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Part 1: The school context 
 
Information about the school 
 
Bronx Leadership Academy II is a high school with 438 students from 9 through grade 12.  
The school population comprises 39.9% Black, 50.8% Hispanic, 1.4% White, and 1.6% 
Asian students.  The student body includes 12% English language learners and 16% 
special education students.  Boys account for 46% of the students enrolled and girls 
account for 54%.  The average attendance rate for the school year 2006-2007 was 81%.  
The school is in receipt of Title 1 funding with 60% eligibility.   
 
The principal is in her first year and was joined by 15 new teachers in September, which 
represents a high proportion of staff. 
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Part 2: Overview 
 

What the school does well  
 

• The principal and the school community share a vision for the school and 
have taken steps to support its future development. 

• The school’s curriculum and assessment strategies interests students in their 
learning and motivate them to do their “best work.” 

• The school uses a variety of data rigorously to identify the performance and 
progress of students. 

• The school’s makes good use of data to identify trends among classes, 
departments and grades and to make comparisons to similar schools.  

• New teachers are  supported successfully by a full time mentor and the 
professional community. 

• The school provides excellent support for its special education students and 
English language learners.  

• There is good communication and cooperation between and among all the 
different groups within the school. 

• The school has enriched its curriculum offerings to include advanced courses 
that provide additional challenge for its higher achieving students   

• The school has sound and consistently applied procedures in place to 
effectively manage its daily operations, attendance and tardiness. 

• Resources are maximized to provide a wide range of staff and resources, 
which are carefully matched to the needs of students.  

 

What the school needs to improve 
 

• Use data to set measurable goals and specific strategies for all subgroups of 
students to judge progress at suitable timeframes.  

• Ensure goals for individual students have short-term goals within marking 
periods that can be used to measure progress and effectiveness of teaching. 

• Identify and develop strategies to improve differentiation in classrooms so 
that personalized learning is maximized for all students. 

• Extend the good practices that require students to become actively involved 
in interesting lessons that exist in some classrooms to all classrooms. 

• Consistently reference a set of standards that define best teaching and 
learning practices whenever evaluating classroom practice. 

• Continue to improve teachers’ use of data, periodic assessments and other 
diagnostic tools to inform planning and instruction. 
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Part 3: Main Findings 
 
Progress made since the last review 
 
The school has made some progress in addressing the issues identified in its previous 
Quality Review report. 
 

Overall Evaluation 
 
This school is proficient. 
 
Under the clear-sighted leadership of the principal, the school has moved increasingly in a 
positive direction so is now a reflective learning community.  Last year, this school was 
characterized by low staff morale, a high incidence of serious discipline referrals, a lack of 
confidence within the parent community and low expectations for student and teacher 
performance.  The principal has cultivated a faculty that is committed to doing what is best 
for students, collaborates well and is reflective about its practice.  A formal mentoring 
program and staff collegiality provide good support for teachers new to the school.  There 
has been considerable emphasis on creating a set of conditions in all school venues that 
supports productive teaching and learning.  Parents and students are respected by staff 
and value the education, care and stability provided by the school.  The principal and her 
staff have established a solid foundation on which to build their vision for greater 
classroom reform and higher student achievement over the coming years.  Professional 
development remains a priority to improve consistency of practice, differentiated 
instruction and hone teacher skills to maximize engagement and learning. 
 
The school’s support organization, New Visions for Public Schools, provides the school 
with a number of data “snapshots” that help it to understand the performance and 
progress of its students.  Its use of data includes the provision for year-to-year trend 
analysis and comparisons of classes, grades and subjects.  In addition, visits to similar 
schools offer effective and innovative practices for consideration at Bronx Leadership II.  
Students with special needs and English language learners are well supported as a result 
of careful attention to their learning needs.  Students targeted through the school’s inquiry 
team increase their credit accumulation and make good progress toward graduation. 
  
The school recognizes that there are a number of areas to develop.  Some of these were 
noted in its previous Quality Review.  The school has added a number of new science and 
elective courses and extracurricular activities to accommodate the different needs, 
interests, abilities and preferences of its students.  It has made fair progress in cultivating 
parents as partners in the learning process.  The overarching goals of the school are not 
communicated adequately to all stakeholders to generate an even greater sense of 
common purpose.  It continues to improve its long-term goal setting and evaluation 
capacity, but at present goal setting is not associated with specific measurable outcomes 
making meaningful evaluation at all levels of learning difficult. 
 
The school has identified a list of practices that it believes represent good teaching and 
learning.  They do not align well with activities that support the evaluation of teacher 
practice.  Work in classrooms is predominantly teacher directed and not always 
compelling.  While inquiry based projects are a goal for classrooms, these lack consistent 
planning and effective delivery.  Team meetings review individual students and create 
interventions.  The use of diagnostic tools to assess prior learning, plan and scaffold new 
learning and judge impact is not consistent.   
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How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather 
data and use it to understand what each student knows and is able to do and to 
monitor the student’s progress over time.   
 
This area of the school’s work is well developed.  
 
The school collects and uses a variety of data well to develop an accurate picture of 
student achievement, attendance and school climate.  It measures its progress in both the 
State and DOE accountability systems through this information.  In addition, the school 
looks at data to measure how well students are meeting the additional science and 
mathematics requirements it has adopted for its students.  It has a thorough knowledge of 
the performance of gender differences and many groups of students such as special 
education students, those at risk and English language learners.  However, it does not 
rigorously interrogate data to identify and track the performance of ethnic and other groups 
of students.  For example, the school does not analyze each metric of its Progress Report 
and “No Child Left Behind” report as a means to more strategic goal setting and 
identification of targeted actions. 
 
The school has a good understanding of its academic trends one year to the next for 
overall school performance and the progress of students, classrooms, grades and 
subjects.  Visits to similar schools rightly focus on exploring and learning how these 
schools achieve high results and then migrating best practices back to Bronx Leadership 
II.  Teachers participate in a variety of training to assist them in their use of data.  The 
routines and structures that support the generation of data and its analysis to drive 
instructional decision-making are not yet secure.  Utilization of accountability tools such as 
Acuity and Scantron is limited.  
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school’s broad, long-term school goals and plans for the current year do not address 
areas of inadequate performance or discrete categories of students for whom results are 
poor.  In addition, the goals do not incorporate precise measurable outcomes to evaluate 
progress at suitable intervals.  Special education students and English language learners 
make good progress because of timely support.  While goals and interventions are set to 
identify and improve the progress of students at risk, goals and plans for other categories 
of students are not sufficiently specific.  This is because they focus mainly on behavior 
and attendance rather than academic need.  As a result, it is difficult to identify progress or 
the effectiveness of interventions.  
 
The school promotes very high expectations for all students that it shares school 
community.  It has developed internal criteria for graduation that exceeds the State as 
students are expected to complete four mathematics and four science courses 
successfully prior to graduation.  School goals and plans, shared with parents and 
teachers, are beginning to unite the whole school community in a common mission to 
raise achievement.  Work to involve and enable parents further to become active partners 
in the learning process, and ensure that they consistently receive useful information about 
how their children can improve, continues for the school. 
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Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its 
academic work, strategic decisions and resources, and effectively engages 
students around its plans and goals for accelerating student learning. 
 
This area of the school’s work is well developed.   
 
The school’s leadership has placed a high priority on developing its curriculum so that it 
not only fulfils State requirements but also meets the range of student interests and needs 
found in the school.  Students appreciate the academic and elective opportunities with 
which they are provided and as a result are generally engaged and motivated to learn.  
The school has expanded its co-curricular activities and now supports students who wish 
to create their own clubs.  As a result, students have additional opportunities to lead, 
collaborate and support one another.  Classrooms are orderly environments that are well 
organized to support learning, so there is a good level of student engagement overall.  
Some teachers employ creative strategies to support learning and address the diversity of 
student needs and abilities.  However, not all teachers use data consistently to 
differentiate instruction effectively.  Instructional strategies that provide for a variety of 
learning experiences to consistently engage all students rigorously across all lessons are 
not secure.  
 
Budgetary and staffing decisions align closely to the further development of the curriculum 
and needs of students.  The schedule accommodates the growing number of advanced 
and elective courses that are engaging students and raising achievement.  In addition, a 
full time coach has been appointed to support all staff, particularly the high percentage of 
teachers new to the profession.  The school has developed a range of successful 
strategies to improve attendance and curtail lateness to school.  These include incentives 
for good attendance and punctuality, immediate responses when students are absent or 
late and, for students whose attendance is a serious concern, home visits and/or school 
conferences with parents.  As a result of these strategies both attendance and punctuality 
continue to improve. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The development of 
leadership, teachers and other staff capacity is aligned to the school’s 
collaboratively established goals for accelerating the learning of each student. 
 
This area of the school’s work is proficient.   
 
The principal and assistant principal have a good understanding of the quality of teaching 
and its impact on learning throughout the school.  They make formal and informal visits to 
classrooms on a regular basis, which result in useful feedback to teachers.  Additional 
activities that involve faculty in the evaluation of teaching practice include teacher goal 
setting, learning walks and informal classroom visitations.  However, these different 
practices do not align with the checklist of “teaching aspirations” currently used for formal 
observation.  As a result, discerning the impact of teaching is not a rigorous or coherent 
process.  Data informs professional development decisions.  For example, social studies 
and mathematics teachers received good content area coaching because student results 
had been poor.  To date, student results in social studies and mathematics show an 
upward trend compared to the past.  The coordinator of teacher development and learning 
and the professional community that exists among the faculty support teachers new to the 
profession and school well.  In addition, teachers report a high degree of satisfaction and 
efficacy in their work.  
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Significant improvements to the management of day-to-day operations and the 
development of guidelines and procedures encourage positive student behavior and 
learning and ensure the school runs smoothly.  In addition, the principal has added a 
major school partner, Woodycrest, to support student learning.  The school has also 
strengthened its relationships with previously established partners.  The impact for 
students is excellent access to tutoring, mentors, study groups and peer support.  
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for evaluating 
each student’s progress throughout the year and for flexibly adapting plans and 
practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
The school has identified broad goals and each grade team has a plan for improving 
student outcomes, but measurable long-term and interim goals to improve student and 
teacher outcomes have not yet been set.  As a result, it is difficult to rigorously evaluate 
the progress of initiatives to improve school, grade, teacher or student outcomes, or to 
identify and respond to emerging student needs.    
 
The school supports teachers in their efforts to create a unique set of interim or periodic 
assessments.  Protocols guide the development of feedback that teachers can use to 
improve their assessment practices.  However, this work is just emerging and the data 
generated is not always meaningful to students or parents.  Overall, the use of periodic 
assessments and other diagnostic tools to measure the effectiveness of plans and 
interventions for individual and groups of students is not consistent or refined practice.   
 
The administration and grade teams evaluate effectiveness of school, team and classroom 
plans carefully.  Some modifications to goals and plans occur from a review of scholarship 
reports.  For instance, when it was apparent that the student failure in mathematics was 
extremely high, the school reduced class size.  In the absence of reliable student data, the 
opportunities presented by smaller class sizes are not fully exploited.  The school’s vision 
to become a college preparatory secondary school is well embedded.  The principal is 
very well respected by staff, students and parents, who unanimously acknowledge the 
improvements that have occurred in just over a year.  The principal has outlined a 
strategic planning process for staff that will involve the entire school community in the 
creation of the Comprehensive Educational Plan.  The process includes the evaluation of 
existing initiatives and merging those that benefited students with changes the school 
community believes necessary to realize its vision for the school. 
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Part 4: School Quality Criteria Summary 

 

SCHOOL NAME: Bronx Leadership Academy ∆∆∆∆ ���� ���� ���� ���� 

Quality Score   X   

Quality Statement 1 – Gather Data: School leaders and faculty consistently gather and generate data and use it to 
understand what each student knows and is able to do and to monitor the students progress over time. 

To what extent do school leaders and faculty provide . . .   ∆∆∆∆ ���� ���� ���� ���� 

1.1 an objective, constantly updated understanding of the performance and progress of  each 
student, classroom, grade level? 

   X  

1.2  an objective, constantly updated understanding of the performance and progress of special 
education students? 

   X  

1.3  an objective, constantly updated understanding of the performance and progress of English 
language learners? 

   X  

1.4  an objective, constantly updated understanding of the performance and progress of ethnic  
groups, gender groups and all other categories of interest to the school?  

  X   

1.5  a measurement of performance and progress based on the school’s own past performance, and 
among students, classrooms, grades and subject areas? 

   X  

1.6  a measurement of performance and progress based on comparisons with similar schools?    X  
1.7  training, management systems and structures that support teachers in the use of school data to 

inform planning and instruction and to track the progress of students? 
  X   

Overall score for Quality Statement 1    X  

Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand each 
student’s next learning steps and to set suitably high goals for accelerating each students learning.  

To what extent do school leaders and faculty . . .  ∆∆∆∆ ���� ���� ���� ���� 

2.1  engage in collaborative processes to set rigorous, objectively measurable goals for 
improvement, and to develop plans and timeframes for reaching those goals? 

  X   

2.2  focus on each student, classroom, grade level, academic subject and group of students whose 
performance or progress has been identified by the school as a particular focus area? 

  X   

2.3 identify and improve the performance and progress of those students in greatest need of 
improvement? 

  X   

2.4 share whole school goals with all members of the school community to rigorously improve the 
performance and progress of students?    

  X   

2.5  convey consistently high expectations to students and their parents/caregivers?    X  
2.6  regularly provide students and their parents/caregivers with information about the goals set for 

each student, and about each student’s progress and performance, and how they can improve? 
  X   

2.7  invite and enable parents/caregivers to provide useful information to teachers and the school 
about the learning needs and capacities of their children? 

  X   

Overall score for Quality Statement 2   X   

Quality Statement 3 – Align Instructional Strategy to Goals: The school aligns its academic work, strategic decisions 
and resources, and effectively engages students around its plans and goals for accelerating student learning.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

3.1  select core curricular approaches that facilitate and provide meaningful interim data about 
progress towards goals and focus on raising the achievement of students? 

   X  

3.2  provide a broad and engaging curriculum, including the arts, to enhance learning both within and 
outside the school day? 

   X  

3.3 hold teachers accountable for the progress and learning of the students in their charge, for 
making instruction interesting and compelling, and for creating a positive safe and inclusive 
learning environment? 

  X   

3.4  ensure that teachers use school, class and student data to plan for and provide differentiated 
instruction that meets the specific needs of all the students in their charge? 

  X   

3.5  make budgeting, staffing and scheduling decisions strategically, based on data, to meet the  
       school’s academic goals for all students? 

   X  

3.6  ensure that there is an environment of mutual trust and respect between all staff and students to 
support personal and academic development? 

   X  

3.7  ensure that there are effective and consistently applied procedures to encourage and monitor 
student attendance and tardiness? 

   X  

Overall score for Quality Statement 3    X  
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Quality Statement 4 – Align Capacity Building to Goals: The development of leadership, teachers and other staff 
capacity is aligned to the school’s collaboratively established goals for accelerating the learning of each student.  

To what extent does the school . . . ∆∆∆∆ ���� ���� ���� ���� 

4.1  use frequent observations of classroom teaching by the principal and other available information 
to develop a differentiated strategy for improving the quality of each teacher’s instruction? 

  X   

4.2  make professional development decisions strategically, based on data, to help meet the 
improvement goals of students and teachers? 

  X   

4.3  provide frequent opportunities for teachers to observe each other’s classroom instruction and to 
meet together in teams to plan, share effective practices, and evaluate one another’s instruction 
in an open and reflective professional environment? 

  X   

4.4  develop effective procedures for the induction and support of teachers who are new to the 
profession or the school? 

   X  

4.5  align youth development, guidance/advising and other student support services around stated 
academic and personal development goals? 

   X  

4.6  consistently implement clear procedures that enable the school to run smoothly and encourage 
effective student learning, and effectively address discipline related incidents? 

   X  

4.7  create effective partnerships with outside entities that support the academic and personal growth 
of the students? 

   X  

Overall score for Quality Statement 4   X   

 
Quality Statement 5 –  Monitor and Revise: The school has structures for evaluating each student’s progress 
throughout the year and for flexibly adapting plans and practices to meet its goals for accelerating learning. 

To what extent do . . .  ∆∆∆∆ ���� ���� ���� ���� 

5.1  the school’s plans for improving student outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.2  the school’s plans for improving teacher outcomes include interim goals that are objectively 
measurable and have suitable time frames for measuring success and making adjustments? 

  X   

5.3 teachers and faculty use periodic assessments and other diagnostic tools to measure the 
effectiveness of plans and interventions for individual and groups of students in key areas? 

  X   

5.4  teachers and faculty use the information generated by periodic assessments and other progress    
measures and comparisons to revise plans immediately in order to reach stated goals? 

  X   

5.5  school leaders track the outcomes of periodic assessments and other diagnostic measures and 
use the results to makes strategic decisions to modify practices to improve student outcomes? 

  X   

5.6  school leaders and staff use each plan’s interim and final outcomes to drive the next stage of 
goal setting and improvement planning? 

  X   

5.7  the principal and school community have a clear vision for the future development of the school 
and implement procedures and systems to effect change? 

   X  

Overall score for Quality Statement 5   X   

 

 

���� Outstanding 

���� Well Developed 

���� Proficient 

���� Underdeveloped with Proficient Features 

∆∆∆∆ Underdeveloped 

 


