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Part 1: The school context 
 
Information about the school 
 
Lower Manhattan Arts Academy is a high school with 294 students from grade 9 through 
grade 12.  The school population comprises 34% Black, 54% Hispanic, 7% White, and 
5% Asian students.  The student body includes 3% English language learners and 20% 
special education students.  Boys account for 40% of the students enrolled and girls 
account for 60%.  The average attendance rate for the school year 2007 - 2008 was 
86%.  The school is in receipt of Title 1 funding with 72% eligibility.   
 

Overall Evaluation 
 
This school is well developed. 

 
The principal is an experienced collaborative educator who provides strong leadership, 
which is very much valued by the entire school community.  The school collects and 
focuses an array of data from a wide variety of sources, which informs well-considered 
intervention strategies for all students.  The school effectively integrates differentiated 
instructional strategies across classrooms, providing challenge and increasing student 
engagement.  Administration effectively prioritizes the school’s budget resources to 
ensure that the student-teacher ratio is low in grades 9 and 10.  This is well reflected in 
the school environment surveys where the student engagement rating is strong. 
 
There is a high level of professional discussion about instructional practices in teams.  
This has resulted in a very open culture of professional support within the faculty.  A 
majority of teachers find that the school’s professional development opportunities assist 
both content and pedagogy.  There is a central focus on individualizing training for each 
teacher to provide them with the skills necessary to deliver high quality differentiated 
instruction in the classrooms.  Teachers meet daily in study groups to plan lessons, 
analyze students’ writing samples, discuss best teaching strategies, and to plan 
academic interventions for students in need.  Professional development coaches, the 
assistant principal of supervision, and experienced mentor-teachers work closely with 
new teachers to ensure that they develop strong instructional skills.  To further enhance 
each teacher’s skills, all teachers are required to participate in teacher observations and 
inter-visitations.  The school has successfully evolved into a professional learning 
community that is resulting in high levels of student achievement. 
 
The school has an incredible array of outside supporters, which has an impact on every 
area of the school and especially on the senior students, who take part in an internship 
program that is designed to meet individual student goals.   
 
School planning is coherent and sets out helpful markers to gauge progress in all areas.  
To this end, the school has identified the need for more demanding courses and is 
planning to create three additional advanced placement courses next year.  In addition, 
plans are in place to acquire more modern technology, which is at present poorly 
provided and constrains the teaching styles, as well as the learning opportunities of the 
students.  The central database is not yet accessible to all parents which makes it more 
difficult for them to be totally informed of their children’s performance or to make a larger 
contribution to the school’s decision making processes.  
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 Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The principal is a strong leader, with a clear vision and is respected by the whole 
school as being a force for positive change.  
 

• School personnel use a wide range of information effectively to understand and 
address the academic, social and emotional needs of students and support their 
capacity to learn.  

 

• There are high levels of mutual respect and trust throughout the school and 
students show great enthusiasm and enjoyment in their learning.  
 

• The wide range of partnerships with outside bodies enhances learning and 
broadens opportunities for students.  
 

• The school’s emphasis on teacher observation and inter-visitation, along with its 
excellent support for new teachers, has resulted in effective teaching and 
learning.  

 

• The school uses budgeting well to ensure the student-teacher ratio is low in the 
9th and 10th grades and that instruction addresses students’ needs. 
 

• The inquiry team provides well-targeted early academic interventions for students 
in need. 

 
 

What the school needs to improve 
 

• Develop strategies, including use of the central computer database, to extend 
accessibility of information and to increase the involvement of parents in school 
decision-making concerning their children’s education.  
 

• Build on the good work in developing the curriculum to include more challenging 
classes to meet the needs of high-achieving students.  

 
• Provide additional computer technology to augment teaching and learning.   
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Part 3: Main Findings 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is well developed. 
 
School leaders and faculty engage students and families in reciprocal and ongoing 
discussions regarding student progress.  These discussions include learning needs and 
outcomes, as well as assessment results and attendance data. The school counselor 
and teachers meet individually with parents to discuss the learning needs of their 
children, in addition to the mid-term open school nights and afternoons for parents. 
 
The school has created a very effective central computerized database for gathering 
information from many different sources notably; test scores including Regents, 
attendance data, teacher reports, student report cards and counselor and the dean’s 
office reports.  As a result of this tool, conversations regarding student progress are 
systematic and provide a more efficient way for teachers and administrators to track the 
performance and progress of all students, classrooms and grade levels.  However, to 
encourage a higher level of parental involvement in supporting their children’s education 
the school leadership has yet to further develop this central database so that it is 
accessible to all parents.  
 
The database is used very successfully to monitor the performance and progress of 
different groups, such as special education students.  There are excellent systems in 
place for school staff to analyze, evaluate and interpret the data.  Every grade level team 
meets once a week and effectively shares academic, attendance and anecdotal 
information about individual students who are not making progress towards their goals.  
At these meetings, which are also called “Kid Talk” sessions, teachers set individualized 
intervention plans for each of the students being discussed.  The result of such 
personalized attention for others as well is considered to be contributory to an increase 
in student scholarship.  This is evidenced by the January scholarship report that reflects 
an overall passing rate of 85% and a 95% pass rate in the English Language Arts 
Regents in January.   
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient. 
 
The school leaders set general school, student and staff goals through a variety of 
forums, and they re-evaluate these goals on an ongoing basis.  They communicate 
these goals to the community, including parents and partner organizations, via mail, 
email and school website postings.  In bi-weekly departmental meetings, teachers revise 
and fine-tune unit plans with goals for student understanding according to grade level, in 
light of Regents results, and individualized education plans.  Every staff member meets 
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with the principal to set pedagogical performance goals for themselves.  These are 
referred to and used as a focus in subsequent informal and formal observations.  
 
The school’s faculty and administration sets school policy through a collaborative 
consensus model during monthly faculty meetings, weekly open cabinet meetings, 
attended by 90% of the teachers, and during the open retreat that occurs every 
Springtime.  Teachers meet regularly to set individual, measurable learning goals for 
each student and these goals are revisited to monitor progress.  At each marking period 
students in advisory set measurable grade goals for themselves using their previous 
report cards and record steps they need to take to reach them.  These are discussed at 
the half point of each term and evaluated with each new report card.  Teachers have 
individual goals for students in each class and conference with students about them, 
post their progress on the website and give students written feedback.  Students, who 
fail classes, contract with teachers to revise goals and to develop a strategy for reaching 
these goals.  The guidance counselor has individual meetings with every student to 
review academic progress to set individual goals.  
 
The school provides students with a wide variety of supports to help them meet their 
goals; required tutoring, pull-out services with NYU tutors, small class sizes in 9th and 
10th grade.  The school has high expectations for its students.  In an effort to more 
effectively convey these high expectations to the parents the school has established a 
fully functioning and active parent association, executive committee, and school 
leadership team for the first time.  At this point in time most parents are not yet formally 
involved in decision-making or setting goals within the school’s Comprehensive 
Educational Plan.  
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is well developed. 
 
Observations made in this current Quality Review and the responses in the Learning 
Environment Survey indicate high levels of trust and mutual respect and regard 
throughout the school.  Students show great enthusiasm for and an enjoyment of 
learning.  They display interest and engagement in their lessons and want to succeed.  
The recent January Regents results indicate that the school’s students continue to make 
academic progress that is significantly above average.  
 
The principal and cabinet rely on data to make strategic decisions for budgeting, hiring 
new staff and scheduling.  In response to the needs of its special education population, 
the school added two additional special education teachers.  Now nearly half of all 
classes are team-taught.  The school provides a program of pull-out or push-in 
instruction, depending on the needs of particular students and the material being taught. 
The school has designed the new internship model around the needs of each senior.  
Their community-based partnerships include arts integration programs with American 
Ballet Theater, Henry Street Settlement, LEAP/Fidelity, and New York Theater 
Workshop.  In addition, the school hired three additional paraprofessionals to work with 
some of its lowest-achieving students.  This funneling of additional resources to the 
special education population has led to an increase in the academic performance of the 
school. 
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The curriculum relates understandings through an integrated arts approach including 
trips to the theatre, dance performance, exhibits, galleries, and museums, as well as the 
way in which each department strives to include an art-related task within unit agendas.  
The math department meets weekly to define and redefine what students should be able 
to academically master per grade and ways to approach those understandings through 
engaging methodologies.  These meetings have led to a massive redesign of the 
curriculum that allows for greater differentiation of instruction through four new math 
classes. 
 
Three additional courses were added this year to meet the needs of higher-achieving 
students; an early morning math, chemistry, and advanced placement United States 
history.  However, students indicated their desire for more advanced placement courses 
and the administration is already planning these.  The school is aware that instructional 
technology has yet to be fully integrated into all planning in order to aid both teaching 
and learning and to better prepare the students for post-secondary work.  The lack of 
technology is mainly a result of limited funds and problems associated with the 
infrastructure of the building.  The principal is aggressively looking at different ways to 
remedy this situation.  
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is well developed.    
 
The principal is highly respected by all members of the school community.  His 
commitment to carry out the school’s mission through collaborative leadership, and his 
strong analytical skills, place the school in a position of strength with respect to its 
continued development. 
 
With the growth of the staff this year, the school community decided to hire a literacy 
coach in addition to the AUSSIE consultant.  Even though these two coaches work with 
all teachers, they focus their efforts primarily on new teachers, through visitation and 
feedback sessions.  Teachers are expected to set specific “next steps” for themselves in 
areas such as cooperative learning, classroom management, lesson planning, content-
area training, student-teacher relations, parent-teacher relations, collaborative team 
teaching, and the explicit use of student-centered/created rubrics.   
 
Professional development at the school is individualized for each teacher and takes a 
variety of approaches.  Teacher surveys indicate that the great majority of teachers find 
that the school’s professional development opportunities support both content and 
pedagogy for teachers.  Each teacher meets with the principal in September to develop 
professional pedagogical goals.  The principal then holds teachers accountable for these 
throughout the year during formal and informal classroom observations.  Teachers are 
also involved in improving peer evaluation through formal classroom inter-visitations.  
They are also given opportunities to attend outside courses for professional 
development.  
 
The inquiry team is off to a great start this year.  The focus group consists of 15 grade 9 
and 15 grade10 students from the bottom third.  Based on data analyses, the team 
selects reading comprehension as the focus of study.  A baseline assessment is 
administered and learning targets are determined and short- and long-term goals are 
set.  The strategies that work best are then modeled for the entire faculty through the 
various professional development structures. 
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Strong partnerships with community organizations contribute very successfully to 
students’ academic, personal and social development.  The school has a college 
awareness program with The DOOR and Educational Alliance, each of which provide 
on-site staff one or two days a week.  Oppenheimer Funds provides mentoring for 32 
students, three days a week.  Students receive individualized attention from fifteen paid 
tutors from NYU, eight student teachers, two social worker interns and a dozen active 
classroom observers. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is well developed.   
 
The principal is an effective instructional leader with a clear vision to foster a 
professional learning community that focuses on the continuous analysis of data on 
student learning outcomes and in creating on-going systems of early academic 
interventions for students in need.  The principal’s vision is communicated regularly to 
the entire school community at monthly departmental and faculty conferences, 
leadership team meetings, parent teacher association meetings, student assemblies, 
cabinet meetings, the principal’s weekly newsletter, and during staff professional 
development sessions.  
 
School leaders and faculty have established rigorous and measurable interim goals for 
all of the school’s plans and instructional practices, consistently evaluate success, and 
make adjustments as needed at weekly staff professional development sessions, bi-
weekly departmental meetings, and monthly staff conferences.  The new data tool and 
structured forum for discussion has allowed school staff to effectively monitor student 
learning and use instructional practice to meet students’ goals by using a wide variety of 
data sources to monitor progress including homework completion, project completion 
and appropriate counseling reports.  For each student, specific plans are made to 
ensure student success and plans are then revisited at three-week intervals.  
 
After a full year review of the math data and a collaborative review of student work last 
year, the math department reworked its entire curriculum to address gaps in 
mathematical understandings.  This led to a collection of students taking an accelerated 
integrated algebra course ahead of their cohort.  Eighty-three percent passed this course 
in January, a full semester early.   
 
In all Regents courses teachers integrate past Regents questions into every unit test and 
many “do now” activities.  Practice exams provide teachers with specific feedback about 
difficulties that students are facing and allow for curriculum revision before the actual 
exam.  As a result, the school earned extra-credit points on the school progress report 
for successfully reaching out to specific under-performing groups.  
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School Quality Criteria 2008-2009 
 

School name: Lower Manhattan Arts Academy High School   ∆∆∆∆ ���� ���� ���� 
Overall QR Score    X 

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 

To what extent do school leaders and faculty regularly… ∆∆∆∆ ���� ���� ���� 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

   X 

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?     X 
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?  
   X 

1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 
student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

  X  

Overall score for Quality Statement 1    X 

 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 

To what extent do school leaders and faculty…  ∆∆∆∆ ���� ���� ���� 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

   X 

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)? 

  X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?  

  X  

Overall score for Quality Statement 2   X  

 
 

DEFINITIONS 
 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 

• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 
the school itself in core subjects;  

• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 

• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  

To what extent do … ∆∆∆∆ ���� ���� ���� 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?  
   X 

3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 
students and student groupings and are designed to enable all students to reach their 
learning goals? 

   X 

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?  

  X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?  

   X 

Overall score for Quality Statement 3    X 

 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 

To what extent do school leaders… ∆∆∆∆ ���� ���� ���� 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

   X 

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

   X 

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?   

   X 

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?  

   X 

Overall score for Quality Statement 4    X 

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   

To what extent do… ∆∆∆∆ ���� ���� ���� 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

   X 

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year? 

   X 

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?  

   X 

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

   X 

Overall score for Quality Statement 5    X 

 
Quality Review Scoring Key 

 

∆∆∆∆ 
 

Underdeveloped  ���� Underdeveloped with Proficient Features ����  Proficient ���� Well Developed 

 
 


