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Part 1: The school context 
 
Information about the school 
 
The High School of Hospitality Management has an enrollment of 393 students from 
grade 9 through grade 12.  The school population comprises 34.4% Black, 57.6% 
Hispanic, 2.6% White, and 5.4% Asian students.  The student body includes 7.6% 
English language learners and 14.8% special education students.  Boys account for 
28.8% of the students enrolled and girls account for 71.2%.  The average attendance 
rate for the school year 2007 - 2008 was 80.1%.  The school is in receipt of Title 1 
funding with 74.5% eligibility.  It is one of five schools housed in the Park West Campus. 
 
 
Overall Evaluation 
 
This school is underdeveloped with proficient features. 
 
Both the principal and assistant principal are new to their leadership roles.  The cabinet 
has collaboratively set a vision and mission for improved student achievement within a 
culture of respect and civility embraced by all.  This sets the foundation for the work that 
has begun in improving all aspects of the school based on an analysis of the past two 
years’ student data.  Many improvements have been made to the school’s management 
structure, including a new leadership cabinet, resulting in smoother operation, 
scheduling and organization at the school than the previous year when an abrupt 
departure of the principal occurred midyear.   
 
A shortened Wednesday schedule allows for additional common planning time for grade 
and department team meetings to create curriculum and review student work.  
Collaboration has resulted in the creation of a new 9th grade Humanities course, 
planning for the ninth and tenth grade Collaborative Team Teaching (CTT) team, 
development of ESL strategies with Global History and Living Environment teachers and 
development of cross curriculum projects between science, art and English.  Using data 
routinely to understand the needs of students and their overall performance has not 
been fully instituted.  The school has made some progress in establishing uniform 
expectations for applying this information to plan for improvements and instituting 
monitoring practices to ensure success and inform modifications for new initiatives, like 
advisories, but much work remains.  Notable improvements, such as providing regular 
professional development during common planning time each week, increasing 
feedback to teachers to create instructional modifications, developing uniform 
expectations for reporting student goal setting, and increasing opportunities for 
collaboration are contributing to the school’s capacity to improve. 
 
Guiding documents, protocols for data gathering, analysis and action plans, as well as 
improved communication with students and families are not fully developed.  The current 
curriculum does not have sufficient stimulating and challenging differentiated 
experiences in all courses so that all students can reach their full potential.  
Differentiation is considered important, but teachers have not had sufficient time to 
develop a uniform understanding of what this looks like in implementation and to develop 
that practice across all classrooms. 
 
 



 

 
M296 High School of Hospitality Management: December 8, 2008 3

 
 

Part 2: Overview 
 

What the school does well  
 

• The new principal and assistant principal have a strong commitment and clear 
vision for the direction the school needs to take for improved student 
achievement. 

 
• The administration has created an expanded leadership cabinet to collaborate 

and participate in shared decision-making for instruction and vision. 
 

• Good relationships between staff and students support a climate of mutual trust 
and respect. 

 
• Staff and coaches meet in grade and department meetings to collaboratively plan 

curriculum, partake in professional development and take on leadership roles to 
raise student achievement. 

 
• The school collects and uses different types of data to provide a snapshot of 

what students know and what they need to know to improve. 
 
 
 
What the school needs to improve 
 

• Develop and communicate a strategic school wide plan that includes learning 
goals, benchmarks to measure progress, and provides on-going monitoring and 
support. 

 
• Devise effective methods for developing department and student goals and 

regularly sharing the goals and progress towards them through interim reporting 
to students and families. 

 
• Increase the use of available statistical data by administration and teachers to 

understand progress of individuals, groups and subgroups. 
 

• Develop a strategic action plan to increase communication and participation with 
families around student attendance and achievement. 

 
• Increase the instructional expertise of teachers through frequent feedback from 

formal and informal observations and devise school wide and individual goals for 
professional development. 

 
• Support teachers in gaining skills in the analysis of data and differentiation to 

improve instructional planning and support individual students’ learning goals.  
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Part 3: Main Findings 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is underdeveloped with proficient features.  
 
The current administration has set clear expectations for increased use of student 
achievement and all significant data, to improve student outcomes through three 
principles of learning: organizing for effort, clear expectations and academic rigor.  
Teachers are developing their own procedures within departments and administrators, 
as well as coaches, and are establishing processes and structures to use data analysis 
for planning and decision-making.  The principal has his own method of data analysis 
and does some review of scholarship reports each marking period.  Some content 
teachers are provided with data sets at the beginning of the year, but this is not uniformly 
done.  As a result, there are not uniform footprints of progress for these initiatives.  The 
new advisory program provides advisors, the primary contact sources for individual 
students, with last year’s transcripts, updates each marking period, attendance and 
behavioral reports for each of their advisees.  The social worker is piloting a program 
aimed at underperforming grade 9 and 10 black males, to address disparity in 
performance and engagement.  Goal setting and action plans based on individual data 
are not written nor shared with students as yet.  Data regarding proportionate 
representation of these students was not available.  Teachers meet with coaches in 
grade teams or department teams during weekly common planning time to look at 
relevant data and learn how to use it as an instructional tool.  The use of baseline 
diagnostic assessments is increasing in most subjects and this has informed initial 
instructional planning.  As yet, disaggregating the data by subgroups, including gender, 
special education, English language learner and high achievers, and item analysis of 
Regents responses to develop strategic action plans across subjects and grades has 
been limited.  The school has not investigated the progress of their few English language 
learners, apart from their progress among the whole student body. 
 
Bi-annual parent teacher conferences, individual conferences with advisors and/or 
guidance and report cards provide information to parents about students’ progress.  
Advisories have been established with an emphasis on improving attendance, however, 
teachers are not formally obligated to communicate all aspects of student progress to 
parents.  Teachers routinely provide some form of feedback to students and all are 
available to offer support at lunch or after school, if a student asks.  Parents report lack 
of communication regarding specific learning expectations and progress, especially 
around homework which counts for 25% of most grades.  Although some teachers 
communicate student progress to parents along with useful suggestions for support, 
there is not a viable exchange among all teachers, students and parents regarding 
student needs and outcomes.  The impact of advisories and weekly collaborative, small 
group meetings as new structures is undetermined for now.   
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is underdeveloped with proficient features.  
 
School leaders set high expectations for improved student achievement in all subjects 
and are working with staff to develop a common understanding of what high 
expectations are and what they look like in the classroom.  They have communicated 
these to parents, staff and students orally.  Students see goals as teachers wanting 
them to act maturely, do well, and graduate, but they are unaware of individual learning 
targets.  For the most part, goal setting has been developed within subject departments 
and is not aligned with school wide goals, interim targets and measures of incremental 
success so next steps are not always clear.  Core content coaches are new this year 
and their role is to focus on use of data to inform instruction, develop achievement, as 
well as develop and implement curriculum maps across each course, grade and school.   
 
Student achievement data informs teachers’ planning across subjects and for individual 
lessons.  Differentiated learning goals exist for special needs students in their mandated 
individual education plans but are not evident in classroom implementation.  Students 
know their teachers want them to succeed, but specific, individual or content outcome 
goals are not clearly defined.  English language learners do not receive individualized 
differentiated instruction, nor do they have specific plans to support their particular 
needs.  The social worker addresses goals for students at risk, but these are not shared 
with students, families and other staff.  While the Inquiry Team work continues its focus 
on math this year, the structures for supporting learning needs and outcomes are not 
embedded practices in other subjects. Therefore, not all members of the school 
community are clearly coordinated and focused on plans and actions for achieving the 
overall targets that have been set. 
 
The goals for the Comprehensive Educational Plan are developed in the expanded 
cabinet, discussed in the school leadership team, and then turn keyed to the greater 
community.  The school leadership team is unbalanced, including twice as many parents 
as teachers.  As a result, there is collaboration on this plan from only a small percentage 
of the staff outside of the core group and cabinet, and communication to a larger 
constituency is limited.   
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is underdeveloped with proficient features.   
 
The school’s curriculum aligns with State standards across core subjects, and curriculum 
maps have been created to create consistency in both scope and sequence.  
Programming has been restructured to assure consistency in all subjects and provide 
common planning time at least once a week for teachers to meet in various 
configurations.   This provides embedded time for collaboration among grades and 
departments, and for teachers to receive professional development.  This has already 
produced development of curricula across grades and, in some cases, across content. 
Teachers are looking at student work together and learning best practices.  The most 
developed written curriculum is English.  The math department is in the process of 
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revamping their curriculum to include the new geometry course offered to grade 10 
students.  Some teachers are increasing the regularity and uniformity of baseline and 
other assessments to check for student understanding.  The impact of this was seen in a 
science lesson where the teacher used stations with differentiated tasks, grouped 
students to facilitate co-learning and took notes as she checked for understanding in 
each group, but this is not a consistent feature of all lessons.  For the most part 
differentiation takes the form of grouping students into small groups for the same or 
different activities.  Although some teachers meet the needs of students, including high 
achievers, many do not provide consistently interesting and challenging work for their 
students.   Learning goals for students are not sufficiently clear to guide instruction at the 
individual level, and teachers often teach to the middle group, pacing instruction to cover 
the curriculum rather than meet individual needs.  Unfortunately, instruction in the arts 
and physical education is somewhat lacking and this deprives students from accessing 
the enriching experiences they provide.  Saturday programs that provided additional 
academic and enrichment support have been cut due to budget constraints.  School 
attendance continues to be a concern, particularly for seniors.  New policies are in place 
and enforced, but it is too early to assess their impact.  
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is underdeveloped with proficient features.   
 
The principal’s vision to create a learning community using the talents of staff to improve 
students’ learning is beginning to take hold.  As a result, more teachers participate in the 
school’s Inquiry Team, attend professional development activities and take on leadership 
roles within the school.  The school recently designed standards for shared decision 
making and collaboration for each of the team structures.  Department teams support 
instruction through use of data, provide professional development and encourage peer 
observations through intervisitations.  Agendas, meeting minutes and action plans for 
each department are, for the most part, without specific long-term, interim goals and 
specific outcomes.  As a result, achievement results are not targeted and vary by 
subject.  There is cross content planning for interdisciplinary units between English and 
social studies and English and living environment teachers.  It is too early to assess the 
results of these collaborations in terms of student outcomes.  School administrators and 
content specific coaches visit classrooms frequently for both formal and informal 
observations.  Protocols for feedback, using an observation tool for coaching aligned to 
the “Principles of Learning” have been set out in the staff handbook, but have yet to be 
implemented.  Without implementation of a common protocol, this community building 
vision has resulted in a lack of congruence with school-wide goals, among departments, 
and for individual teacher improvement.   
 
Some teachers can describe their personal, professional goals, but this practice is not 
systemic, nor is it aligned to individual and school-wide professional development plans.  
As a result, there is a lack of a cohesive focus individually and within departments.  New 
teachers receive mentoring from an F status teacher who acclimates them to the school 
culture and provides peer teacher support.  The focus of this year’s professional 
development is around the first three principles in Lauren Resnick’s Principles of 
Learning.  Coaches provide support and mentoring for all of the teachers in “testing” 
subjects, and a lead teacher does the same for staff teaching career and technical 
education courses and the arts.  Student support is addressed in before school classes 
designed to address the academic needs of students.  As a result of advisories, caring 
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teachers and strong guidance support, students feel a strong connection to the school.  
The social worker provides specific support and creates action plans for the most at risk 
students.  There are some partnerships with outside community organizations and 
others are being actively sought to revitalize the career and technical aspect of the 
school. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is underdeveloped with proficient features.   
 
The school leaders have a clear vision for improved student achievement and 
development of supportive practices and structures.  Currently the students, staff, 
expanded cabinet and families cannot articulate this vision clearly and have limited 
knowledge of the goals for realizing it.  There are multiple new initiatives in place. As a 
result, buy-in and consistency of implementation for each of these has not been fully 
achieved.  Leaders have yet to confirm a clear direction for the school-wide development 
and improvement work and carefully plan the necessary support for the attainment of 
goals in grade teams and other small group collaborations.  The school has not formally 
established processes for using data to develop student-learning plans and setting 
goals.  There is not a consistent protocol for devising interim checkpoints to measure 
progress against agreed success criteria, leading to revisions and adaptations of plans.  
The school is aware of these needs and developments are underway through the 
school’s many collaborative structures.  Other needs are emerging, such as developing 
co-teaching skills for the newly created 20th Century course that supports success for the 
global studies Regents and a new CTT class in English.  The school has plans to 
develop a new career and technical sequence with the support of outside partnerships.  
The school’s leaders are caring educators who are establishing, through the expanded 
cabinet structure, expectations for evaluating the effectiveness of organizational 
decisions, professional collaborations and instructional support strategies.  Leaders are 
moving strategically to foster collaboration in establishing practices that will move the 
institution reactive to proactive decision making and from generic outcomes to specific 
outcomes based on individual and subgroup targets. 
.   
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School Quality Criteria 2008-2009 
 

School name: High School of Hospitality Management Δ 
Overall QR Score  X   

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 
To what extent do school leaders and faculty regularly… Δ 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

 X   

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?   X   
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?   X   
1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 

student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

X    

Overall score for Quality Statement 1  X   
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 
To what extent do school leaders and faculty…  Δ 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

 X   

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)?  X   

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

 X   

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?   X   

Overall score for Quality Statement 2  X   
 

 
DEFINITIONS 

 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 
• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 

the school itself in core subjects;  
• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 
• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  
To what extent do … Δ  
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?   X   
3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 

students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?   X   

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?    X  

Overall score for Quality Statement 3  X   
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 
To what extent do school leaders… Δ  
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

 X   

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

  X  

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?    X   

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?   X   

Overall score for Quality Statement 4  X   
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   
To what extent do… Δ  
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

 X   

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year?  X   

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?   X   

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5  X   
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


