in preparing students for colleges.  
Clear procedures are in place that enables the school to run smoothly and encourage 
learning.  There has been a clear focus on using and analyzing a variety of data to 
identify and understand the needs of individual students.  As a result the curriculum 
programs in English language arts and math reflect the good work that has to done to 
improve student achievement.  The school has yet to link fully the development of skills 
across other subject areas and although there has also been a focus on improving the 
quality of teaching, lessons do not always consistently engage the learners or actively 
involve them in learning.  Consequently some students are disaffected and make little 
progress.  Student support services are used well in meeting the emotional and social 
need of the students and to provide support for those at risk.  Good intervention 
strategies are used to address areas of under performance.  The school has yet to 
explore fully the reasons for differences in gender performance but has gone some way 
to address this in providing reading material that motivates boys.  Interim data indicates 
the school has been successful in raising the achievement of other target groups within 
the school population as well as generally improving student outcomes.  Parents are 
pleased with the changes and can see a visible difference in the atmosphere of the 
school and the commitment of the staff, “The teachers really want the best for our kids 
and get us involved as well,” said a parent.  The school is working hard to involve 
parents in their children’s education but has yet to provide student and parents with the 
explicit next steps needed to achieve interim and long-term goals.                       
 
The work of the inquiry team has had a positive impact and findings from their research 
have been used to target whole school improvement in the areas of developing writing 
skills and higher order reading skills.  Team members are enthusiastic about their work 
and provide a very good example of the strong teamwork and collaboration that exists 
within the school. 
 
The school has made good progress in addressing the issues since the previous Quality 
Review.  Data and assessments are now used effectively to track student progress.  The 
school runs smoothly and has developed a positive atmosphere where learning and 
teamwork thrive and as a result most students make progress in their learning.    
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is proficient.  

The school uses a wide range of data including formative and summative assessments 
to know and understand the performance and progress of each student. Baseline 
assessments are carried out in the key skills on entry to the school and these are shared 
with all staff.  Consequently, staff across the school has a clear understanding of 
students’ achievements and instruction is planned accordingly.  Members of the 
leadership team regularly review a range of data, which enables them to monitor 
students’ progress effectively and make necessary adjustments to ensure that the 
correct interventions are used to support the students.  The small percentage of students 
with special education needs and the English language learners have specific programs 
and classes targeted at meeting their individual requirements.  As a result these 
students make good progress.  The school has yet to analyse fully the performance of 
other subgroups within the school population although it has recently identified a 
possible gender issue when comparing the performance of boys and girls.  Plans to 
explore this further are part of the ongoing action plan.  Because of its newness the 
school does not yet have sufficient data to fully track past performance but is developing 
a good understanding of average expected progress from grade to grade in English 
language arts and math.   The school currently only has the data to compare attendance 
with similar schools although the principal has been proactive in reviewing the progress 
of similar grades in neighbouring schools.  As a result she has a clear picture of what 
students should be achieving and plans school improvement and goals accordingly.             
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  

 
The school sets realistic and obtainable goals for student achievement that challenge 
the school community to improve continually.  An action plan details time frames and 
actions required to meet these goals is shared with the school community.  As a result, 
everyone has a clear understanding of what has to be achieved to secure school 
improvement.  Teamwork is a strong feature of the school and supports good 
collaboration between all members of staff.  Because of this student progress is regularly 
discussed and the school’s developing use of data is used to set goals across grades, 
classes and for individual students.  The school uses a wide range of effective support 
and intervention strategies to help students work toward achieving their goals.  As a 
result areas of under achievement are regularly addressed through academic support 
and intervention programs.  Effective enrichment activities are planned to extend the 
learning for higher achieving students.  The inquiry team has already had a positive 
impact on targeting the lower achievers and findings from their research have been used 
to target whole school improvement in the areas of developing writing skills and higher 
order reading skills   
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Parents and students value the high expectations the school has for academic success 
and are actively encouraged to be involved in their children’s learning, through 
workshops and meetings to increase their understanding of the work of the school.  
While student are able to articulate their long-term goals the school has yet to break 
these down explicitly to share with students and their parents what the next steps are in 
order to achieve them.    
 
 
Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   

The curriculum is aligned to required standards.  As a direct result of using data to 
identify weaknesses in students’ performance, the school has concentrated all of its 
planning and energy in establishing strong curricular approaches in math and English 
language arts.  Interim data indicates that this focus has led to a significant improvement 
in students’ achievement.  Although other curriculum areas are undeveloped, the school 
is in the process of developing curriculum content and mapping skills in other subject 
areas.  Examples of good quality written work are displayed throughout the school and 
rubrics have been designed to provide positive feedback to students and help them 
understand how to improve.  During poetry month, for example, students published their 
own poems in the genre of Haiku.  Students proudly explained what they had done and 
enjoyed reading their poems to an audience.  There has been a strong focus on using a 
workshop model with differentiated activities in lessons but this is not always consistent 
and as a result some students are not fully engaged in their learning.  Technology is 
used successfully to enhance students’ research skills.  After school programs include a 
creative arts program with a strong focus on drama.  These activities enhance the 
learning and encourage student participation.  Budgeting decisions are based on 
strategic plans to meet the schools goals.  This has resulted in smaller class sizes and 
the appointment of key personnel to ensure the smooth running of the school.  The 
school actively promotes an environment of trust and respect within the community.  As 
a result students feel they are treated fairly and well supported in their academic and 
personal development.  “A small school means that we know all the teachers and they 
know us all by name and they can really understand where we are coming from,” one 
student said.  Effective procedures are in place to encourage and monitor attendance 
and the average is now more in line with requirements.                                 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 

 
This area of the school’s work is proficient.   

The professional development opportunities available for staff are a strong feature of the 
school.   Performance reviews with the principal are used to identify staff training needs 
and create individual training plans targeted at improving the quality of their work.  
Professional development is also aligned to goals for school improvement as well 
individual needs.   Frequent formal and informal observations by the principal and 
coaches identify areas of strength and weakness and provide support in specific areas 
to improve the quality of instruction. The training is led by school staff or external 
consultants and is monitored for effectiveness.   Staff are also given opportunities to 
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meet together to share good practice and evaluate their teaching.  As a result, they are 
becoming more reflective and evaluative about their work.  Coaches model specific 
teaching techniques including differentiation of instruction and effective classroom 
management.  Consequently feedback shows that this has led to improved teaching in 
the classroom and a higher level of student engagement in their learning.  However, this 
still continues to be an underdeveloped area and the school is still determining ways to 
improve engagement and thus reduce behaviour issues even further.  A good example 
of this is the involvement of students by listening to their views and adopting some of 
their suggestions to encourage positive attitudes.  A role of honour and school spirit 
days, have been introduced effectively as a result of student participation.  
 
The school has developed good procedures and induction to support new teachers.  
These are clearly laid out in a handbook along with procedures and systems that enable 
the school to run smoothly and effectively address any issues that may arise.  The 
student support services, social worker and dean are used very well in supporting the 
emotional and personal needs of the students.  The school has strong partnerships with 
outside organisations that support and enhance the work of the school.  A part of the 
early college program, Lehman College and CLUNY both provide support in professional 
development for staff and enrichment programs for students as well as a taste of what 
college expectation are.  Students are proud of these connections and look forward to 
the day when they will be able to take college credit as part of their education at Bronx 
Early College Academy.            
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
evaluating each student’s progress throughout the year and for flexibly adapting 
plans and practices to meet its goals for accelerating learning. 

 
This area of the school’s work is proficient.   

 
The principal is a strong leader who drives school improvement.  Data is used to set 
challenging goals and to generate a three year action plans to achieve these goals.  The 
principal has realized, very sensibly, that areas for improvement have to be prioritized in 
order for them to be embedded effectively into school culture and to make a positive 
difference to student outcomes.  The leadership team is constantly revising and 
evaluating plans to ensure that the whole school community knows what must be done 
to secure improvement.  The school has good systems for monitoring progress toward 
achieving its goals.  A variety of formative and summative assessments, including 
national tests, school interim tests, students’ own assessment portfolios, are collected 
and analyzed at regular intervals throughout the year.  Progress is also discussed at 
team meetings and reported to the leadership team.  As a result, short- or long-term 
interventions are planned and implemented in order that students are supported in 
achieving their goals.  This may be through extra classes before or after school, or extra 
support during the school day.  Students who are at continued risk of under-achieving 
are referred to the student personnel team, who then suggest different strategies and 
more focused intervention.  Interim data indicates that they are on track to reach and 
even exceed the goals set for the present year.  This information is being used to 
generate the next cycle of school improvement planning and set new school wide goals.  
As a result all members of the school community understand what has to be done to 
implement change in order to achieve success.  The vision for the school to “prepare all 
students for college success” is clear but the school has yet to work fully with the school 
community, parents, staff and students to create a vision that reflects the true aims and 
mission of the Bronx Early College Academy.    
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME: Bronx Early College Academy ∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

  X   

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

  X   

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

  X   

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

  X   

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

 X    

1.6  a measurement of performance and progress based on comparisons with similar schools?  X    
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
  X   

Overall score for Quality Statement 1   X   

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 
improvement, and to develop plans and timeframes for reaching those goals? 

  X   

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

  X   

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

  X   

2.5  convey consistently high expectations to students and their parents/caregivers?   X   
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve? 
 X    

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 
about the learning needs and capacities of their children? 

 X    

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 
towards goals and focus on raising the achievement of students? 

  X   

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

 X    

3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 
instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

 X    

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

 X    

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

  X   

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

  X   

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

  X   

Overall score for Quality Statement 3   X   
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information to 
develop a differentiated strategy for improving the quality of each teacher’s instruction? 

  X   

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

   X  

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

  X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

  X   

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

  X   

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

  X   

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

  X   

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

  X   

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 
setting and improvement planning? 

  X   

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

 X    

Overall score for Quality Statement 5   X   

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


