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Part 1: The school context 
 
Information about the school 
 
Law, Government, and Community Service High School is a high school with 535 
students from grade 9 through grade 12.  The school population comprises 79% Black, 
14% Hispanic, 5% Asian and 1% White students.  The student body includes 1% English 
language learners and 7% special education students.  Boys account for 42% of the 
students enrolled and girls account for 58%.  The average attendance rate for the school 
year 2008 - 2009 was 85.9%.  The school is not in receipt of Title 1 funding.  
 
Overall Evaluation 
 
This school is proficient. 
 
The Law, Government and Community Service High School is in the initial phase of 
restructuring into a true smaller learning community.  With only 535 students, teachers 
have an opportunity to develop one-on-one relationships with their students.  Teachers 
identify this as one of the most important aspects of the school.  The new principal has 
established a transparent administration in which budget allocations are accessible, and 
budget decisions are collaborative.   
 
The administration collects a wide range of data, which it analyzes on a regular basis to 
determine next steps.  The school has made significant changes in curriculum, 
specifically in math, as a direct result of data analysis.  In addition, devices such as 
Smart boards and mobile computer labs are elements of the new principal’s vision to 
make lessons more engaging for students and teachers welcome this infusion of 
technology throughout the school.   
 
Parents indicate that the new principal has implemented procedures that make the 
school more responsive to their needs.  He has established an open-door policy 
welcoming parents, teachers, and students.  Parents receive notification immediately 
when students are absent or tardy.  Guidance counselors support students’ college 
aspirations and keep in constant contact with parents regarding requirements for 
applications.   
 
The curriculum is both varied and rigorous.  Students take forensic science and theater 
arts, along with math, English language arts, and global studies.  They work in pairs and 
in small groups to solve complex problems.  Saturday programs provide students with 
SAT preparation, remedial instruction and Regents preparation.  Saturday programs also 
provide teachers with excellent opportunities for one-on-one counseling.  Football, 
soccer, and track and field are just some of the sports activities available to students.  
 
As one school in a facility housing four different high schools, the principal faces a 
variety of challenges.  The four high schools share security of the facility, the library, the 
gymnasium, and the cafeteria. This makes it difficult to control all of the environmental 
factors that affect students.  At present, the overall student tone throughout the school is 
not consistently positive, and students and teachers do not always show respect for 
each other.  In addition, the school does not yet make effective use of the wide range of 
data it collects to create a comprehensive professional development plan.  The 
professional development plan does not yet include teacher assessment notebooks, 
technology infusion, or all of the goals listed in the Comprehensive Educational Plan.   
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Part 2: Overview 
 

 
What the school does well  
  

• The principal has established an open, transparent administration in which 
teachers feel valued and confident to try new and creative instructional 
strategies.  

• School leaders and faculty collect a wide range of data that they use 
effectively to develop school-wide goals.  

• The school encourages teachers to participate in the inquiry team, which 
uses collected data to differentiate instruction in math, and to develop 
strategies that can be implemented school wide.   

• School leaders track students at regular checkpoints using a variety of data 
sources to determine strategic adjustments in curricula. 

• The principal, teachers and administration communicate with parents on a 
regular basis informing them of students’ academic progress.  

• The school utilizes guidance counselors, social workers, outside agencies, 
and the youth development counselor to support student academic and 
personal growth. 

 
 
What the school needs to improve 

• Continue working to improve the overall student tone in the school 
emphasizing mutual respect for teachers and students. 

• Link teacher assessment consistently with goal setting in all subjects. 

• Deepen the faculty’s understanding of how to differentiate instruction and 
implement practice across all content areas. 

• Develop a professional development plan that addresses the individual 
needs of teachers and the school-wide goals listed in the Comprehensive 
Educational Plan. 
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Part 3: Main Findings 

 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty gather data from a 
wide variety of core subjects, attendance, and incident reports. They analyze and 
synthesize this information to provide an overarching structure for school-wide 
decision-making.    
 
This area of the school’s work is proficient. 
 
School leaders and faculty collect a wide range of data that they use to develop school-
wide goals.  School leaders and guidance counselors analyze Regents reports, 
Scholarship reports, ARIS, ACUITY, Fitnessgrams, and attendance reports.  In addition, 
subject walkthroughs provide data for curriculum revisions.  Teachers use formative and 
summative assessments to determine students’ strengths and weaknesses.  School 
leaders analyze subgroup data to evaluate their progress in terms of Regents 
performance, and attendance.  The gender analysis indicates that girls are still 
graduating in four years, which is at a higher rate than it is for boys.  The school has 
effectively improved the attendance rate by establishing a new attendance program, 
which notifies parents daily when students are absent.  Support personnel also make 
phone calls and home visits to improve attendance. 
 
Guidance counselors and teachers work with students to develop yearly goals.  Students 
meet at the end of the marking periods to revise goals and determine next steps.  School 
leaders and guidance counselors frequently communicate with parents, updating them 
regarding Regents results, student attendance data, and college preparatory courses.  
School leaders distribute scholarship reports to all subject teachers at the end of every 
marking period.   
 
Teachers use the wide range of data the school collects to make instructional decisions 
for next steps.  Periodic performance assessments enable teachers to group students in 
math and reading.  Science and social studies teachers are also beginning to use this 
data for establishing small group instruction. Teachers target specific skills for 
improvement, stressing the weaknesses identified in the data collected.  School 
administrators use data for continuous improvement of special education students and 
English language learners.  Teacher assessment notebooks are used to keep ongoing 
records, which has resulted in progress for these two subgroups.    
 
 
Quality Statement 2 – Plan and Set Goals: School Leaders and faculty 
communicate high expectations to all students and monitor individual student 
goals through an individualized educational plan. 
 
This area of the school’s work is proficient.  
 
School leaders and faculty communicate high expectations to students and parents. 
Hallway display boards list students who have achieved honor roll, those most improved, 
and those with perfect attendance.  Students receive certificates at awards ceremonies, 
which are attended by parents, to acknowledge their achievements.  The parent 
coordinator meets with parent groups on a regular basis to promote parent support for 
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school projects.  The school leadership team includes several active parents from the 
parent-teacher association.  These parents review the Comprehensive Educational Plan, 
recommend changes, and suggest action plans.  Teachers and parents have access to 
Regents reports, Scholarship reports, and attendance reports, which they use for school 
improvement planning and goal setting.  Next steps are analyzed on a regular basis. 
 
School leaders distribute pacing calendars in all core subject areas.  Benchmarks are 
set and scholarship reports are reviewed at the end of every marking period.  Guidance 
counselors and teachers assist students in developing academic goals.  They then 
monitor and revise these goals at the end of every marking period.  This allows students 
to monitor their own progress and ultimately pursue their college or career goals.  The 
parent coordinator has set up workshops for parents that enable English language arts 
and math school leaders to present a clear explanation of the goals in each of their 
subject areas so that parents and students know exactly what is expected in these 
subjects. 
 
Members of the inquiry team have closely examined students who failed the math 
Regents last year.  They developed profiles of the students using the item analysis from 
ACUITY assessments.  They set benchmarks for both reading and math, allowing math 
teachers to differentiate instruction in their classes.  These techniques have been 
presented to other subject teachers at professional development workshops.  To date 
other subject areas have not fully implemented differentiated instruction.  Teachers have 
received several workshops in differentiated instruction, but they still do not keep 
ongoing records for teacher assessment except for special education students and 
English language learners.  This means that goal setting is very much a work in 
progress. 
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: School leaders and faculty design a curriculum that is both 
challenging and engaging, promoting a culture of mutual respect. 
  
This area of the school’s work is proficient.  
 
This school has a rigorous and challenging curriculum that includes forensics, theater 
arts, Shakespeare classes, integrated algebra, advanced placement classes and SAT 
prep.  The school delivers instruction through the workshop method, pair-share, direct 
instruction, and tutoring.  The school uses technology to enhance instruction and engage 
students, and has integrated Smart boards, graphing calculators, and mobile labs into 
the majority of lessons.  Teachers display a relatively high comfort level in working with 
the new technology.  Students welcome the opportunity to use technology to enhance 
their learning and demonstrate mastery of subjects through PowerPoint presentations 
and oral reports.   
 
Students and teachers have been eager to embrace the one-on-one small learning 
community at this school.  The ability to communicate genuinely with their students and 
to begin to raise the tone of the building is one of the benefits cited by teachers, as well 
as the opportunity to develop active learning linked to the school’s chosen focus.  For 
example, a mock trial that places students in the various roles people play within the 
legal system was a featured event at the school.  Track and field, football, basketball, 
and soccer are all extracurricular activities that engage students.  These activities and 
events motivate students to follow career paths in law, government, and community 
service. 
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The principal has directed a substantial percentage of the budget towards purchasing 
new technology.  In addition, the school has acquired new textbooks for most major 
subjects.  Ramp-up classes address the deficiencies in reading using differentiated 
instruction, and one-on-one conferencing.  Based on the analysis of Regents math 
scores, the school revised the math curriculum and offered a new course.  However, the 
analysis of student outcomes is not consistent across all subject areas and therefore, 
differentiated instruction has not been fully implemented and teachers are not yet 
confident in ensuring that all students are appropriately challenged.   
 
While the leadership has made substantial improvements in the area of school tone, 
there is still considerable work to be done in order to achieve a climate of mutual respect 
between teachers and students.  At present, there is not consistent coordination 
between the four principals in the building, which leads to a lack of consistency in 
procedures throughout the building.  Another principal manages school security in the 
building and this is a source of dissatisfaction among parents.  Students indicate that the 
common areas of the building such as the library, auditorium, cafeteria, and schoolyard 
field are generally safe. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: School leaders and 
guidance professionals develop a plan that enables students to set goals in 
collaboration with their families. School leaders provide a structure that 
encourages teacher intervisitations to promote best practices.  
 
This area of the school’s work is proficient.  
 
The principal is working to ensure that professional development receives a high priority.  
Teachers use the principal’s office to develop strategies for academic improvement 
through brainstorming.  This is supported through per session allocations.  Teachers are 
encouraged to visit successful programs in other schools.  Overall, the principal has 
made substantive changes through budget allocations to foster a self-reflective learning 
environment for staff and to broaden their horizons.  The school has partnerships with 
Hofstra University, Public Schools Athletic League, and the Integrated Curriculum and 
Instruction Network that support instruction and enhanced student performance.   
 
The school encourages teachers to participate in the inquiry team, which uses the data 
the school collect to differentiate instruction in math.  The team analyzes data from 
ACUITY and ARIS, discusses student work, and determines next steps for school-wide 
improvement. Team members present these strategies to other subject teachers at 
professional development workshops.   
 
School leaders have established a collaborative structure that allows teachers to meet 
with administrators monthly to make decisions and assess short-term goals.  Teachers 
provide support for other teachers through mentoring based on their consultations with 
school leaders.  Best practices are shared on professional development days.  Teachers 
also engage in intervisitations to improve their own instructional practices.  They 
complete standard forms that allow other teachers to benefit from their experiences.  
The school does not have a school-wide professional development plan that addresses 
the needs of all teachers in the school, although this school does not currently have any 
teachers that are relatively new to the school. 
 
 
 
 
 



 

Q494 :Law, Government and Community Service High School: May 11, 2009                      7

 
 
Quality Statement 5 - Monitor and Revise: School leaders and faculty have a 
vision for a successful learning community based on their monitoring of 
performance data and benchmarks. 
  
This area of the school’s work is proficient.   
 
The principal has a clear vision for the school, which is supported by parents, teachers, 
and students.  This shared vision for school improvement is based on strategies 
developed by using analysis from a wide range of information.  In an effort to implement 
this vision, the principal has secured Title I eligibility, which will provide additional funds 
for the school next year.   School practices are accurately reflected in the school’s self-
evaluation, and the Comprehensive Educational Plan is clearly aligned with the school’s 
plans for student academic improvement.  
 
School leaders, along with the school leadership team, analyze Regents reports, State 
examination results, and attendance reports in order to develop action plans for the 
Comprehensive Educational Plan.  These action plans set measurable goals and 
timeframes for achievement.  School leaders also analyze the Learning Environment 
Survey to establish goals in communication, engagement, and attendance.  In addition, 
they review discipline reports to assess problem areas in the school.   
 
Subgroup data is monitored periodically in order to make decisions about instructional 
delivery.  English language learners and special education students only represent a 
very small percentage of the student population.  Teachers keep ongoing records of 
these students and meticulously monitor their progress.   This rigorous process is not yet 
consistently embedded for other students. 
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School Quality Criteria 2008-2009 

 
School name:  Law, Government, and Community Service High 
School Δ 

Overall QR Score   X  
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 
To what extent do school leaders and faculty regularly… Δ 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  X  

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?    X  
1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 

student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

  X  

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 
To what extent do school leaders and faculty…  Δ 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

 X   

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)?   X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?    X  

Overall score for Quality Statement 2   X  
 

 
DEFINITIONS 

 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 
• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 

the school itself in core subjects;  
• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 
• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  
To what extent do … Δ 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?    X  
3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 

students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?    X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?    X  

Overall score for Quality Statement 3   X  
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 
To what extent do school leaders… Δ 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

 X   

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

  X  

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?     X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   
To what extent do… Δ 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  X  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year?  X   

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?    X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


