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Part 1: The school context 
 
Information about the school 
 
Garrett A. Morgan School is an elementary school with 590 students from pre-
kindergarten through grade 5.  The school population comprises 43% Black, 55% 
Hispanic, and 1% White students.  The student body includes 23% English language 
learners and 24% special education students.  Boys account for 55% of the students 
enrolled and girls account for 45%.  The average attendance rate for the school year 
2007 - 2008 was 89.8%.  The school is in receipt of Title 1 funding with 89% eligibility.  
 
 
Overall Evaluation 
 
This school is proficient. 
 
Under the strong leadership of its principal, the school is evolving into a collaborative 
learning community highly focused on supporting the academic and personal growth of 
students and adults.  The school has high expectations for student achievement and its 
unyielding commitment to provide a safe, learning and nurturing environment is evident.  
The partnerships with outside organizations such as Turnaround for Children provide 
additional support and generate positive attitudes in student behaviour. 
 
Cohesiveness among the school leaders exists because of the open, honest and 
constant discourse about the teaching and learning of all students and adults.  As a 
result, school leaders make strategic organizational decisions, which strengthen teacher 
practice and accelerate student performance.  The professional development plan 
provides teachers with valuable feedback, effective support and timelines for 
implementation.  The assistant principals visit classrooms across the grades to evaluate 
the effectiveness of practice.  In planning next steps, they make effective use of 
classroom observations, teacher reflections, conversations with teachers and student 
data to ensure their decisions meet the needs of students and staff. 
 
Attendance has been a problem in the past.  Through the consistent efforts of the school 
leaders, the partnership with Turnaround Children, and the diligent outreach to parents, 
the attendance rate has increased.  The central focus of school leaders is student 
achievement.  They collect and monitor the learning outcomes of all students, including 
the subgroup population.  However, the school does not yet make sufficient use of data 
to plan differentiated lessons.  Moreover, there are class goals in English language arts, 
math, science and social studies but there is inconsistency across grades and the school 
as a whole.  Goals are general in nature and not specific to individual student learning 
objectives.  Structures are not in place for students and families to track progress.  As a 
result, families are unable to provide their children with specific support at home in an 
effort to increase the potential of success. 
 
The inquiry team examined school-wide data verifying that the lowest performing third of 
the school consists of the subgroup population.  The school provides focused support to 
these students twice a week and regularly examines learning outcomes.  Students are 
on track to succeed.  However, most teachers are not engaged in the inquiry process.  
This restricts collegiality and collaboration amongst teachers resulting in minimal 
discourse and reflection about teacher practice and student needs. 
        2: Overview 
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Part 2: Overview 
 

What the school does well  
 

• School leaders make effective use of observation and conversations with 
teachers to evaluate the effectiveness of professional learning opportunities 
to strengthen practice and accelerate student performance. 

• A positive school tone, augmented by excellent internal and external 
programs, supports the academic and personal growth of students and 
adults. 

• School leaders use interim checkpoints effectively to monitor student 
performance and evaluate organizational decisions to ensure faculty have 
the necessary resources to improve student outcomes. 

• The school closely monitors and analyzes the instructional needs and 
learning outcomes of the subgroup population. 

• The faculty participates in collaborative activities to strengthen their 
practices and school leaders provide new teachers with helpful additional 
specialized support.  

• The principal communicates high expectations about attendance, behavior 
and academic performance to all students and families.    

 
 
What the school needs to improve 
 

• Create measurable, actionable and individual student learning goals in all 
core subjects with differentiated plans and timeframes to reach them. 

• Provide collaborative opportunities for all staff to take part in the inquiry 
process. 

• Develop teachers’ ability to differentiate and refine instruction so that all 
lessons are rigorous and consistently meet the needs of all students.  

• Design a structure that enables families to regularly track and assess 
student progress in all core subjects. 
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Part 3: Main Findings 
 
 
How well the school meets New York City’s evaluation criteria 
 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, 
generate and analyze information on student learning outcomes and use it to 
understand what each student knows and can to do and to monitor the student’s 
progress over time.   
 
This area of the school’s work is proficient.  
 
The school effectively collects records and analyzes a wide range of data in English 
language arts, math, social studies and science to monitor the performance and 
progress of individual students, groups of students and the subgroup population.  
Walking into the principal’s office, the first thing visible is a 10’ x 5’ whiteboard with the 
names of students who are at risk and the results of on-going summative and formative 
assessments.  School leaders make effective use of data to assess the acceleration of 
every student in every class and across every grade.  This snapshot of student progress 
is the basis of ongoing communication with the assistant principals and coaches which 
results in identifying patterns and trends and in making strategic organizational decisions 
that support the teaching and learning in the school. 
 
The use of data to promote improved attendance and conduct is evident.  The school 
publishes attendance data by grade and class and provides incentives to students and 
classes who achieve positive results.  The partnership with Turnaround Children and the 
extensive parent outreach has resulted in an increase in attendance for the past two 
years.  As one parent stated, “There is lots of outreach.  The principal calls us, holds 
meetings and there is a buddy system in place where one student ‘picks up’ another so 
that the students can walk to school together.  The principal even sends kids on trips.” 
 
The school engages in an open exchange of information with parents and students.  It 
sends letters home and consistently holds informal and formal conversations with 
families.  Parents receive goal contracts about student progress in English language 
arts, math, social studies and science.  However, the school does not create goals for all 
students in every core subject.  The communication disseminated to parents is 
insufficiently specific to each student’s instructional needs and learning goals.  It does 
not enable families to assess and track student progress over time.  As a result, families 
are currently unable to provide their children with specific support at home to improve 
their chances of success.           
 
 
Quality Statement 2 – Plan and Set Goals: School leaders and faculty consistently 
use data to understand each student’s next learning steps and to set suitably high 
goals for accelerating each student’s learning. 
 
This area of the school’s work is proficient.  
 
School leaders do communicate frequently with students and parents regarding 
attendance goals, behavior and academic performance.  This contributes to the positive 
culture and high expectations articulated by the principal.  During weekly grade 
meetings, teachers and coaches use the Turning Protocol effectively to examine student 
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work and analyze a range of data.  The school does not use these collaborative 
processes to create specific and measurable learning goals for all students in all core 
subjects.  There are class goals but these lack specificity, timeframes and next steps.  
There are no differentiated plans to meet the needs of individual students consistently.  
The school disseminates information to families about student achievement but they do 
not involve them in the goal setting process.  This lack of parental involvement limits 
their understanding of learning expectations. 
 
The school conveys high expectations to parents and students.  The parent coordinator 
is highly effective in communicating the principal’s high expectations for academic 
achievement to parents.  Parents have a very positive opinion of the school leaders and 
shared that the school has changed for the better.  School leaders constantly reinforce 
to parents the importance of modifying certain behaviors that may impede their child 
from learning.  
 
The school makes excellent use of outside organizations that are visible in the building 
daily promoting mutual respect and supporting the emotional, social and physical well-
being of each student.        
 
 
Quality Statement 3 – Develop Coherent Instructional and Organizational 
Strategies: The school uses rigorous curricula, teaching and organizational 
decision making to engage students and faculty in meeting all students’ learning 
goals. 
 
This area of the school’s work is proficient.   
 
The school’s clear vision is to strengthen teacher practice and accelerate student 
performance.  To that end, school leaders meet regularly to calibrate their focus.  
Discussions take place regarding the performance of students and the instructional 
support that teachers need.  School leaders plan focused professional development 
accordingly to teachers’ instructional needs.  All out-of-classroom teachers and 
paraprofessionals are engaged in professional development activities to strengthen their 
work with students.   
 
School leaders make strategic organizational and instructional decisions to ensure that 
the curriculum aligns with the standards and to provide teachers with the necessary 
resources to teach effectively.  The use of Everyday Math provides a consistent 
approach to mathematical learning throughout the grades.  The use of technology in the 
classroom begins to support the differentiated needs of students.  The science 
instruction provided to upper grade students is a hands-on, constructivist approach, 
which ensures high student engagement evidenced in a class observed.  However, the 
English language arts program lacks alignment across the grades and is not rigorous.  
Differentiation is not consistent in all grades across all core subjects.  As a result there is 
inconsistency in the way in which the curriculum is tailored to ensure it challenges and 
engages lower and higher performing students. 
 
School leaders are fully committed to the promotion of a culture of mutual trust that 
supports the academic and personal growth of students and adults.  Reallocated 
resources that include the introduction of behavior modification systems have been 
successful in the reduction of incidences of negative behavior.     
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Quality Statement 4 - Align Capacity Building to Goals: The school aligns its 
leadership development and structured professional collaboration around 
meeting the school’s goals for accelerating student learning. 
 
This area of the school’s work is proficient.   
 
The school strengthens teacher practice through varied professional development 
opportunities.  Administrators’ feedback encourages teachers to reflect on their practice.  
School leaders make effective use of classroom observations and student learning 
outcomes to discuss and plan the next instructional steps with teachers.  Colleagues and 
coaches willingly support new teachers.  As on teacher shared, “We are always willing to 
help one another”.  The school also provides specialized support to new teachers 
through the mentoring program. 
 
The inquiry team successfully tracks and monitors the progress of the target population.  
At-risk students in all subgroups make up the targeted population.  Teachers meet with 
these students twice a week for focused, individualized support.  While structures are in 
place for teachers to collaborate and examine student work, most teachers are not 
engaged in the inquiry process.  As a result, the lack of rigorous monitoring of student 
learning outcomes impedes student achievement, as differentiation is not consistent in 
all of the core subjects. 
 
The school provides a safe, nurturing environment encouraging students to grow both 
academically as well as individuals.  It effectively utilizes internal and external programs 
to accelerate the academic and personal growth of students.  The positive partnership 
with Turnaround Children and the Peace Builder program, as well as support from its 
school support organization fully integrate into the school’s overall support structure.  
The parent coordinator has been effective in reaching out to families.  The establishment 
of Saturday classes for families who are second language learners, teach important life-
long skills.  The school provides baby-sitting services enabling a larger group of parents 
to participate.   
 
 
Quality Statement 5 - Monitor and Revise: The school has structures for 
monitoring and evaluating each student’s progress throughout the year and for 
flexibly adapting plans and practices to meet its goals for accelerating learning. 
 
This area of the school’s work is proficient.   
 
School leaders regularly examine data to make curricular decisions and to improve 
student outcomes.  Teachers and school leaders evaluate student progress by reviewing 
Fountas and Pinnell levels, periodic assessment results and monthly tracking forms in 
English language arts, math, science and social studies.  However, some teachers do 
not evaluate student progress in all core subjects.  Consequently, interim checkpoints for 
individual students are not always available to support their differentiated learning 
needs. 
 
The school regularly uses data to evaluate the effectiveness of organizational decisions 
and to modify them when appropriate.  For example, the school’s careful review of its 
learning environment survey contributed greatly to the implementation of new programs 
to address areas such as school safety, mutual trust and suspensions.  Simultaneously, 
the school’s review of its progress report and Quality Review led to the development and 
implementation of school-wide initiatives and professional development opportunities 
such as enhanced services for English language learners.  The on-going monitoring of 
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school attendance data by class supports the identification and implementation of 
appropriate outreach and interventions.   
 
The school has a clear vision to improve teacher practice and student outcomes and 
there is a consistent sharing of high expectations with the whole community.  Under the 
strong leadership of its principal, the school is evolving into a caring, collaborative 
learning community highly focused on supporting the academic and personal growth of 
students and adults so they can achieve their full potential.   
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School Quality Criteria 2008-2009 
 

School name: Garrett A. Morgan School Δ 
Overall QR Score   X  

 
Quality Statement 1 – Gather Data: School leaders and faculty consistently gather, generate and analyze 
information on student learning outcomes and use it to understand what each student knows and can do, 
and to monitor the student’s progress over time. 
To what extent do school leaders and faculty regularly… Δ 
1.1  collect and analyze actionable information, including assessment results and attendance 

data, to provide a complete view of the learning outcomes and needs of individual students 
and groupings of students?  

  X  

1.2  focus analysis on the learning outcomes and needs of all sub-groups of students?    X  
1.3  engage in an open exchange of information with students and families about students’ 

learning needs and outcomes, including assessment results and attendance data?    X  
1.4  design or adapt tools to enable school leaders and teachers to organize and analyze 

student performance, identify trends and inform instructional and organizational decisions, 
and to enable students and their families to assess and track each student’s progress?  

 X   

Overall score for Quality Statement 1   X  
 
Quality Statement 2 – Plan and Set Goals:  School leaders and faculty consistently use data to understand 
each student’s next learning steps and to set suitably high goals for accelerating each student’s learning. 
To what extent do school leaders and faculty…  Δ 
2.1  use collaborative and data-informed processes to set measurable, actionable and 

differentiated learning goals in core subjects for individual students and groupings of 
students and develop differentiated plans and timeframes for reaching these goals?  

 X   

2.2  use collaborative and data-informed processes to develop the school’s Comprehensive 
Educational Plan (CEP)?   X  

2.3  ensure that the achievement of learning goals, and the implementation of plans and 
timeframes for reaching these goals, is the central focus of school leaders, faculty, students 
and families?  

  X  

2.4  communicate high expectations to all students and families, and involve students in 
developing their learning goals and plans and in taking their next learning steps?    X  

Overall score for Quality Statement 2   X  
 

 
DEFINITIONS 

 

“Analyze” or “analysis” includes, but is not limited to, comparisons of: 
• the current and past outcomes of . . . individual students, administrative groupings and sub-groups of students and 

the school itself in core subjects;  
• the outcomes of different classrooms and sub-groups in the same grades and core subjects; and 
• the school’s Progress Report and other outcomes to those of peer/other schools 

“Assessment results” include student outcomes on summative assessments (e.g., state ELA, math, science and social studies 
tests, NYSESLAT, Regents Exams, and Performance Based Assessment Tasks) and formative assessments aligned to the 
school’s curriculum (including Periodic, DYO, and teacher-developed Classroom Assessments).   

“Core subjects” are ELA, math, science, social studies/history, the arts, foreign language, and physical education/health. 

“Data-informed processes”  include analysis of Progress Report, Quality Review, Learning Environment Survey, Inquiry Team 
findings, assessment results and attendance data 

“Groupings of students” include classrooms, grade levels and high school cohorts. 

“Organizational decisions or strategies” refer to a school’s use of budget and resources, staffing, planning, scheduling, grade 
structure, departments and teacher teams and other aspects of the school’s structure and organization that can affect student 
outcomes. 

“Sub-groups of students” include special education students, English Language Learners, the other NCLB sub-groups, boys, girls, 
and other groups significant to the school. 
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Quality Statement 3 – Develop Coherent Instructional and Organizational Strategies: The school uses 
rigorous curricula, teaching and organizational decision making to engage students and faculty in meeting 
all students’ learning goals.  
To what extent do … Δ 
3.1  school leaders and faculty deliver challenging and engaging curricula in core subjects, 

including the arts, that are aligned to state standards?    X  
3.2  teachers plan and teach lessons that are differentiated to meet the needs of individual 

students and student groupings and are designed to enable all students to reach their 
learning goals? 

 X   

3.3  school leaders make strategic organizational decisions to support a coherent and rigorous 
instructional approach that enables students to reach their learning goals?    X  

3.4  school leaders maintain a culture of mutual trust and respect and positive attitudes toward 
learning that support the academic and personal growth of students and adults?    X  

Overall score for Quality Statement 3     
 
Quality Statement 4 – Align Capacity Building to Goals: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals for accelerating student learning. 
To what extent do school leaders… Δ 
4.1  use their own observation of classroom teaching and the analysis of student outcomes to 

implement an explicit, differentiated strategy to improve each teacher’s instruction, with a 
special focus on new teachers?  

  X  

4.2  encourage teachers to take part in Inquiry Teams and other structured professional 
collaborations (informed by the examination of student work, assessment outcomes and their 
own peer observations) and share in the instructional leadership of the school with the goal of 
improved student learning? 

 X   

4.3  provide professional development that encourages teachers to continuously evaluate and 
revise their classroom practices to improve student outcomes?     X  

4.4 utilize youth development, support services and partnerships with families and outside 
organizations to accelerate the academic and personal growth of students?    X  

Overall score for Quality Statement 4   X  
 
Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating each 
student’s progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.   
To what extent do… Δ 
5.1  the school’s plans for improving student outcomes and its strategies for improving each 

teacher’s instructional practices include measurable interim goals and suitable time frames 
for evaluating success and making adjustments during the year?  

  X  

5.2  school leaders and faculty use interim checkpoints and data to inform lessons, improve 
curriculum, differentiate instruction and revise student learning plans throughout the year?   X  

5.3  school leaders use data to regularly evaluate the effectiveness of and modify organizational 
decisions, structured professional collaborations and teacher improvement strategies?    X  

5.4  school leaders and the school community have a clear vision for the future development of 
the school and implement procedures and systems to support academic, personal and 
professional growth?  

  X  

Overall score for Quality Statement 5   X  
 

Quality Review Scoring Key 
 
Δ 
 

Underdeveloped   Underdeveloped with Proficient Features  Proficient  Well Developed 

 
 


