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Part 1: The school context 
 
Information about the school 
 
Benjamin N. Cardozo is a high school with 3902 students from grade 9 through grade 
12.  The school population comprises 18% Black, 16% Hispanic, 20% White, and 46% 
Asian students.  The student body includes 7% English language learners and 6% 
special education students.  Boys account for 47% of the students enrolled and girls 
account for 53%.  The average attendance rate for the school year 2007 - 2008 was 
90.5%.  The school is not in receipt of Title 1 funding.  
 
The principal is new to this high school, joining in September 2008. 
 
 

Overall Evaluation 
 
This school is proficient. 
 
Benjamin N. Cardozo High School is a high performing neighborhood school.  Students 
are highly self-motivated learners, extremely well behaved and want to learn and 
succeed.  Relationships between students and their teachers across the school are 
excellent.  Student graduation rates are extremely high and 98% of students are 
successful in gaining college places.   
 
Many areas of the school’s activities are strengths.  These include the collection and use 
of a wide range of student performance data to check the progress of students that has 
led to the identification of student subgroups requiring specific kinds of support.  
Counselors in particular provide very good close monitoring and support of individual 
student welfare and progress.  Similarly, the college office provides students with an 
excellent resource and above all, advice and guidance to help ensure they make highly 
informed decisions about which college to apply for in relation to the courses they wish 
to follow and the skills they possess.    Too many lessons fail to inspire students and it is 
rare for teachers to give high achievers extension activities in class to expand and 
stretch their learning.  Many of the school’s practices are inconsistently employed or fall 
short of being sufficiently effective for the benefit of students’ learning.  For example, the 
monitoring of instruction rarely relates teaching to the effectiveness of students’ learning. 
  
The school offers students an extremely broad curriculum with a wide range of 
extracurricular activities.   Students have a wide range of courses to opt into such as Da 
Vinci math and science, law and humanities program, dance program and many 
electives in each subject.   Although assessment of student work takes place, there are 
no agreed procedures about the setting of student learning goals.  At a whole school 
level, the Comprehensive Educational Plan contains very few measurable goals and 
those set appear not to be part of a working program with interim checkpoints to identify 
progress in meeting the original goals.  However, the new principal quickly identified four 
key areas requiring immediate work, and these are measurable working goals.  It is also 
evident that his observations are leading to an emerging vision for the school.  
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Part 2: Overview 
 

 
 
What the school does well  
 

• The school successfully monitors student performance data in all subjects to 
ensure that it tracks students’ progress and achievement and identifies their 
strengths, interests and needs. 

 

• Close monitoring of student attendance, social and academic data leads to the 
use of a wide range of innovative strategies, especially to meet the needs of 
different subgroups of students, particularly those at greatest risk. 

 

• There are clearly defined priority goals for school improvement, developed 
through a collaborative approach to development planning. 

 

• The school provides students with a very broad curriculum and wide range of 
enrichment activities to accommodate their needs and interests. 

 

• The school’s guidance, support services and partnerships provide students and 
families with extensive excellent support for their academic, social and emotional 
development and well-being. 

 

• School leaders meet frequently to discuss student progress and adjust the 
curriculum and aspects of instruction as required. 

 
 
 

What the school needs to improve 
 

• Improve school planning by ensuring that goals are measurable and that 
checkpoints are set so that interim evaluations are made to determine whether 
the work of the school and departments are on track to reach the goals. 

• Provide teachers with professional development plans to further develop their 
differentiation of instruction and student activities in order to improve student 
motivation and maximize the effectiveness of their learning. 

• Raise the profile of the importance of securing accurate views from parents, 
teachers and students and provide all with a succinct written summary of the 
outcomes. 

• Improve the effectiveness with which school leaders use formal and informal data 
to track trends in student outcomes as well as actual outcomes so that decisions 
made for improvements are made on the basis of hard evidence.  
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Part 3: Main Findings 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is proficient.  
 
The school collects a wide range of relevant data.  Senior leaders use student 
performance data particularly well to track the success rate of specific courses.  Such 
information is discussed in detail by the school cabinet and then by subject leader 
assistant principals with their departmental teams.  Subject meetings provide a useful 
focus to assess which classes and courses have a successful pass rate and which 
require further investigation and support.  The outcome of such discussions sometimes 
leads to curriculum change.  Despite the potential of senior leaders’ data analysis to 
effect significant changes to teaching the school does not use trend data as custom and 
practice.  Consequently, the impact of statistical information on teaching appears small.  
Senior leaders have identified several subgroups of students requiring additional 
support.  Often these groups represent students at potential risk of failure.  There is no 
analysis of differences in performances by gender or ethnicity. 
 
The school monitors attendance data closely.  Although attendance rates are relatively 
high, the school has a useful action plan to improve attendance further. In response to 
the learning environment survey, the school has completed and monitors internal 
procedures such as ease of movement in hallways and the cafeteria.  This data 
collection and monitoring exercise has proved positive and the subsequent actions taken 
are ensuring a calmer and easier flow of students around school. 
 
A relatively new process of monitoring performance has been the close tracking of a 
significant number of the lowest performing students.  Groups of teachers are 
increasingly becoming aware of the varied responses of students taught by different 
teachers.  This is causing an emerging understanding of the impact of different 
approaches in teaching to the effectiveness of individual students’ learning.  Students 
value the work of counselors and they engage easily with them about issues, concerns 
and successes in relation to their lives at school.  Counselors will frequently aid student 
learning by negotiating short-term goals.  The school keeps families informed of their 
child’s progress through frequent dispatch of report cards.   
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient. 
 
Although the school has a wide range of very useful performance data, teachers do not 
always use it to plan lessons or set specific short-term learning goals for each student.  
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As yet, there is no policy to ensure formal setting of interim checkpoints to assess 
whether students are reaching their goals.  Consequently, there is no specific targeting 
of students’ learning needs by differentiating instruction.   
 
End-of-marking-period cabinet meetings include extensive discussion of school data 
often leading to an evaluation of student outcomes and the implementation of new 
strategies to aid student success.  In some cases, senior leaders undertake an analysis 
of data to assess the progress and success levels of different groups of students.  
Findings show changes to the ways in which, for example, students progress in their 
courses and gain credit for their work.  Another good example of senior leader 
monitoring is that of the end of first-marking period performance outcomes of subject 
groups for freshmen.  Since the school groups the students based on eighth grade State 
test scores, the earliest high school results often lead to a re-designation of students to 
specific classes to more closely meet their needs.  
 
The school does involve members of the community in the school improvement planning 
cycle.  School goals rightly relate to whole school issues, as well as improvements 
identified for subject department development.  However, goals are imprecise, not 
always measurable and lack clearly defined success indicators.  Goals have no interim 
checkpoints to allow leaders to make judgment on the extent to which the school is likely 
to achieve the goals.  The new principal, however, has identified four highly relevant 
areas in which whole school goals have been set and worked on.   
 
School leaders meet frequently.  Various aspects of school performance are discussed 
and action taken by each subject leader with a view to making improvements in 
provision for students.  Expectations are high throughout the school.  The school 
expects much of students and they and parents know this before joining.  Counselors 
regularly conference with students as do many teachers to help students progress.  The 
school ethos is one that embraces learning and a commitment to high levels of 
achievement. 
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is proficient.   
 
The curriculum is extremely broad and provides students with a wealth of choice at a 
variety of levels of challenge.  It fully aligns with the Regents examination requirements 
and needs for graduation.  Courses include a wide range of advanced placement 
courses, pre-college courses, high level specialist programs, for example in law, and 
also, through the use of data analysis, additional programs to support students at risk.  
Extracurricular activities are equally varied.  Students run many of these activities.  
Opportunities exist for a group of students to plan and run new clubs/activities.  Many 
departments enter students into local and national academic competitions and students 
are frequently successful.  The school library is open before and after school and used 
heavily throughout the day.  Students also have a ‘drop-in’ computer lab that they use 
whenever they wish during the day.   
 
Teachers have an assessment system in place.  They keep records on students’ 
performance and commitment to their classes.  Student work is marked and often, 
grades are given.  In such instances, some teachers provide useful feedback to students 
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for them to use to improve future work.  However, not all data to plan differentiated 
learning strategies.  Teaching is often didactic and few teachers use well differentiated 
questioning techniques to accommodate individual students’ needs or extension tasks 
for the highest achievers.  School leaders, however, provide information and support to 
aid teachers’ understanding of the need to differentiate.  Students are highly motivated 
to succeed, but not all teaching supports them in doing so. 
 
The school uses its budget well in the interests of students’ welfare, guidance, and 
support, physical and academic growth.  Scheduling of courses is good.  It is flexible, 
and the school moves many students, specifically in grade 9, from one course to another 
based on their results arising from the marking period.  In particular, it makes available a 
wide range of courses for students.  They provide varying degrees of challenge, 
although in too many cases the teaching does not give students enough responsibility 
for their own learning.  Consequently, they are too frequently passive learners and many 
do not receive sufficient challenge or inspiration from their teachers.  However, students 
like their school a great deal.  Adults and students treat each other with respect.  The 
school fosters and has a very safe and supportive environment.     
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
Lesson observations and walkthroughs by subject leaders and the principal are 
commonplace.  Teachers always receive feedback from such activities.  Feedback 
provides teachers with an insight into what they do well, as well as comments for 
improvement.  Observers frequently mention differentiation, but it remains an area for 
development.  The principal receives all lesson observation reports.  However, the 
reports do not contain sufficient reference to the effectiveness of students’ learning.   
 
The school has one Inquiry Team with a focus on specific English skills.  The target 
population is relevant.  However, the team has been slow in implementing strategies to 
aid the learning of the target population.  Therefore, at this stage there are no outcomes, 
to analyze and share with other teachers to influence their work throughout the school 
and aid learning in all departments.  An additional strategy to raise student performance 
was set up recently involving groups of teachers of the same five low performing 
students.  This has begun to have some positive impact on the way in which teachers 
think about their instructional techniques.  The school conducts most professional 
development through departments and frequently manages whole school priorities 
through the subject departments.  Key priorities include the use of Smartboards, data 
use and differentiation.  The impact on teaching has been high in terms of Smartboard 
use, but low regarding data use and differentiation.   
 
Teachers have many opportunities to observe colleagues and this has proved 
successful in generating discussions about instructional practice.  The learning 
environment survey indicates that teachers feel that they have insufficient involvement in 
identifying both whole school development needs and subsequent professional 
development priorities.  Individual teachers have no formal professional development 
plan.   
 
The school provides students with a strong comprehensive guidance program.  
Students, teachers and parents are involved at different stages.  Students value their 
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guidance counselors and who do much personal developmental work to help ensure 
significant personal and academic growth of students.  The school uses an extremely 
wide and highly effective range of support services to cater for the broad needs of 
students and their families.  College support for students is thorough and excellent. 
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
School strategic planning is in place.  Several goals are set for each curriculum area.  
School leaders meet frequently, and at the end of each six-week marking period, they 
discuss student performance on a class-by-class basis.  The outcome of such meetings 
leads to decisions to monitor more closely specific courses, discuss student 
performance with individual class teachers, and sometimes discussions about the 
progress of individual students.  Such action has led to subject leaders suggesting ways 
of improving the instruction and support for students.  The identification and tracking of 
specific students’ at-risk of underperforming is an effective strategy that is now in place.  
This involves small groups of teachers from different subjects, sharing experiences of a 
small number of students that they all teach and making suggestions to improve 
students’ learning.  Short- and medium-term goal setting across the school is not yet in 
place for individual students or classes.  The Comprehensive Educational Plan has 
whole school and subject goals, but they rarely identify a measurable target, have no 
interim checkpoints and lack clear criteria for measuring the success or otherwise in 
reaching the goals. 
 
Senior leaders meet to discuss student performance data at the end of each six-week 
marking period.  They discuss, and to some extent evaluate, the effectiveness of 
courses.  Subject teachers receive their departmental summary data outlining the levels 
of success of students on different courses.  Senior leaders managing the departments 
ensure general subject discussions occur and design strategies to overcome 
shortcomings.  If specific classes are achieving lower marks than expected, they hold 
discussions with those teachers to assess reasons and find ways for improvements.  
However, there are no individual professional development plans for teachers, and more 
specifically the adoption of differentiated instruction techniques to maximize student 
achievement is still in its infancy.  Counselors also possess much relevant information 
about students’ personal, social and academic progress, and where relevant share such 
information with subject teachers. The new principal has a vision for the school and 
through various management techniques including close listening and observations 
across all walks of the school has already identified specific goals.  These are work in 
progress and improvements are already occurring.   
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School Quality Criteria 2008-2009 
 

School name: Benjamin N. Cardozo High School ∆∆∆∆ ���� ���� ���� 

Overall QR Score   X  

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 

To what extent do school leaders and faculty regularly… ∆∆∆∆ ���� ���� ���� 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  X  

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?  
  X  

1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 
student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

  X  

Overall score for Quality Statement 1   X  

 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 

To what extent do school leaders and faculty…  ∆∆∆∆ ���� ���� ���� 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

  X  

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)? 

  X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?  

  X  

Overall score for Quality Statement 2   X  

 
 

DEFINITIONS 
 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 

• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 
the school itself in core subjects;  

• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 

• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  

To what extent do … ∆∆∆∆ ���� ���� ���� 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?  
  X  

3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 
students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?  

  X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?  

  X  

Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 

To what extent do school leaders… ∆∆∆∆ ���� ���� ���� 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

 X   

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

  X  

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?   

  X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?  

  X  

Overall score for Quality Statement 4   X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   

To what extent do… ∆∆∆∆ ���� ���� ���� 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  X  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year? 

 X   

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?  

  X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5   X  

 
Quality Review Scoring Key 

 

∆∆∆∆ 
 

Underdeveloped  ���� Underdeveloped with Proficient Features ����  Proficient ���� Well Developed 

 
 

 
 


