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Part 1: The school context 
 
Information about the school 
 
Washington Heights Academy is an elementary school in its second year of 
implementation with an enrollment of 136 students in grades kindergarten through fourth 
grade.  The school population comprises 1% Black, 73% Hispanic, 21% White, and 5% 
Asian students.  The student body includes 26% English language learners and 8% 
special education students.  Boys account for 49% of the students enrolled and girls 
account for 51%.  The average attendance rate for the school year 2007 - 2008 was 
93.2%.  The school is in receipt of Title 1 funding with 70% eligibility.  
 
 
Overall Evaluation 
 
This school is proficient. 
 
A relatively new school, Washington Heights Academy has established a safe, nurturing 
and stimulating learning environment for all members of the school community.  These 
accomplishments can be attributed to the principal’s supportive style, high expectations 
for all and sense of pace in setting the tone for the school.  The partnership between 
parents and school is embedded into the vision and philosophy of the school.  As such, 
a wide-range of opportunities is provided to ensure that parents are integral parts of the 
decision-making process.  Parents feel welcome and enthusiastically give high praise for 
the quality of education their children receive.  There is a positive climate for learning as 
a direct result of the school wide adopted ‘Responsive Classroom’ model, founded on a 
set of life skills that help students develop social and emotional skills.  
 
The school collects, reviews, and analyzes a wide range of data and uses it to assess 
the performance of classes, groups and individual students.  As a result, the school is 
able to establish a clear understanding of the performance and progress that students 
are making.  The school plans to continue to develop this work around goal setting with 
individual students so that they are aware of and involved in the small measurable steps 
that they need to take in order to achieve success and become true partners in their own 
learning.  In addition, the focus on accelerating the progress of the English language 
learner population is having a positive impact on their achievement. 
 
Teachers’ professional development needs are supported by the administration in order 
to ensure that teachers’ professional advancements are aligned with the instructional 
needs of their students.  The curriculum is delivered using an interdisciplinary approach 
built around annual goals.  Teachers use ‘Understanding by Design’ unit planning to plan 
instruction that is engaging, experiential and project-based.  The highly regarded visual 
arts and rhythm and movement programs further enhance the educational experience of 
students ensuring that their personal growth is developed alongside academic 
performance.  The collegial atmosphere that permeates the building allows for teachers 
to work effectively in collaborative teams to review assessment results, student work, 
and plan lessons that are differentiated to meet individual student’s needs. While there 
are strong pockets of differentiation amongst teachers, at differentiation of instruction 
does not extend to every classroom across the school and, as a result, the school plans 
to continue to support teachers in this area of their work. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• The school collects, reviews, and analyzes a wide range of data to assess the 
performance of the school, classes, subgroups and individual students.    

• Good structures allow school leaders and faculty to meet regularly to discuss, 
review and set long-term instructional goals.   

• The principal effectively builds the capacity of staff by providing suitable 
professional development to ensure that teachers’ continually revise their 
classroom practices.    

• The principal has a coherent vision for the school’s development that is 
understood and supported by all members of the school community.   

• Parents value the unique family atmosphere and support and appreciate the 
opportunities that allow them to engage in an open exchange of information 
about the progress and learning needs of their children.   

• The principal promotes a very positive, respectful learning environment, makes 
highly effective organizational decisions, and collaborates with community-
based organizations to ensure the academic and personal growth of students 
and staff.  

 
 
What the school needs to improve 
 

• Develop further teachers’ use of differentiated instruction across all grades to 
consistently meet the needs of all students including the higher and lower 
achievers.   

• Enhance curriculum approaches to focus more precisely on the learning 
outcomes of subgroups of students, particularly English language learners. 

• Adapt or design tools to enable the entire school to organize the wide range of 
collected data to refine tracking of students’ progress to inform instruction.   

• Further refine procedures to set interim- and long-term measurable learning 
goals with individual students in all core subjects to build on what they know 
and can do, and to identify next steps.   
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Part 3: Main Findings 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.  
 
The area of the school’s work is proficient. 
 
The school collects and analyzes a wide range of data very well using both formative 
and summative data from multiple sources.  The data collected is used to track and to 
identify the performance and progress, classrooms, subgroups and individual students 
are making across the school.  Administrators support classroom teachers by   
maintaining detailed records of how students are progressing across all subject areas. 
The use of a reading level matrix and end of unit checklist in math, science and social 
studies provide a snapshot of how students are doing. The weekly collaborative planning 
meetings provide teachers with the opportunity to analyze the results of unit 
assessments, conference notes, and student work in order to discuss next steps and 
implication for instruction.  Currently the school does not have this wide range of data 
organized in a manner that facilitates viewing the data at a glance.  As a result, teachers 
are not able to easily monitor and compare progress within and across the different 
content areas.  
 
Further data analysis by the principal ensures that performance of English language 
learners and special education students are monitored.  The school is aware of the need 
to make special provision for English language learners and, as a result, the inquiry 
team has identified this subgroup as its target population and is currently working to 
identify instructional strategies to better support their learning.  
 
The school provides ample opportunity for parents to engage in an open exchange of 
information about the progress and learning needs of their children.  Regular feedback is 
provided to them via the student homework notebook, monthly ‘Grade Night Events’, and 
end-of-unit celebrations.  Parents are very supportive of the school and appreciate the 
high quality education their children receive.  
  
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient. 
  
Good structures allow school leaders and faculty to meet regularly to discuss, review 
and set long-term instructional goals. Teacher’s weekly schedules include grade level 
meetings and collaborative team meetings and provide teachers with the opportunity to 
analyze the results of unit assessments, conference notes, and student work in order to 
discuss next steps and implication for instruction.  Teachers set challenging goals for 
improving student achievement in English language arts, math, social studies and 
increasingly in science. Portfolios are maintained for all students in all content areas, 
containing standards based rubrics and pieces of student work.  These represent what 
students have learned and what enduring understanding has been grasped through a 
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particular unit of study.  Teachers meet with students weekly to assess how students are 
doing and to provide feedback that helps students to understand the next steps they 
need to take to continue their academic growth.  Individual teachers set learning goals 
for each student, but there is not a formalized and systematic approach across the whole 
school.  Some of the goals set are long-term, such as to improve five Fountas and 
Pinnell levels, but specific, measurable benchmarks are missing to support students as 
they work towards achieving these long-term goals. Students understand their overall 
goals but cannot always describe how they can make the improvements required to 
reach them. 
 
The school exhibits a strong collaborative spirit that translates into very good teamwork 
between all members of the school community. The staff, students and parents share 
high expectations for improving student achievement and, as a result, a high level of 
student engagement and enthusiasm for learning is evident throughout the building.    
 
The school views parents as equal partners and regularly engages them in an open 
exchange of information about the progress and learning needs of their children.  The 
leadership team provides a forum for the school community to collaboratively set goals 
though the writing of the Comprehensive Educational Plan.  A major initiative undertaken 
by the school last year was the decision to purchase the school’s current curricula in 
social studies and science. This was done after thorough evaluation and review in order 
to increase rigor and to enhance the quality of instruction in both content areas. 

 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is proficient.   
 
The school offers students a challenging and engaging curriculum that is aligned to 
State standards.  Teachers meet together regularly to plan rigorous and engaging units 
using the core curriculum as a springboard. All teachers have been trained in 
Understanding by Design (UBD) unit planning and use the core elements to plan 
engaging instruction, enabling students to succeed in many different ways.  The 
curriculum is further enhanced through the visual arts and the rhythm and movement 
program which provide a venue for students to express their creative thought and 
expression. To further support students, tutoring is provided during the after school 
program for those identified as requiring additional time to understand their work. The 
workshop model is effectively used to deliver instruction in all content areas. Teachers 
address the needs of small groups and individual students based on assessment data 
and conferencing notes.  The instruction in the classrooms demonstrates extensive 
planning by teachers, however, differentiated instruction is not yet embedded 
consistently in instructional practice across the school.  Students, in some classes or 
subjects, are often working on the same task which results in lack of challenge or the 
work being too difficult.  
 
The principal promotes a nurturing and risk free environment where teachers feel 
empowered to try out new approaches that promote high levels of student engagement 
in each of their classrooms. Teachers are held accountable for providing effective 
instructional approaches and interventions through supervisory observations, review of 
student work samples and regular assessment of students’ achievement indicators.  The 
school budget is used carefully to support the curriculum, the requirements indicated by 
data analysis and the overall school philosophy.  Teachers are scheduled for eight prep 



 

M366 Washington Heights Academy: February 3, 2009                     6

periods in order to participate in collaborative team meetings to plan and discuss 
instructional strategies to meet the needs of their students. The school invested funds to 
purchase new science and social studies curricula which align to State standards and 
facilitate end of unit test assessments to provide teachers with a snapshot of how 
students grasped a specific unit of study.  With an enrollment of less than 200 students, 
the school currently does not receive funds for a parent coordinator position.  However, 
because high emphasis is placed on engaging parents in the day-to-day life of the 
school, funds have been allocated to support a community coordinator position whose 
main responsibility is to work in partnership with parents.  Administration, teachers and 
parents all support a school culture that promotes high expectations and a welcoming 
atmosphere.  As a result, students say that they feel safe and report that they are happy 
to come to their school.   
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
The administration conducts formal observations and frequent classroom visits to 
identify and support teachers’ professional development needs. This information, 
together with the outcome of data analysis, is used to develop an individualized teacher 
development plan. The plan strategically focuses on the identified needs of the teachers 
as observed by the administrators. In addition, teachers are also encouraged to 
contribute to their plans by incorporating topics of interest that they would like to know 
more about. New teachers are equally well supported as they participate in peer 
observation and are assigned lab site classrooms in which they observe best practices 
in their target growth area.  Teachers are provided with the opportunity to attend off-site 
courses and enthusiastically accept the responsibility to turn-key their learning to 
colleagues.  
 
Teachers have many opportunities to work collaboratively to review curriculum, plan 
instruction and discuss student progress. Regular planning time is scheduled, allowing 
teachers to meet in their collaborative planning teams.  This year the inquiry team 
includes the two fourth grade classroom teachers who work closely with other team 
members to identify focused instructional strategies to advance the performance of the 
school’s English language learner population.  
 
The school places a strong emphasis on the social and emotional development of all 
students. All staff members and a selected group of parents have been trained in 
‘Responsive Classroom’ to support a school culture in which respect, collaboration and 
caring are central to relationships between students, parents and staff.  Students speak 
about specific experiences where they have used the life skills that they have learned to 
be reflective of their actions. The school’s community coordinator fosters effective links 
between the school and community based organizations, establishing strong 
partnerships that enhance the educational opportunities of the students and their 
families. 
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Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
The school has structures in place that allow for on-going revision and adaptation of 
school-wide goals. Teachers’ weekly schedules include grade level meetings and 
collaborative team meetings that are used to analyze data, evaluate student work and 
adapt instructional strategies to help meet the needs of students. A variety of data 
sources is reviewed in order to check interim progress towards reaching long-term goals.  
These include a reading level matrix and end-of-unit checklists in math, social studies 
and science. The information is used to adjust plans, inform instruction and to create 
intervention strategies for individual and groups of students.   Last year the school noted 
that students were not meeting anticipated standards in social studies and science.  
Consequently, the school adapted a new standards-based social studies and science 
curriculum that provides unit assessments.  This enables teachers to better monitor the 
progress that students are making and allows for adaptation of units in order to meet the 
needs of individuals.  The school is still working on defining the precise steps that 
students need to achieve in all core subjects and finding ways to share these effectively 
with all students and their families.  Administration meets regularly with teachers in order 
to support them as they determine if students are meeting benchmarks.   
 
The principal’s vision and commitment for the further development of the school is 
evident in all that has been accomplished in the year and a half since its inception.  The 
principal provides an exemplary learning environment that is dedicated to ensuring that 
all students succeed.  The school enjoys great support from parents, teachers and 
students, enabling the school to maintain the momentum of its vision in creating a 
vibrant learning community that fosters high self esteem, academic success and a love 
of learning in all their students. 
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School Quality Criteria 2008-2009 

 
School name: Washington Heights Academy   Δ 

Overall QR Score   X  
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 
To what extent do school leaders and faculty regularly… Δ 
1.1 collects and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  X  

1.2 focuses analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3 engages in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?    X  
1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 

student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

 X   

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 
To what extent do school leaders and faculty…  Δ 
2.1 use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

  X  

2.2 use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)?   X  

2.3 ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4 communicate high expectations to all students and families, and involve students in                 
developing their learning goals and plans and in taking their next learning steps?    X  

Overall score for Quality Statement 2   X  
 

 
DEFINITIONS 

 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 
• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 

the school itself in core subjects;  
• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 
• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 

 
 



 

M366 Washington Heights Academy: February 3, 2009                     9

 
Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  
To what extent do … Δ 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?    X  
3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 

students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?     X

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?     X

Overall score for Quality Statement 3   X  
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 
To what extent do school leaders… Δ 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

  X  

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

  X  

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?     X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?     X

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   
To what extent do… Δ 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  X  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year?   X  

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?    X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

   X

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


