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Part 1: The school context 
 
Information about the school 
 
The Preparatory Academy for Writers is a middle-high school with 300 students from 
grade 6 through grade 11.  The school population comprises 80% Black, 14% Hispanic, 
1% White, and 3% Asian students.  The student body includes 2% English language 
learners and 17% special education students.  Boys account for 44% of the students 
enrolled and girls account for 56%.  The average attendance rate for the school year 
2007 - 2008 was 85%.  The school is not in receipt of Title 1 funding.  
 
The school is planned to grow to maximum capacity and see its first graduating class in 
2010. It serves both middle and high school students and shares the building and some 
facilities, such as the computer room and cafeteria located on their floor, with three other 
high schools. 
 
 
Overall Evaluation 
 
This school is proficient. 
 
This small school has successfully developed as a supportive and respectful community.  
Its links with the College Board with an emphasis on continuing education means for 
most students that they will be first generation college students.  Although there are 
positive working relationships between the schools, movement around the building 
particularly at lunch recess, has a negative impact on this school’s learning environment. 
 
Collaboration characterizes relationships within the school, including useful two-way 
communication with parents.  Professional development is valued and teachers have 
opportunities for leadership even though they do not have detailed individual growth 
plans.  Leaders sensitively respond to student needs, so amongst others, have 
introduced visual arts to the curriculum since the previous Quality Review.  The use of 
data to inform decisions and instruction is now consistent practice across the school.  
Leaders and faculty rightly refine systems and practices based on examination of data.  
Goals at all levels are re-visited regularly, but are not consistently precise to allow exact 
evaluation.  Leaders and faculty are working to ensure consistency in instruction within 
classrooms in order to inject increased rigor and to maximize student achievement.  This 
focus results from an accurate evaluation of the school’s overall performance.   
 
The majority of lessons evidence positive and supportive relationships between teachers 
and students, with good opportunities for collaborative learning.  However, many lessons 
lack sufficient challenge and differentiated instructional practice to extend all students’ 
learning as well as to promote increased student engagement and achievement.   
 
At present, teachers cannot easily access all information on individual students at a 
single point that provides a comprehensive picture from which to simplify planning.  
Feedback on students’ work does not consistently give clear next steps for improvement.  
Although the emphasis on college readiness permeates the advisory program so 
students have a sense of purpose and aspirations, the curriculum does not yet 
sufficiently enhance writing across the curriculum to fulfill this mission. 
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 Part 2: Overview 

Part 2: Overview 
 

What the school does well  
 

•          Staff gather a range of relevant data across all subjects to understand 
student performance and regularly collaborate to identify trends and modify 
practice.  

•          The school works closely with parents and students and includes academic 
support and individual meetings to encourage good attendance and 
academic achievement with a focus on future college readiness.  

•          Students benefit from an increasingly broad curriculum, including art and 
opportunities to use technology to support learning supported by careful 
management of the school budget.  

•          Teachers collaborate frequently to examine student work, plan together and 
visit each other’s classrooms to share ideas and best practice, through a 
desire to continually improve student outcomes.  

• This small school is supportive of students, staff and families with a sound 
understanding of its strengths, areas for continued development and a clear 
vision and commitment for its future growth.  

• Teachers have good opportunities to develop their leadership qualities 
within this reflective school where all constituents have a voice.  

 
What the school needs to improve 
 

• Develop a cohesive system to ensure that all teachers know their individual 
students’ needs, strengths, achievement and learning styles across the 
curriculum on an ongoing basis to support targeted instruction and foster 
task engagement.  

• In all subjects, give detailed feedback on all work and clear next steps for 
further improvement so that students set more precise goals and 
communicate these to parents to help support learning.  

• Ensure that all lessons and homework consistently consolidate writing 
skills, challenge students and extend their learning at their level using 
varied methods of demonstrating understanding.  

• Refine all goal-setting and individual professional growth plans across the 
school, so that they clearly detail measurable interim checkpoints with 
responsibilities for action and monitoring.  
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Part 3: Main Findings 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is proficient.  
 
The school accesses and generates a relevant battery of data to understand individual 
performance and that of groups, grades and subjects.  Staff analyze end of marking 
period information and regularly examine student performance presented by classroom-
generated data such as homework, tests and quizzes.  This means the school has a 
clear picture of performance by individuals, subjects, grades and by teachers.  Staff  
place high priority on attendance and so daily monitoring with associated action results 
in some improvement.  When leadership and faculty noticed a trend for early in the day    
classes having lower pass rates than those later as many students travel some distance 
to attend and arrive late, they worked intensely to reduce tardiness.   
 
Teachers and administration look at performance by groups such as gender, ethnicity, 
special education students and English language learners.  The school also drills down 
by cross-referencing data within a group to examine, for example, female Black 
students’ performance.  It recognizes the potential of deeper analysis.  Teachers are 
becoming more skilled at using tools such as Acuity to inform instructional groupings 
based on skills and Scantron so that students work on assigned personal development 
at home.   
 
Staff openly share data with students to encourage ownership of learning and 
responsibility, so details of attendance and honor rolls are posted in hallways.  Teachers 
share information with individual students, but not all posts the results in classrooms to 
enhance accountability.  Faculty use formal reporting systems to share achievement 
results regularly with parents and the developing school website facilitates 
communication between all constituents.  The administration is increasing the number of 
parent meetings this year to harness further support for student achievement.  The data 
protocol worksheet means that teachers reflect carefully on their application of data in 
the classroom.   
 
Whilst staff have improved their use of technology as an instructional and diagnostic tool 
this remains variable.  At present staff cannot access all information on an individual 
student at a single point, including achievement across subjects, individual education 
plans and learning style preferences.  Therefore planning for greater differentiation and 
subsequent improved student engagement is impaired.   
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Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
Teachers suitably use their daily contracted professional time in subject groups to 
discuss students’ progress, plan and revise instruction and give feedback to 
administration.  From faculty and administration meetings, plans are set.  When low 
inference observations indicated that approximately only 60% of grade 11 students were 
on track to graduate, this information rightly targeted the inquiry team’s group selection.  
Its work is purposeful and carefully planned and all staff maintain vigilance on its 
progress.  Teachers set goals for themselves and work with administration and peers, 
while students now set subjects goals with their teacher.  Advisory sessions reinforce 
and revise these goals regularly but both teachers’ and students’ goals lack sufficient 
specificity and measurable monitoring detail to be of the best use in planning.   
 
Teachers’ feedback to students does not consistently detail clear next steps for 
improvement and to help them be more precise in setting goals to accelerate learning.  
Parents appreciate the formal reporting to themselves and the open access to the 
principal, staff and teachers.  However, not all parents are sufficiently aware of the 
students’ ongoing subject goals.  Faculty provides good academic support for students 
in groups, or individually, through formal and informal action, with parents involved as 
required.  The recent introduction of “Achieve 3000” shows promising results in 
enhancing students’ motivation and skill acquisition.   
 
The school leadership team, which includes high school student representatives, 
suitably derives the Comprehensive Educational Plan from examining all pertinent data 
from internal and external sources.  It is a clear road map for next steps in the school’s 
development but the administration recognizes that interim checkpoints lack sharp 
parameters for checking to enable precise ongoing monitoring. 
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is proficient.  
 
The administration is working to continually extend the range of subjects for students 
and introduce electives in line with the State curriculum and budgetary constraints.  As 
such, all students experience visual art this year, and hallway displays celebrate their 
efforts in this and other content areas.  Students increasingly use technology as a 
learning tool, for example for research in science.  Some classes are already prepared 
for the test in Chinese.  The advisory program and the guidance counselor’s efforts 
emphasize the focus of students on college readiness, including through visits to 
colleges.  Students appreciate the few recently introduced extra-curricular activities, 
such as chess, and they would like more. 
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Classes display State standards with most lessons clearly referencing these on the 
board.  Teachers and administration are working together to improve rigor, consistency 
and therefore student outcomes, through effective differentiation within classes.  This 
includes the use of higher levels of questioning, essential elements of instruction and, 
most recently, assessment for learning.  These measures are in part a reflection of data 
examination, such as test results and the Learning Environment Survey, to increase 
engagement, self-assessment and understanding.  At present, therefore, lessons do not 
consistently challenge all students at their level with extension work embedded into 
planning.  Further tasks and homework are not consistently differentiated with varied 
methods of demonstrating mastery.  Teachers do not consistently give precise feedback 
on written work to students detailing why they have been successful with clear next 
steps for improvement. 
 
Students frequently work in co-operative groupings.  Relationships in the school show 
respect and reflect a cohesive school community, although deficiencies in some 
classroom management mean that a few students interrupt other students’ learning time.  
But as one student said, “Teachers treat you well; they’re nice and kind.”  The principal 
is highly visible and all staff are readily accessible to parents and students.  One parent 
commented that the principal embodies the school’s core values saying, “If he promises 
something, he delivers.”  Parents and students feel the school is a “comfortable place to 
be.”  Peer mentoring programs show positive benefits for both younger and older 
students.   
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
Reflective practice particularly characterizes this school.  The administration offers 
professional development supportively to match both students’ and teachers’ needs.  
Careful lesson observations, both formal and informal, examination of data on 
achievement and professional dialogue determine professional development.  New 
teachers benefit from mentors coupled with close collaboration by subject teachers.  The 
inter-visitation program exemplifies this excellent collaboration and reflective practice is 
reinforced with inbuilt structured written feedback.  A good example where teachers also 
make informal connections is seen when two teachers work closely together to instruct 
students outside the normal occasions for formal collaborative team teaching 
arrangements.  Daily meetings center on student work, progress and, currently, 
developing vertical curriculum planning.  The principal acts as a role model when 
teachers visit his chemistry class.  Staff are encouraged to develop leadership skills, so 
this year the guidance counselor and teachers participate in the inquiry team and others 
deliver professional development sessions to peers and pursue administration licenses.  
Teachers set their own professional growth goals with an action plan, but measurability 
and monitoring procedures are not sufficiently robust.  Teachers increasingly engage 
students in assessing their own learning as a result of the professional development 
initiative.  
 
The school sensitively engages agencies to support its own work to address students’ 
social emotional and academic needs.  The administration looks for relevant supportive 
skills in making appointments, so staff have the students’ best care and interests at 
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heart.  Students who are most “at risk” benefit from the “Crossroads Connections” 
program that offers counseling, career guidance and social development skills.  The 
“LYFE” center provides good support for students who have children.  The guidance 
counselor, social worker and parent coordinator maintain continual contact with families 
to support students.  
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.  
 
Leaders and faculty regularly evaluate all information available to monitor instruction, 
progress and the impact of curricular decisions.  Accordingly, they revised the students’ 
“Independent Roadmap for Success” so that now students and teachers collaborate to 
set individual subject goals.  Teachers in all subjects carefully maintain information about 
ongoing student performance, although using varied methods of recording.  The 
administration and teachers are mindful of all students’ performance in reviewing 
progress at each marking period at least.  Progress and interim progress reports are 
used as checkpoints so plans or programs can be adjusted as a result.  The math 
program was changed to “Impact Math” because examination of data showed a need to 
improve scores.  Teachers and administration are mindful of subgroup performance and 
the differing learning needs of middle school and high school students regarding 
outcomes.  Professional development is helpful and rightly relevant to the identified 
school needs as well as accommodating opportunities for individual growth.  The school 
recognizes that goals at all levels, while relevant and time referenced, lack sufficient 
precision to monitor progress rigorously.   
 
PAW evaluates its successes and areas for further development effectively with 
reference to all data and its mission as a College Board school. Its culture valuably 
supports students’ and families’ development, with the core values of integrity, respect 
and knowledge.   Now in its third year, the school has structures and systems in place to 
support future growth and the collaborative commitment and capacity to refine practices 
further.   
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School Quality Criteria 2008-2009 

 
School name: Preparatory Academy for Writers Δ 

Overall QR Score   X  
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 
To what extent do school leaders and faculty regularly… Δ 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

   X 

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?    X  
1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 

student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

  X  

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 
To what extent do school leaders and faculty…  Δ 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

  X  

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)?   X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

 X   

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?    X  

Overall score for Quality Statement 2   X  
 

 
DEFINITIONS 

 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 
• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 

the school itself in core subjects;  
• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 
• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  
To what extent do … Δ 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?    X  
3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 

students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?    X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?    X  

Overall score for Quality Statement 3   X  
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 
To what extent do school leaders… Δ 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

  X  

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

   X

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?     X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   
To what extent do… Δ 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  X  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year?   X  

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?    X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


