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Part 1: The school context

Information about the school

Public School 053 is an elementary-high school with 366 students from kindergarten through 
grade 12. The school population comprises 54% Black, 30% Hispanic, 13% White, and 3% 
Asian students. The student body includes 8% English language learners and 100% special 
education students.  Boys account for 73% of the students enrolled and girls account for 27%.
The average attendance rate for the school year 2008 - 2009 was 86.0 %.

Overall Evaluation

This school is well developed.

Public School 53 is a unique school providing an inclusive education for a very fragile 
population.  The arrival of a new principal, in November 2009, has only added to the passion, 
pride and dedication of the staff in providing students with sufficient supports to reach their own 
potential.  School leaders and staff make excellent use of available and extensive school-
generated data to know what is happening now and over time, what needs to happen to support 
learning, and to set suitable interim- and long-term measurable goals.  However, although staff 
reference a wide-range of formative assessment data to guide their teaching, this information is 
not yet evident on all students’ individual education plans.  The principal’s astute review of data 
led to a well-thought out organizational change to increase the services of a transition
coordinator to support students’ needs.  The challenge is to extend this information to all staff so 
they can contribute to helping students receive suitable services upon leaving the school.

Although sited across seven buildings, the school’s standards-based curriculum is coherent 
across grade levels and service categories.  Staff adeptly reference alternate grade level 
indicators for alternate assessment students.  Classroom activities ensure that students receive
relevant information through multiple entry points and methodologies that enable each student 
to be an active participant.  Augmentative communication devices successfully facilitate non-
verbal students to partake in each activity.  Staff use a wide-range of content area curricula and 
supplemental materials for standardized-assessed students and modify lessons suitably to 
match students’ learning needs.  Students in the inclusion program receive extraordinary 
support from teachers and paraprofessionals who meet regularly with their general education 
counterparts.  This allows staff to continually review and revise their practice so students 
achieve success.  However, a rubric to support students self-assessing their work and planning 
their next steps is not yet evident.  School leaders and teachers are rightly proud of the gains 
their students’ have achieved in standardized testing over the past few years.  

High expectations are part of the mantra of the school.  A common lens for assessing instruction 
is used effectively to monitor teaching practices and identify suitable supports well matched to 
individual teacher’s needs.  Students know what is expected of them and attend regularly, some
traveling independently, even from as far away as the Bronx.  Teachers’ out-reach ensures that 
there are coordinated efforts around helping students.  Parents appreciate the open lines of 
communication and feel very much a part of the school.  Parents’ recent input on the school 
leadership team to identify a school logo and colors made them feel that their child’s school “is 
just like all the other schools.”
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Part 2: Overview
What the school does well 

• The school’s curriculum gives every student opportunities to participate in standards-
based work appropriate to their ability and need.  

o The school successfully uses the Assessment of Basic Language and Learning 
Skills as a curriculum to set educational objectives for students.  Via a thorough 
task analysis, staff identify a child’s current skills against those that are needed to
communicate successfully and to learn from everyday experiences.  Staff’s use
of the State’s alternate grade learning indicators identifies required standards 
that are incorporated into the design of lessons. As a result, cognitively delayed 
early grade students learn to tell stories by using sequencing cards.

o High school students are highly engaged and they work independently on 
differentiated reading activities, using computer-based programs and writing 
tasks well matched to their learning needs.  An embedded on-line translation 
program helps a lower performing English language learner master phonics and 
reading, and he now can write stories in English. 

• Effective in-depth review of school data leads to well-thought out organizational 
decisions focused on meeting students’ needs. 

o The principal’s asset map of staffing enabled him to identify unused and 
underutilized teaching lines resulting in the reassignment of a teacher to the main 
site to expand transitional services for students.  Unused monies from this year’s 
budget are earmarked for a full-time transitional coordinator to provide additional
help around community-based job experiences and long-term adult planning.

o Each site incorporates regularly scheduled planning time engaging teachers in 
excellent collaborative inquiry.  Teams share a common focus of increasing 
literacy, independence, and developing social skills of lower achievers through 
vocabulary development using a ‘Give Me 20’ word list.  Teachers at the main 
site excitedly share successful classroom practices and are proud of the 14 
students who have shown an increase in their spontaneous use of the words.

• The analysis of a wealth of available and school-generated data allows school 
leaders and teachers to identify needs and monitor trends of student performance. 

o The principal’s in-depth review of on-line occurrence reports highlighted a high 
number of reportable incidents at an off-site.  When compared to student 
attendance there was a significant correlation to truancy.  By implementing a
positive behavior intervention plan, and providing staff with relevant hands-on 
professional development, there is now a 70% decrease in student truancy.

o The school successfully engages students across sites, and at home, in a 
computer-based reading program to improve student outcomes.  The principal 
and staff regularly review a wide range of generated data on individual student 
performance and compare it to results from Scantron and Acuity that is used well 
to plan suitable classroom instruction.  The principal also reviews the frequency 
of teacher log-ins so that students’ work is monitored.  Students continue to show 
gains in reading and as a result, the school is expanding this program. 
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• Teachers use data adeptly to set highly differentiated interim-and long-term goals for 
their students. 

o Classroom teachers and related service providers review in-depth summative 
and formative assessment data when writing individual education plan interim-
and annual measurable goals for each of their students.  Both a student’s 
teacher and his speech provider focused on his need to learn to use correct 
grammar and punctuation when writing, resulting in significant improvement in 
the student’s work.

o During weekly inquiry work, a teacher team discussed the March assessment
results of students’ use of ‘Give Me 20’ words.  Teachers engaged each other in 
excellent conversations around their goal of developing students’ vocabulary and 
social skills.  Teachers viewed a colleague’s video on a ‘Joint Action Routine’ 
activity during which students were encouraged and monitored for the 
appropriate usage of the identified words.  Teachers recognized this classroom 
strategy as a lever helping students develop communication skills and 
independence.

• School leaders diligently convey high expectations and create a culture where all 
constituents are valued. 

o Students are proud to be at PS 53.  They know what is expected of them and 
speak to the fact that they “learn a lot” and teachers “care about you”.  Students
speak of their grades and that they have to study harder.  Parents echo their 
children’s thoughts as they consistently share how hard the school works and 
communicates with them on their child’s behalf.  “My daughter is 17 and she will 
let you know what she aspires to.”

o Parents welcome the opportunity to collaborate with the school on its journey to 
increasing student performance and providing opportunities for their children.  As 
members of the school leadership team, they are very excited about their role in 
identifying school colors and a logo.  A parent shared his next goal, which is a 
school yearbook.

• Administrators use a comprehensive protocol enabling them to focus effectively on 
teaching and learning and identify suitable supports that enhance faculty’s skills. 

o The school’s uniform, formal observation tool referencing the Santa Cruz 
professional teaching standards effectively guides administrators as they focus 
on key components of teaching including student engagement, learning task, 
follow-up, and assessment. Meaningful feedback during post-observation 
conferences successfully helps teachers with setting timeframes and identifying 
next steps to improve their practice.

o Based on observations and teaching assignments, support for teachers is 
targeted and well matched to individuals’ needs.  “Blocks of support” include 
model lessons, co-teaching, one-on-one help, and suitable professional 
development. Inclusion teachers participate in district webinar sessions while 
other staff learn about emotional literacy, helping them effectively meet their
students’ needs.

• The principal, assistant principal, and all staff, regularly review, evaluate and revise 
practices to improve student outcomes. 
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o The school’s inclusion program is multi-sited and enables students from 
elementary through high school to participate in the inclusion program.  School 
leaders and teachers continually review their practice to ensure students receive 
suitable support.  A most recent adjustment to practice now enables special 
education teachers to meet with their general education counterparts to plan and 
share lessons.  In this way, paraprofessionals and special education teachers 
pre-teach concepts and suitably modify materials that support improved student 
outcomes.  Inclusion teachers, supported by the school’s coach, continually 
engage in inter-site conferencing and meetings to hone their practices and 
maintain congruence of instructional practices.  The school is very proud of the 
graduates of this program who are entering college in September. 

What the school needs to improve

• Integrate results from all formative assessments into students’ individual education 
plans to ensure comprehensive monitoring and sharing of performance and 
progress. 

o Students’ yearly individual education plans are comprehensive and reflect well 
thought out interim objectives and annual goals across all content areas and 
suitable related services.  Teachers collect and use vast informational sources to 
monitor student performance.  However, this data is not sufficiently incorporated 
into mandated student progress up-dates, thus precluding parents from knowing 
all relevant information. 

• Develop additional student feedback protocols that are appropriate for each age, 
grade level, and service category, so students know how they are doing and have 
ownership of their learning. 

o The school successfully engages parents and welcomes the reciprocal 
relationship thus allowing for sharing of key information to meet their child’s 
needs.  Daily communiqués and parent workshops keep parents well involved.  
Parents learn about computer-based programs children access at home, so they 
can further support them.  Teachers use various feedback protocols to ensure 
students know how they are doing.  The word “wow” and other responses are 
prevalent on student work.  However, currently, the school does not have 
formalized protocols that teachers use with students to engage them in self-
assessment to develop a clearer understanding of their work and to serve as a 
guide for next steps.

• Extend and augment staff’s knowledge around transitional services so they can 
provide additional suitable supports to meet students’ social, academic and 
emotional needs. 

o The school’s extensive professional development plan and excellent partnerships 
enable teachers to hone their skills to meet students’ academic and social needs.  
Counselors and social workers ensure that students and family needs are well 
met.  Excellent partnerships provide students with vocational experiences that 
support future employment.  A manager of a local pharmacy praised the
students, even indicating that they could easily replace his stock boy!  The school 
is highly focused on every student receiving suitable transitional services.  
However, not all staff are sufficiently aware of all the available services and as a 
result, transitional services are not always suitably incorporated into the early 
grades. 
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Part 3: School Quality Criteria 2009-2010
School name:  Public School 053 ∆∆∆∆ ���� ���� ����

Overall QR Score X

Quality Statement 1 – Instructional and Organizational Coherence: The school has a coherent 
strategy to support student learning that aligns curriculum, instruction and organizational 
decisions.
To what extent does the school regularly… ∆∆∆∆ ���� ���� ����
1.1  Design engaging, rigorous and coherent curricula, including the Arts, for a variety of learners and 

aligned to key State standards? X
1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best, and ensure 

that it is: aligned to the curriculum, engaging, and differentiated to enable all students to produce 
meaningful work products? 

X

1.3  Make strategic organizational decisions to support the school’s instructional goals and meet student 
learning needs? X

1.4  Maintain a culture of mutual trust and positive attitudes toward learning that support the academic and 
personal growth of students and adults? X

Overall score for Quality Statement 1 X

Quality Statement 2 – Gather and Analyze Data: School leaders and faculty consistently gather, 
analyze and share information on student learning outcomes to understand school and student 
progress over time.
To what extent does the school … ∆∆∆∆ ���� ���� ����
2.1 Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the school level? X
2.2  Gather and analyze information on student learning outcomes to identify trends, strengths, and areas 

of need at the team and classroom level? X
2.3  Use or develop tools to enable school leaders and teachers to organize and analyze student 

performance trends? X
2.4  Engage in an open exchange of information with students and families regarding students’ learning 

needs and outcomes? X
Overall score for Quality Statement 2 X
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Quality Statement 3 – Plan and Set Goals: School leaders and faculty consistently engage the 
school community and use data to set and track suitably high goals for accelerating student 
learning.
To what extent does the school … ∆∆∆∆ ���� ���� ����

3.1  Establish a coherent vision of future development that is reflected in a short list of focused, data-based 
goals that are understood and supported by the entire school community? 

X
3.2  Use collaborative and data informed processes to set measurable and differentiated learning goals for 

student subgroups, and students in need of additional support? X
3.3  Ensure the achievement of learning goals by tracking progress at the school, teacher team and 

classroom level? X
3.4  Communicate high expectations to students and families, engage them in decision-making, and promote 

active involvement in the school community? X
Overall score for Quality Statement 3 X

Quality Statement 4 – Align Capacity Building: The school aligns its leadership development and 
structured professional collaboration around meeting the school’s goals and student learning 
and emotional needs.
To what extent does the school… ∆∆∆∆ ���� ���� ����
4.1  Use the observation of classroom teaching and the analysis of learning outcomes to elevate school-wide 

instructional practices and implement strategies that promote professional growth and reflection, with a 
special focus on new teachers? 

X

4.2  Engage in structured professional collaborations on teams using an inquiry approach that promotes 
shared leadership and focuses on improved student learning? X

4.3  Provide professional development that promotes independent and shared reflection, opportunities for 
leadership growth, and enables teachers to continuously evaluate and revise their classroom practices to 
improve learning outcomes?  

X

4.4 Integrate child/youth development, support services and partnerships with families and outside 
organizations with the school-wide goals to accelerate the academic and personal growth of students? X

Overall score for Quality Statement 4 X

Quality Statement 5 – Monitor and Revise: The school has structures for monitoring and evaluating 
progress throughout the year and for flexibly adapting plans and practices to meet its goals for 
accelerating learning.
To what extent does the school… ∆∆∆∆ ���� ���� ����
5.1  Evaluate the quality of curricular, instructional and organizational decisions, making adjustments as 

needed to increase the coherence of policies and practices across the school? X
5.2  Evaluate systems for assessing students, organizing data, and sharing information with student and 

families, making adjustments as needed to increase the coherence of policies and practices across the 
school?

X

5.3  Establish and sustain a transparent, collaborative system for measuring progress towards interim and 
long term goals and making adjustments during the year and over time? X

5.4  Use data to regularly evaluate the effectiveness of structured professional collaboration, capacity building 
and leadership development strategies? X

Overall score for Quality Statement 5 X

Quality Review Scoring Key

∆∆∆∆ Underdeveloped ���� Underdeveloped with Proficient Features ���� Proficient ���� Well Developed


