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Part 1: The school context 
 
Information about the school 
 
The Wakefield School is an elementary school with 648 students from pre-kindergarten 
through grade 5.  The school population comprises 59% Black, 26% Hispanic, 2% 
White, 9% Asian, and 3% Native American.  The student body includes 6% English 
language learners and 10% special education students.  Boys account for 55% of the 
students enrolled and girls account for 45%.  The average attendance rate for the school 
year 2007 - 2008 was 92.7%.  The school is in receipt of Title 1 funding with 80% 
eligibility.   
 

Overall Evaluation 
 
This school is proficient. 
 
The Wakefield school is led by a respected new school leader who is fostering and 
building on the culture of mutual respect that exists amongst administrators, teachers, 
parents and students.  Teacher collaboration is welcomed and encouraged much to the 
appreciation of staff.  Parent involvement is actively sought and valued.  Inquiry work is 
deeply rooted and focused on effective geometry instruction that is evident school-wide. 
 
Data interpretation processes are strong and the school has analyzed trends for 
subgroups including English language learners, special education students and ethnic 
and gender groups.  Students in greatest need of support are accurately identified and 
offered opportunities to improve their academic, social and emotional development with 
support from academic intervention and guidance staff.  Goal-setting processes are 
ongoing and rightly linked to data analysis.  Collaborative forums are also robust.  
Administration and teachers take an active role in decision-making and implementation 
of action plans.  However, the monitoring and evaluating of progress towards goals as 
well as monitoring and revising teacher development initiatives are not consistently 
conducted to accurately determine effectiveness.  
 
The school faces the challenge of lacking a school library and gymnasium.  Classrooms 
are vibrant, and display evidence of content learned that reflects the school curriculum.  
Despite the absence of a school library, classroom libraries are rich in resources.  The 
school also faces the challenge of lacking a gymnasium.  As the school continues to 
explore ways to offer physical education activities throughout the year, it plans to offer a 
variety of physical and artistic clubs during the spring.  These clubs include African 
drums, dance, keyboarding, chess, technology, literacy media, painting, yearbook and 
sports. 
 
The school has useful regular communication with students and families.  Parents 
receive regular feedback on their children’s progress.  Goal setting for science and 
social studies is new and not as clearly understood by students as it is in English 
language arts and math.  However, students take an active role in their own individual 
goal setting.  Parents say the school operates “Like a family” and cite the staff’s 
willingness to assist and support. 
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Part 2: Overview 
 

What the school does well  
 

• The principal is highly respected, and effectively promotes an atmosphere of 
mutual professional respect and collaboration in the school.  

• The school has made a concentrated effort to identify and address trends in 
student subgroup data by gender, for English language learners, special 
education students and ethnic groups. 

• The school has regular communication with students and families about 
assessment results, progress towards student goals and attendance.  

• The school regularly assesses students in reading, writing and math to inform 
student goal setting that promotes improved student outcomes.   

• The school has structures that encourage teachers to participate actively in 
decision-making that influences their work.  

• The school consistently implements intervention strategies that support students’ 
academic and social development.  

 

What the school needs to improve 
 

• Further develop structures, with suitable timeframes, for providing all teachers 
with formal feedback from classroom visits, linked to their goals, to improve the 
quality of teaching and learning.  

• Increase academic rigor with emphasis on lesson planning and the promotion of 
self- generated student work to improve the outcomes of higher achievers.  

• Further develop structures for regularly monitoring and evaluating the effect of 
the school’s teacher professional improvement strategies with an emphasis on 
goal setting, differentiation of instruction and student outcomes.  

• Further develop data analysis and goal setting to include all students, with 
regular monitoring of individual student next steps, especially in science and 
social studies.  
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Part 3: Main Findings 
 
 

How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is well developed.  
 
The school is very efficient at collecting and analyzing data regularly to assess the 
needs of students.  A variety of summative and formative data sources used includes NY 
Start, interim assessments, Acuity, ECLAS and DIBELS to identify patterns and trends 
for all students.  The school also looks for patterns in data by analyzing student 
outcomes for special education students, English language learners, ethnic groups and 
by gender.  The school continues to contract with Learning Directions that assists them 
with school wide data analysis using a software program.   
 
Teachers are skilled at using diagnostic and informal assessments including individual 
student conference notes, running records, and unit assessments to analyze student 
outcome trends.  The school monitors attendance data using a ladder of referral that 
includes classroom teachers, the pupil personnel secretary and the attendance teacher. 
This team approach helps to promote regular student attendance.  The school continues 
to communicate to parents using the automated messenger system.  This informs 
parents about absences as well as other school updates and events via telephone. 
 
Parents say that the morning pre-school tutorial period helps students, “Catch up if they 
fall behind” and often reprimand the bus driver if he arrives late to pick students up for 
school.  The school provides caregivers with reciprocal and on-going communication 
about students’ learning needs and progress.  Formal and informal communication with 
parents are conducted via report cards, monthly letters, formal and informal 
conversations, notes recorded in student notebooks, and progress reports in all core 
subjects between the formal trimester reporting periods.       
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
The school employs many effective structures for school-wide planning and goal setting.  
The development of the school’s Comprehensive Educational Plan was collaborative 
work that included administrators, teachers, and parents.  Students completed surveys 
to determine “What they want for the school”.  The school established a “New 
Admissions Task Force” where students, newly admitted to the school, are assessed to 
ensure their suitable placement in an appropriate class setting to receive specific 
academic services that support their success.  Affixed to each student’s desk are 
individual goals in English language arts and math.  Each classroom teacher uses 
pocket charts to record and update goals every 6 to 8 weeks during benchmark periods. 
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Science and social studies goals are not both set for all students and progress towards 
meeting them has yet to be determined. 

Committee forums such as; the inquiry teams, attendance and grant writing committees 
encourage teacher participation in the decision making process and foster, “An 
atmosphere of collaboration rather than top down management,” say teachers.  Two 
inquiry teams support data study this year, one each for the upper grades and the lower 
grades.  The inquiry process has taken root in the school and the addition of classroom 
teachers further enhances this year’s work.  The math inquiry team is the most 
established.  Evidence of their geometry study is pervasive throughout the school and 
effectively supports improved student understanding in math. 

Families receive regular communication about student progress with updates between 
the formal reporting periods however, individual student goals were not as clear to 
parents as their overall progress.  Personal goals for students are not in child-friendly 
language and students are unable to articulate their individual next steps consistently.  
While all students have English language arts and math goals, in other core subjects 
students either have science goals or social studies goals but not both.  While science 
and social studies goal setting represent progress towards being effective, this is not yet 
proven.  Students indicate that goal setting for these subjects is new. 
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is proficient.  
 
The school has an eclectic English language arts curriculum that effectively includes 
components that address the needs of both the early childhood grades and upper 
elementary grades.  The school’s literacy curriculum map (LCM) is supported by 
Teacher’s College Units of study for the lower grades and Ralph Fletcher units of study 
for the upper grades.  Grade teams revise the LCM regularly on an ongoing basis to 
meet the instructional needs of the students.  Fletcher’s place and Wilson/Fundations 
support students that require additional language support.  EDM is used as the 
mathematics curriculum school-wide.  The citywide core curriculum guides the science 
and social studies program.   
 
The school contracts with Learning Directions to analyze school-wide trends and to goal 
set for subgroup populations, which led to past proficiency gains.  Data analysis led to 
the formation of gender-based classes.  A morning tutorial program addresses the needs 
of underachievers; and to challenge higher achievers, a Saturday science program is 
offered.  Teachers use assessment binders as their classroom-based assessment 
system.  Data collected include ECLAS, DIBELs, interim, predictive and unit-based 
assessments.  Conference notes, work portfolio pieces and running records are also 
included.  The school uses Kaplan for test sophistication as well as another source of 
data to inform instruction.  Individual student goals are derived from these data sources 
and are regularly revised for reading, writing and math leading to improved student 
outcomes.  Goal setting for science and social studies is a recent initiative and is not as 
well developed.   
 
Lessons are informed by assessment binder data however they are not yet supporting a 
sufficient range of students and rigorous pacing of lessons with academic challenge.  
Lesson differentiation is largely different worksheet assignments for ability-based groups 
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but that the principal is making good progress in planning a program for committees so 
that teachers’ skills in planning and delivery are developed.  The principal wants 
teachers to consider, “How you are tapping into this child differently?”  She is in the 
planning stages of developing a lesson planning committee with an eye on 
differentiation, integration of social studies and science, and backwards mapping.   
 
Teachers state that while “Last year was a rough year” in terms of student behavior 
specifically in grade five.  This year there is an improved school tone supported by the 
school’s efforts to promote student social and emotional development.  The Pupil 
Personnel Committee (PPC) as well as the Academic Intervention Team (AIT), both 
consists of teachers, parents, the parent coordinator, and at times students.  The 
school’s SAPIS worker leads gender-based groups to address the needs of students 
that are academically and socially at-risk.  These groups meet to address student 
development with an eye on next steps for academic, social, and emotional 
development.  Students work on character education skills to modify behavior.  Some 
serve as peer mediators.  Successful figures from businesses such as Essence 
magazine and Nickelodeon visit to speak with students about how school has led to their 
success.  Students also visit business leaders at their place of work.  Parents are 
satisfied with the school’s responsiveness to any of their inquiries.  Teachers are willing 
to accommodate their schedule to meet to discuss any concern that may arise.  Parents 
receive letters home monthly about their children’s strengths and weaknesses.  They 
cite the new school calendar as a helpful resource of information about the school.  
Parents have formed networks amongst themselves to help each other support their 
children.  
 
 
Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
Teachers feel well supported by administration and each other.  They cite 
administration’s flexibility in scheduling common planning periods and time to participate 
in classroom inter-visitations, lunch and learns, and committee work.  The committees 
serve as collaborative forums that help build school capacity.  Teachers state that 
although committee work is new, it has already had a positive impact on teacher practice 
and morale.  It is, “Actually nice”, according to teachers because they themselves have 
more input into what goes on at the school.  More computer technology has been 
purchased to support instruction.  “Smartboard” training is scheduled for teachers new to 
the tool.  
 
The math inquiry team’s work is robust and evident throughout.  Geometry displays, 
grade projects and geometry word study are in classrooms and hallways throughout the 
school the emphasis of which is helping all students learn more about the subject.  The 
team has accurately pinpointed an under-emphasis on what the math geometry 
curriculum emphasizes and what students are accountable for on the summative exam.  
The team plans to review the scope and sequence for math to determine where to add 
additional geometry instruction, infuse geometry into art and science instruction, and 
expand their inquiry work include every teacher.  The geometry inquiry team is providing 
guidance to the new additional inquiry team for early childhood literacy instruction. 
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“Everyone is into helping the kids” is a feeling echoed by parents.  They appreciate that 
homework is checked regularly which holds their children accountable for completing 
assignments.  Parents cite attending workshops that assist them in understanding how 
they can help their children at home such as the geometry parent workshop in 
conjunction with the school’s inquiry work.  The school maintains a helpful Spanish 
translation service that assists many parents with their communication with the school. 
 
Administration has set goals with individual teachers based on teachers’ professional 
interest and needs.  Mentors offer in-class support to teachers new to the school.  They 
also facilitate meetings for new hires.  Administration conducts classroom walkthroughs 
as well as lesson observations.  While informal feedback is provided to all teachers in 
the form of “observation snapshots”, formal written feedback was given to just newer 
teachers with few exceptions.  This is a missed opportunity for experienced teachers to 
further develop their teaching skills and align their practice with student outcomes.  In 
addition, professional development opportunities are not monitored for effectiveness with 
sufficient regularity.   
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
An instructional cabinet meets consistently to better foster collaboration between 
administration and teachers when analyzing data and setting goals for improved student 
outcomes.  The instructional cabinet is especially effective in reviewing data with 
particular attention to trends in student subgroup outcomes.  Bi-monthly grade meetings 
(One led by administrators and one led by teacher leaders) also support goal setting.  
Teacher leaders facilitate grade meetings to review and make improvements to curricula 
and professional development for their grades and work with administration to 
brainstorm and plan for the implementation of improvements.  The academic intervention 
team also meets twice a month to discuss ways to support individual student academic 
needs. 
 
Professional development and grade level articulation meetings focus on strategies to 
improve writing and work to create a developmental writing rubric.  The school uses the 
writing section of the English language arts predictive assessments to evaluate student 
development in writing.  Although student writing samples for assessment are collected 
by administration, interim checkpoints are not clearly defined which impedes making 
timely adjustment to the modification of individual student’s curricula goals.  

Classroom teachers set goals with individual students with 6-8 weeks interim benchmark 
periods that provide them with an opportunity for monitoring student progress and 
revising student goals.  Individual teacher goal setting is a school-wide initiative this 
year.  Teachers completed a goal setting template with what they feel are their next 
professional steps that are discussed throughout the year.  While the school has on-
going data conversations with teachers and grade level teams, the benefits of these 
collaborations have not yet been evaluated to determine the effectiveness of teacher 
improvement strategies. 
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School Quality Criteria 2008-2009 
 

School name: The Wakefield School ∆∆∆∆ ���� ���� ���� 
Overall QR Score   X  

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 

To what extent do school leaders and faculty regularly… ∆∆∆∆ ���� ���� ���� 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  X  

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?     X 
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?  
   X 

1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 
student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

  X  

Overall score for Quality Statement 1   X  

 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 

To what extent do school leaders and faculty…  ∆∆∆∆ ���� ���� ���� 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

 X   

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)? 

  X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?  

  X  

Overall score for Quality Statement 2   X  

 

DEFINITIONS 
 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 

• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 
the school itself in core subjects;  

• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 

• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  

To what extent do … ∆∆∆∆ ���� ���� ���� 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?  
  X  

3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 
students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?  

  X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?  

   X 

Overall score for Quality Statement 3   X  

 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 

To what extent do school leaders… ∆∆∆∆ ���� ���� ���� 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

 X   

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

   X 

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?   

  X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?  

  X  

Overall score for Quality Statement 4   X  

 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   

To what extent do… ∆∆∆∆ ���� ���� ���� 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  X  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year? 

  X  

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?  

 X   

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5   X  

 
Quality Review Scoring Key 

 

∆∆∆∆ 
 

Underdeveloped  ���� Underdeveloped with Proficient Features ����  Proficient ���� Well Developed 

 
 


