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Part 1: The school context 
 
Information about the school 
 
Fordham High School for the Arts is a high school with 457 students from 9 through grade 
12.  The school population comprises 40% Black, 55% Hispanic, 2% White, and 2% Asian 
students and a small number from other heritages.  The student body includes 6% English 
language learners and 10% special education students.  Boys account for 48% of the 
students enrolled and girls account for 52%.  The average attendance rate for the school 
year 2006 -2007 was 82.5%.  The school is in receipt of Title 1 funding with 72% eligibility.   
 
The school shares facilities with five other schools on the same campus.  
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The principal and vice-principals have a clear and well-articulated vision, 
which drives improvement. 

• Well-focused professional development activities and the monitoring of 
teaching enhance learning opportunities for students. 

• Students feel they receive good guidance to support their future 
development. 

• There are good opportunities for staff to work with colleagues and observe 
good practice to improve the quality of instruction. 

• The schools budgeting and staffing decisions have been effective in 
supporting the school’s improvement.  

• The schools new assessment schedule and focused analysis of data are 
giving staff up-to-date information about achievement.  

• The school effectively uses its performance data to identify students at risk of 
falling behind to ensure they make enough progress. 

• The school provides students and their caregivers with a range of information 
about progress and areas that need to be improved. 

• Staff use periodic assessments to revise plans in order to reach stated goals. 
 
 
What the school needs to improve 
 

• Make more use of data analysis about the performance of girls and boys and 
those from different ethnic groups in planning lessons. 

• Involve all staff effectively in the interpretation of data about student 
performance and progress. 

• Ensure that all teachers use data consistently to differentiate instruction and 
plan lessons that motivate and interest students. 

• Ensure visual arts programs benefit from the same quality specialist teaching 
as other arts classes. 

• Further raise the quality of teaching by ensuring all staff have consistently 
high expectations of students. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in the previous 
Quality Review report. 
 
Overall Evaluation 
 
This school is proficient. 
 
Fordham High School for the Arts is committed to continuous improvement and has 
developed a climate for learning based on raising the aspirations of students.  The 
principal has a clear vision for the school and is well supported by the two new vice-
principals.  The school cabinet is an effective group that carefully considers the next steps 
for further improvement.  This has resulted in high-level collaboration and shared decision-
making skills that are key strengths in building a cohesive and well-focused school 
community.  Professional development is a priority.  Progress has been made in many 
areas identified for improvement in the last review including linking knowledge and skills 
across subjects.  However, some initiatives are recent and yet to be fully embedded 
across the school.  More remains to be done, including continuing to build capacity to 
establish consistency in teachers’ use of data to differentiate and align instruction and plan 
lessons that consistently interest and motivate learners.   
 
Teachers are making increasingly effective use of assessment data to identify individual 
student needs.  The school recognizes there is some inconsistency in using information 
from monitoring the performance of girls and boys and students from different ethnic 
groups.  There are many opportunities for staff to share ideas and expertise and evaluate 
the effectiveness of different strategies.  Data is used appropriately when planning many 
lessons.  There is some inconsistency in what teachers expect of students and in the way 
activities are differentiated to meet the needs of groups of students of different abilities.   
  
Senior staff encourage students and teachers to reflect on what is working well and what 
needs to be further improved.  For instance, teachers have identified that standards in 
math are not as high as they could be and so the inquiry team is carefully reviewing 
planning and instruction in this area.  Coaches are working effectively with teams of 
teachers to develop professional competencies so that better use is made of data.   
 
Most students enjoy school and behave well.  Relationships are good.  Students and their 
families are appreciative of the many recent changes and note Fordham School now “feels 
like a family”.  They are enthusiastic about opportunities to develop specific talents in the 
arts but are concerned by the lack of specialist teaching and opportunities in visual art.  
While students say most activities are interesting they would like more opportunities to 
work with visitors or make visits to places of relevance to their studies.  The school tries 
hard to involve parents and carers in the day-to-day life of the school but sometimes 
without the success such initiatives deserve.   
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is well developed.  
 
Since the previous review the school has worked hard to collect a wide range of data 
about the performance and progress of students across the school.  This includes regular 
assessment of recent work and information from tests, examinations and the school’s own 
data.  The principal and senior staff carefully analyze achievement data to track student 
progress and identify any differences in performance between subjects and teachers.  This 
is also effective in tracking the achievement of special education students, English 
language learners, students past performance and in comparison with similar schools.  
The school’s data specialist works closely with the cabinet.  The use of technology has 
made easier the interpretation and presentation of this information to staff, students and 
parents to make clear the progress made and what remains to be achieved.     
 
Scholarship data, Regents examination data and standardized examination data alongside 
the school’s own informal and diagnostic assessments are used to compile a profile of 
each student.   This focus on data and the actions taken has led to an improvement in 
overall passes in the Regents examinations over the past year.  For example staff 
recognized that students were not achieving well enough in math and a math-based 
technology initiative has been put in place.  Nevertheless, there are inconsistencies in how 
staff use information to identify and track the progress of boys and girls and those from 
different ethnic groups to identify where there may be differences in what they achieve.  
      
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
Senior leaders in the school give an effective lead to setting goals for accelerating learning 
and convey high expectations to students and their caregivers.  School leaders have 
worked hard to enable staff to engage in collaborative processes and identify goals.  
Information is used well to support students in greatest need of improvement.  However, 
the plans and time-frames for reaching these goals are not always pursued consistently 
across the school.  There are also inconsistencies in the way staff focus on each student, 
group, class, grade level and subject identified by the school as a particular focus area.  
The school effectively targets support for students who fail their tests and are at risk of not 
meeting the graduation requirements.   
 
The school handbook clearly sets out the school’s high expectations.  Parents have the 
opportunity to hear about their children’s goals and expectations when meeting with class 
teachers.  Students discuss their individual goals and recognize where improvement is 
needed.  The school provides parents and caregivers with regular progress reports and 
they are appreciative of recent changes that clearly identify through color coding where 
there may be deficiencies.  While attendance at parent-teacher conferences is 
disappointing parents are alerted quickly if their child is having difficulties so that they are 
able to give the school information about their child’s learning needs.  Students and 
parents appreciate the rewards for good work and attendance.  
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
Fordham High School for the Arts supports a culture where the arts are valued within a 
comprehensive college preparatory program.  Curriculum programs meet mandatory 
requirements and focus appropriately on raising the academic performance of students.  
Students audition for one of five studios and follow courses in dance, vocal, instrumental 
and dramatic theater, although the visual arts program is affected by the current lack of 
specialized teaching and resources.  Staff and students are also concerned by the lack of 
specialist facilities for performing arts.  Students would like more opportunities for work 
related activities in their area of specialism.   
 
The school recognizes that many students have limited interest in writing and the 
humanities and that they prefer practical learning experiences.  The school makes clear 
the need for all students to raise their basic skills levels in order to meet the requirements 
for graduation.  The drive to improve student performance guides the assignment of 
teachers and the scheduling of classes.  Budgeting decisions focus on improving students’ 
performance.  The lack of provision for art is a concern to students and parents alike and 
limits how staff can plan and set goals in this subject.  
 
Many of the teaching programs actively engage students and provide a stimulating 
learning environment.  Some teachers organize groups and work according to the 
strengths of individual students and this enhances learning.  However, in some classes 
teachers do not use performance data to differentiate activity well enough.  A number of 
teachers are good practitioners and students demonstrate high levels of concentration and 
attention.  However, the good practice that is evident in some classes, of aligning data and 
instruction closely together so that work is better matched to every student’s needs is not 
yet  consistent enough in all classes.  Some lessons do not fully engage students because 
there is little opportunity for active participation and group work.  There are positive 
relationships between staff and students throughout the school.  Attendance of students is 
well monitored and demonstrates an improvement on previous years.                                                               
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal provides strong leadership and has a clear determination to bring about 
improvement, which is articulated clearly.  The principal is well supported by the vice 
principals who work effectively with teachers to encourage continuous improvement.  The 
school mission is to increase the number of students who graduate to college.  Staff have 
received training on the skills the students need to meet with success on the SAT exams.  
Critical reading, math and writing skills have been streamlined into the School-wide 
Enrichment Model (SEM).  The school has rightly identified the need to provide intensive 
professional development in specific subjects for the coming year. 
 
There are appropriate procedures for the induction of teachers who are new to the school.  
All staff are observed teaching according to appropriate guidance and support offered 
where necessary.  While this support is appropriate, it has not yet entirely overcome some 
differences in the quality of teaching.  Senior staff acknowledge the importance of 
improving the quality of teaching and learning so that all lessons fully motivate and engage 
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the students.  The school is effective in ensuring regular collaborative planning and 
intervisitations between colleagues to share good classroom practice.  Some students 
take part in internships relevant to areas of their study but several see the need for this 
program to be extended.  Students also indicate they would like more opportunities to 
meet specialists in their chosen subjects and visit centers of professional excellence.  The 
school generally runs smoothly on a day-to-day basis supported by committed teams of 
teachers and support staff.  The positive culture in the school encourages good behavior 
and a growing sense of student commitment to the school.  The student guidance and 
support services effectively promote the academic and personal development of students.  
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
The school continually evaluates its performance and seeks new ways to improve the 
learning and progress of the students.  However, at times evaluation does not take 
sufficient account of data or observations that indicate that some students, and particularly 
girls and those from a range of ethnic heritages, lack the skills and confidence to 
participate in discussions and debates at a high level.  The recently appointed vice 
principals are developing their roles well in reviewing results and the consistency of 
examinations with their teachers.  Student guidance staff regularly monitor intervention 
strategies in order to evaluate the effectiveness of support for students who are not 
reaching the required levels.  Staff are involved in discussions on school improvement and 
the decisions taken are based on teachers’ understanding of students’ progress.  There 
are clear targets and success criteria within the Comprehensive Education Plan, which are 
agreed and shared with the subject teams.   
 
There is an appropriate assessment program throughout the school so that student 
progress can be measured and evaluated.  There are frequent tests in each subject and 
students and parents are alerted if grades are unsatisfactory.  Teachers use regular 
assessments to set interim goals and adapt their teaching plans and groupings 
accordingly.  School leaders track the outcomes of periodic assessments and revise plans 
effectively although this is not embedded in all practice.  School self-evaluation identifies 
that in English language arts and social studies the school is moving in the right direction 
and that work with the humanities initiative is set to raise standards.  Staff are confident 
students are becoming engaged in the learning process and are being held accountable 
for the project-based assessments they undertake.  The school has recognized that math 
projects need to be engaging opportunities for students that requires them to utilize the 
skills and understanding they have in the range of classroom activities.  To this end, the 
math department/coach is now working with teachers to improve academic outcomes. 
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME: Fordham High School for the Arts Δ  

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 
To what extent do school leaders and faculty provide . . .   Δ     
1.1 an objective, constantly updated understanding of the performance and progress of  each 

student, classroom, grade level?    X  
1.2  an objective, constantly updated understanding of the performance and progress of special 

education students?    X  
1.3  an objective, constantly updated understanding of the performance and progress of English 

language learners?    X  
1.4  an objective, constantly updated understanding of the performance and progress of ethnic  

groups, gender groups and all other categories of interest to the school?    X   
1.5  a measurement of performance and progress based on the school’s own past performance, and 

among students, classrooms, grades and subject areas?    X  
1.6  a measurement of performance and progress based on comparisons with similar schools?    X  
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students?   X   

Overall score for Quality Statement 1    X  
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  
To what extent do school leaders and faculty . . .  Δ     
2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 

improvement, and to develop plans and timeframes for reaching those goals?   X   
2.2  focus on each student, classroom, grade level, academic subject and group of students whose 

performance or progress has been identified by the school as a particular focus area?   X   
2.3 identify and improve the performance and progress of those students in greatest need of 

improvement?    X  
2.4 share whole school goals with all members of the school community to rigorously improve the 

performance and progress of students?      X   
2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve?    X  
2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 

about the learning needs and capacities of their children?   X   

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  
To what extent does the school . . . Δ   
3.1  select core curricular approaches that facilitate and provide meaningful interim data about progress 

towards goals and focus on raising the achievement of students?   X   
3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 

outside the school day?   X   
3.3 hold teachers accountable for the progress and learning of the students in their charge, for making 

instruction interesting and compelling, and for creating a positive safe and inclusive learning 
environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge?   X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students?    X  
3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 

support personal and academic development?   X   
3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 

student attendance and tardiness?   X   

Overall score for Quality Statement 3   X   
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  
To what extent does the school . . . Δ   
4.1  use frequent observations of classroom teaching by the principal and other available information to 

develop a differentiated strategy for improving the quality of each teacher’s instruction?   X   
4.2  make professional development decisions strategically, based on data, to help meet the 

improvement goals of students and teachers?    X  
4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 

meet together in teams to plan, share effective practices, and evaluate one another’s instruction in 
an open and reflective professional environment? 

   X  

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school?   X   

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals?    X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents?   X   

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students?   X   

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 
To what extent do . . .  Δ   
5.1  the school’s plans for improving student outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 

measurable and have suitable time frames for measuring success and making adjustments?   X   
5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 

effectiveness of plans and interventions for individual and groups of students in key areas?    X  
5.4  teachers and faculty use the information generated by periodic assessments and other progress    

measures and comparisons to revise plans immediately in order to reach stated goals?    X  
5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 

use the results to makes strategic decisions to modify practices to improve student outcomes?   X   
5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of goal 

setting and improvement planning?   X   
5.7  the principal and school community have a clear vision for the future development of the school 

and implement procedures and systems to effect change?    X  

Overall score for Quality Statement 5   X   

 

 

 Outstanding 

 Well Developed 

 Proficient 

 Underdeveloped with Proficient Features 

Δ Underdeveloped 

 


