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Part 1: The school context 
 
Information about the school 
 
Bedford Academy is a high school with 338 students from grade 9 through grade 12.  The 
school population comprises 87% Black, 10% Hispanic, 1% White, and 2% Asian students.  The 
student body includes less than 1% English language learners and 5% special education 
students.  Boys account for 44% of the students enrolled and girls account for 56%.  The 
average attendance rate for the school year 2007 - 2008 was 93.7%.  The school is in receipt of 
Title 1 funding with 80% eligibility.  Most students come from the local area – district 13.  The 
principal has been in post for less than a year. 
 

Overall Evaluation 
 
This school is well developed. 
 
Bedford Academy is a good school and highly over-subscribed.  It has devised many effective 
ways to support and nurture students which has led to exceptional results throughout the whole 
school.  Over recent years students have consistently achieved Regents successes and 
graduation rates above 97%.  Even with such a high success rate it is evident that the school is 
poised to grow further in both the breadth of possible experiences for students and the 
proportion of advanced Regent successes.  The school is small and is working well to maximize 
its use of very limited space.  The eleven classrooms are shared between subject departments.  
The students use the sports facilities, courtesy of the neighboring YMCA.  Students are 
committed to their school and their long term goal of a college place.  They know they have to 
work hard, but they also know that the track record of the school is one of success; hence there 
are strong peer and circumstantial pressures which promote positive study habits for student 
success.  Relationships throughout the school are warm and positive and this supports 
students’ endeavors.  Students’ behavior is good as are their attitudes towards learning.  
Parental support for students’ welfare and success is strong.  Communication with parents is 
frequent, valued and informative with regard to school events, issues and students’ academic 
progress and achievement.   
 
The school monitors students’ work very closely.  The use of student performance data by 
senior leaders is extensive.  Consequently any indication of students not performing as well as 
the school expects is met with discussions between senior leaders and relevant teachers to 
ascertain the problem and provide solutions.  This often means re-organizing programs to 
provide different support for such students.  Teachers use their data to track individual students 
and this information is shared with parents at parent–teacher meetings.  They also check for 
topics in which student success is much lower than expected and if found, these topics are re-
taught.  Although students have long term goals, short term individual learning goals are not set 
in a formal way.  However, the school is rigorous in its pursuit of high student achievement and 
both students and staff accept the additional programs that are part of the culture of the school.  
These include extensive after-school tutoring for many students, Saturday school to further 
support learning and intensive weekend programs starting a month prior to the Regents 
examination. Through these initiatives many students experience valuable individual tutoring 
and make good progress.  In contrast, day to day instruction too often lacks flare and 
imagination.  Not all lessons are differentiated and inquiry work and accountable talk are 
insufficiently used.  In class, students are good listeners and they are willing learners.  While 
their curriculum is very strongly focused on academic subjects, the arts are under represented 
and enrichment through trips and character building activities is only just starting to take place. 
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Part 2: Overview 
  
 

What the school does well  
 
• Students are prepared well for their Regents examination program resulting in graduation 

success rates very close to 100%. 
 

• Teachers and senior leaders use data very well to monitor students’ performance over time, 
discuss student and class performance and make organizational changes to student 
programs to aid their learning. 

 

• The school consistently conveys its high expectations of students’ performance to parents 
and students and ensures that students’ aspirations are met through a challenging 
academic program.  

• There is a high level of trust, respect and mutual support throughout the school so that 
behavior, relationships and attitudes are very positive and promote good learning.  

• The school budget is used very well to accelerate student learning through a broad and 
effective program of additional support which includes after-school sessions, Saturday 
tutoring and college programs.  
 

• The school has clear and effective structures in place to identify students in need of 
additional help and ensure immediate support is given.  

• The school communicates high expectations of Regents examination performance to all 
students and their families. 

 

What the school needs to improve 
 

• Improve the overall quality of teaching by ensuring that instruction takes account of 
students’ preferred learning styles and needs and encourages accountable talk and inquiry.  
 

• Sharpen and formalize whole school goal setting to ensure that goals are precise, concise 
and measurable and provide students with short term individualized learning goals which 
focus on their immediate priorities for improvement.  

 

• Extend the analysis of data to include the achievement and progress of student subgroups 
and monitor trends and patterns in performance over time.  
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Part 3: Main Findings 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to understand 
what each student knows and can to do and to monitor the student’s progress over time.   
 
This area of the school’s work is well developed.  
 
The school has a wealth of data from a variety of tests, assignments, quizzes, examinations and 
other activities that have criteria for measuring achievement.  Teachers ensure that students are 
always kept up to date with regard to their performance in whatever tasks they have completed.  
The school is focused on student performance outcomes and driven by success and the need 
for improvement.  Consequently all scores are regularly and accurately logged and the school 
and Department of Education systems, such as ARIS, are used efficiently.  Monitoring of 
student performance is the responsibility of a small team of senior leaders.  This team meets 
frequently to evaluate the data held on students subject by subject, through individual 
transcripts and class by class.  The process enables staff to target students quickly if their 
attendance, achievement grades and credit gains appear to be slipping behind, albeit only 
slightly.  Senior leaders have exceptionally high attainment as a priority for students and have 
set the target for all students as success in eight Regents courses.  This is driving up results 
even further.   
 
While data analysis on individuals is extensive, there is no special analysis of students by 
ethnicity or any other subgroup.  However, the performance of individuals is well known and the 
very small groups of students who make up the English language learners, white, special 
education and Asian American subgroups are known to the senior leaders through their 
individual achievements rather than as a separate group.  Other categories of subgroup are not 
examined.   
 
Parents and families are very pleased with the levels of communication about their son or 
daughter’s progress.  Formal information about progress, attendance and achievement occurs 
eight times a year.  In addition telephone calls, email and face to face conversations are 
frequent and part of the school’s culture.  Students indicate that they are in frequent contact with 
teachers so that any anxiety about an element of their course is discussed after school and at 
Saturday school.  Teachers use their students’ performance data mainly to ensure that student 
progress is on track and, through item analysis, they re-teach areas that have been poorly 
understood.  There are some difficulties in tracking student progress over time and in comparing 
student progress between subjects because of a lack of consistency between departments in 
the way they grade student work.    
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently use 
data to understand each student’s next learning steps and to set suitably high goals for 
accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
Students set long term goals in conjunction with teachers and these are clear and concise.  
Senior leaders keep a close working eye on student performance and, at the end of each 
marking period in particular, discussions occur with teachers and then with some students to 
review their results and implement any support measures necessary to raise individual students’ 
achievements.  All students have the opportunity to attend an all day Saturday school and a two 
hour after school tutoring session.  These are reasonably well attended and during such 
sessions the level of one to one conversations between students and their teachers is high, 
helping to ensure that any short term learning difficulties are overcome.  However there is no 
formal structure for setting short-term student goals across the school.  Teachers do not 
formally talk with all their students in turn over time to ensure that the students know that their 
work reflects their effort or their potential and written goals are rare. 
 
Whole school planning is satisfactorily in place.  The school leadership team is involved in 
discussing and agreeing priorities for future development.  Evaluation of previous goals is 
currently less important than developing ideas for the future of the school.  In addition, current 
school improvement goals, although clearly in place, lack precision and are not easily 
measured.  Senior leaders and teachers have high expectations of students.  The entire focus 
of the school is to promote very high levels of student achievement and ensure they gain 
experience of college and university courses prior to graduating from school.  Students are 
responsive and behavior is good, although students can be casual in their passage from one 
lesson to the next.  While teachers talk with students frequently about test performance, 
instruction does not always provide students with the challenging learning experiences that 
senior leadership promotes and the high Regents performance suggests.  
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The 
school uses rigorous curricula, teaching and organizational decision making to engage 
students and faculty in meeting all students’ learning goals. 
 
This area of the school’s work is well developed.   
 
Bedford Academy is a small school.  Space is at a premium and senior leaders ensure that the 
spaces are maximized for the benefit of students.  Despite these constraints the curriculum is 
expanding.  Where necessary, nearby facilities are used, for example, the gym in the 
neighboring YMCA, the auditorium in a nearby school and summer school is run in a 
neighboring school.  Before starting at Bedford Academy all new students take part in an 
intensive induction program which helps them understand the high expectations of the school.  
The school is seeking to extend the range of advanced courses available for example by 
condensing the Regents program into grades 9 and 10 next year, leaving space to continue to 
develop more advanced placement courses and extend the College Now program and the 
range of college Majors, with students attending pre-engineering, pre-med, pre-law and pre-
education courses.  Nevertheless, although there has been recent improvement, the school 
gives too little attention to the arts and to students’ personal, social and cultural development.   
 
The curriculum is aligned to state standards with some flexibility to meet the needs of all 
students.  However, while lessons are purposeful, too few allow students the opportunity to work 
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independently and at their own level.  This is because teachers often speak to the students for 
most of each lesson and then set the same work for all students regardless of different learning 
needs.  Although students have science lab lessons, a lack of resources prevents a strong 
element of practical science through investigation, inquiry and experimentation.  Some lessons, 
however, were in a different mould in that they provided a scaffold to aid students’ thinking 
about how to approach their task.  In one case, this was guidance on constructing an essay, 
and in another, a very challenging assignment with clear parameters while allowing students 
choice in their investigation.  Although a challenging task, it was achievable and students 
warmed to the activity. 
 
The new principal has already demonstrated good levels of dexterity in acquiring additional 
funds and in using the budget.  This includes bidding successfully for grant funds to promote 
extra study as well as re-organizing the curriculum to develop ever more challenging and 
interesting courses.  The learning environment survey for 2008, the school’s own surveys and 
responses from parents during the Quality Review all reveal extremely strong support for the 
school, for the attitudes and behavior of students and for the new developments.  The school 
has an ‘open door’ policy which engages with parents and relationships within the school 
community are excellent.  The school is safe, secure, welcoming and fosters a desire to 
succeed.  Students know that all staff will give freely of their time to ensure this happens.  In 
contrast however, many classrooms are uninspiring and do not reflect the school’s culture of 
high expectations. 
  
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its leadership 
development and structured professional collaboration around meeting the school’s 
goals for accelerating student learning. 
 
This area of the school’s work is well developed.   
 
The principal is highly visible through the school and, since he also carries a teaching load, has 
gained the respect of staff.  He observes full as well as part lessons when completing 
walkthroughs and always gives constructive feedback to teachers.  During such conversations 
issues related to professional development are discussed and points raised are dealt with 
through departments or by external professional development.  Subject departments meet in a 
common planning time, but structures to aid further collaboration are not yet in place.  However 
teachers use their own time to meet whenever possible.    
 
The principal has conducted his own analysis of the needs of the school and has spoken with all 
staff several times on a one-to-one basis.  He has established priorities for whole school 
professional development such as inquiry based teaching and the use of up-to-date technology 
by teachers and students.  Through his discussions with them he has identified teachers’ 
individual needs and, as a consequence, the school now has the beginnings of a staff 
professional development plan, albeit not one that is well developed.  Nevertheless, the culture 
of support for staff, including new teachers is strong.  All teachers take opportunities to visit 
each others’ classrooms and teachers are becoming increasingly reflective. Most staff are 
involved in at least one of the school’s four inquiry teams, for which the target groups are 
intelligently identified and research tasks highly focused.  Outcomes are leading to student 
improvements in areas such as geometry as well as some improvements in aspects of 
instruction.  There are very good links with external organizations which help to broaden the 
curriculum and raise student aspirations.  Strong ties with the YMCA next door provide sports 
facilities and there are also links with different colleges/universities in the city and with work 
places to provide information about specific careers, for example, dentistry.  In addition, part of 
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the students’ credit accumulation is 100 hours of community service where there are links with 
other schools, the church, charities for the elderly, the police and businesses. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for monitoring and 
evaluating each student’s progress throughout the year and for flexibly adapting plans 
and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is well developed.   
 
The new principal has picked up the reigns of a successful school and, through working closely 
with staff, is implementing ongoing improvements as well as planning for further school 
improvement.  Two mantras are often quoted, ‘failure is not an option’ and the need for the 
school to move from ’good to great’, and these are guiding the school’s actions.  There are 
better opportunities for staff to share ideas for example by increasing the time for common 
planning between teachers in grades and subjects to allow sharing of the same students’ work 
between teachers from different subjects.  The principal’s current plans indicate that there will 
be an emphasis on such communication between staff.  He recognizes that research shows this 
is an effective way of improving teaching, broadening the curriculum experience and raising 
students’ achievements. 
 
The richness of data and its effective analysis and use underpin the school’s responsiveness to 
revise programs on the basis of student need.  Performance data is frequently and regularly 
evaluated to determine the impact of teaching and learning and, in some cases, to modify 
organizational decisions so that teachers and students work more efficiently.  However, the 
school has not yet tackled the area of differentiated learning and too many teachers are 
matching work in lessons sufficiently to meet the wide variety of student needs.  School 
assessment systems are clear, consistent and used well.  The amount of time students spend at 
school helps to ensure high levels of achievement.  All staff are aware that the school is serving 
a population of students who enter school with a wide variation in achievement grades and that 
the task is one of overcoming difficulties on route to graduation.  The principal has a clear vision 
for the school but this has not been translated into a mission statement that is understood and 
shared with all staff and through which the work of the school can be evaluated.  
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School Quality Criteria 2008-2009 
 

School name: Bedford Academy High School ∆∆∆∆ ���� ���� ���� 

Overall QR Score    X 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 

To what extent do school leaders and faculty regularly… ∆∆∆∆ ���� ���� ���� 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

   X 

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?     X 

1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 
student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

   X 

Overall score for Quality Statement 1    X 
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 

To what extent do school leaders and faculty…  ∆∆∆∆ ���� ���� ���� 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

  X  

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)?   X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

   X 

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?    X  

     
Overall score for Quality Statement 2   X  

 
 

DEFINITIONS 
 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 

• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students 
and the school itself in core subjects;  

• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 

• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the school’s 
curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses rigorous 
curricula, teaching and organizational decision making to engage students and faculty in meeting all students’ 
learning goals.  

To what extent do … ∆∆∆∆ ���� ���� ���� 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?     X 

3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 
students and student groupings and are designed to enable all students to reach their 
learning goals? 

  X  

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?     X 

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?     X 

Overall score for Quality Statement 3    X 
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 

To what extent do school leaders… ∆∆∆∆ ���� ���� ���� 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

  X  

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

   X 

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?      X 

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?  

   X 

Overall score for Quality Statement 4    X 

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   

To what extent do… ∆∆∆∆ ���� ���� ���� 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

   X 

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year?   X  

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?  

   X 

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

   X 

Overall score for Quality Statement 5    X 
 

Quality Review Scoring Key 
 

∆∆∆∆ 
 

Underdeveloped  ���� Underdeveloped with Proficient Features ����  Proficient ���� Well Developed 

 
 

 
 


