
 

 
 
 
 

 
 
 
 

 

Quality Review 
Report Template 

 

2008-2009 
 
 
 
 
 
 
 
 

 

Khalil Gibran International Academy 

Middle School K592 

50 Navy Street 
Brooklyn 
NY 11201 

  
 

Principal: Holly Anne Reichert 
 

Dates of review: March 17-18, 2009 

Lead Reviewer: Marilyn E. Smith 
 
 

Quality Review Report 
Office of Accountability 

2008-2009 



 

K592 Khalil Gibran International Academy: March 17, 2009                                                              2 

 

 

Part 1: The school context 
 
Information about the school 
 
Khalil Gibran International Academy is a middle school with 53 students in grade 6 
through grade 7.  The school population comprises 74% Black, 8% Hispanic, 9% White, 
and 8% Asian students.  The student body includes 11% English language learners and 
11% special education students.  Boys account for 60% and girls account for 40%.  The 
average attendance rate for the school year 2007 - 2008 was 90.5%.  The school is in 
receipt of Title 1 funding with 60% eligibility.   
 
The Khalil Gibran International Academy is in its second year of operation and 
incorporates the teaching of Arabic language and cultures. This is the first year at this 
site, which it shares with an elementary school.  Because of that move, student 
enrollment decreased.  This school will eventually offer grades 6 to 12.  All teaching staff 
are first year teachers and new to the school.  The principal is the third to take the helm.  
 

 
Overall Evaluation 
 
This school is underdeveloped with proficient features. 
 
The principal has communicated her vision for the development of the school to all 
constituents and has secured their support.  She has built a strong administrative team 
and is a strong role model; for her students and staff.   
 
The school collects, analyses and reviews a wide range of academic, attendance and 
behavioral data, and has set up data folios for teachers as well as an identified data 
room.  As a result, staff are continually looking at and discussing data.  Because all 
teachers are new to the profession, they are learning how to interpret the information 
accurately and how this translates into learning outcomes for students and informs 
lesson planning.  Currently, many teachers are not confident in using data to differentiate 
activities to match the needs of students working at different levels in the same class. 
 
The former data specialist is now the assistant principal and she and the principal very 
effectively provides support for the teaching staff.   A wide range of external and internal 
support services is used very effectively in supporting students, particularly those 
identified as at risk.  The school has also begun to create goals with students and 
teachers.  However, it has yet to develop goals that are measurable and based on State 
standards, or to create interim benchmarks to enable the review of goals and planning 
for next steps.  
 
Although the school shares information about their child’s achievement and progress 
with parents, they do not share their child’s goals and timeframes for reaching them.  
This limits parents’ ability to work in partnership with the school. Because the school’s 
approach to goals setting at every level is not sufficiently rigorous, it is unable to monitor 
and evaluate the impact of actions at class, group, grade and whole- school level with 
rigor. 
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Part 2: Overview 
 
 

What the school does well  
 

• The principal and the assistant principal work as an effective team and 
have a clear vision for the school that is clearly articulated, and understood 
and supported by the school community. 

• School analyzes and uses a wide range of data to understand each 
student’s strength and areas of need. 

• School leaders provide specialized support through mentoring and other 
professional development for teachers who are new to the profession and 
school. 

• Through good use of the budget, school leaders ensure that staff have an 
array of resources that they need to deliver coherent and rigorous 
instruction. 

• School leaders utilize support services and partnerships well for youth 
development as well as the academic and personal growth of students. 

 
 

What the school needs to improve 
 

• Base student learning goals on clear, rigorous, standards-based criteria 
with interim benchmarks that support students' next steps. 

• Continue the development of challenging and engaging curriculum in all 
core subjects. 

• Improve differentiation of instruction by providing staff with opportunities for 
to learn how to expand their approaches to teaching and learning so that all 
students’ learning needs are consistently met.  

• Develop ways to ensure that parents are fully informed about student goals 
as well as the timeframes for achieving them. 

• Implement rigorous procedures to enable administrators and faculty to 
monitor and evaluate the impact of decisions and actions with accuracy in 
order to improve the quality of school improvement planning. 
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Part 3: Main Findings 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can do, and to monitor the student’s 
progress over time.   
 
This area of the school’s work is underdeveloped with proficient features.  
 
The school collects a wide range of data to understand the needs of individual students 
and groups. Through its support organization the school tracks the reading levels of 
each child.  This provide the school with a baseline level of where students are and  
determines whether they are making sufficient progress in order to move them into 
higher reading levels.   
 
There is a data room to house all of the student information, which is shared in a visual 
way and in portfolios and folders. All conversations feature data, including ‘kid-talk’ and 
‘kid-watching’ which staff do on a regular basis along with school leaders. The school 
also maintains behavioral and attendance data that is shared with the school community.   
Consequently, the school has a clear picture of the strengths and needs of individual 
students. However, teachers have yet to fully utilize data and align assessments with 
State standards, when designing lesson plans, to ensure that the needs of all student 
sub-groups are met.  Essential support in differentiating instruction and meeting the 
needs of English language learners are not yet part of the professional development 
plan for staff.  
 
Analysis of attendance and behavioral data is already having a positive impact.   The 
school identified that many students did not attend regularly.  The school instigated 
systematized phone calls home to families, discussions between the student and the 
guidance counselor, and meetings between families and school personnel.  This has led 
to an improvement in attendance and decrease in lateness.  Many behavioral issues 
were found to be a result of inadequate classroom management.  Faculty conferences 
subsequently centered on discipline to help teachers understand the role of the dean 
and their responsibility for classroom management. 
 
The school has established good communication with families and encourages active 
involvement in their children’s education.  The school sends out a student progress 
report to parents four times a year as well as a data letter after each marking period. 
Although there is not as much involvement as the school would want, the parent-teacher 
association and school leaders are working to increase attendance at all events.  
Families appreciate that the school made every effort to let them know what is going on 
with their child, even noting emotional concerns.  However, teachers do not yet give 
parents indication of their child’s next learning steps so that they can work effectively in 
partnership with the school. 
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is underdeveloped with proficient features.  
 
This is the first year that the school has written a Comprehensive Educational Plan and, 
the principal considers it a work in progress.  Administrators and faculty have looked at 
what has been achieved to date, recognized the setbacks of the past year and 
determined where it wants to be in the future.  Parents are also involved and their voices 
are both heard and valued.   
 
The school has taken a range of data into account when identifying school goals.  
However, these goals are not measurable and do not contain timeframes for 
accelerating learning. The Comprehensive Educational Plan has been shared with staff 
and the school leadership team.  
 
The school is working to establish high expectations with its students and has begun the 
process of developing goals with them using the SMART goal process.    Students have 
set goals in all content areas, which are reviewed by staff and administrators.  The goals 
are posted in the hallway and data room, and are maintained by students in their 
‘pocket’.  As a result, students have a general idea about what they need to improve.  
However, these goals are not measurable, tied to State standards or benchmarked.  
Furthermore, the school has yet to fully develop identifiable next steps in long- and 
short-term goals and to share these explicitly with students and their parents.  This 
means that the school is not in a position to consider targeted differentiated instruction 
for all sub-groups. 
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is underdeveloped with proficient features.   
 
The school’s curriculum is still evolving as it moves into its second year of operation.  
Curriculum planning is not fully aligned to State standards which limits the reliability of 
teacher assessments. The academic year wisely began with a summer institute for the 
staff, all of whom are new to the school and to the profession.  There was a second 
retreat in November.  The staff meets three times a week for instructional roundtable.  
They also meet in ‘Safe and Secure Learning Environment’ once a week individually or 
in pairs as well as individually with administrators to look over lesson plans once a week.   
 
The school engages in ‘kid-talk’ and ‘kid-watching’ and discusses students’ actions and 
academic progress.  As a result, these brand new teachers are constantly engaged in 
looking at and talking about student work, but they have not yet mastered all the 
competencies required for fully effective teaching.  Because of inconsistencies in 
teaching across the school, many students are not fully engaged or actively involved in 
their learning.  Lessons are not rigorously planned or sufficiently differentiated to meet 
the needs of all students and sub-groups.   
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The principal has made good use of the budget by hiring F-status staff to mentor the 
new teachers and to provide supports to special education students. The school has 
been strategic in its hiring of a teacher who has dual certification in both common branch 
and special education.  This has helped meet the learning needs of students, without 
adding additional expenses to the budget. They have utilized also the Arab-American 
Family Support Organization to obtain an Arabic language teacher to support students in 
learning Arabic. 
 
Relationships are improving. Teachers feel overwhelmed at times, but appreciate the 
support given to them by the administrative team.  They are encouraged to learn at their 
own pace and they have bought into the mission of the school.  Students like coming to 
school.  They state that things are better this year and that there is more instruction. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
Professional development activities relate to the analysis of data, the review of student 
work and setting a focus for improvement.  Many opportunities for professional 
development exist and staff work together as they look for ways to better their practice 
and improve outcomes for students.  Observations are tied into the professional teaching 
standards and include next steps.  Inter-visitations take place within the classes, but 
opportunities are not yet provided for teachers to visit some of the peer schools to look 
at best practices.  This is essential, as there are limited opportunities for such an 
inexperienced staff to observe a range of approaches to teaching and learning within the 
school. As a result, the quality of teaching lacks rigor and differentiation. School leaders 
have established individual professional development plans for teachers and set goals to 
improve their practice.  There is effective support for teachers whenever needed, 
including discussions on effective practices, review of student work and data, and the 
sharing of lesson plans.   
 
Administrators also attend professional development to further expand their commitment 
to the mission and vision of the school as well as to hone their skills in looking at and 
developing best practices for themselves and their staff.  This practice is leading to clear 
structures to promote both collaboration and individualized support for teachers in 
discussing their practice.  The inquiry team is sensibly broad-based, comprising two 
teachers, an assistant principal and a member of the school support organization.  They 
share information readily with the other teachers at round table meetings and during 
common planning time.   
 
Students meet with the guidance counselor and dean who both work to support students 
at risk.  There are a number of useful partnerships with outside organizations, and the 
liaison with the Arab-American Family Center, in particular, supports the school’s 
mission of creating students who are bilingual in Arabic and learn about Arab cultures.  
The center supports the school with the recruitment of teachers and community 
outreach. 
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Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is underdeveloped with proficient features.  
  
The principal and the assistant principal work well as a team, keeping a clear focus on 
achieving the school’s vision.  Parents, students and staff consider that the improvement 
in the school’s tone and the quality of instruction is a direct result of the principals’ strong 
lead and see her as a vital role model who has the best interests of her students and 
staff at heart. 
 
The administrative team in collaboration with staff and students reflect on the ongoing 
development of the school and its practices.  The administration reflected closely on last 
year’s faculty and identified criteria that were need in educators to improve student 
achievement.  The monitoring of discipline last year led to many changes that the school 
has implemented this year to establish school-wide expectations, procedures followed 
by all staff and consistent classroom rules to eliminate confusion among students and 
support teachers new to the profession.  The school’s monitoring of the daily schedule 
has also led to revisions that support both students and teachers to focus on instruction 
in a manageable way and to sustain momentum throughout the day.  The monitoring of 
instruction has helped the administrative team identify areas of strength and growth in 
teachers.  The data has been used to revise the professional development plan.  The 
inquiry team constantly monitors the achievement of the target population and relates 
this to the wider student population.   
 
The school has been thus been alert to the need to keep a finger on the pulse of all 
aspects of its work.  It has established whole school goals as well as goals for individual 
students and teachers.  However, goals are not measurable and lack interim 
benchmarks, and timeframes.   This means that the school is not in a position to monitor 
progress towards goals with any accuracy and is in no position to evaluate the impact of 
its decision-making or teachers’ efforts in the classroom. 
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School Quality Criteria 2008-2009 
 

School name: Khalil Gibran International Academy  ∆∆∆∆ ���� ���� ���� 
Overall QR Score  X   

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 

To what extent do school leaders and faculty regularly… ∆∆∆∆ ���� ���� ���� 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  
 

 
X 

 

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?  
 X   

1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 
student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

 X 
 

 
 

 

Overall score for Quality Statement 1  X   
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 

To what extent do school leaders and faculty…  ∆∆∆∆ ���� ���� ���� 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

  
X 

  

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)? 

  X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  
X 

  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?  

 X   

Overall score for Quality Statement 2  X   
 

 

DEFINITIONS 
 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 

• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 
the school itself in core subjects;  

• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 

• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  

To what extent do … ∆∆∆∆ ���� ���� ���� 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?  
 X   

3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 
students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?  

  X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?  

  X  

Overall score for Quality Statement 3  X   
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 
To what extent do school leaders… ∆∆∆∆ ���� ���� ���� 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

  
 

 
X 

  

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

   
 
X 

 

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?   

  X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?  

  X  

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   

To what extent do… ∆∆∆∆ ���� ���� ���� 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  
X 

  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year? 

 X   

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?  

  X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

   
X 

 

Overall score for Quality Statement 5  X   
 

Quality Review Scoring Key 
 

∆∆∆∆ 
 

Underdeveloped  ���� Underdeveloped with Proficient Features ����  Proficient ���� Well Developed 

 
 


