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Part 1: The school context 
 
Information about the school 
 
The Mamie Fay School is an elementary-middle school with 1,364 students from pre-
kindergarten through grade 8.  The school population comprises 6% Black, 25% 
Hispanic, 36% White, and 33% Asian students.  The student body includes 7% English 
language learners and 5% special education students.  Boys account for 49% of the 
students enrolled and girls account for 51%.  The average attendance rate for the school 
year 2007 - 2008 was 96.4%.   The school is not in receipt of Title 1 funding.  
 
 

Overall Evaluation 
 
This school is proficient. 
 
The principal is in her first year of leadership at the school.  Previously, she was one of 
the school’s two assistant principals.  One assistant principal is also new to her role, 
having been promoted from a leadership position for English language learners.  The 
school’s elementary component draws neighborhood children as well as others who 
qualify for its gifted classes, one per grade, to grade five.  The middle school is 
exclusively for gifted and talented students, many of whom travel some distance. 
 
Those lucky enough to attend The Mamie Fay School are provided with very broad 
learning experiences in all core subjects.  Rich co-curricular and student support 
programs extends learning and opportunities for development beyond the school day.  
Students are very well cared for both academically and personally.  They are at the 
center of all decisions and the principal has made astute adjustments to schedules and 
redeployed key staff to ensure optimal learning opportunities for all students.  As well, 
she has increased significantly the opportunities for teachers to engage in meaningful 
collaboration for school improvement, resulting in an upswing in collaboration and 
commitment across the staff.  Contributing to this is the warm, caring and respectful 
attitude modeled by the principal and demonstrated by students, staff and parents.  
Thus, this is a school where students are provided with an environment that is conducive 
to learning, and the attainment of the high academic achievement that is expected of 
them. 
 
To be more effective in assisting students in their learning and monitoring progress over 
time, the school needs to increase consistency in gathering, organizing, analyzing and 
communicating student achievement data.  At the class level, teachers do not make 
sufficient use of student achievement data to provide clearly differentiated instruction for 
individuals in all classes.  Students have not been provide with, or formulated, specific 
goals for their learning based on the analysis of their progress in all subjects.  As well, 
teachers have not formulated individual plans for professional development, based on 
thoughtful analysis of their strengths and needs of improvement.  Finally, not all school 
plans, including the Comprehensive Educational Plan, are sufficiently supported in their 
capacity to produce results through the identification of incremental targets, timelines 
and indicators of progress towards goals. 
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Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

• Students are afforded a broad and challenging curriculum that provides many 
opportunities for enrichment and expansion of learning in all core subjects. 

• Students are well supported in their academic and personal development through 
a vast array of guidance, social service, cultural, academic, athletic programs. 

• Administrative decisions regarding budget, staffing and program revision support 
the learning needs of students very well. 

• The school has increased opportunities for meaningful collaboration among staff 
resulting in shared commitment to support the principal’s vision and school goals. 

• Students, teachers, parents and leaders exhibit warm and respectful attitudes 
towards resulting in a trusting environment that is conducive to learning. 

• The school holds high expectations for student achievement, which are clearly 
understood, embraced by all and result in high performance for many. 

 
 

What the school needs to improve 
 

• Develop consistent systems and continue training for gathering, organizing, 
analyzing and communicating data across all aspects of the school to drive 
differentiated instructional planning. 

• Assist students in developing learning goals in all subjects based on evidence of 
understanding, identify actions for achievement, and share with parents. 

• Further, assist teachers in identifying areas for instructional improvements and 
developing plans to refine their pedagogy to drive professional development. 

• Ensure all plans are supported with specific measurable incremental targets that 
include timelines and indicators of progress to support the attainment of all goals. 
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Part 3: Main Findings 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is proficient.  
 
The administrative team and the faculty gather and analyze a range of data in English 
language arts and math to understand the performance of students.  Data reflecting 
performance in science and social studies are not as robust but are sufficiently analyzed 
to understand performance.  Attendance and behavior data are routinely reviewed and 
acted upon swiftly.  Data reflecting the performance and progress of special education 
students and English language learners is interrogated as results from mandated 
assessments and measures stipulated in individual plans become available.  These also 
are focused more heavily on English language arts and math. Teachers rely on evidence 
from student work as well as performance on quizzes, unit tests and projects to know 
their student’s progress in those subjects as well as science and social studies.  The 
school keeps a careful eye on the performance of high achievers, especially at the 
middle school where Regents scores in math, science and Spanish as well as records of 
acceptance to the City’s most competitive high schools evidence strong achievement.  
The relative performance of ethnicities and genders is not interrogated deeply, as 
differences are not dramatic, overall.   
 
Sufficient data sources are utilized at the whole-school level, but the lack of systemic 
consistency in the collection, organization, and capacity for analysis at the class level 
inhibits the school’s capacity to interrogate performance and progress as deeply and 
effectively as it might.  Too many do not make sufficient use of the tools available to 
track the progress of students over time, though this is growing among some staff.  
Nonetheless, parents report good and regular communication of their child’s progress 
through report cards and an additional mid-year progress report.  They especially value 
the welcoming tone of the school and fell they can engage in discussions with teachers 
and the principal.  Information specific to their students’ learning goals has not been a 
component of information until recently. 
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
Teachers meet frequently at grade levels and in subject groups to plan for the delivery of 
curriculum and instruction.  Planning and goal setting for student’s individual learning 
and next steps is best developed in reading and writing and to some degree in math.  
Student learning goals in other subjects are not yet a common practice across the 
school.  Unit plan completion and quarterly report card grading requirements serve as 
benchmarks for measuring performance and students express generalized ambitions of 
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wanting to do well and get good grades.  However, they are not always clear about the 
steps they need to take to ensure learning at high levels in all core subjects.   
 
Nevertheless, students respond well to the school’s clearly understood expectation for 
high achievement.  Their successes are recognized and rewarded in a variety of ways, 
contributing to their desire to do well.  Parents and the community also value the 
premium placed achievement, attendance and behavior, which contribute to the strong 
outcomes of many students.  The work of the parent coordinator is valued in providing 
opportunities for parents to learn about the school’s programs.  Still, the school and its 
leadership team recognize a lack of progress commensurate with its generally high 
performance.  Parents, teachers and administrators have collaborated to focus the 
Comprehensive Educational Plan on the overarching goal of improving progress, using 
the school’s progress report as a point of reference. 
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is proficient. 
 
Students are afforded learning opportunities across all core subjects that are interesting 
and engaging.  All students, from the highest achievers to English language learners and 
those receiving special education services, enjoy their learning and are especially well 
supported in the arts. They are enthused by the increased emphasis and opportunities in 
science.  Alignment to standards is evident across subjects and is especially strong at 
the middle school where students are very well prepared for success in Regents 
courses.  While most lessons are engaging and students demonstrate interest in their 
learning, differentiation of instruction to meet the diagnosed learning needs of individual 
students is not a common feature of instruction in many classes, except in English 
language arts, and particularly at the elementary level.  This is despite training in 
techniques for differentiation and points to the insufficient use of assessment systems 
across most classes and subjects in instructional planning. 
 
Relationships among and between students, teachers and administrators are kind, 
respectful and supportive, with teachers noting increased development of their personal 
capacities.  Thus, the school provides students with a sound environment for learning 
and growing, both personally and academically. While they perform well in both arenas, 
academic progress has not kept pace with performance for the last two years.  School 
leaders have student learning at the core of their managerial decisions and have taken 
very good strategic decisions to ensure resources are available to support new science 
requirements.  They addressed overcrowding by deploying the most highly qualified 
personnel to address student’s needs and are consistently building capacity for the use 
of technologies in instruction and data analysis through equipment purchases and 
software training. 
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient. 
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School leaders make frequent visits to classrooms and provide formative and summative 
feedback on instruction, which teachers find instructive.  However, feedback is not linked 
to detailed teacher professional development plans as the school has just begun the 
process of helping teachers to identify their areas for improvement.  Teachers new to the 
school receive effective support from trained mentors and colleagues and feel welcomed 
into the school community.  Under the new leadership, there are increased opportunities 
for teachers to engage in shared decision-making, such as through the expanded 
elementary inquiry team and the creation of a second team at the middle school.  
Opportunity, coupled with a genuine interest in respecting and using the talents of staff 
has engendered a real shared commitment to find ways to move the school forward, 
especially with respect to student progress. Groups are actively studying the impact of 
practices, exploring new approaches, and increasing the implementation of data sources 
and their analysis.  In addition, teacher participation on the school leadership team is 
more robust and the tone of consultation committee meetings is more professional.  The 
schedule of support from outside providers enables teachers to visit models of effective 
practice and cluster teachers are afforded common planning time for their 
specializations.  Individual professional development opportunities have increased, 
supporting teacher’s interests and needs.  At the same time, the school has a clear 
focus for increasing the use of instructional technology.  The way teachers reflect on 
their practice using achievement and progress data varies across grades and subjects.  
The school also has a focus on building teachers’ capacity to access and analyze data 
to plan and reflect on instruction. 
 
Students and their families enjoy excellent support for academic and personal 
developments within and outside of the school.  Very strong guidance, social service and 
academic support systems address needs swiftly and effectively as well as providing 
long-term help where needed.  A very broad range of partnerships also supplements 
student’s academic, artistic, cultural, athletic and civic developments. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient. 
 
The school recognizes the need to develop action plans to support all developments in 
their capacity to guide improvements.  The lack of measurable interim targets and 
timelines for their accomplishment limits leaders and teachers in gauging the impact of 
actions and making adjustments from a deliberative, proactive stance.  Nevertheless, 
marking period grades are used effectively to identify student’s accomplishments or 
areas of need.  The use of periodic and predictive assessment data in English language 
arts and math is increasing among some staff and, when used well, is helping students 
to improve.  School leaders demonstrate sufficient use of information from a variety of 
sources including reports, surveys, achievement and attendance data to drive decisions 
and make modifications, such as increasing resources for science.  As yet, their 
deliberations are not informed by evaluations of the effectiveness of teacher’s 
professional development plans, as these are not fully in place. 
 
The new principal has successfully re-focused the school on its mission to be 
collaborative and function as a learning community.  In that vein, the school’s self- 
evaluation is an accurate reflection of its practices.  As well, the Comprehensive 
Educational Plan addresses the main areas for improvement towards student progress 
that is commensurate with performance and the general steps necessary to accomplish 
the goals underpinning that aim.  
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School Quality Criteria 2008-2009 
 

School name: Mamie Fay School ∆∆∆∆ ���� ���� ���� 
   X  

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 

To what extent do school leaders and faculty regularly… ∆∆∆∆ ���� ���� ���� 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  X  

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?  
  X  

1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 
student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

 X   

Overall score for Quality Statement 1   X  

 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 

To what extent do school leaders and faculty…  ∆∆∆∆ ���� ���� ���� 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

 X   

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)? 

  X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?  

  X  

Overall score for Quality Statement 2   X  

 
 

DEFINITIONS 
 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 

• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 
the school itself in core subjects;  

• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 

• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  

To what extent do … ∆∆∆∆ ���� ���� ���� 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?  
   X 

3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 
students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?  

   X 

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?  

  X  

Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 

To what extent do school leaders… ∆∆∆∆ ���� ���� ���� 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

  X  

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

   X 

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?   

  X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?  

   X 

Overall score for Quality Statement 4   X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   

To what extent do… ∆∆∆∆ ���� ���� ���� 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

 X   

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year? 

  X  

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?  

  X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5   X  

 
Quality Review Scoring Key 

 

∆∆∆∆ 
 

Underdeveloped  ���� Underdeveloped with Proficient Features ����  Proficient ���� Well Developed 

 
 


