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Part 1: The school context

Information about the school

International Community High School is a school with 194 students from grade 9 through
grade 10. The school population comprises of 26% Black, 64% Hispanic, 4% White, and
5% Asian students. The student body includes 100% English language learners of
which 2.5% are special education students. Boys account for 57% of the students
enrolled and girls account for 43%. The average attendance rate for the school year
2006-2007 was 95%. The school is in receipt of Title 1 funding with 88% eligibility.

International Community High School is in its second year of existence and all of its
students are 100% second language learners only. This school is part of the
International Network of Schools and they abide to a set of principles which include that
all students should be grouped heterogeneously; they should have experiential learning,
language should be learned through content; teachers must have autonomy to create
their own curriculum; and, portfolio development is an integral part of the program.

The school has gone through a major leadership shift in the last couple of months. The

principal left on medical leave at the beginning of May, and the assistant principal, who
was hired at the beginning of April, took on the leadership of the school.
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Part 2: Overview

What the school does well

e The principal is highly respected by the entire school community and has focused all her
efforts in meeting the needs of the English language learners.

e The cabinet shares and supports the principal’s vision and passion for educating
students in the International model.

e Teachers engage in collaborative processes to set goals; to plan; and to set timeframes
for reaching those goals.

o Data from periodic assessments is regularly used to assess student progress, to
prepare action plans, and to address the academic interventions for each student.

e Parents are fully involved as a result of good quality information provided by the school
regarding their children’s progress and performance.

o Teachers are effective in differentiating instruction as they plan lessons, plan
interventions, and develop opportunities for student engagement.

o Clear structures and routines have been established to effectively support students’
social and academic development with an appreciation of their cultural richness.

e Budgetary decisions are well supported by the data analysis and students’ needs.

What the school needs to improve

e Improve the alignment of professional development with the outcomes of the
analysis of student assessment data.

o Create a professional development plan that is differentiated for all teachers as
well as school wide.

e Provide more opportunities for teachers to conduct structured inter-visitations in
order to define and share best practices.

¢ Continue to improve strategic planning to include interim goals for teacher
outcomes in order to monitor progress in meeting whole school goals.

e Setinterim goals for student achievement and, through planned meetings
between administrators and teachers, use these in tracking student progress.
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Part 3: Main Findings

Progress made since the last review

The school has made some progress in addressing the issues identified in the previous
Quality Review report

Overall Evaluation

This school is proficient.

The principal and assistant principal are very well respected. Parents and teachers hold
the principal in very high regard. The school’s entire population is comprised of English
language learners many of whom are students with interrupted formal education. Good
budgeting decisions have led to the appointment of staff members who are able to
communicate in many languages. For example, the parent coordinator speaks several
languages including French, and Mandingo. An Arab-speaking school aide was recently
hired to meet the needs of that population.

Differentiation is evident in most lessons, which engages students in their learning. As
a result, students enjoy school and attend regularly. Teachers make effective use of
regular opportunities to collaborate and analyze student work to set up individual goals
for students. Next step goals are created following the good analysis of data. Systems
whereby goals are set for teachers, however, are less well developed. The school has
no formal systems for monitoring the quality of teaching and the curriculum, which
hampers it in the creation of a coherent professional development plan linked to
individual teachers’ needs. Practice has developed that has helped to unite and
strengthen the culture of this school. For example, the entire school community comes
together in the cafeteria every morning before school starts, for announcements and
celebrations. This helps to set a positive tone in the building and to embed a uniform
message across the entire school. The school is part of the International Network of
Schools, from whom it receives strong support in developing outside partnerships and
the school’s mediation program. The inquiry team has focused its work on improving the
language acquisition of a group of students, with some early success. Since the last
guality review, the school has made some progress in the required areas for
improvement, particularly in the development of portfolios; and in ensuring that data is
accessible to all staff.

How well the school meets New York City’s evaluation criteria

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather
data and use it to understand what each student knows and is able to do and to
monitor the student’s progress over time.

This area of the school’s work is well developed.

The school gathers data regularly and effectively on each of their students. From the
moment students enter this school, they are assessed though a LAB-R exam or an

internally designed assessment to determine the student's level. . There are
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procedures in place to identify risk factors for special education students and five have
been classified this year.

Although this school is only on its second year and does not have any Regents’ cohort
or graduation data, it is good at analyzing student work as a source of data collection.
School leaders further disaggregate their data, not only by ethnicity, but also by
nationality and gender, which is then shared with all the teams in the school. There is a
structure in place that allows specific time during the week for teachers to meet and
share student work and to analyze data. The attendance team does a thorough analysis
of attendance and lateness data and knows exactly the reason for every child’s absence.
The school compares itself to other international schools in the network as well as to its
peer group schools to see whether it is doing well enough. The portfolio rubric is
common throughout all international schools in the City. Portfolio presentations provide
powerful evidence of student progress and are required in all subjects for all students

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently
use data to understand each student’s next learning steps and to set suitably high
goals for accelerating each student’s learning.

This area of the school’s work is well developed.

This school has collaborative systems in place to set broad goals for whole school
improvement as well as content and grade level goals. The entire staff is involved in the
goal setting process which takes place at two retreats, one in the summer and a mid-
year retreat to review what has been accomplished. Strategic goals, such as the
improvement of differentiated instruction and a closer alignment between assessment
standards and student goals have secured particular success. For example, rubrics
created by the school show clearly where students should be at the end of the tenth
grade. The inquiry team has accurately identified the students that were in greatest
need of improvement and has created strategies have the potential to meet their needs.
A special-education teacher, trained in the Wilson program, has begun to expand the
curriculum for the lowest achieving group. Leaders and teachers review each students’
performance in order to design academic intervention plans that effectively support the
growth of all students. Teachers plan academic interventions that meet the needs of
individual students and share those goals with the entire team. The school has set high
academic and social expectations for all students, which are shared with their parents
through meetings, phone calls, and written communication. Parents speak positively of
the teachers as caring individuals who want to have every child succeed. A parent of a
newly arrived student said, “They expect every child to learn English as quickly as
possible. The goal they have for my child is to go to college.” Parents are invited to
discuss students’ achievement and subsequent goals at each marking period.

Quality Statement 3 — Align Instructional Strategy to Goals: The school aligns its
academic work, strategic decisions and resources, and effectively engages
students around its plans and goals for accelerating student learning.

This area of the school’s work is well developed.

The school has developed its own curriculum which is suitably engaging and provides
differentiation for students who are at very different levels of comprehension. From this,
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its design your own (DYO) portfolio assessments have been structured to provide
accurate evidence of student progress. Teachers are accountable for their work in a
very public way when students present their portfolios to the entire school community.
The portfolios represent the work and expectations that teachers have set for students,
so that they are accountable to each other. Teachers regularly use data to provide
differentiation in their lessons and units of study.

The data in the school drives the way funds are used. The need to focus on the
instructional aspect of the school led to the hiring of an assistant principal of instruction.
When incidents started to rise among Arab students, the need to hire someone who
spoke Arabic was evident. The hiring of a school aide who speaks Arabic has ensured
an improvement in the engagement of Arab students. The newly hired science and
math coach has made a good start in addressing the lack of labs being offered at the
school in order to meet the State’'s Regents requirements in science. The coach has
been able to provide demo labs and has designed labs that students are able to do
outside of the school. The attendance team carried out an intensive analysis of their
data and found that attendance was not a major concern for the school. However,
lateness remains an issue and incentives designed to reduce lateness are now in place.

Quality Statement 4 - Align Capacity Building to Goals: The development of
leadership, teachers and other staff capacity is aligned to the school's
collaboratively established goals for accelerating the learning of each student.

This area of the school’s work is proficient.

There is little evidence of documented observations done by the principal at a formal or
informal level although the new assistant principal, who has been in this position just two
months, has just began the process. Professional development sessions are planned
from data which, for example, indicated that the rubrics being used were not aligned with
standards. As a result of training, alignment is now more evident in teachers’ planning.
Professional development on the Wilson program and QTEL training has been offered to
address the needs of the lower-attaining students. Due to the lack of observations and
feedback, teachers are not provided with individual professional development plans that
will help them to improve their own instructional practice in their classrooms. This is a
concern, since most of the teachers are new to teaching. Intervisitations, to observe and
embed best practice, are not formally planned, and there are few opportunities for
teachers to visit other international schools in the network to observe good practice, and
refine their own. New teachers are given professional development over the summer
and benefit from being assigned to work with a coach throughout the year. Peer
mentors are also assigned to new teachers and during department team meetings they
work together with their colleagues on lessons and units of study.

The school runs very smoothly due, in large measure, to the daily meetings that are held
with the entire school community, which set the tone for the day. Every teacher plays an
active role in the personal, academic and social development of their students. Through
the work of the coordinator of special projects, provided by the International Schools
Network, a good start has been made in developing partnerships. The strong
partnerships with The International Rescue Committee, The Anti-Defamation League,
the Bronx Arts Ensemble and others, support and meet the academic and youth
development needs of the students, and provide opportunities for participation in sports
activities.
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Quality Statement 5 - Monitor and Revise: The school has structures for
evaluating each student’s progress throughout the year and for flexibly adapting
plans and practices to meet its goals for accelerating learning.

This area of the school’s work is proficient.

The school has good structures for monitoring and evaluating student progress. At the
student level, teachers regularly analyze student portfolios, discuss student progress,
and create a common plan for students to improve. The results of periodic assessments
are carefully analyzed in order that weaknesses can be identified and strategies put in
place to secure improvement. While they use this data to inform their instruction and
develop effective and accurate differentiation of tasks, the analysis of progress is based
primarily on analyses of whole class weaknesses.

Administrators do not meet with teachers to set interim goals for them or their students in
order to measure success. The lack of interim goals means that teachers and school
leaders have only an outline view of the rate of student progress in relation to their goals.
As a result, the school is hampered in tracking short term growth in achievement in
relation to longer term goals and so cannot be certain that interventions are implemented
at a sufficiently early point. Nonetheless, teachers make effective use of students’
cultural backgrounds to differentiate the work as in a science lab where students were
dissecting guinea pigs. Some students did this hands-on, others, from different cultures
who did not want to touch the guinea pig, were given a different animal to dissect, while
those who could not do the hands-on dissection were given a website where they could
do a virtual dissection.
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Part 4: School Quality Criteria Summar

SCHOOL NAME: International Community High School
Quality Score X

Quality Statement 1 — Gather Data: School leaders and faculty consistently gather and generate data and use it to

understand what each student knows and is able to do and to monitor the students progress over time.
To what extent do school leaders and faculty provide . . .

>
A4
<
+
<

1.1 an objective, constantly updated understanding of the performance and progress of each
student, classroom, grade level?

1.2 an objective, constantly updated understanding of the performance and progress of special
education students?

1.3 an objective, constantly updated understanding of the performance and progress of English
language learners?

1.4 an objective, constantly updated understanding of the performance and progress of ethnic
groups, gender groups and all other categories of interest to the school?

1.5 a measurement of performance and progress based on the school's own past performance, and
among students, classrooms, grades and subject areas?

1.6 a measurement of performance and progress based on comparisons with similar schools?

1.7 training, management systems and structures that support teachers in the use of school data to
inform planning and instruction and to track the progress of students?

Overall score for Quality Statement 1

X| X |X| X | X | X | X | X

Quality Statement 2 — Plan and Set Goals: School leaders and faculty consistently use data to understand e

student’s next learning steps and to set suitably high goals for accelerating each students learning.

To what extent do school leaders and faculty . . . Al>» |V |+]O

2.1 engage in collaborative processes to set rigorous, objectively measurable goals for X
improvement, and to develop plans and timeframes for reaching those goals?

2.2 focus on each student, classroom, grade level, academic subject and group of students whose X
performance or progress has been identified by the school as a particular focus area?

2.3 identify and improve the performance and progress of those students in greatest need of X
improvement?

2.4 share whole school goals with all members of the school community to rigorously improve the X
performance and progress of students?

2.5 convey consistently high expectations to students and their parents/caregivers? X

2.6 regularly provide students and their parents/caregivers with information about the goals set for X
each student, and about each student’s progress and performance, and how they can improve?

2.7 invite and enable parents/caregivers to provide useful information to teachers and the school X
about the learning needs and capacities of their children?

Overall score for Quality Statement 2 X

Quality Statement 3 — Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions

and resources, and effectively engages students around its plans and goals for accelerating student learning.

To what extent does the school . . . Al>» | Y| +O
3.1 select core curricular approaches that facilitate and provide meaningful interim data about progress X

towards goals and focus on raising the achievement of students?
3.2 provide a broad and engaging curriculum, including the arts, to enhance learning both within and X

outside the school day?

3.3 hold teachers accountable for the progress and learning of the students in their charge, for making
instruction interesting and compelling, and for creating a positive safe and inclusive learning X
environment?

3.4 ensure that teachers use school, class and student data to plan for and provide differentiated
instruction that meets the specific needs of all the students in their charge?

3.5 make budgeting, staffing and scheduling decisions strategically, based on data, to meet the
school's academic goals for all students?

3.6 ensure that there is an environment of mutual trust and respect between all staff and students to
support personal and academic development?

3.7 ensure that there are effective and consistently applied procedures to encourage and monitor
student attendance and tardiness?

Overall score for Quality Statement 3

X| X | X | X | X
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Quality Statement 4 — Align Capacity Building to Goals: The development of leadership, teachers and other staff

capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.
To what extent does the school . .. Al>» |V |+

4.1 use frequent observations of classroom teaching by the principal and other available information to
develop a differentiated strategy for improving the quality of each teacher’s instruction?

4.2 make professional development decisions strategically, based on data, to help meet the
improvement goals of students and teachers?

4.3 provide frequent opportunities for teachers to observe each other’s classroom instruction and to
meet together in teams to plan, share effective practices, and evaluate one another’s instruction in X
an open and reflective professional environment?

4.4 develop effective procedures for the induction and support of teachers who are new to the
profession or the school?

4.5 align youth development, guidance/advising and other student support services around stated
academic and personal development goals?

4.6 consistently implement clear procedures that enable the school to run smoothly and encourage
effective student learning, and effectively address discipline related incidents?

4.7 create effective partnerships with outside entities that support the academic and personal growth
of the students?

B Overall score for Quality Statement 4j X

Quality Statement 5 — Monitor and Revise: The school has structures for evaluating each student’'s progress

throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning.
To what extent do . . . Al>» | V|+]|O

5.1 the school’s plans for improving student outcomes include interim goals that are objectively
measurable and have suitable time frames for measuring success and making adjustments?

5.2 the school’s plans for improving teacher outcomes include interim goals that are objectively
measurable and have suitable time frames for measuring success and making adjustments?

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the
effectiveness of plans and interventions for individual and groups of students in key areas?

5.4 teachers and faculty use the information generated by periodic assessments and other progress
measures and comparisons to revise plans immediately in order to reach stated goals?

5.5 school leaders track the outcomes of periodic assessments and other diagnostic measures and
use the results to makes strategic decisions to modify practices to improve student outcomes?

5.6 school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal
setting and improvement planning?

5.7 the principal and school community have a clear vision for the future development of the school
and implement procedures and systems to effect change?

Overall score for Quality Statement 5 | X

Outstanding

Well Developed

Proficient

Underdeveloped with Proficient Features

> |V [« |+ [©

Underdeveloped
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